
 
 

i 
 

TEACHERS’ STRATEGIES IN TEACHING GRAMMAR  

TO THE SIXTH GRADE AT ELEMENTARY SCHOOL IN 

MALANG 

 

THESIS 

 

 

 

 

By: 

AULIA SIFA KAMILA 

NIM. 19180053 

 

 

ENGLISH EDUCATION DEPARTMENT  

FACULTY OF TARBIYAH AND TEACHER TRAINING  

MAULANA MALIK IBRAHIM STATE ISLAMIC UNIVERSITY 

MALANG  

2026  



 
 

ii 
 

TEACHERS’ STRATEGIES IN TEACHING GRAMMAR  

TO THE SIXTH GRADE AT ELEMENTARY SCHOOL IN 

MALANG 

 

THESIS 

 

Submitted to the Board of Examiners in Partial Fulfillment of the 

Requirement for the Degree of English Language Teaching (S, Pd.) in 

the English Education Department 

 

 

 

 

 

By: 

 

Aulia Sifa Kamila 

NIM. 19180053 

 

ENGLISH EDUCATION DEPARTMENT  

FACULTY OF TARBIYAH AND TEACHER TRAINING  

MAULANA MALIK IBRAHIM STATE ISLAMIC UNIVERSITY 

MALANG  

2026 



 
 

iii 
 

APPROVAL SHEET 

  



 
 

iv 
 

LEGITIMATION SHEET 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

v 
 

Maslihatul Bisriyah, M.TESOL 

Lecturer of Faculty of Education and Teacher Training  

Maulana Malik Ibrahim State Islamic University, Malang 

 

THE OFFICIAL ADVISOR’S NOTE 

Page  : Thesis of Aulia Sifa kamila Malang, June 

23rd, 2026 

Lamp : 4 (four) Copies 

 

The Honorable, 

Dean of Education and Teacher Training Faculty 

Maulana Malik Ibrahim Malang State Islamic University 

In 

Malang  

 

Assalamu’alaikum Wr. Wb 

After conducting several times of guidance in terms of content, 

language, writing, and after reading student’s thesis as follow: 

 

Name : Aulia Sifa kamila 

Student ID Number : 19180053 

Department : English Education  

 Thesis  : Teachers’ Strategies In Teaching 

Grammar To The Sixth Grade At 

Elementary School In Malang 

Therefore, we believed the thesis of Aulia Sifa Kamila has been 

approved for further approved by the board examiners. 

Wasslamu’alaikum Wr.Wb 

 

Advisor, 

 

 

Maslihatul Bisriyah, 

M.TESOL 



 
 

vi 
 

 

 

APPROVAL 

 

 

This is to certify that the thesis of Aulia Sifa Kamila has been approved 

by the advisor for further approval by the board of examiners 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Malang, June 23rd 2026 

Advisor, 

 

 

 

Maslihatul Bisriyah, M.TESOL  

NIP. 19890928 201903 2 016 



 
 

vii 
 

 

DECLARATION OF RESEARCHERSHIP 

 

Bismillahirahmaanirrahiim, 

 

Here with, I: 

Name : Aulia Sifa Kamila 

NIM : 19180053 

Department : English Education 

Thesis : Teachers’ Strategies In Teaching 

Grammar To The Sixth Grade at 

Elementary School in Malang 

Declare that: 

1. This thesis has never been submitted to any other tertiary 

education institution for any other academic degree. 

2. This thesis is the sole work of the researcher and has not been 

written in collaboration with any other person, nor does it 

include, without due acknowledgment, the result of any other 

person. 

3. Should it later be found that this thesis is a product of 

plagiarism, I am willing to accept any legal consequences that 

may be imposed on me. 

 

 

Malang, 

June 23rd 

2026 

Researcher, 

 

 



 
 

viii 
 

 

 

MOTTO 

 مَنْ جَدَّ وَجَدَ 

"Where there's a will, there's a way." 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

ix 
 

 

DEDICATION 

 

I dedicate this thesis to my beloved family: my father, Jumari, 

my mother, Waini, and my beloved husband, Gadi Sudrajat, who have 

always supported me no matter what and given me all their love and 

prayers. I also dedicate this to my sister, Siti Ratna Sari, who has always 

encouraged me to complete this thesis. All my friends who have 

encouraged me, and last but not least, myself, who has struggled to 

complete this thesis to this day. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

x 
 

 

ACKNOWLEDGEMENT 

Bismillahirrohmanirrohim, 

 Praise be to Allah, who has bestowed His mercy and guidance, 

so that the author can complete this thesis with the title "Teachers’ 

Strategies in Teaching Grammar to the Sixth Grade at Elementary 

School in Malang”. In the process of completing the writing of this 

thesis, the author cannot be separated from the guidance, assistance, and 

support from all parties. Therefore, the author would like to express his 

deepest gratitude to: 

1. The Rector of Maulana Malik Ibrahim State Islamic University 

of Malang, Prof. Dr. Hj. Ilfi Nur Diana, M.Si. 

2. The Dean of the Faculty of Teacher Training and Education, 

Prof. Dr. H. Muhammad Walid, MA. 

3. The Head of the English Language Education Department, Mrs. 

Maslihatul Bisriyah, M.TESOL, who is also my supervisor, 

always encourages, supports, advises, motivates, and guides me 

from the beginning to the end until this research is completed. 

4. All lecturers at the Department of English Education State 

Islamic University of Maulana Malik Ibrahim Malang, who 

have given their knowledge to researchers. Hopefully, the 

knowledge gained can be useful for future provision. 



 
 

xi 
 

5. My beloved parents, Mr. Jumari and Mrs. Waini. With deepest 

longing, I dedicate this simple work to you. Though we are no 

longer together, your love and prayers have always been my 

inspiration. Thank you for all your sacrifices and immeasurable 

love. 

6. My beloved older sister Siti Ratna Sari. Thank you for your 

unwavering support, encouragement, and assistance. You are 

not only my siblings but also my best friend who has always 

been there to listen and share with. Your love has been my 

greatest motivation in completing this thesis. 

7. My beloved husband, Gadi Sudrajat. Who has patiently waited, 

sacrificing his energy, time, and also accompanied me every 

moment until the end of his life 

8. All my friends from FASCTO 2019, especially Hilda, Fany, 

Dilla, Faiqoh, Taris, Salwa, Anisa, Ita, Hilmi, and Anif. Thank 

you for fighting together, helping each other, and encouraging 

each other. May you always be in the protection of Allah SWT, 

and may it be easier to achieve your respective dreams. 

Malang, June 23rd  2026 

 

 

 

Aulia Sifa Kamila 

NIM. 19180053 



 
 

xii 
 

LATIN ARABIC TRANSLATION GUIDE 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

xiii 
 

TABLE OF CONTENTS 

 
APPROVAL SHEET ........................................................................... iii 

LEGITIMATION SHEET ................................................................. iv 

THE OFFICIAL ADVISOR’S NOTE ................................................ v 

APPROVAL ......................................................................................... vi 

DECLARATION OF RESEARCHERSHIP ................................... vii 

MOTTO ............................................................................................. viii 

DEDICATION ..................................................................................... ix 

ACKNOWLEDGEMENT ................................................................... x 

LATIN ARABIC TRANSLATION GUIDE .................................... xii 

TABLE OF CONTENTS .................................................................. xiii 

LIST OF TABLES ............................................................................. xvi 

LIST OF APPENDICES .................................................................. xvii 

ABSTRAK ....................................................................................... xviii 

ABSTRACT ....................................................................................... xix 

 xx .....................................................................................................خلاصة

CHAPTER I ......................................................................................... 1 

INTRODUCTION................................................................................ 1 

1.1 Research Background .......................................................... 1 

1.2 Research Questions .............................................................. 6 

1.3          Research Objectives ............................................................ 7 

1.4 Scope and Limitation of the Study ....................................... 7 

1.5 Significance of the Study ..................................................... 8 

1.6 Definition of the Key Terms ................................................ 8 

CHAPTER II ...................................................................................... 10 

LITERATURE REVIEW .................................................................. 10 

2.1 Teachers’ Strategies ........................................................... 10 

2.2 Grammar ............................................................................ 12 

2.3 Grammar teaching strategies ............................................. 13 

2.3.1 Explicit Grammar Instruction ........................................ 13 



 
 

xiv 
 

2.3.2 Implicit Grammar Teaching ........................................... 14 

2.3.3 Task-Based Language Teaching (TBLT) ....................... 14 

2.3.4 Deductive Grammar Teaching ....................................... 14 

2.3.5 Inductive Grammar Teaching ......................................... 15 

2.3.6 Use of Visuals and Realia .............................................. 15 

2.4 Teacher's Role in Grammar Teaching ................................ 15 

2.5 Grammar Materials of Sixth-Grade Students .................... 17 

2.5.1 Simple Present Tense ..................................................... 18 

2.5.2 Simple Past Tense .......................................................... 18 

2.5.3 Simple Future Tense ....................................................... 18 

2.6 Previous Studies ................................................................ 18 

CHAPTER III .................................................................................... 22 

RESEARCH METHODOLOGY ..................................................... 22 

3.1 Research Design ................................................................ 22 

3.2 Time and Setting of the Research ...................................... 23 

3.3 Research Instruments ......................................................... 24 

3.3.1 Observation Guidelines .................................................. 24 

3.3.2 Interview Questions ....................................................... 25 

3.3.3 Documentation ............................................................... 26 

3.4 Data Collection Technique ................................................ 26 

3.5 Data Analysis Technique ................................................... 27 

3.6 Data Validity ...................................................................... 28 

3.6.1 Data Source Triangulation ............................................. 29 

3.6.2 Methodological Triangulation ........................................ 30 

CHAPTER IV..................................................................................... 32 

FINDING AND DISCUSSION ......................................................... 32 

4.1 Findings ............................................................................. 32 

4.1.1 Teaching strategies ......................................................... 32 

4.1.2 Teachers’ Challenges ...................................................... 36 

4.2 Discussion .......................................................................... 39 

a) Deductive Structural Approach in Class VI-A .................. 40 



 
 

xv 
 

b) Communicative Contextual Approach in Class VI-B ........ 41 

4.2.1  Interpretation of Learning Challenges and Teacher 

Solutions ..................................................................................... 42 

a) Cognitive-Literacy Problems vs. Classroom Management42 

b) Analysis of Teacher Solutions to Student Difficulties ....... 43 

4.2.2 Comparison with Previous Research ............................. 45 

CHAPTER V ...................................................................................... 47 

CONCLUSION & SUGGESTIONS ................................................ 47 

5.1 Conclusion ......................................................................... 47 

5.2 Suggestions ........................................................................ 49 

5.2.1 For English Teachers ...................................................... 49 

5.2.2 For Future Researchers .................................................. 49 

REFERENCES ................................................................................... 51 

APPENDICES ................................................................................... 54 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

xvi 
 

LIST OF TABLES 

Table 1 Data Collection Technique ................................................... 26 
Table 2 Data Source Triangulation ................................................... 30 
Table 3 Methodological Triangulation .............................................. 30 
Table 4    Summary of Classroom Observation Results ...................... 33 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 



 
 

xvii 
 

LIST OF APPENDICES 

Appendix I       Research Permit ......................................................... 55 

Appendix II    Observation Guideline VI-A ................................... 56 

Appendix III   Observation Guideline VI-B ................................... 57 

  Appendix IV    Interview Questions Teacher-A………….…...….....58 

Appendix V    Interview Questions Teacher B ............................... 59 

Appendix VI    Student’s Score .......................................................... 61 

Appendix VII   Documentation .......................................................... 62 

Appendix VIII Evidence of Consultation and Guidance .................... 63 

Appendix IX    Curriculum Vitae ....................................................... 65 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
 

xviii 
 

ABSTRAK 

Kamila, Aulia Sifa. 2026. Strategi Guru dalam Mengajarkan Tata 

Bahasa pada Kelas Enam Sekolah Dasar di Malang. Skripsi, 

Jurusan Pendidikan Bahasa Inggris, Fakultas Ilmu Tarbiyah dan 

Keguruan, Universitas Islam Negeri Maulana Malik Ibrahim 

Malang.  

Pembimbing: Maslihatul Bisriyah, M.TESOL.  

Kata Kunci: Strategi Guru, Pengajaran Tata Bahasa, Sekolah Dasar. 

Penelitian ini bertujuan untuk mengidentifikasi strategi yang 

digunakan guru dalam mengajar tata bahasa kepada siswa kelas enam 

sekolah dasar di Malang serta mengeksplorasi tantangan pedagogis dan 

solusi yang dihadapi setelah penerapan strategi tersebut. Pendekatan 

yang digunakan adalah deskriptif kualitatif. Data dikumpulkan melalui 

observasi kelas, wawancara mendalam dengan dua guru bahasa Inggris, 

dan dokumentasi. Hasil penelitian menunjukkan adanya dua perbedaan 

strategi. Guru kelas enam A menerapkan strategi deduktif yang bersifat 

tekstual dan berpusat pada buku teks. Sebaliknya, guru kelas enam B 

menggunakan strategi induktif melalui pendekatan kontekstual berbasis 

kerja kelompok dan media lagu. Tantangan utama yang dihadapi di 

kelas enam A adalah rendahnya keterlibatan aktif siswa, sedangkan di 

kelas enam B tantangannya berupa pengelolaan kelas karena tingginya 

antusiasme siswa. Solusi yang diterapkan meliputi penyederhanaan 

struktur kalimat di kelas enam A dan penggunaan visualisasi garis waktu 

cerita serta konfirmasi lisan secara personal di kelas enam B. 

Kesimpulannya, nilai tertulis kelas deduktif lebih tinggi karena fokus 

pada struktur formal, namun pendekatan induktif lebih unggul dalam 

membangun motivasi siswa. Guru disarankan menerapkan pendekatan 

gabungan atau biasa disebut pendekatan eklektik yang 

mengombinasikan kedua strategi agar pembelajaran lebih akurat 

sekaligus menyenangkan. 
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ABSTRACT 

Kamila, Aulia Sifa. 2026. Teachers’ Strategies in Teaching Grammar to 

the Sixth Grade at Elementary School in Malang. Thesis, English 

Education Department, Faculty of Tarbiyah and Teacher 

Training, Maulana Malik Ibrahim State Islamic University 

Malang.  

Advisor: Maslihatul Bisriyah, M.TESOL.  

Keywords: Teachers’ Strategies, Teaching Grammar, Elementary 

School. 

 

This study aims to identify the strategies teachers use in teaching 

grammar to sixth-grade elementary school students in Malang and 

explore the pedagogical challenges and solutions faced after 

implementing these strategies. The approach used was descriptive 

qualitative. Data were collected through classroom observations, in-

depth interviews with two English teachers, and documentation. The 

results showed two different strategies. The sixth-grade teacher A 

implemented a deductive strategy that was textual and textbook-

centered. In contrast, the sixth-grade teacher B used an inductive 

strategy through a contextual approach based on group work and songs. 

The main challenge faced in sixth-grade A was low student engagement, 

while in sixth-grade B the challenge was classroom management due to 

high student enthusiasm. The solutions implemented included 

simplifying sentence structures in sixth-grade A and using story timeline 

visualizations and personal verbal confirmation in sixth-grade B. In 

conclusion, the written scores of the deductive class were higher due to 

the focus on formal structures, but the inductive approach was superior 

in building student motivation. Teachers are advised to implement a 

combined approach, also known as an eclectic approach, which 

combines both strategies to make learning more accurate and enjoyable. 
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 خلاصة

  السادس   للصف  اللغة   قواعد  تدريس  في  المعلمين  استراتيجيات  .2026  شيفا.  أوليا  كاميلا،
  علوم   كلية  الإنجليزية،  اللغة  تعليم  قسم  علمي،  بحث  .مالانج  في  الابتدائية  بالمدرسة

 بمالانج.  الحكومية  الإسلامية  إبراهيم  مالك  مولانا  جامعة  المعلمين،  وتأهيل  التربية

  بها  الناطقين  لغير  الإنجليزية  تعليم  في  الماجستير   البصرية،  حت  مصل  المشرفة:

(M.TESOL.)   

  الابتدائية. المدرسة القواعد، تدريس المعلمين،  استراتيجيات المفتاحية: الكلمات

 

  اللغة   قواعد  تدريس  في  المعلمون  يستخدمها  التي  الاستراتيجيات  تحديد  إلى  الدراسة  هذه  تهدف

  والحلول   التربوية  التحديات  واستكشاف  مالانج،  في  الابتدائي  السادس  فالص  لطلاب  الإنجليزية

  حيث   النوعي،  الوصفي  المنهج  الدراسة  واعتمدت .  الاستراتيجيات  هذه  تطبيق   بعد   واجهتهم   التي

معت   اللغة  معلمي   من  اثنين  مع  المعمقة  والمقابلات  الصفية،  الملاحظات  خلال  من  البيانات  ج 

 المعلم  طبقّ  إذ  مختلفتين؛  استراتيجيتين  وجود  النتائج  أظهرت.  التوثيق  ىإل  بالإضافة  الإنجليزية،

(  ب)  المعلم  استخدم  بينما  الدراسية،  والكتب  النصوص  على  تركز  استنتاجية  استراتيجية(  أ)

  التحدي  تمثل.  والأغاني  الجماعي  العمل  خلال   من  السياق  على   تعتمد  استقرائية  استراتيجية

  الصف  إدارة في التحدي تمثل  بينما الطلاب، تفاعل ضعف في( أ) مالمعل واجهه الذي الرئيسي

  ، (أ)  الصف  في  الجمل  تراكيب  تبسيط   الم طبقة  الحلول  وشملت.  الشديد  الطلاب  لحماس  نظرًا

 وخلصت(.  ب)  الصف  في  الشخصي  اللفظي  والتأكيد  الأحداث  لتسلسل  بيانية  تمثيلات   واستخدام

 أعلى   كانت  الاستنتاجية  الاستراتيجية  اعتمد  الذي  فالص  في  الكتابة  درجات  أن  إلى  الدراسة

 في  فعالية  أكثر  كانت  الاستقرائية  الاستراتيجية  أن  إلا  الرسمية،  التراكيب  على  لتركيزها  نظرًا

 والذي  الانتقائي،   بالنهج  أيضًا  ي عرف  مشترك،  نهج  بتطبيق   المعلمون  ي نصح.  الطلاب  تحفيز

 . ومتعة دقة أكثر التعلم لجعل الاستراتيجيتين بين يجمع
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CHAPTER I 

INTRODUCTION 

In this chapter, the researcher discusses several points related to 

this research. These points cover the research background, the research 

question, the research objective, the scope and limitations, the 

significance of the research, and the definition of key terms. 

1.1 Research Background 

Language is a system used for human communication (Fabbro, 

Crescentini, 2022). Without language, it is difficult to imagine how 

humans can cooperate and interact harmoniously. Through 

communication, we share information, express ideas, and build social 

relationships. Because of the importance of communication, humans 

must learn how to communicate effectively, which involves 

understanding the structure and rules of language itself. Effective 

communication can only occur if both the sender and receiver of the 

message understand the content of the information being conveyed well 

(Eke, 2020). 

Language has an inseparable relationship with human life 

(Planer dan Sterelny, 2021). Apart from being a communication tool, 

language also plays an important role in shaping an individual's cultural 

and social identity. In the context of education, language becomes the 

foundation for developing students' abilities, both academically, 
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socially, and emotionally. With a good command of language, students 

can more easily comprehend other subjects, so language has a central 

role in the entire learning process (Amar, 2024). 

As an international language, English holds a strategic role in 

global communication, and in Indonesia, it has been introduced at the 

elementary school level, including in the sixth grade. More specifically, 

English is introduced to students from the day they enter elementary 

school until graduated from secondary school. English Education really 

needs to be encouraged considering the increasing need for English 

(Widyastuti, 2019). Students are also expected not only to master 

English grammar theoretically, but also to be able to apply it in language 

skills such as listening, speaking, reading, and writing. 

Grammar skills are one of the important aspects of language 

learning at the primary school level, as they are the foundation for 

mastering reading, writing, listening, and speaking skills (Alisoy, 2023). 

However, grammar teaching presents challenges for teachers, especially 

in creating learning that is interesting, interactive, and easily understood 

by sixth-grade students. One of these is the difference in students' ability 

levels in one class that can make it difficult for teachers to design 

grammar lessons that are appropriate for all students. Some students 

may already understand certain concepts, while others are still 

struggling with basic material (Aman, 2020). 
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Teaching grammar in elementary school presents special 

challenges for teachers, given students' limited understanding of abstract 

concepts as well as the differences in structure between students' mother 

tongue and English, which can cause confusion in grammar learning 

(Nawaz et al., 2023). Learning English is not easy, because it is not the 

language used in their daily lives. English emphasizes vocabulary 

mastery more. If a student is used to mispronouncing a word, this results 

in a tendency for them not to be able to provide clear information (Gusti 

et al., 2021). Therefore, teachers are required to design creative, 

interactive, and fun teaching strategies so that students can learn 

grammar in a way that is effective and relevant to the context of 

everyday communication. The right approach not only helps students 

understand grammar deeply but also supports their ability to use English 

productively and receptively (Sanulita et al., 2024). 

This strategy must also be adapted to the age and comprehension 

level of the students, considering that sixth-graders are in a phase of 

cognitive development that requires an engaging and relevant approach. 

This aligns with Al-Qur'an Surah An-Nahl verse 125, which 

emphasizes the vital importance of teaching methods and skills: 

وَالْ                   بِِلِْْكْمَةِ  رَبِّكَ  سَبِيلِ  إِلََٰ  الَْْسَنَةِ ۖ  ادعُْ  مَوْعِظةَِ 

 وَجَادِلْْمُ بِِلَّتِِ هِيَ اَحْسَنُ 
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Meaning: "Invite to the way of your Lord with wisdom and good 

instruction, and argue with them in a way that is best." 

The word "hikmah" in the verse refers to "wisdom" or an 

"application of appropriate strategies." In this context, teaching sixth-

grade students grammar requires a wise approach through child-friendly 

strategies, effective teaching methods, and strong argumentation. This 

verse indicates that the success of da'wah or, in this framework, teaching 

is highly dependent on the methods employed. Consequently, the 

implementation of creative learning methods can both stimulate 

students' interest in learning and strengthen their grammar skills 

(Pentury et al., 2020). 

Several previous studies have examined grammar teaching in 

elementary schools (SD), especially in the context of learning English 

as a foreign language. According to Nawaz et al. (2023), found that 

grammar teaching at the elementary school level faces challenges such 

as students' limited understanding of language structure, differences 

between their mother tongue and English, and minimal teacher training 

in effective grammar teaching. Meanwhile, Aman (2020) reported that 

teachers often have difficulty adapting grammar materials to the level of 

cognitive development of elementary school students. In terms of 

teaching strategies, teachers generally use traditional methods such as 

drill and practice, translation, and memorization of grammar rules. 

However, this strategy is considered less effective in fostering students' 
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in-depth understanding. As an alternative, some teachers have begun to 

apply communicative approaches, language games, visual aids, and 

context-based teaching to increase students' engagement and 

understanding of grammar (Mamadiyorova & Rahmonqulova, 2023; 

Nawaz et al., 2023). 

The lack of local research specifically examining grammar 

teaching methods at the elementary school level is a major concern in 

the world of education. Therefore, the novelty of this study lies in its 

primary focus on grammar learning to find effective methods for 

improving student comprehension. The selection of sixth-grade students 

as research subjects was driven by academic urgency as well as mature 

cognitive considerations.  

According to Piaget’s (1972) theory of cognitive development, 

children aged 11-12 are in the transition from the concrete operational 

stage to the formal operational stage. During this crucial phase, their 

abstract thinking skills begin to develop, although they still require a 

bridge in the form of creative and contextual teaching methods to avoid 

learning anxiety when facing complex grammar rules (Pentury et al., 

2020). In addition, sixth-grade students already have linguistic 

readiness, such as a more mature vocabulary and a longer attention span, 

making them more ready to engage in complex learning interactions 

compared to lower-grade students (Cameron, 2001). As the final grade 

in elementary school, strengthening the grammar foundation in the sixth 
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grade also serves as an important preventive measure to prepare students 

academically for a much more demanding language curriculum in junior 

high school (Lightbown & Spada, 2013). 

Based on these points, this study is expected to provide 

significant practical contributions for teachers in grammar instruction. 

By understanding effective teaching strategies, teachers can design 

learning strategies that are more targeted and suited to the cognitive 

needs of sixth-grade students. Furthermore, this study can serve as a 

guide for teachers in facing challenges when delivering grammar 

material. This contribution is expected not only to help improve student 

learning outcomes but also to support the professional development of 

teachers in teaching grammar thoroughly and interactively. 

1.2 Research Questions 

Based on the explanation of the research background, the 

research questions are as follows: 

1. What strategies do teachers use in teaching grammar to sixth-grade 

students at an elementary school in Malang? 

2. What pedagogical challenges do teachers face in implementing their 

grammar teaching strategies to sixth-grade students at an elementary 

school in Malang? 
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1.3 Research Objectives 

In line with the formulation of the research question, the research 

objectives of this study are: 

1. To identify the strategies used by teachers in teaching grammar to 

sixth-grade students at an elementary school in Malang. 

2. To explore the pedagogical challenges faced by teachers in 

implementing grammar teaching strategies. 

3. To explore solutions to overcome these challenges. 

1.4 Scope and Limitation of the Study 

The study focuses on identifying strategies used by English 

teachers in teaching grammar to sixth-grade students at an elementary 

school in Malang. This study specifically looks at the different types of 

strategies used when teaching grammar in the classroom, as well as the 

teaching challenges they face when applying these strategies. This study 

focuses on sixth-grade students because this is the final year of basic 

education in Indonesia. This study does not examine every aspect of 

English grammar. Rather, it focuses on the grammar materials covered 

in the sixth-grade English curriculum, particularly those taught during 

the period of data collection. Data are collected through classroom 

observation and teacher interviews. The findings are therefore 

descriptive in nature and are not intended to be generalized beyond the 

research context. 
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1.5 Significance of the Study 

This study analyzes the teachers’ strategies in teaching English 

grammar to sixth-grade students. Therefore, this study is expected to 

provide practical and theoretical contributions to the English teaching 

and learning process: 

1. For the students: This research helps students understand 

grammar material better through the application of strategies that 

suit their learning style. 

2. For teacher: This research provides insight into effective 

strategies in teaching grammar, so that teachers can choose 

methods that suit the needs of students. 

3. For the researcher: This research can be the basis for further 

research related to grammar learning strategies at other 

educational levels. 

1.6 Definition of the Key Terms 

There are several key terms provided in this study, they are: 

1. Teachers’ Strategies  

In this study, teachers’ strategies refer to the specific 

methods, techniques, and approaches employed by teachers 

to facilitate grammar instruction and learning of grammar in 

the classroom. These strategies may include direct 

instruction, inductive or deductive approaches, the use of 

teaching aids, interactive activities, and other instructional 
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practices aimed at improving students’ grammar competence 

(Brown, 2001). 

2. Teaching Grammar  

Teaching Grammar is defined as the process of providing 

students with knowledge about the rules and structures of the 

English language and guiding them to apply these rules 

accurately in both oral and written communication. It 

involves explaining grammatical concepts, giving examples, 

and creating opportunities for practice in meaningful contexts 

(Ur, 2012). 

3. Grammar is the foundation of a language. It serves as a 

framework that enables speakers and writers to construct 

logical sentences that are easily understood by listeners or 

readers (Fitriani & Hidayat, 2020). Students find it easier to 

write both simple and complex sentences if they understand 

grammar. This is because grammar is a system that provides 

guidelines for how to form and use sentences correctly. 
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CHAPTER II 

LITERATURE REVIEW 

In this chapter, the researcher presents information and theories 

related to the variables and topics in this study. Information and theories 

are taken based on previous research. Some of the information and 

theories presented include teaching strategies, grammar, grammar 

teaching strategies, the teacher’s role in grammar teaching, grammar 

materials of grade VI students, and previous studies. 

2.1 Teachers’ Strategies 

Teaching strategy is a systematically designed approach to help 

teachers deliver learning materials effectively and efficiently to 

students. According to Brown (2001), a teaching strategy is a plan that 

involves various techniques and methods tailored to learning objectives 

and students' needs. This strategy includes several aspects such as 

classroom management, instructional approaches, and the selection of 

teaching media. In the view of Richards and Renandya (2002), teaching 

strategy is not only about methods, but also involves long-term planning 

to achieve specific learning outcomes that include teacher activities and 

student engagement. 

Furthermore, Slavin (2006) states that a good teaching strategy 

should consider students' individual differences, learning styles, and a 
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supportive learning environment. This is because each student has 

different characteristics and learning needs, so teachers need to be 

flexible in choosing appropriate strategies. Meanwhile, Joyce, Weil, and 

Calhoun (2009) emphasize that an effective teaching strategy is one that 

can encourage active student involvement, build conceptual 

understanding, and enhance critical thinking skills. Therefore, teaching 

strategies are an important part of the education process that require 

careful planning, understanding of students’ characteristics, and the 

teacher's ability to use different methods. Choosing the right strategy 

can help achieve the best possible learning outcomes.  

According to Sari (2020), English teaching strategies are divided 

into two types. The first is the Learning Approach-Based Strategy. This 

strategy focuses on the teacher's delivery of the material. 

Communicative Language Teaching (CLT) is one of the most common 

approaches, focusing on developing students' oral and written 

communication skills. The goal is to enable students to use English 

functionally in real-life situations. Furthermore, there is Contextual 

Teaching and Learning (CTL), which connects subject matter to 

students' life contexts, making learning more relevant and meaningful. 

Another approach is the Genre-Based Approach, in which students learn 

language through understanding the structure and language features of 

various types of texts (e.g., narratives, descriptions, or reports). 
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The second strategy is the Skills and Media-Based Strategy. This 

strategy focuses on building specific skills and using helpful tools. 

Collaborative Learning is a method where students work together in 

groups to complete tasks. This helps them improve their social and 

language abilities through direct interaction. Multimedia-Based 

Learning uses technology like video, audio, and visual presentations to 

make learning more interactive and interesting. The use of this media is 

particularly effective for students with visual and auditory learning 

styles. 

2.2 Grammar 

Grammar is a fundamental element of language that has been 

defined in various ways by language scholars. According to Richards 

and Schmidt (2010), grammar refers to the description of the structure 

of a language and how linguistic units such as words and phrases are 

combined to form sentences. This definition emphasizes grammar as the 

framework for creating meaningful language. Similarly, Ur (1996) 

defines grammar as the way a language manipulates and combines 

words (or bits of words) to form longer units of meaning, with a focus 

on its functional role in communication. Thornbury (1999) supports this 

view by describing grammar as a description of the rules that govern 

how a language’s sentences are formed, highlighting grammar's role as 

a set of formal rules.  
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Harmer (2001) extends the idea by stating that grammar is the 

study and practice of the rules by which words change their forms and 

are combined into sentences, pointing to its application in language use. 

Furthermore, Crystal (2003) also notes that grammar forms the 

structural foundation of our ability to express ourselves, emphasizing 

the importance of understanding grammar for effective communication. 

Experts collectively define grammar as a system of rules and a tool for 

creating and understanding effective language. 

2.3 Grammar teaching strategies 

Grammar teaching strategies refer to the methods and 

approaches that teachers use to help learners understand and use 

grammatical structures effectively. Here are several strategies for 

teaching grammar in elementary schools according to experts: 

2.3.1 Explicit Grammar Instruction 

According to Ellis (2006), explicit instruction is effective in 

helping students understand language structures consciously, especially 

in the context of foreign language learning in formal environments. This 

strategy involves the direct teaching of grammar rules systematically. 

The teacher explains the grammar rules, gives examples, and then 

students apply them in exercises. 
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2.3.2 Implicit Grammar Teaching 

Krashen (1982) stated that grammar is better acquired through 

meaningful and understandable input rather than through explicit 

teaching. In this strategy, grammar is taught indirectly through contexts 

such as stories, songs, games, or communication activities without 

explicit explanation of grammar rules. 

2.3.3 Task-Based Language Teaching (TBLT) 

Willis (1996) stated that TBLT helps students learn grammar 

contextually and meaningfully because they focus on meaning and not 

just form. Grammar is taught through communicative tasks in which 

students use language structures to accomplish a specific purpose (e.g., 

making an invitation or making a schedule). 

2.3.4 Deductive Grammar Teaching 

According to Brown, the deductive approach is a teacher-

centered approach. Information about language concepts, structures, or 

rules is presented clearly at the beginning of class by the teacher, before 

students are asked to practice it in specific language exercises. The 

application of the deductive approach in language learning follows three 

systematic steps, which begin with the presentation of rules, where the 

teacher explains grammar formulas explicitly. The second step is giving 

examples, namely the teacher demonstrates the application of the 
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formula in real sentences. This process ends with guided and 

independent practice, where students actively test their understanding 

by filling in questions or modifying sentences into structures they have 

just learned. 

2.3.5 Inductive Grammar Teaching 

Thornbury (1999) emphasized that the inductive approach 

makes students more active in learning and can improve memory. The 

teacher gives an example sentence, and students are encouraged to 

figure out the grammar rules themselves based on the patterns. This 

strategy encourages independent discovery and critical thinking. 

2.3.6 Use of Visuals and Realia 

Cameron (2001) emphasized the importance of visual context in 

children's language learning, as children understand abstract concepts 

more easily with the help of images or visual aids. Using pictures, real 

objects, flashcards, and other visual materials can help children 

understand grammar, especially when explaining concepts like 

prepositions (on, under, beside). 

2.4 Teacher's Role in Grammar Teaching 

Teaching grammar in elementary schools plays a vital role in 

language development, and teachers are one of the main facilitators. 

According to Ur (2012), the primary responsibility of teachers is to 
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create a language-rich environment, where grammar is not taught in 

isolation, but is applied to communication. The students find it easiest 

when grammar instruction is embedded in engaging reading and writing 

tasks, allowing them to understand grammar rules through context, 

rather than memorization. 

At the primary level, teachers also serve as models of correct 

language use. According to Thornbury (1999), students in primary 

schools acquire many of their language skills through exposure and 

imitation. Furthermore, they must be attentive to opportunities for 

incidental grammar instruction, using students’ spontaneous language as 

a springboard for short lessons that support word acquisition without 

disrupting the flow of communication. 

Another important role for teachers is to devise grammar 

instruction that is developmentally appropriate for their students. 

Cameron (2001) emphasized that grammar instruction at the elementary 

level should be age-appropriate and cognitively accessible. A teacher 

should simplify complicated grammar ideas into simpler terms and 

explain them using visual tools, hands-on materials, and interactive 

activities. This approach aligns grammar learning with students' 

developmental readiness, which helps improve their understanding and 

memory. 

In addition, teachers play a motivational role by fostering 

positive attitudes toward grammar learning. According to Ellis (2006), 
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learner motivation significantly influences grammar acquisition, 

especially in young children. Teachers can maintain interest and reduce 

anxiety by making grammar instruction fun and collaborative, using 

songs, games, storytelling, and creative writing. These techniques 

transform grammar from a rigid set of rules into a dynamic and engaging 

part of language use. 

Finally, teachers are responsible for assessing students’ grammar 

development and providing individualized support. Larsen-Freeman 

(2003) says that assessment should not focus on written tests, but also 

include looking at how they take part in class activities. This detailed 

evaluation helps teachers adjust their lessons to focus on particular 

grammar challenges and to help students keep improving their grammar 

skills. 

2.5 Grammar Materials of Sixth-Grade Students 

The grammar material taught in elementary schools naturally 

varies depending on the grade. In this case, the material taught in sixth 

grade includes the Simple Present Tense, Simple Past Tense, and Simple 

Future Tense. These four tenses are the main foundation of grammar 

learning in elementary schools, especially in sixth grade. Mastering 

them helps students understand sentence structure in various time 

contexts. The following is an explanation of the grammar material taught 
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in grade VI of elementary schools based on the Indonesian curriculum 

(specifically the 2013 Curriculum and the Merdeka Curriculum). 

2.5.1 Simple Present Tense 

This tense is used to express routine activities, habits, or 

general facts. Its main function is to express daily activities, general 

facts, and schedules that remain unchanged according to the usual 

time. 

2.5.2 Simple Past Tense 

This tense is used to express events that occurred in the past 

and have already been completed. The main function of this tense is 

to recount past experiences and tell history. 

2.5.3 Simple Future Tense 

This tense is used to express events that will occur in the 

future. Its main function is to express future plans/intentions and to 

make predictions. 

2.6 Previous Studies 

Several studies related to teachers’ strategies in teaching 

grammar to elementary school students showed various approaches and 

impacts. The first study was done by Sari et al. (2022), with the research 

title “The Implementation of Task-Based Language Teaching (TBLT) in 

Grammar Instruction for Elementary School Students”. This study 

aimed to explore the effectiveness of TBLT in enhancing sixth-grade 

students' grammar proficiency. Using a qualitative descriptive approach, 
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the researchers conducted classroom observations and interviews with 

teachers. The findings revealed that TBLT improved students' 

understanding of grammar rules and increased their participation during 

lessons. 

Second, another relevant study was conducted by Rahman and 

Putri (2021), titled “Teachers’ Use of Interactive Activities in Grammar 

Teaching for Young Learners”. This research examined how interactive 

activities such as games and storytelling were employed to teach 

grammar in an elementary school setting. The study used a case study 

design, collecting data through teacher interviews, student focus groups, 

and lesson plans. The results indicated that interactive activities not only 

helped students grasp grammar concepts but also kept them motivated 

and engaged. 

Third, Prasetyo (2023) conducted a study titled “Challenges and 

Strategies in Teaching Grammar to Elementary School Students in Rural 

Areas”. This study aimed to determine the difficulties experienced by 

teachers in rural schools and the methods they use to address these 

challenges. The researcher conducted interviews with six elementary 

school teachers using a qualitative phenomenological approach. The 

study showed that limited resources and low parental involvement were 

common challenges, while teachers typically used visual aids and 

collaborative learning methods to teach grammar effectively. 
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In general, the results of these three studies indicate that teachers' 

methods of teaching grammar in elementary schools vary widely and 

help improve student understanding and engagement in learning. First, 

research by Sari et al. (2022) shows that the use of Task-Based Language 

Teaching (TBLT) is effective in improving sixth-grade students' 

understanding of grammar rules and increasing their participation in 

learning activities. Second, research by Rahman and Putri (2021) 

emphasizes the importance of interactive activities, such as games and 

stories, in teaching grammar. These activities have been shown to make 

students better understand grammar concepts and stay motivated during 

the learning process. Third, research by Prasetyo (2023) reveals the 

challenges faced by teachers in remote areas, such as limited resources 

and low parental involvement. However, teachers overcome this by 

using visual aids and collaborative learning techniques, which have 

proven to be quite effective in teaching grammar. 

These findings show that the right grammar teaching approach 

and strategy can have a significant impact on students' learning success, 

even though school backgrounds and conditions vary. Therefore, it is 

important to continue exploring other grammar teaching strategies 

applied by teachers in various contexts. In this regard, this study 

discussed the analysis of teachers' strategies in teaching grammar to 

sixth graders at an elementary school in Malang, in order to gain a 
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broader understanding of grammar teaching practices at the elementary 

school level.  
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CHAPTER III 

RESEARCH METHODOLOGY 

In this chapter, the researcher explained the research 

methodology that was used to collect and analyze the data of the 

research. These points cover the research design, time and setting of the 

research, research instrument, data collection technique, data analysis 

technique, and data validity. 

3.1 Research Design 

This research employed a qualitative approach. In this study, the 

researcher collected information about teacher strategies in teaching 

grammar in the form of a descriptive qualitative research design. The 

researcher observed the teacher while teaching and interviewed the 

teacher about the learning strategies, student abilities, and the results of 

the strategies used after evaluation. According to John W. Creswell 

(2014), qualitative research is an approach to exploring and 

understanding the meanings individuals or groups attach to a social or 

humanitarian issue. This approach focuses on a research process that 

involves developing questions and procedures, collecting data from 

participants, analyzing the data inductively (from specifics to general 

themes), and interpreting the meaning of the data. 

According to Gay and Peter (1987), descriptive qualitative 

research is useful in studying various materials and scholastic 
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complications. Thus, it can be assumed that the qualitative descriptive 

method is a type of research that aims to understand and solve problems 

in depth using non-quantitative data. Based on the description above, the 

researcher concludes that descriptive qualitative research aims to 

describe social phenomena in the form of words. Therefore, in this case 

the main purpose of descriptive research is to describe the teacher's 

strategies used in grammar learning. 

3.2 Time and Setting of the Research 

This research was conducted at an elementary school in Malang 

in class VI, semester I of the 2025/2026 school year. The researcher 

chose this school based on several considerations relevant to the focus 

of the research. First, this school is a relatively new school, so it has a 

high spirit of development, including in the aspect of English language 

learning. This opens up opportunities for researchers to observe teaching 

strategies that may be more innovative and adaptive to current learning 

needs. Second, the sixth-grade school consists of two classes, and both 

teachers participated in the research. The English teachers in sixth grade 

have a strong background and considerable experience in teaching 

grammar, and are expected to contribute in-depth information to this 

study. 

The selection of grade VI as the research subject was based on 

curriculum considerations, where at this level, students have received 



 
 

24 
 

quite a lot of English material, and grammar learning begins to be 

emphasized more intensively. Thus, grade VI is an appropriate 

representation to study teacher strategies in teaching grammar more 

comprehensively and applicably. 

3.3 Research Instruments 

3.3.1 Observation Guidelines 

According to Creswell (2014), observation guidelines are a 

framework used by researchers to direct, focus, and organize the 

observation process in qualitative research. Observation guidelines aim 

to help researchers avoid losing their way during data collection by 

outlining what aspects to observe, how to record them, and the context 

in which the observations are conducted. 

To implement these guidelines effectively in the field, Creswell 

suggests several systematic steps in conducting observations. First, the 

researcher must determine the observation role they will take, whether 

as a full participant, a full observer, or a combination of the two. Once 

the role is established, the researcher enters the field armed with an 

observation guide sheet (observation field notes), which is usually 

divided into two main columns: a descriptive notes column to record 

details of events, dialogues, and physical aspects of the environment 

objectively, and a reflective notes column to record the researcher's 

thoughts, personal reactions, or theoretical speculations during the 
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process. While on site, the researcher consistently focuses on the 

specific behavioral codes or activities that have been designed in the 

observation guide to ensure that no relevant data is missed. Finally, this 

process is closed by immediately tidying and completing field notes 

immediately after leaving the observation location so that crucial details 

recorded in memory are not lost. 

3.3.2 Interview Questions 

According to Creswell (2014), interview questions are a series 

of open-ended, flexible questions designed to elicit in-depth data from 

teachers. The goal is to understand the grammar teaching strategies they 

use, the reasons behind their choices, and the challenges and successes 

they experience. The purpose of the interview questions in this study 

focuses on the subjective experiences and perspectives of teachers, not 

just statistical data. The purpose of those questions is to explore teaching 

strategies with questions specifically aimed to identifying the methods, 

techniques, and approaches teachers use when teaching grammar to 

sixth-grade students. Next, to understand the rationale, researchers 

asked why teachers choose certain strategies. Finally, to explore 

challenges and find solutions, questions focus on the difficulties teachers 

face and how they overcome them. 
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3.3.3 Documentation 

Documentation is an important instrument for supplementing 

data obtained from interviews and observations. Unlike interviews or 

observations, which can be influenced by researcher interaction, 

documents provide a direct picture of a phenomenon without direct 

intervention from the researcher.  

3.4 Data Collection Technique 

In this section, the data collection technique used by the 

researcher is through observation of the teacher's strategies used in 

teaching grammar in grade VI. Furthermore, to support the research 

needs, the researcher followed the learning process carried out by the 

teacher and took a picture of all activities in the field. After conducting 

observations, the researcher conducted interviews with teachers about 

the obstacles faced in the class during grammar material learning 

activities using the strategies applied. Observations and interviews were 

conducted over two weeks using an observation and interview checklist 

with sixth-grade English teachers. Additionally, the researcher recorded 

audio during the interviews and took photographs for observations to 

meet the research data requirements. 

Table 1: Data Collection Technique 

Data 

Collection 

Techniques 

Objectives Steps 
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Observation To identify the 

strategies used by 

teachers in teaching 

grammar to sixth-

grade students in 

elementary school. 

• Observe the 

teacher's learning 

process using an 

observation 

guideline,  

• Write important 

points. 

Interview To explore the 

challenges faced by 

teachers in 

implementing 

grammar teaching 

strategies and 

explore solutions to 

overcome these 

challenges. 

• Conducting 

interviews with 

sixth-grade teachers 

using an interview 

checklist, 

• Then record audio 

during the 

interviews. 

Documentation Supporting research 

data needs. 

 

• Researchers analyze 

student work and 

Personal notes from 

teachers.  

• Taking pictures 

(photos) during 

observations, 

• Recording audio 

during interviews. 

 

3.5 Data Analysis Technique 

After a series of data collection, data analysis was carried out to 

organize and describe the data. The data analysis technique uses the 

Miles and Huberman data analysis model. Activities in data analysis 

using this model are carried out continuously until complete and produce 

saturated data. 

 The steps of the Miles and Huberman data analysis model 

(Sugiyono, 2013) are as follows. First, data reduction, which is the 

process of sorting out important things according to predetermined 
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themes and patterns. The researcher interviewed two English teachers 

using Indonesian for 5-7 minutes. The researcher also conducted class 

observations when the teacher taught reading comprehension. After the 

interview and observation process, the next step is data reduction. The 

researcher summarizes, selects the main points, focuses on the 

essentials, and looks for themes and patterns. The reduced data provides 

a clearer picture and makes it easier for researchers to collect it because 

most of the data is obtained from the field. In addition, in this process, 

data that is not at least in accordance with the topic can be removed. 

Second, data display is the process of presenting data, which can 

be in the form of narratives, charts, and relationships between 

categories. Researchers present the data obtained in descriptive form. 

Third, verification or drawing conclusions. The data that has been 

obtained is then written in the data presentation and analyzed to obtain 

a conclusion. Researchers conclude the data using a descriptive form 

because this study describes the strategies used and the challenges faced 

by teachers in teaching grammar. 

3.6 Data Validity 

According to John W. Creswell, data triangulation is an 

important strategy in qualitative research to ensure the validity or 

validity of data. Simply put, triangulation can be defined as the process 

of verifying research findings by examining information from various 
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data sources. This approach is used to build a strong and credible 

understanding of a phenomenon being studied. 

Creswell (2013) explains that data triangulation is a validation 

procedure that requires researchers to collect data from three or more 

different sources. The goal is to create a coherent picture of the 

phenomenon being studied. This allows researchers to confirm that 

findings obtained from one data source, such as interviews, are 

consistent with findings from other data sources, such as observations 

or documents. Furthermore, by combining diverse perspectives and 

information, researchers can gain a more comprehensive and richer 

understanding. This ultimately enhances the credibility of the study 

because it demonstrates that the findings presented are supported by 

evidence from multiple sources. 

Based on Creswell's, the most relevant and effective 

triangulation approaches are Data Source Triangulation and 

Methodological Triangulation. This method aims to increase the 

credibility and validity of the findings by comparing and confirming 

evidence from various data sources, methods, or participants. 

Here are the specific steps for conducting data triangulation: 

3.6.1 Data Source Triangulation 

This involves collecting data from various individuals or 

locations to check the consistency of the findings. 
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Table 2 Data Source Triangulation 

Data Source Example of Data Obtained Role in Triangulation 

Sixth-Grade 

Teacher 

(Primary 

Participant) 

Grammar teaching 

strategies were explained 

by the teacher in the 

interview. 

Provides the main 

perspective on the 

teaching strategies. 

Sixth-Grade 

Students 

(Additional 

Participants) 

Students' perceptions of 

how the teacher teaches 

grammar (e.g., through 

focus group interviews or 

open-ended 

questionnaires). 

Supports or 

challenges the 

teacher's claims; 

gives a perspective 

from the strategy's 

recipients. 

How to Process: Compare the teacher's description of the 

grammar teaching strategies with the students' views on those 

strategies. If they are consistent, your findings are strong. If there 

are differences, analyze further why those differences occurred 

(e.g., the teacher claims to use method X, but students say the 

teacher uses method Y more often). 

3.6.2 Methodological Triangulation 

This involves using various data collection methods to 

investigate the same phenomenon. 

Table 3  Methodological Triangulation 

Data 

Collection 

Method 

Example of Data Obtained Role in Triangulation 

Classroom 

Observation 

Fieldnotes and recordings 

that describe the actual 

implementation of the 

grammar teaching strategies 

by the teacher in class. 

Provides direct and 

concrete evidence of 

what the teacher is 

actually doing. 
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Semi-

Structured 

Interview 

Transcripts of in-depth 

interviews with the teacher 

about their intentions, 

reasons, and self-perceptions 

regarding the strategies they 

use. 

Gains a deep 

understanding of 

why the teacher 

chooses certain 

strategies. 

Documents Provides evidence of 

planning and instructional 

materials that support the 

claimed strategies. 

 

How to Process: 

• Compare the strategies the teacher mentions in the interview 

with the strategies observed in the classroom. 

• Match the data from the observation with the evidence in the 

documents. 

• If the teacher says they often use strategy A (interview) and the 

observation shows they indeed use A, and the teaching module 

supports A, then the finding about strategy A is highly credible. 

If there is a mismatch (e.g., the teacher says they use A, but the 

observation shows B), this must be explained in the analysis. 
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CHAPTER IV 

FINDING AND DISCUSSION 

This chapter presents the findings and discussion of the research. 

The findings include identifying the teacher's strategies when teaching 

grammar to sixth-grade students, and finding the challenges faced by 

teachers and the teachers' solutions to solve the problem. The researcher 

explains the analysis of data obtained from the field through 

observation, interviews, and documentation. Following the presentation 

of the findings, a discussion is provided to analyze and interpret the 

research results. 

4.1 Findings 

4.1.1 Teaching strategies 

The data presented in this chapter were gathered through 

classroom observations and in-depth interviews. To provide a 

comprehensive overview, the observations focused on two 

English teachers during their grammar lessons, specifically the 

Simple Future Tense. To provide a clear overview of the data 

gathered from the classroom observations and also the results of 

interviews with both teachers, the following summarizes their 

teaching activities, methods, and media used during the Simple 

Future Tense lessons. 
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Table 4 Summary of Classroom Observation Results 

Observation 

Aspects 

Sixth-A Sixth-B 

Pre-teaching 

Activities 

- Reviewed previous 

material. 

- Using ice-breaking 

("Tepuk Tunggal"). 

- Reviewed previous 

material (Simple Past 

Tense). 

- Did not use ice-

breaking. 

Teaching method - Direct/textbook-

centered method 

(focused directly on 

the textbook). 

- Used lecture 

technique (metode 

ceramah) 

- Provided easy-to-

understand example 

sentences. 

- Contextual method. 

- Used a song for 

introducing 

vocabulary/concepts. 

- Provided easy-to-

understand example 

sentences. 

Media & 

Learning 

Resources 

-Textbooks and LKS 

(student worksheets). 

-Did not use visual 

media 

(pictures/flashcards). 

-Whiteboard, 

textbooks, and LKS. 

-Used a song as 

audio/vocal media. 

Classroom 

Interaction 

- Individual tasks. 

- Encouraged students 

to ask questions. 

- Appointed specific 

students to discuss 

exercises. 

- Group tasks and 

group presentations. 

- Frequently asked 

questions to check if 

students had 

difficulties. 

Feedback & 

Solutions 

- Checked students' 

LKS answers directly. 

- Explained the 

material again using 

simpler sentences if 

students made 

mistakes. 

- Checked students' 

work before they did 

group presentations. 

- Explained the 

material again using 

other examples. 

Post-Teaching 

Activities 

- Conducted a short 

evaluation. 

- Summarized the 

lesson by repeating 

the material. 

- Did not give 

homework. 

- Conducted a short 

evaluation. 

- Summarized the 

lesson, gave other 

examples, and asked 

questions to each 

student. 
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- Did not give 

homework. 

Student 

Responses 

Students completed 

individual 

assignments and 

translated sentences 

based on the teacher's 

prompts. 

Students were highly 

enthusiastic because 

of the game/song and 

the group presentation 

requirement. 

 

Based on the data in the classroom observation table in 

terms of learning strategies, both classes shared similarities in 

pre- and post-lesson activities. Both teachers reviewed previous 

material, provided easy-to-understand example sentences, and 

concluded the session with a brief evaluation without assigning 

homework. However, the fundamental difference lay in the 

approaches used. The Grade Six-A teacher implemented a 

deductive learning strategy using individualized, textbook-based 

lectures, while incorporating an icebreaker activity at the 

beginning of the session. In contrast, the Grade Six-B teacher 

adopted an inductive learning strategy through a contextual 

approach and group work, using songs as an audio medium to 

introduce new vocabulary, although without a prior icebreaker 

activity. 

The results of interviews with both teachers reinforced 

the observational findings regarding similarities in learning 

strategies, particularly in providing easy-to-understand 
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examples and implementing evaluations. Regarding providing 

examples, Teacher A stated, “Yes... students who need a longer 

understanding are asked more questions so they automatically 

receive repeated explanations,” which is in line with Teacher B’s 

steps, who chose to give examples first, and provide extra 

guidance slowly using simple language examples so that 

children can easily understand. In addition, the similarities in 

conducting short evaluations at the end of class are also 

supported by Teacher A’s statement that assesses understanding 

“By means of tests, either oral/direct question and answer or 

written tests.” The same tone was also conveyed by Teacher B, 

who is accustomed to conducting assessments “Through direct 

assessments/spontaneous questions and answers/short oral 

tests” and “written assessments via LKS.” 

On the other hand, the interview results also provide 

strong evidence underlying the differences in teaching strategies 

between the two classes. The first difference regarding the 

textbook-centered versus contextual approach is evident in 

Teacher A's statement that the teaching sequence she uses is 

"according to the flow of the lesson in the worksheets," with the 

primary strategy focused on grammar understanding. In contrast, 

Teacher B emphasized that "The primary strategy is using 

contextual and applicative methods, not just memorizing theory 
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but also encouraging students to apply it in everyday speech," 

which is reinforced by the method of linking the material to the 

children's daily activities so they understand better. 

The second difference regarding the use of audio media in 

the form of songs also aligns with the interview content. Teacher 

A rarely appears to include creative media, answering, "I've 

played games, but I forget the names," while Teacher B actively 

uses this media to memorize vocabulary using energetic and 

engaging songs, so the children quickly understand and 

memorize. And the last, the difference in interaction in the form 

of individual assignments in Sixth-A and group work in Sixth-B 

is supported by Teacher B, who explains that in her class, 

“Students are divided into several groups to interact with each 

other... The final results are presented to the front of the class in 

order to train the children’s courage to speak in front of their 

friends.” 

4.1.2 Teachers’ Challenges 

These differences in strategies triggered potential 

problems in each class, beyond their common primary issue of 

failing to communicate learning objectives at the beginning of 

class. In class Sixth-A, the apparent problem was low levels of 

active, independent student engagement, where the learning 
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atmosphere tended to be rigid and students passively moved 

based on prompts or direct instructions from the teacher. 

Meanwhile, in class Sixth-B, the problem shifted to classroom 

management challenges. The high student enthusiasm, caused by 

the use of songs, games, and mandatory group presentations, had 

the potential to create an overly noisy classroom atmosphere if 

not carefully managed. 

To address student learning challenges, both teachers 

chose the solution of re-explaining material they didn't 

understand, but with different remedial techniques. Teacher 

Sixth-A resolved comprehension issues by simplifying sentence 

structures and immediately checking students' worksheet answers 

on the spot. Teacher Sixth-B, on the other hand, took preventative 

measures by checking students' work before group presentations 

to avoid misconceptions. In addition, the Sixth-B teacher resolved 

the understanding problem by providing a variety of other 

examples, as well as conducting a more personal final 

confirmation by asking direct questions to each student at the end 

of the lesson. 

The results of interviews with the two teachers provide a 

strong contextual basis for the differences in problems that 

emerged in each class during the observation. In Class Sixth-A, 
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the rigid learning environment and low student self-involvement 

were closely related to boredom with the worksheet-focused 

material. This was reflected in Class B's acknowledgement of the 

psychological challenges facing today's elementary school 

students. She stated, "The difficult challenge is literacy. Today's 

children easily get bored if they just memorize, and many children 

lose focus if the material is too complicated and uninteresting." 

This quote from Class B's teacher indirectly explains why 

students in Class Sixth-A tend to be passive when faced with a 

purely lecture method. 

Meanwhile, the potential for disruptive classroom 

management issues in Class Sixth-B due to high enthusiasm is 

supported by Class B's own statement that the class uses energetic 

and engaging songs and requires interactive activities where 

students are divided into groups to interact with each other... The 

final results are presented to the class. This dynamic, communal 

activity presents a greater classroom control challenge for the 

Class B teacher. 

Regarding problem-solving, the interview results align 

closely with observational findings regarding how the two 

teachers address student learning difficulties. The similarity 

between the two teachers' repeated explanations of the material 
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was confirmed by Teacher A, who stated that " Students who need 

deeper understanding receive more questions, and automatically 

receive repeated explanations." Furthermore, differences in 

problem-solving techniques were also evident. 

Teacher A resolved comprehension issues by directly 

checking worksheets on the spot, reinforced by a teaching habit 

of "following the flow of the lesson in the worksheet." In contrast, 

the Class B teacher outlined preventative measures and a variety 

of more personalized examples. To help students who were 

confused or slow, the Class B teacher explained, "I provide extra 

guidance slowly, using simple examples so they can easily 

understand." Furthermore, Class B teachers' technique for 

resolving conceptual confusion (such as time differences) 

involved relating them to real-life situations through a story-

based timeline method, and providing final confirmation in 

person “through direct assessment/spontaneous question and 

answer/short oral test." 

4.2 Discussion 

Based on field findings, the implementation of grammar 

teaching strategies (grammar) by both teachers shows a very clear 

dichotomy of approach, namely a deductive approach in class VI-A 

and an inductive approach in class VI-B. This phenomenon provides 
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a real picture of how language pedagogy theories are applied in a 

variety of ways in elementary school classrooms. 

a) Deductive Approach in Class VI-A 

In class VI-A, teachers predominantly apply lecture 

methods that are linear and text-based (textbook-centered) by 

relying on Student Worksheets. This approach closely reflects 

the principles of explicit grammar instruction or explicit 

grammar teaching. Referring to the theory of Ellis (2006), 

explicit instruction is designed to help students understand 

language structures consciously (conscious learning), which is 

generally considered effective in formal environments where 

the target language acts as a foreign language (EFL). The class 

VI-A teacher began by explaining the writing formula. 

Although Ellis (2006) argues that this method helps 

develop formal linguistic competence, the facts on the ground 

show the emergence of negative psychological consequences in 

the form of student boredom and passivity. Based on 

observations, students in grades VI-A tend to be passive, only 

moving or translating sentences when receiving direct 

instructions from the teacher. This is in line with the views of 

Slavin (2006) and Joyce, Weil, and Calhoun (2009), who 

emphasized that good learning strategies must be able to 

encourage active student involvement both cognitively and 

emotionally. If learning only focuses on the transfer of 
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knowledge one way without considering individual learning 

styles (Slavin, 2006), then the academic atmosphere feels more 

rigid and mechanical, reducing students' internal motivation, 

which is very crucial for elementary school-aged children (Ellis, 

2006). 

b) Inductive Approach in Class VI-B 

In contrast, teachers in class VI-B demonstrated the 

application of strategies rooted in Contextual Teaching and 

Learning (CTL) and Communicative Language Teaching 

(CTL). Teachers integrate grammar into real communication 

functions by linking the material Simple Future Tense with 

students' daily activity plans. This step aligns with Sari’s 

(2020), in which the CTL-based approach aims to make 

language learning more relevant, functional, and meaningful 

(meaningful learning) for students' practical lives. 

Theory Implicit Grammar Teaching, which was put 

forward by Krashen (1982), states that grammatical abilities are 

acquired more naturally through meaningful language 

exposure (comprehensible input) rather than memorizing 

formulas explicitly. A Grade VI-B teacher creatively applies 

this principle by using audio media in the form of energetic 

songs to introduce vocabulary and future tense concepts. 

Brewster, Ellis, and Girard (2002) emphasize that songs and 

games are pedagogical instruments that are very effective for 

teaching grammatical structures to children because they 
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accommodate their natural kinesthetic and musical learning 

style. The use of collaborative learning groups (collaborative 

learning) in class VI-B, which ended with a group presentation 

in front of the class, proved the truth of the theory of Richards 

and Renandya (2002) and Joyce et al. (2009) that active social 

involvement in communicative tasks is able to build conceptual 

understanding as well as train students’ productive courage 

(oral production). 

4.2.1 Interpretation of Learning Challenges and Teacher 

Solutions 

Each instructional strategy choice has direct 

implications in the form of specific challenges in the classroom. 

The research findings demonstrate the variety of obstacles 

faced by Teacher VI-A and Teacher VI-B, and how the 

characteristics of the solutions they adopted reflect the teacher's 

professional role. 

a) Cognitive-Literacy Problems vs. Classroom Management 

In grade VI-A, the biggest challenge lies in the low level 

of active, independent student engagement due to boredom with 

text-based worksheets. In an interview, the grade VI-B teacher 

confirmed this psychological symptom, stating that today's 

children face acute literacy challenges, where they easily 

become bored if asked to simply memorize complex and 
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abstract concepts. Theoretically, according to Jean Piaget 

(1972), children aged 11–12 years are in a transitional period 

from the concrete operational stage to the formal operational 

stage. This means that even though they are starting to be able 

to think abstractly, they still need a contextual bridge to avoid 

experiencing learning anxiety (learning anxiety) when faced 

with complex linguistic rules (Pentury, Anggraeni, & Pratama, 

2020). Teacher VI-A's inability to provide varied conceptual 

bridges causes students to lose their cognitive focus. 

On the other hand, class VI-B teachers face the opposite 

challenge, namely class management (classroom management). 

The high enthusiasm of students triggered by singing, playing, 

and group work activities has the potential to create a classroom 

situation that is too noisy and uncontrolled if not tightly 

organized. This is in accordance with Slavin's (2006) warning 

that a student-centered learning environment requires much 

more adaptive and dynamic classroom management skills. 

Teachers are required to create a balance between maintaining 

high learning motivation (Ellis, 2006) and maintaining class 

order so that the substance of the grammatical material remains 

conveyed effectively. 

b) Analysis of Teacher Solutions to Student Difficulties 

In response to students' difficulties understanding tense 

differences, the remedial actions taken by both teachers 
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demonstrated their deep understanding of the teacher's role as 

a facilitator (Ur, 2012). The sixth-grade teacher chose a 

mechanical approach by simplifying sentence structures on the 

board and immediately checking students' worksheet answers 

individually on the spot. This solution tended to be a short-term 

correction without addressing the root of the students' 

conceptual confusion. 

Meanwhile, the VI-B class teacher implemented a more 

comprehensive solution and was in accordance with Cameron's 

(2001) theory regarding child-friendly language teaching (age-

appropriate instruction). Teacher VI-B uses a story-based 

timeline method (story-based timeline method) to visualize the 

different concepts of time (past, present, and future) in a 

concrete way. Cameron (2001) emphasizes that visualization 

Contextual methods make it easier for children to digest 

abstract theoretical ideas. In addition, the personal 

confirmation technique used by Teacher VI-B through 

spontaneous oral questions (spontaneous short oral test) at the 

end of the session reflects the thinking of Larsen-Freeman 

(2003). Larsen-Freeman (2003) emphasized that grammar 

assessment should not be limited to rigid written tests, but 

should involve direct observation of participation and 

spontaneous oral abilities in order to measure students' true 

linguistic competence (grammaring competence).     
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4.2.2 Comparison with Previous Research 

The results of this research enrich the literature on 

teaching English to children (Young Learners), and show 

consistent patterns as well as interesting differentiation when 

compared with several previous studies. 

First, the findings in class VI-B regarding the 

effectiveness of the communicative method and the use of songs 

strongly support the research results of Rahman and Putri (2021) 

entitled “Teachers’ Use of Interactive Activities in Grammar 

Teaching for Young Learners.” Rahman and Putri (2021) found 

that interactive activities such as games and storytelling proved 

effective in helping elementary school students understand 

grammatical concepts and maintain their motivation to learn. 

The enthusiastic engagement of grade VI-B students in group 

discussions and class presentations further validated these 

findings within the sociocultural context of Islamic-based 

schools in Malang. 

Second, this study provides a complementary perspective 

to the study by Sari, Rahman, and Putri (2022) regarding the 

implementation of Task-Based Language Teaching (TBLT). In a 

study by Sari et al. (2022), it was found that providing structured 

communicative tasks significantly increased active class 



 
 

46 
 

participation. In class VI-B, group assignments to compose 

future plan sentences and present them acted as a form of 

practical communicative task that sharpened grammatical 

competence (Alisoy, 2023). 

Third, regarding the problem of student boredom due to 

dry textbooks in grade VI-A and classroom management issues 

in grade VI-B, the results of this study overlap with a study by 

Prasetyo (2023), which examined the challenges of grammar 

learning in elementary schools. Prasetyo's (2023) discussion 

highlights that the extreme reliance on traditional teaching 

methods (such as drill, memorizing formulas, and working on 

worksheets without media) strongly correlates with low levels of 

in-depth understanding and high levels of student boredom. 

Conversely, teachers who switched to using collaborative 

techniques and visual/audio aids were able to effectively 

overcome these limitations. This research confirms that the 

challenge of children's literacy boredom can be mitigated if 

teachers have the flexibility of pedagogical competence to shift 

from pure lecture methods to more interactive and contextual 

learning. 

 

 



 
 

47 

 

CHAPTER V 

CONCLUSION & SUGGESTIONS 

This chapter presents conclusions and suggestions based on the 

research findings. The conclusions section contains a summary of the 

findings and discussion based on the research problem. Meanwhile, the 

suggestions contain recommendations for future researchers to achieve 

more optimal study results. 

5.1 Conclusion 

Based on the results of action research and data analysis 

regarding teacher strategies in teaching grammar to sixth-grade students, 

several logical and comprehensive conclusions can be drawn. This study 

portrays two very different teaching approaches in grade VI-A and grade 

VI-B, where each strategy has a unique impact on student engagement 

and their written learning outcomes. 

First, the teacher in class VI-A implemented a deductive learning 

strategy using a traditional linear lecture method and fully based on 

textbooks and Student Worksheets. On the other hand, the teacher in 

class VI-B implemented an inductive learning strategy through 

contextual teaching and learning and communicative methods. The 

teacher in class VI-B used audio media in the form of energetic songs 

and group discussions (collaborative learning) to introduce the concept 

of tenses (Simple Future Tense). 
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Second, there is an interesting finding and a logical paradox 

found in the results. Student worksheets in the field, although not 

explicitly written in the previous chapter draft. The results of data 

collection show that the grades of students' written assignments in grade 

VI-A were found to be better and higher than those of students in class 

VI-B. This can be logically explained through the relationship between 

the teaching method and the type of evaluation used. Explicit learning 

methods and structured exercises (drill and practice) in class VI-A 

directly train students' focus on formal structures (forms) and 

mathematical formulas, so they are more prepared and accustomed to 

answering mechanical written questions in the worksheets. Conversely, 

the communicative method in class VI-B, which focuses on fluency and 

group work, makes students very enthusiastic and active, but their 

attention to the details of the written formulas is reduced.  

As a result, their written abilities on the worksheets are not as 

accurate as those of class VI-A students who are trained structurally 

every day. Overall, this study concludes that no single strategy is perfect 

for all aspects of grammar learning in elementary school-age children. 

The deductive-explicit approach in class VI-A excels in increasing 

written test scores significantly. Short-term but risks creating boredom 

and passivity in students (Slavin, 2006). Meanwhile, the inductive-

contextual approach in class VI-B excels in building students' 
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motivation, and social interaction (Richards & Renandya, 2002), but 

requires extra supervision to ensure that the accuracy of students' written 

grammar is maintained. Good. 

5.2 Suggestions 

In connection with the above conclusions, the researcher puts 

forward several practical and academic suggestions which are expected 

to make a positive contribution to improving the quality of English 

language learning in the future: 

5.2.1 For English Teachers 

Teachers are recommended to apply a combination of 

learning strategies or the eclectic approach. Teachers shouldn't 

rely solely on one method. To achieve good written test scores 

while keeping the class enjoyable, teachers can combine clear 

explanations of formulas at the beginning (as in grades VI-A), 

followed by games, songs, or group discussions (as in grades VI-

B) to practice them. Furthermore, teachers should always 

communicate learning objectives at the beginning of class to 

ensure a clear direction for students' learning from the outset. 

5.2.2 For Future Researchers 

Future researchers are advised to conduct experimental 

research or classroom action research that directly tests the 

effectiveness of combining explicit-deductive and implicit-
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inductive methods on elementary school students' learning 

outcomes. Future researchers are also expected to explore more 

comprehensive assessment instruments, not only measuring 

written worksheet scores, but also measuring students' speaking 

practice scores objectively so that the full potential of the 

communicative method can be fairly reflected in scientific 

reports. 
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Appendix I: Research Permit 
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Appendix II Observation Guideline VI-A 

 

 Observed Aspects: 

➢ Pre-Teaching Activities: 

1. Does the teacher review previous material? 

2. How does the teacher motivate students before starting the 

lesson? 

3. Does the teacher explain the learning objectives? 

 

➢ Whist-Teaching Activities: 

o Teaching Methods: 

1. Does the teacher use the direct method or the contextual 

method? 

2. Does the teacher use games or songs to introduce grammar 

concepts? 

3. Does the teacher provide easy-to-understand example 

sentences? 

o Use of Media and Learning Resources: 

1. Does the teacher use a whiteboard, pictures, flashcards, or other 

visual media? 

2. Does the teacher use textbooks, worksheets, or other 

supplementary materials? 

o Student Interactions and Activities: 

1. Does the teacher encourage students to ask questions? 

2. How does the teacher ensure students actively participate in the 

lesson? 

3. Are there pair or group activities? 

o Providing Feedback: 

1. How does the teacher correct student errors? 

2. Does the teacher provide additional explanations if students are 

having difficulty? 

3. Is the feedback constructive and positive? 

 

➢ Post-Teaching Activities: 

1. Does the teacher conduct a brief evaluation at the end of the 

lesson? 

2. How does the teacher summarize or conclude the material 

taught? 

3. Does the teacher assign homework or exercises? 
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Appendix III Observation Guideline VI-B 

 

➢ Pre-Teaching Activities: 

4. Does the teacher review previous material? 

5. How does the teacher motivate students before starting the 

lesson? 

6. Does the teacher explain the learning objectives? 

 

➢ Whist-Teaching Activities: 

o Teaching Methods: 

4. Does the teacher use the direct method or the contextual 

method? 

5. Does the teacher use games or songs to introduce grammar 

concepts? 

6. Does the teacher provide easy-to-understand example 

sentences? 

o Use of Media and Learning Resources: 

3. Does the teacher use a whiteboard, pictures, flashcards, or other 

visual media? 

4. Does the teacher use textbooks, worksheets, or other 

supplementary materials? 

o Student Interactions and Activities: 

4. Does the teacher encourage students to ask questions? 

5. How does the teacher ensure students actively participate in the 

lesson? 

6. Are there pair or group activities? 

o Providing Feedback: 

4. How does the teacher correct student errors? 

5. Does the teacher provide additional explanations if students are 

having difficulty? 

6. Is the feedback constructive and positive? 

 

➢ Post-Teaching Activities: 

4. Does the teacher conduct a brief evaluation at the end of the 

lesson? 

5. How does the teacher summarize or conclude the material 

taught? 

6. Does the teacher assign homework or exercises? 
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Appendix IV Interview Questions Teacher A 

 

This interview aims to delve deeper into the strategies teachers use, the 

reasons behind their choice of strategies, and the challenges they face 

in teaching grammar. 

Part 1: Teaching Background and Experience 

1. How long have you been teaching English, particularly at the 

elementary school level? 

2. In your opinion, why is grammar important to teach sixth-grade 

students? 

Part 2: Grammar Teaching Strategies 

1. In general, what are the main strategies you use in teaching 

grammar to sixth-grade students? 

2. Can you share one example of a strategy that is most effective 

and how you apply it in your classroom? 

3. Do you have a specific order or steps when introducing new 

grammar material? 

4. How do you integrate grammar with other skills such as 

speaking, reading, or writing? 

5. Do you use games, songs, or other activities to make grammar 

learning more engaging? If so, can you provide an example? 

Part 3: Challenges and Solutions 

1. What is the biggest challenge you face when teaching grammar 

at the elementary school level? 

2. How do you address student difficulties, such as confusion 

about the present tense and past tense? 

3. How do you assess students' understanding of the grammar 

material you've taught? 

4. Is there a difference in the way you teach grammar to students 

who learn quickly and those who take longer? 

5. How do you help students feel less afraid to make mistakes 

when using grammar? 
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Appendix V Interview Questions Teacher B 

 

This interview aims to delve deeper into the strategies teachers use, the 

reasons behind their choice of strategies, and the challenges they face 

in teaching grammar. 

Part 1: Teaching Background and Experience 

3. How long have you been teaching English, particularly at the 

elementary school level? 

4. In your opinion, why is grammar important to teach sixth-grade 

students? 

Part 2: Grammar Teaching Strategies 

6. In general, what are the main strategies you use in teaching 

grammar to sixth-grade students? 

7. Can you share one example of a strategy that is most effective 

and how you apply it in your classroom? 

8. Do you have a specific order or steps when introducing new 

grammar material? 

9. How do you integrate grammar with other skills such as 

speaking, reading, or writing? 

10. Do you use games, songs, or other activities to make grammar 

learning more engaging? If so, can you provide an example? 

Part 3: Challenges and Solutions 

6. What is the biggest challenge you face when teaching grammar 

at the elementary school level? 

7. How do you address student difficulties, such as confusion 

about the present tense and past tense? 

8. How do you assess students' understanding of the grammar 

material you've taught? 

9. Is there a difference in the way you teach grammar to students 

who learn quickly and those who take longer? 

10. How do you help students feel less afraid to make mistakes 

when using grammar? 
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Appendix VI Student’s score 

 

Sixth-A Score 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Sixth-B Score 
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Appendix VII Documentation 
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Appendix VIII Evidence of Consultation and Guidance 
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Fakultas      : Tarbiyah dan Ilmu Keguruan  

Jurusan      : Tadris Bahasa Inggris  

Perguruan Tinggi    : UIN Malang  

Alamat Rumah                        : Dsn. Tamiajeng RT.08 RW.03 Ds. 

Pandanajeng        Kec. Tumpang Kab. 

Malang Kode Pos. 65156 

No. Hp / Telp   : 082257111457 

Alamat Email    : auliasyifa1404@gmail.com   

Riwayat Pendidikan  

1. 2005-2007     TK Dharma Wanita Persatuan 01 

2. 2007-2013     SDN 01 Pandanajeng 

3. 2013-2016     MTsN Tumpang 

4. 2016-2019     MA Al Ma’arif Singosari  

5. 2019-2023     UIN Maulana Malik Ibrahim Malang 

 

Malang, June 23rd 2026 

Mahasiswi, 

 

        

 

Aulia Sifa Kamila 

 


