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LATIN ARABIC TRANSLITERATION GUIDE
The writing of Arabic-Latin transliteration in this thesis uses transliteration
guidelines based on a joint decision of the Minister of Religion of the Republic of

Indonesia and the Minister of Education and Culture of the Republic of Indonesia

Number 158 of 1987 and Number 0543b/U/1987 which can be described as follows:

A. Words

=2 J=z d=q
<=b K= d=k
a=t Ui = sy J=1
S=ts we =sh p=m
=] wa =dl d=n
z=h b=th =W
J:d = ¢ 9:‘
i=z E=g =y
J=T. d=f

B. Long Vocal C. Diphfhong Vocal

Long Vocal (a) = a 3 = aw

Long Vocal i) =1 gl = ay

Long Vocal (u) = 3 = 1

d

s =
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ABSTRACT

Putri, Nizma Amelia 2026. Malang vs English Language Pronunciation :
The Interference of Students First Language Toward Their English Pronunciation.
Thesis, English Education Departement. Faculty of Education and Teacher
Training. The Islamic State University of Maulana Malik Ibrahim Malang.
Advisor : Prof. Dr. Hj. Like Raskova Octaberlina, M. Ed.
Keywords: Malang dialect, English pronunciation, first language interference,
error analysis, contrastive analysis.

This study investigates how the Malang Javanese dialect interferes with
university students' English pronunciation. English has a different sound system
from Javanese, which often leads to pronunciation difficulties. This research uses a
qualitative case study design. Data were collected through a pronunciation test of
30 words involving 20 students and interviews with 5 participants. The data were
analyzed using Contrastive Analysis, Error Analysis, and Interlanguage theories.
The findings show that the Malang dialect strongly influences students' English
pronunciation due to their daily use of Javanese, a thick "medok" accent, the
influence of glottal stops, and "Boso Walikan" habits. Additionally, the tendency to
read words exactly as spelled caused further interference. The study identified three
systematic error types: substitution, omission, and addition. Substitution was the
most common error, where students replaced unfamiliar English sounds with
familiar Javanese ones, such as changing /6/ and /9/ into thick /t/ and /d/. Omission
occurred when students dropped weak sounds like the schwa /o/, while addition
errors happened when students pronounced silent letters or added hard consonants
based on English spelling.
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ABSTRAK

Putri, Nizma Amelia. 2026. Malang vs English Language Pronunciation:
The Interference of Students First Language Toward Their English Pronunciation.
Skripsi, Program Studi Tadris Bahasa Inggris. Fakultas Ilmu Tarbiyah dan
Keguruan. Universitas Islam Negeri Maulana Malik Ibrahim Malang.

Dosen Pembimbing: Prof. Dr. Hj. Like Raskova Octaberlina, M. Ed.
Kata Kunci: dialek Malang, pengucapan bahasa Inggris, interferensi bahasa
pertama, analisis kesalahan, analisis kontrastif.

Penelitian ini menginvestigasi interferensi dialek bahasa Jawa Malang
terhadap pengucapan bahasa Inggris mahasiswa. Karena sistem bunyi bahasa
Inggris berbeda dengan bahasa Jawa, mahasiswa sering kesulitan mengucapkan
kata-kata bahasa Inggris dengan benar. Penelitian ini menggunakan desain studi
kasus kualitatif. Data dikumpulkan melalui tes pengucapan 30 kata pada 20
mahasiswa, dilanjutkan dengan wawancara terhadap 5 partisipan. Data dianalisis
menggunakan teori Analisis Kontrastif, Analisis Kesalahan, dan Interlanguage.
Hasil penelitian menunjukkan bahwa dialek Malang sangat memengaruhi
pengucapan mahasiswa karena dominasi penggunaan bahasa Jawa, aksen "medok"
yang kental, pengaruh glottal stop, dan budaya "Boso Walikan". Selain itu,
kecenderungan membaca kata persis sesuai tulisannya juga memicu interferensi
tambahan. Akibatnya, mahasiswa melakukan tiga jenis kesalahan pengucapan:
substitusi, omisi, dan adisi. Substitusi adalah kesalahan paling umum, di mana
mahasiswa mengganti bunyi bahasa Inggris dengan bunyi bahasa Jawa yang akrab
bagi mereka, seperti mengubah /0/ dan /0/ menjadi /t/ dan /d/ yang tebal. Omisi
terjadi saat mahasiswa menghilangkan bunyi lemah seperti schwa /o/, sementara
kesalahan adisi terjadi saat mahasiswa membaca huruf diam atau menambahkan
konsonan keras karena terpengaruh ejaan tulisan.
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CHAPTER1

INTRODUCTION

This chapter consists of an introduction, which includes the background of
the study, research questions, research objectives, the significance, research

originality, the scope and limitations, and definitions of the key terms.

1.1. Background of The Study

Pronunciation is an essential aspect of English speaking ability. It plays an
important role in conveying meaning and ensuring effective communication.
Pronunciation, as defined by Rahmania & Mandasari (2021) and Tejedor-Garcia et
al. (2020), is the act of transforming sound into meaningful words. It is a crucial
component of speaking ability that requires learners to articulate sounds accurately
in order to convey meaning effectively (Maulida et al., 2023). Therefore,
pronunciation is not only about producing sounds, but also about ensuring clarity

and intelligibility in communication.

When communicating in English, pronunciation is as important as grammar
and vocabulary. Andini & Zaitun (2023) state that pronunciation is fundamental
and must be understood by anyone who wants to communicate or is learning
English. However, English pronunciation is often considered difficult for learners
because of differences in phonological systems between English and their first
language. Maiza (2020) explains that English pronunciation is complex because its
vowel and consonant systems contain many different sounds, as well as differences

in articulation and sound production.



These phonological differences often lead to pronunciation difficulties
among English as a Foreign Language (EFL) learners. In Indonesia, English is
learned as a foreign language rather than a second language (Gunantar, 2016). This
means that learners have limited exposure to English in daily communication,
which increases the possibility of interference from their first language. Syafutri &
Saputra (2021) explain that the first language is the language acquired in childhood
and used in daily communication, which strongly influences how individuals learn

and produce other languages.

In the context of language learning, first language interference plays an
important role in pronunciation errors. Octaviani et al. (2024) state that L1 features
are often transferred into second language learning, especially when the
phonological systems between L1 and English differ significantly. The influence of
the mother tongue on pronunciation can affect the accuracy and fluency of speaking
English, particularly in vowel and consonant systems, stress, intonation, and
articulatory positions. These differences often cause learners to substitute
unfamiliar English sounds with sounds from their native language. This
combination of native language interference and a strong local accent naturally
leads to pronunciation errors. Since this study looks closely at these errors, Error
Analysis is used as the supporting theory. According to Brown (2014) and Ellis
(1997), Error Analysis is useful for identifying and explaining students' errors to

find out why they happen during the learning process.

The importance of clear and accurate pronunciation is also reflected in

religious and communicative perspectives. In Islamic teaching, Surah Al-



Muzzammil verse 4 emphasizes the concept of tartil, which refers to reciting the

Qur’an in a clear, measured, and correct manner:

S5 ol o5 4dle 3 5
“...and recite the Qur’an with tartil (measured recitation)” (QS. Al-

Muzzammil: 4).

This concept highlights the importance of proper articulation in producing
sounds correctly. This is further supported in Surah Al-Isra’ verse 106, which

emphasizes reciting the Qur’an slowly and clearly:
S sl iy ke e Ll e 41580 8 5 e

“...s0 that you may recite it to the people slowly and with clear recitation”

(QS. Al-Isra’: 106).

This verse reinforces the importance of clarity, accuracy, and careful
articulation in oral communication. In addition, the Prophet Muhammad SAW is
described as speaking clearly and distinctly so that his speech could be easily
understood by others, which reflects the importance of intelligibility in spoken

communication.

In East Java, particularly in Malang City, students commonly use the
Malang Javanese dialect in daily communication. This dialect has distinctive
phonological characteristics, including unique accent and intonation patterns
(Wardani & Suwartono, 2019). Unlike standard Javanese which is generally softer,

the Malang dialect has its own specific phonological characteristics. Maryaeni



(2006) and Nurhuda et al. (2021) point out that Malang people tend to speak with a
firmer tone and a heavier pronunciation of certain consonants compared to other
Javanese speakers. It is also characterized by a rough intonation style and the use
of “walikan” slang as part of its linguistic identity (Fiaji, 2021; Nurhuda et al.,
2021). These features may influence how students pronounce English words,

especially when English sounds do not exist in their native phonological system.

As a result, students may apply their native pronunciation patterns when
speaking English. For example, English sounds such as /6/ in “think” and /0/ in
“this” are often replaced with /t/ and /d/. This phenomenon is known as native
language interference, where the phonological system of the first language

influences the production of the second language.

Several previous studies have explored the influence of the first language
on English pronunciation. Wardani and Suwartono (2019) found that Javanese
learners often have difficulties in pronouncing certain English sounds, such as /3/,
Ivl, 10/, 10/, /&/, and /o1/, because of differences between English and their native
phonological system. In line with this, Dewi et al. (2019) reported that learners tend
to replace unfamiliar English sounds with the closest sounds from Javanese, for
example /v/ becoming /f/ and /3/ becoming /f/. Similarly, Rohmah et al. (2023)
showed that Javanese interference also appears in final consonant pronunciation,

where /d/ is often pronounced as /t/.

This indicates that there is still a gap in examining first language
interference from the Malang dialect in the English pronunciation of university

students in Malang. Although these students have learned English formally, their



local dialect may still contribute to pronunciation interference in their speech. Then,
the novelty of this study lies in its specific focus on Malang dialect interference
among university students and how this interference affects their English
pronunciation in actual use. To analyze these errors, this study uses the
Interlanguage framework instead of Contrastive Analysis. Contrastive Analysis
focuses more on comparing two languages in theory to predict errors. Meanwhile,
Interlanguage, as explained by Tarone (2018), is more suitable for this study
because it looks at the students' actual, developing language system when they try

to speak English with their Malang accent.

1.2 Research Question

1. How does the Malang dialect interfere with students’ pronunciation of
English?
2. What kinds of pronunciation errors are produced by students due to the

interference of the Malang dialect?

1.3 Research Objectives

1. To analyze how the Malang dialect interferes with students’ pronunciation
of the English.
2. To identify the kinds of pronunciation errors produced by students due to

the interference of the Malang dialect?



1.4 Significance of the Study

This study “Malang vs English Language Pronunciation : The Interference
of Students' First Language Toward Their English Pronunciation” is expected to
provide significant contributions to various stakeholders in the field of English
Language Teaching (ELT) and linguistics.

1. For Students:
This study is expected to help students identify their pronunciation
errors and improve their overall English pronunciation.

2. For Lecturers (Especially English Language Teachers):

This study is expected to provide information about common
pronunciation problems faced by students with a Malang dialect
background, so teachers can use better teaching strategies. By knowing
these specific errors, English teachers can design better pronunciation drills
and teaching materials that suit the students' cultural background, making

the learning process more effective in the classroom.

3. For Future Researchers:

This study is expected to be used as a reference for further studies

about pronunciation and first language interference.

1.5 Scope and Limitation of Study

However, this study has several limitations. First, it only focuses on the
pronunciation of single words to find out the specific phonemic errors clearly. It

does not analyze the pronunciation semantically or in full sentences, because



focusing on single words helps to avoid distractions from intonation or word
meanings. Second, the number of participants is limited to a small group of students,
so the findings cannot be generalized to all learners. Third, the data are collected
through pronunciation tests and recordings, which may not fully represent students’
natural speech in all contexts. Therefore, the results of this study are limited to the

specific participants and context of this research.

1.6 Research Originality

Based on this research, there are several studies that have relevance to this

research, including:

Aryanika (2025) conducted a study “The Influence of First Language on
Second Language Pronunciation.” The study explained that students’ first language
can affect the way they pronounce English words. This happens because some
English sounds are different from the sounds in the students’ first language. As a
result, students often replace English sounds with sounds that are more familiar to
them. However, the study only discussed the influence of the first language in

general and did not focus on a specific dialect or certain English sounds.

Rahma et al. (2023) conducted a study entitled “An Analysis of Student’s
Javanese Language Interference in Pronunciation of English.” The study focused
on Javanese interference in English pronunciation, especially on the /d/ sound. The
researchers found that Javanese students often changed the final /d/ sound into /t/
because this pattern is common in Javanese pronunciation. However, the study only

focused on one English sound and discussed Javanese speakers in general.



Puspitasari and Sa’adah (2023) carried out a study entitled “Students’ First
Language: How Does It Influence Students’ Pronunciation?” Their study showed
that students often have difficulties pronouncing English sounds such as /3/, /v/, /0/,
18/, /2/, /f1, /d/, /{7, and /dz/. This happens because some of these sounds do not exist
in Javanese. Therefore, students often replace difficult English sounds with sounds
from their first language. However, the study discussed many English sounds and

did not specifically focus on students who use the Malang dialect in Malang.

Based on those previous studies, it can be seen that most research has
discussed first language interference in English pronunciation in a general context
or has focused on specific sounds only. In addition, previous studies have not
specifically examined learners who use the Malang dialect in Malang, which has
unique phonological characteristics that may influence English pronunciation
differently. Therefore, this study aims to fill this gap by focusing on the interference
of the Malang dialect on students’ overall English pronunciation, providing a more

specific and contextual analysis within the Malang setting.

1.7. Definition of Key Terms

1. First Language
In this study, the first language is the mother tongue that the students
acquired from childhood and use in their daily communication. Specifically, it
refers to the Malang Javanese dialect, which strongly shapes the students' speaking

habits and phonological system before they learn English.



2. English Pronunciation

Pronunciation is the way students articulate and produce English sounds to
communicate their intended meaning. In this research, it focuses on how accurately
the students pronounce specific English target sounds in single words compared to

the standard English phonetic rules.

3. Malang Dialect
The Malang dialect is a specific local variety of the Javanese language
spoken by people in Malang. For this study, it is defined by its unique
characteristics, such as a firmer tone and a heavier pronunciation of certain
consonants compared to standard Javanese. This dialect acts as the primary

linguistic background of the students.

4. Accent

Accent is the distinct local speaking habit or tone that students carry from
their regional background. In this study, the Malang accent is the local phonetic
flavor that automatically colors the students' voices when they attempt to produce

English sounds.

5. Language Interference

Interference is the process where students unintentionally apply the rules,
sounds, or speaking habits of their first language into English. While an accent is
simply a local speaking style, interference is the actual disruption process where
students replace unfamiliar English target sounds with the familiar sounds from

their Malang dialect.



6. Pronunciation Errors

A pronunciation error is an incorrect sound production made by the students
when they speak English. In the context of this study, it is seen as the final result
or the outcome of the combination between the students' language interference

and their strong local accent.

7. Interlanguage

Interlanguage is the temporary, developing language system that the
students create while they are still in the process of learning English. It is the
transitional phonetic system that is no longer pure Malang dialect, but not yet

perfect English, reflecting their current stage of learning.
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CHAPTER 11

LITERATURE REVIEW

This chapter discusses literature review, which includes theories related to
pronunciation, first language influence, Malang dialect, English Pronunciation, and
previous studies to position this research among existing works, along with a

conceptual framework that connects these theories to the research focus.

2.1 Pronunciation

This section discusses the concept of pronunciation, its definitions

according to several experts, and its importance in effective oral communication.

2.1.1 Theories of Pronunciation

According to Hornby et al. (2005) Pronunciation is the way in which a
language or a particular word or sound is pronounced. As same with another
statement, Pronunciation is a technique for making specific sounds (Richards &
Schmidt, 2013). The pronunciation of letter sounds in words, as well as syllable
stress on sections of words, frequently dramatically alter the meaning and context
of the words, irrevocably affecting the meaning of the statement being transmitted
(Kobilova, 2022). It means that pronunciation plays an essential role in oral
communication since it influences how clearly listeners understand a speaker's
message. It involves not only the articulation of sounds but also the precision of
creating them as intended in a given language. This is an important part of spoken
communication since it has a direct impact on message clarity and the listener's

capacity to understand the intended meaning.
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Muhlisin & Widyanto (2019) argued that pronunciation is crucial for
conveying the speaker, and it is essential for students to learn it because it
significantly impacts the clarity and effectiveness of their communication.
Therefore, good pronunciation increases students' confidence when speaking
English, especially in formal or academic situations. It also helps them
communicate more effectively with native speakers and avoid misunderstandings

that may arise from mispronunciation.

2.2 English Pronunciation

This section discusses English pronunciation, focusing on vowels and
consonants as the basic sounds required to produce clear and understandable spoken

English.

2.2.1 Definition of English Pronunciation

Pronunciation is an important part of learning English since it requires the
ability to make and understand sounds in order to successfully transfer meaning.
English pronunciation is more than just correctly articulating sounds, it is also about
using the right stress and intonation to express meaning clearly and naturally.
Gilakjani, (2016) stated that pronunciation teaching should focus on intelligibility

rather than producing a native-like accent.

Kelly (2001) explained that English pronunciation consists of two main
components: segmental features and suprasegmental features. Segmental features
refer to individual sounds or phonemes, such as vowels and consonants, while
suprasegmental features include stress, rhythm, and intonation that influence the

naturalness and meaning of speech. Similarly, Pennington and Rogerson-Revell
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(2019) stated that English pronunciation includes both segmental and
suprasegmental aspects, including connected speech, tone, intonation, stress,
rhythm, and voice quality. Therefore, understanding vowels and consonants is

important because they become the foundation of accurate English pronunciation.

2.2.2 Vowel

Vowels are "sounds in which there is no obstruction to the flow of air as it
passes from the larynx to the lips" (Roach, 2009). Vowels are an important part of
English pronunciation because differences in vowel sounds can change the meaning
of words. English vowels are generally classified into monophthongs and
diphthongs, and they are distinguished based on tongue position, tongue height, and
lip shape. Compared to Indonesian and Javanese (Malang), English has a more
complex vowel system, especially in distinguishing long and short vowel sounds.
Therefore, Indonesian learners often experience difficulties in pronouncing certain

English vowels accurately.

To systematically describe and categorize these sounds, this study refers to

the International Phonetic Alphabet (IPA) Vowel Chart, as illustrated in the figure.
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Table 2.1 English Vowels Chart
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e
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This chart is shaped like a quadrilateral because it is designed to visually
represent the physiological space inside the human oral cavity during speech
production. The categorization of vowels on this chart relies on three primary

articulatory parameters: tongue height, tongue backness, and lip rounding.

First, tongue height (vertical position) indicates how high or low the tongue
is positioned relative to the roof of the mouth; close (high) vowels are produced
with the tongue positioned near the palate, whereas open (low) vowels are produced
with the jaw fully dropped to create more space. Second, tongue backness
(horizontal position) refers to which part of the tongue is raised: front (e.g., /1/, /e/),
central (e.g., /a/, /A/), or back (e.g., /u/, /0/). Third, lip rounding is indicated where
symbols appearing on the right side of the IPA chart bullet points are articulated
with rounded lips, while those on the left are produced with unrounded or neutral

lips.
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Some English vowel sounds such as /&/ in cat, /a/ in cup, and /3:/ in bird are
considered difficult for Indonesian learners because similar sounds are not
commonly found in Indonesian or Javanese (Malang) phonological systems. For
instance, the English vowel /&/ requires a precise "near-open front" tongue position.
Because this specific coordinate does not exist in the Malang dialect's phonological
system, learners often substitute it with the more familiar "open central" /a/ sound.
This phenomenon is known as first language interference, where learners transfer
the sound system of their native language into English pronunciation. Therefore,
understanding these detailed articulatory coordinates is essential for this research,
as students with Javanese or Malang dialect backgrounds may experience

significant interference when pronouncing English vowel sounds.

2.2.3 Consonants

Consonants are speech sounds produced when the vocal tract is closed or
almost constricted (Proctor, 2011). These constrictions distinguish them from
vowels by creating audible friction or a full halt of airflow at certain sites within the
vocal tract. The phonetic classification of consonants is essentially based on how
and where this obstruction occurs. As Fuchs & Birkholz (2019) explained,
consonants are classified through four key features: airflow mechanism, voicing
(the vibration of vocal cords), the place of articulation (the specific location where
the obstruction occurs), and the manner of articulation (the way the airflow is

manipulated).
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To understand the classification of English consonant sounds more clearly,

the English consonant chart based on the International Phonetic Alphabet (IPA) is

presented below.
Table 2.2 English Consonants Chart
CONSONANTS (NON-PULMONIC)
Clicks Voiced implosives Ejectives
~ .
(© Bilabial B Bitabia Examples
)
| Dental d Denatisiveotar P sBilabia
Classification of NAE Consonant Phonemes | (Posthalveolar f Palatal t’ DentaValveolar
Manner of Place of Articulation * o
Articulation [gilabial | Labiodental | Dental | Alveolar | Palatal Velar | Glottal # Palatoalveolar g Velar K’ vetar
Stop 0
Voiceless P & k " Alveolar lateral (f Uvular S Alveolar fricative
Voiced b d g
Fricative
Voiceless f o £ I h OTHER SYMBOLS
Voiced v ) z 3 =
Afiricats tI M Voiceless labial-velar fricative CZ2 Alveolo-palatal fricatives
:::::::“ d3 W Voiced labial-velar approximant J Voiced alveolar lateral flap
Nasal q Voiced labial-palatal approximant ﬁ Simultaneous I and X
Voiced i n 0
Tiquid H Voiceless epiglottal fricative
Voiced | r 5 Affricates and double articulations
— S' Voiced epiglottal fricative can be represented by two symbols
Voiced w Y 2 Epiglottal plosive joined by a tie bar if necessary.

The chart organizes consonants based on three core articulatory coordinates.
First, the place of articulation identifies exactly where the sound is obstructed,
ranging from the Bilabial using both lips (/p/, /b/, /m/), Labiodental using lips and
teeth (/f/, /v/), Dental involving the teeth and tongue (/0/, /8/), Alveolar at the tooth
ridge (/t/, /d/, n/, /s/, /z/, /V/, /1/), Palatal at the hard palate (/f/, /3/, /tf/, /d3/, Iy/),
Velar at the soft palate (/k/, /g/, /n/), up to the Glottal at the throat (/h/). Second, the
manner of articulation describes how the airflow is handled: Sfop consonants force
a complete closure and sudden release; Fricatives create narrow friction; Affricates
combine stops and fricatives; Nasal sounds channel air through the nose; while
Liquid and Glide sounds involve minimal obstruction. Finally, the voicing feature
separates sounds into Voiceless (without vocal cord vibration, like /p/, /1/, /0/, /s/)

and Voiced (where the cords vibrate, like /b/, /v/, 10/, /2/).
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With this framework, we can identify various consonant sounds in English
words such as /p/ (mop), /b/ (back), /t/ (two), /d/ (do), /k/ (kick), /g/ (go), /f/ (fan),
/vl (very), 18/ (think), /8/ (this), /s/ (sick), /z/ (zoo), /[/ (she), /3/ (measure), /h/ (high),
Itf1 (church), /d3/ (judge), /m/ (mine), /n/ (night), /y/ (sing), /t/ (red), /y/ (yes), and
/w/ (we). However, Hidayatullah et al. (2024) noted that learners often face
systematic difficulties in pronouncing these consonants, particularly the interdental
fricatives /6/ and /0/. Because these sounds do not exist in the phonological system
of Bahasa Indonesia or Javanese, students frequently replace them with /t/ and /d/.
These articulatory differences are precisely why learners struggle, as the absence of

certain sounds in their first language often triggers predictable pronunciation errors.

2.3 Malang Dialect

This section discusses the characteristics of the Malang dialect and its
relation to English pronunciation. Javanese is one of the largest regional languages
in Indonesia, with several dialects spread across East Java, such as the Surabaya,
Malang, Jombang, Tengger, and Osing dialects. Among these, the Malang dialect

i1s commonly used by people in Malang and its surrounding areas.

To understand the uniqueness of the Malang dialect, it is necessary to
compare it with the standard Javanese dialect. Standard Javanese, often associated
with the Mataraman region (such as Yogyakarta and Surakarta), is known for its
polite, slow, and highly melodic intonation. It relies heavily on smooth transitions
between syllables. In contrast, the Malang dialect which belongs to the Arekan
cultural zone has a completely different nature. Fuad (2019) notes that the cultural

environment of Malang makes its dialect more egalitarian, direct, and expressive.
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People in Malang speak with a strong, firm, and sometimes gruff tone (Nurhuda et

al., 2021; Wicaksana & Pratama, 2020).

From a phonological perspective, there are three specific characteristics that
separate the Malang dialect from standard Javanese, which eventually affect how
the students pronounce English. First, speakers of the Malang dialect tend to use
heavy consonant articulation. They put a thicker stress on voiced consonants,
especially /b/, /d/, and /g/. While standard Javanese speakers pronounce these
sounds softly to maintain a smooth flow of speech, Malang speakers articulate them
with stronger pressure from the vocal tract. As described by Wicaksana and Pratama
(2020), this cultural speaking habit creates a rigid and firm rhythm. When applied
to English, it often causes students to over-pronounce English consonants, making

their speech sound less natural.

Second is the dominance of glottal stops (/?/). In standard Javanese, word
endings are usually pronounced softly with an unreleased airflow. However, the
Malang dialect is heavily characterized by abrupt throat closures at the end of
syllables. Dzahabiyyah (2022) identified the glottal stop (/?/) as a prominent
consonant feature in the Malang dialect, which is constantly used in daily local
words like gak (no), ndek (at), wes ta (already), or ojok (don't). Because Malang
students are physically accustomed to abruptly stopping the airflow at the end of
words, they tend to replace English final plosives (like /k/ in book or /t/ in cat) with
a hard glottal stop. As supported by Yuliati (2014), this habit prevents learners from

performing connected speech smoothly, leading to clear pronunciation errors.
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Third is the influence of Boso Walikan (Reversed Slang). Fiaji (2021) and
Nurhuda et al. (2021) explain that the use of Boso Walikan is a strong linguistic
identity in Malang, where words are naturally pronounced backwards, such as
Malang becoming Ngalam, arema becoming amera, or mangan (eat) becoming
nanggam. Reversing words forces speakers to frequently produce hard final
consonants and unnatural syllable clusters that might not exist in their original
forms. Over time, this daily practice trains their speech organs to hit final
consonants heavily and independently. Consequently, their speaking rhythm
becomes very "disconnected" or word-by-word. When speaking English, they
naturally carry this habit, pronouncing sentences rigidly rather than with the fluid

rhythm characteristic of native English speakers.

2.3.1 Vowels in Malang Dialect

To understand the vowel sound system in the Malang dialect of Javanese, it
is important to note that vowels function as phonemic elements that differentiate
meaning and show regional variation. According to Zuliyanti (2021), vowels are
related to the position and movement of the tongue, as well as the shape of the lips
and the openness of the mouth. Similarly, Sena et al. (2023) explained that vowels
can be identified based on tongue position, lip shape, and mouth openness. High
vowels are produced when the tongue is positioned high in the mouth, mid vowels
when the tongue is in the middle position, and low vowels when the tongue is

positioned low in the mouth.
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Table 2.3 Malang Vowels Chart

Front Central Back
High T h/, U/
Mid lel, el /a/ o/, I3/
Low /a/

Based on research by Dzahabiyyah (2022), vowels in the Malang dialect
generally consist of /a/, /i/, /1/, /u/, /v, /el, I€/, /a/, /o/, and /o/. These vowels are
articulated in ways that reflect the specific regional character of Malang, which
often differs from other Javanese dialects like Mataraman. In the Malang dialect,
the vowel /o/ is typically produced with a much wider, more "open" mouth shape.
For instance, in common daily words like cokot (to bite), roso (feeling), or ngalam
(Malang), the vowel /o/ is articulated with a prominent rounding that sounds more

forceful than the standard Javanese variant.

This dialect is also characterized by the use of distinct, thick vowels in
words such as macak (to dress up), cilik (small), pitik (chicken), dudu (not), kuthuk
(chick), gede (big), meneh (again), tekan (arrive), sego (rice), and kerjo (work).
Particularly in words like sego or kerjo, the final vowel sound is produced with an
emphatic and open quality that gives the Malang dialect its signature "Arekan"
energy. Furthermore, the vowel /o/ (schwa) is frequently produced with a more
central and retracted tongue position in words like tekan (arrive) or weruh (to see),
sounding deeper compared to the standard Mataraman pronunciation. This specific

vowel realization—where the rounding and tongue positioning are more explicit—
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creates a sound quality that is more energetic and "open" compared to the softer,
melodic vowel articulation in standard Javanese. Because Malang speakers are
physically accustomed to these wide and forceful vowel positions, they frequently
struggle when forced to produce the more closed or centralized vowels required in

standard English, which often leads to phonological interference.

2.3.2 Consonants in Malang Dialect

According to Purwaningsih (2018), consonant sounds are produced by
completely or partially obstructing the airflow during speech production. In the
Javanese language, consonants play an important role in distinguishing meaning
and pronunciation patterns. Sena et al. (2023) explained that Javanese consonants
consist of sounds such as /p/, /b/, /'m/, /w/, /t/, /d/, Is/, m/, kI, N/, It/, /d/, Iel, 13, Iy/,
i/, /k/, g/, ly/, and /h/. Furthermore, Dzahabiyyah (2022) stated that the Malang
and Mataraman dialects of Javanese contain around 29 consonant sounds, including
/vl, Ip/, m/, iwl, 1d/, /dnw/, it/, i/, IV, Ixl, 1R, 31, Icl, Isl, 1gl, Ik/, g/, /h/, and /?/. These
consonant characteristics may influence how Malang speakers pronounce English

consonant sounds, especially sounds that do not exist in their first language.

To understand the consonant system in the Malang dialect more clearly, the

consonant chart of the Malang dialect is presented below.
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Table 2.4 Javanese Consonant Chart

Bilabial | Dental/ | Palatal Velar Glotal
alveolar
Plosive Ip/, /ol | A/, /d/ /ci[fj], il | /K, /g /?/
[d3]
Nasal /m/ /n/ n/ /n/
Fricative /s/ /h/
Lateral N/,
Trill It/
Approximant | /w/ Iyl

Based on the Malang consonant chart, the consonant system in Javanese is
generally similar to that of the Malang dialect, yet the articulation carries a distinct
"Malang" character. The places of articulation include bilabial (/p, b, m/), alveolar
(/t,d,n,1,1,s/), palatal (/c, j, n, y/), velar (/k, g, /), and glottal (/h, ?/). In the Malang
dialect, the plosives /b/, /d/, and /g/ are often produced with more tension and a
heavier, more forceful pressure in the vocal tract compared to the standard

Mataraman dialect.

Examples of these consonants in daily Malang speech include /b/ in budal
(to leave), /p/ in pait (bitter), /m/ in mlaku (to walk), /w/ in wes (already), /d/ in dadi
(become), /t/ in tangi (to wake up), /n/ in ndelok (to see), /r/ in arep (want to), /j/ in
jare (said), /c/ in cilik (small), /g/ in golek (to search), /k/ in kabeh (all), /y/ in
nggowo (to bring), /h/ in heleh (expression of annoyance), and the highly frequent
glottal stop /?/ in ndek'e (his/hers) or wes ta' (just stop). Specifically, the glottal stop
/?/ in the Malang dialect is extremely prominent at the end of syllables—a feature

that rarely occurs in the standard English system. Because Malang speakers
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frequently use this throat-stopping mechanism in daily words like ndek’ (at) or ojok’
(don't), they often carry this habit into English, causing them to abruptly stop the
airflow when pronouncing final English consonants like /t/ or /k/. This forceful
articulation and reliance on abrupt glottal stops create a rigid, staccato rhythm that

differentiates their English speech from native patterns.

2.4 The Influence of First Language (Malang Dialect) on Second Language

Acquisition

According to Utami et al. (2024) students often experience difficulties in
learning a second language (L2) due to the influence of their first language (L1) as
well as environmental factors. In line with Rahmabh et al. (2023), Javanese language
is widely spoken in the neighborhood, and English reading materials for students at
home are still limited, thus students are less able to pronounce language correctly.
In addition, Puspitasari & Sa’adah (2023) stated that students' L1 has a strong
influence on their pronunciation. They have difficulty pronouncing some English
consonant sounds, such as /3/ (vision), /v/ (love), /0/ (anything), /&/ (mother), /z/
(music), /[/ (fashion), /d3/ (bridge), /t[/ (match). This influence often results in
incorrect pronunciation patterns, making it difficult for students to be understood
by native speakers. Furthermore, continuous L1 interference can affect their overall

progress toward mastering correct English pronunciation.

Furthermore, Authar (2018) found that most members of the English Club
at MTs Salafiyah Syafi'iyah Mumbulsari Jember experienced negative transfer from
their first language, leading to errors in their use of English as a second language.

This indicates that L1 interference becomes a major source of difficulty in

23


https://www.zotero.org/google-docs/?broken=eRkV6M
https://www.zotero.org/google-docs/?broken=njArnx

mastering L2. Beginning with language abilities (speaking, reading, listening, and
writing), then moving on to language components including vocabulary, grammar,

and pronunciation.

Khusna & Aliyah (2021) also highlighted how the L1 can influence the
pronunciation of phrases in the L2. The study found that glottal sounds are used
often, resulting in variations in the pronunciation of spoken words. As a result, it is
recommended that students utilize Javanese accents less frequently when speaking
English. These studies highlight how interference from the original language has a
direct impact on the clarity of English pronunciation. When Javanese sound patterns
are translated into English, students prefer to maintain their Javanese accents,
making their speech less comprehensible. As a result, raising awareness of first
language interference and offering proper pronunciation practice is important for

assisting students in achieving more correct English pronunciation.

Overall, these studies demonstrate that the first language has a significant
influence on the mastery of a second language, particularly in pronunciation. L1
interference may lead to difficulties in producing certain English sounds, result in
incorrect pronunciation patterns, and reduce intelligibility. Therefore, it is
important to raise learners’ awareness of L1 interference and provide appropriate

pronunciation practice to help them achieve more accurate English pronunciation.

2.5 First Language Interference

Interference is a phenomenon that occurs when the first language influences
the use of a second language. This phenomenon commonly appears in the process

of second language learning because learners tend to use language patterns that are
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already familiar to them. In addition, Syafutri and Saputra (2021) stated that
interference can occur in several aspects of language, including grammatical,
lexical, and phonological aspects. This phenomenon is also common in Indonesia
because speakers often use regional languages in daily communication, which may
influence the way they use other languages (Susmita et al., 2023). Rizqiyah and
Firmonasari (2024) also explained that interference may occur when learners have
stronger mastery of their first language than the target language, causing them to
rely more on the language system of their native language when producing the

second language.

The concept of interference is closely related to the theory of interlanguage
proposed by Gass & Selinker (2008) which defined that interlanguage is a
transitional language system developed by learners during the process of learning a
second language. In this process, learners develop their own language system
influenced by both the first language and the target language. As a result, the
language produced by learners may differ from standard English because it still
carries patterns from their native language. Muliawan et al. (2025) also explained
that the first language influences the development of the second language system,

resulting in language forms that differ from standard usage.

In terms of pronunciation, interference often appears through sound
substitution, stress, and intonation patterns. Rahmah et al. (2023) explained that
learners tend to transfer the phonological patterns of their native language into
English pronunciation. Similarly, Puspitasari and Sa’adah (2023) found that

learners often replace unfamiliar English sounds with sounds that are more familiar
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in their first language. For example, Javanese learners tend to pronounce the English
sound /v/ as /f/ or /p/, and may also show differences in stress and intonation
patterns (Siqoyah & Latifah, 2021). These findings indicate that learners’
pronunciation errors are influenced by their first language and become part of their

interlanguage development process rather than random mistakes.

Gass and Selinker (2008) also stated that interlanguage develops gradually
through learning and experience. However, some pronunciation errors may
continue to appear repeatedly because learners are still influenced by the
phonological system of their first language. In line with this, Asri & Yoga (2021)
found that students often still carry the influence of their first language even after

repeated pronunciation practice.

This phenomenon is strongly supported by Yuliati (2014) in her study on
the interlanguage phonology of Javanese learners. She found that Javanese speakers
often substitute unfamiliar English consonants with the closest sounds available in
their mother tongue because of the strong phonetic habits formed by their local
dialects. From this perspective, it can be concluded that a pronunciation error is the
final product of two combining factors: language interference and the speaker's
accent. When the psychological process of language interference (the transfer of L1
rules) merges with the physical habit of the Malang accent (the heavy and firm
articulation), it disrupts the production of English sounds. This combination

inevitably leads to observable pronunciation errors.
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2.6 Error Analysis

In identifying learners' pronunciation problems, this research applies the
Error Analysis theory proposed by James (1998). He explains that errors are not
just random mistakes caused by a lack of focus. Instead, they are systematic and
show how a learner's first language (L1) rules actively interfere with the target
language. For Malang speakers, this interference often happens because they
unconsciously apply their local medok (heavy and thick articulation) speaking
habits and spelling rules when trying to speak English. According to James (1998),
these phonological errors generally fall into three main categories: Substitution,

Omission, and Addition.

2.6.1 Substitustion

Substitution happens when learners encounter an English sound that does
not exist in their mother tongue. To solve this problem, they replace the unfamiliar
target sound with a familiar sound from their own language. James (1998) refers to
this missing sound as a "phonological void." In the context of Malang learners, this

substitution error frequently happens in both consonant and vowel sounds.

When dealing with consonants, Malang speakers who are used to a thick
and firm accent often substitute soft English sounds with heavy native ones. For
example, local learners often struggle with the word "Mother". Instead of using the
soft interdental sound /d/, they replace it with a very thick /d/ sound, pronouncing
it heavily as "Mader". Another common example is the word "Video". Since the /v/
sound does not naturally exist in the Javanese alphabet, learners substitute it with

the /f/ sound, pronouncing it as "Fideo".
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This substitution also frequently occurs with English vowel lengths (short
vs. long vowels). In English, whether a vowel is short (like /1/) or long (like /i:/) can
completely change a word's meaning. However, since the Javanese language treats
all vowel lengths equally, learners often substitute the target vowel with what feels
natural to them. For example, learners often substitute the short vowel /u/ in the
word "Good" (/gud/) with a long vowel, dragging it out to sound like "Guuud".

Similarly, the short vowel in "Full" (/ful/) is often pronounced as a long "Fuul".

On the flip side, they also shorten long vowels. They might pronounce the
word "Sheep" (/[1:p/ - long vowel) exactly the same as the word "Ship" (/fip/ - short
vowel). This happens because Javanese learners neutralize English vowel lengths
to match their daily speaking habits, where making a sound longer is only used for
emotional emphasis (like saying "Baaagus" or "Buaaanyak") rather than for

changing the meaning of a word.

2.6.2 Omission

Omission is the process of deleting or dropping a sound that should be
pronounced in a word. James (1998) notes that learners usually do this to simplify
words that are hard to say, especially when dealing with long consonant clusters.
Since the Javanese language rarely uses words that end with two or three stacked
consonants, learners tend to drop the final letters to make the word easier to

pronounce.

For instance, this frequently happens in the word "Friend". Javanese
speakers usually omit the final /d/ sound, simply pronouncing it as "Fren" to fit their

natural speaking rhythm. Similarly, in the word "Text", learners often drop the final
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/t/ sound, pronouncing it as "Teks". By omitting the final sounds, the learners make
the English words feel much more natural and easier for their native tongue to

process.

2.6.3 Addition

Addition is the exact opposite of omission. It occurs when learners insert an
extra sound into an English word that should not be there. According to James
(1998), this type of error is heavily influenced by the spelling of the target language
(orthographic interference) and local pronunciation habits. Because the Indonesian
and Javanese writing systems dictate that every letter must be read clearly, learners
tend to add extra sounds to English words.

The most iconic example of addition in the Javanese medok accent is adding
a hard /g/ sound to words ending in "-ing". For example, words like "Morning" or
"Sing" are often pronounced as "Morningg" and "Singg", with a very strong and
thick 'g' at the end. Another common addition error is inserting a short vowel sound
(schwa) between consonants to separate them. For example, the word "Film" is
often pronounced as "Filem". The learners add the /e/ sound in the middle because
it is physically difficult for them to transition directly from /l/ to /m/ without putting

a vowel in between.

2.7 Contrastive Analysis

Contrastive Analysis (CA) is a systematic linguistic approach used to
compare two languages the learner's first language (L1) and the target language
(L2), to identify their structural similarities and differences. The fundamental

concept of Contrastive Analysis was introduced by Lado (1957), who stated that
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individuals naturally tend to transfer the forms, meanings, and structural patterns of
their native language to the foreign language they are learning. This theory assumes
that the difficulties experienced by language learners are primarily caused by the
structural differences between their mother tongue and the target language.

In the recent Indonesian academic context, Contrastive Analysis is
continuously used as an effective framework to understand pronunciation
difficulties. According to Zuliyanti (2021), comparing the phonetic features of the
learner's native language with the target language helps researchers systematically
predict potential errors and identify the root causes of interference. The process of
this language transfer can result in either positive or negative transfer. Syafutri and
Saputra (2021) explain that positive transfer occurs when the L1 and L2 share
similar linguistic features, which naturally facilitates the learning process.
However, negative transfer commonly known as interference—happens when there
are significant differences between the two language systems, causing confusion
and leading to systematic errors.

From a phonological perspective, Contrastive Analysis is applied to map out
the exact phonetic gaps between two languages. Susmita et al. (2023) highlight that
when learners encounter a specific target sound that does not exist in their native
phonological inventory, they will automatically substitute it with the closest
equivalent sound from their mother tongue to ease the articulation process. This
explains why pronunciation errors are not random, but rather highly predictable
based on the speaker's L1 background.

In this study, Contrastive Analysis is applied to systematically compare the

consonant and vowel structures of the Malang dialect and English. By mapping
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these structural differences, the researcher can objectively explain why Malang
students produce certain pronunciation errors. Therefore, Contrastive Analysis
serves as the analytical foundation of this research. While the Interlanguage theory
describes the transitional speech produced by the students during the pronunciation
test, Contrastive Analysis acts as the theoretical tool to locate the exact source of
their difficulties, which lies in the phonological gap between the Malang dialect and

the English language.

2.8 Similarities and Differences of Malang and English Pronunciation

This section explains the comparison between Malangan Javanese dialect
and English pronunciation. It is important to know the similarities and differences
between these two languages to understand how the first language can interfere with
the students' English pronunciation. The details of the similarities and differences

are explained below.

2.8.1 The Similarities of Malang and English Pronunciation

Table 2.5 The similarities of Malang and English Pronunciation

Phonetic Target Malang English Source
Category Sound Dialect Example
Example
Vowels i/, /el, /al, 1/, | iki, edan, see, ten, Kusuma &
N/, o/ bapak, emoh, | father, about, | Kurniati (2020)
kuru, loro, too, not
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ngarep, lali,
rakut, waluh,

water, yes,
hat

Consonant /bl,/d/,1g/, Ip/, | bedek, cino, baby, day, go, | Kusuma &
Itl, /k/, /m/, | gede, pitik, pen, take cat | Kurniati (2020)
nl, N/, I/, Iwl, | tego, kanggo , | mind,

/jl, Ih/ mumet, sing,love, run,

yowes, howo

Table 2.5 shows the similarities between Malang dialect and English
pronunciation. Based on Kusuma and Kurniati (2020), both languages share several
vowel and consonant sounds. In terms of vowels, there are six similar sounds,
namely /i/, /e/, /a/, /a/, /u/, and /o/. These sounds can be found in words from both
languages, such as iki and see for /i/, emoh and about for /o/, and kuru and too for
/u/, loro and not for /o/. The presence of these similar vowel sounds indicates that
some English vowels are already familiar to Malang speakers, which may help them

pronounce certain English words more easily.

Kusuma & Kurniati (2020) also explained that apart from the vowels there
are the similarities in Malang and English pronunciation. Both languages has
fourteen identical sounds which are; /b/, /d/, /g/, /p/, /t/, /k/, Im/, I/, N/, It/ Iwl, 1}/,
/h/. These sounds are produced in almost the same way in both languages. For the
example, /b/ sound in Malang word bedhek and the English word is baby, /d/ in
dino and day, /g/ in gede and go, /p/ in pitik and pen, /t/ in tego and take, /k/ in
kanggo and cat, /m/ in mumet and mind, /y/ in ngarep and sing, The /l/ as in lali
and love, /1/ as in rakuat and run, /w/ as in waluh and water, /j/ as in yowes and yes,
/h/ as in howo and hat. The similarity of these sounds shows that most of the basic
pronunciation systems in English can also be found in Malang, so that speakers tend

to find it easier to imitate or produce some sounds in English correctly.
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2.8.2 The Differences of Malang and English Pronunciation

Table 2.6 Differences between Malang and English Pronunciation

Phonetic Target Sound Malang English Source
Category Dialect Example
Example
/1 = Ip/ is ish
P P % Wardani
Consonant Suwartono
Substitution | v/ — /f/ fery very (2019)
Final Not available - milk (lk), Wardani
Consonant in Malang world (rld) | Suwartono
Cluster dialect (2019)
Final /n/, m/, lm/, ngombe, English Wardani
Consonant k1, 1t/ Ip/ nang, allows Suwartono
Restriction mangan, various final [ (2019)
arek, metu , consonants
piyve and clusters

Despite these similarities, there are also significant differences between
Malang and English Pronunciation. Wardani & Suwartono (2019) found that
Indonesian students face difficulties in recognising English sounds and
distinguishing between similar sounds, such as the sounds /f/ and /v/, which are

pronounced without clear distinction. Similarly, the English consonants /f/ and /v/

are often pronounced as /p/ and /b/, as fish become “pis” or very become “bery/feri”.

Wardani & Suwartono (2019) also points out that English's syllable
structure allows for more complex ending consonants, such as clusters. For
example, the word “milk” and “world” end with two or more consonants (/1k/)
(/rld/), different with Malang limits final consonants to only one and specific
sounds. These include nasal consonants such as /n/ in "ngombe" (drink), /n/ in

"nang" (at), /m/ in "mangan" (eat), and /k/ in "arek” (kids), /t/ in "metu" (go out),
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and /p/ in "piye"” (how). This shows that English has more flexibility in syllable

endings, while Malangan Javanese is more limited.

2.9 Previous Study

This section presents several previous studies related to first language
interference in English pronunciation. These studies are reviewed to provide a
theoretical background and to highlight how learners’ native language influences
their pronunciation of English sounds. The following studies focus on phonological
interference, pronunciation difficulties, and the role of the first language in shaping

learners’ English pronunciation performance.

Table 2.7 Summary of Related Studies

No Researchers Focus Findings
1. Wardani & Javanese language Students had difficulties
Suwartono interference in English | pronouncing /3/, /v/, /0/,
(2019) phoneme /8/, /®/, and /o1/. The
pronunciation among | findings showed that
Javanese learners learners tended to

pronounce English sounds
based on the Javanese
phonological system.

2. Aryanika (2025) | The influence of first | Students experienced
language on students’ | difficulties with sounds
English pronunciation | absent from their native
language, especially /0/
and /0/. Phonological
transfer and limited
phonetic training
contributed to
pronunciation errors.

3. Rohmabh et al. Javanese language Students often pronounced
(2023) interference in English | the final sound /d/ as /t/.
pronunciation among | The findings indicated the
English Education influence of Javanese
students phonological patterns on

34



English pronunciation.

4, Dewi et al. The influence of first | Learners replaced
(2019) language on English | ynfamiliar English
pronunciation and
spelling among Brebes
Javanese learners

sounds with similar
sounds from their first
language, such as /v/ —
/], el — /e/, and /3/ -

/f].
5. Authar (2018) First language Students frequently
interference on showed native language
students’ English influence when

pronunciation among | pronouncing English
English Club members | words, resulting in various
pronunciation errors
caused by differences
between the two sound
systems.

Wardani and Suwartono (2019) investigated Javanese language interference
in the pronunciation of English phonemes among Javanese learners of English.
Using a survey method through pronunciation tests and interviews, the study found
that students experienced difficulties in pronouncing several English consonants
and vowels, such as /3/, /v/, /0/, /0/, /&/, and /o1/. The findings showed that learners
tended to pronounce English sounds based on the phonological system of Javanese,

indicating strong influence from their first language.

Similarly, Aryanika (2025) examined the influence of the first language on
students’ English pronunciation, especially on sounds that do not exist in the
learners’ native language, such as /6/ and /0/. The study revealed that phonological
transfer from the first language caused frequent pronunciation errors. It also showed
that limited phonetic training and strong influence from the native language

contributed to students’ difficulties in producing accurate English pronunciation.
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Another study by Rohmah et al. (2023) investigated Javanese language
interference in English pronunciation among fourth-semester students of the
English Education Program at Nurul Huda University. Using a qualitative
descriptive method with a sociolinguistic approach, the study found that students
experienced difficulties in pronouncing the final sound /d/, which was often
pronounced as the voiceless sound /t/. The findings indicated that students’ English
pronunciation was influenced by the phonological patterns of Javanese, especially

in pronouncing final consonant sounds. .

In line with Dewi et al. (2019) the influence of the first language on English
pronunciation and spelling among Brebes Javanese learners. The study found that
students tended to replace English sounds that do not exist in their first language
with similar sounds from the Brebes Javanese phonological system. Several
pronunciation changes were identified, such as /v/ becoming /f/, /&/ becoming /e/,
and /3/ becoming /f/. These findings indicate that the learners’ first language
strongly influenced their production of English sounds, especially sounds that were

unfamiliar in their native language.

Moreover, Authar, (2018) explored the interference of first language on
students’ English pronunciation among members of the English Club at MTs
Salafiyah Syafi’iyah Mumbulsari Jember. The study found that students frequently
showed the influence of their native language when pronouncing English words,
which led to several pronunciation errors. The findings also indicated that
differences between the first language and English sound systems affected students’

ability to produce correct English pronunciation.
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Although the previous studies have shown that first language interference,
particularly from Javanese, significantly affects students’ English pronunciation,
most of the research mainly focuses on identifying general pronunciation errors and
phonological substitution patterns. These studies tend to describe the types of
interference in a broad context without providing a more specific analysis based on

a particular regional dialect context.

Therefore, there is still a gap in the existing research, especially in
examining how the Malang dialect specifically influences students’ English
pronunciation. In addition, limited studies have analyzed pronunciation errors in a
more focused setting that reflects the actual linguistic environment of learners in

Malang.

The novelty of this research lies in its focus on the interference of the
Malang dialect in students’ English pronunciation. This study not only identifies
the types of pronunciation errors caused by first language interference but also
provides a more contextual analysis of how the local dialect influences English
pronunciation in Malang. Thus, this research is expected to contribute a more
specific understanding of regional dialect interference in English pronunciation

learning.
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CHAPTER III

METHODOLOGY
The research methodology employed in this study is covered in this chapter.
The explanation covers the following topics: research design, subject of the study,

research instrument, data collection

3.1 Research Design

This research used a qualitative research design with a case study approach.
Qualitative research is used to explore and understand a phenomenon deeply
through detailed description and interpretation. According to Creswell & Creswell
(2018), qualitative research aims to understand social phenomena in natural
settings. The researcher chose this design because this study focused on describing
the interference of students’ first language toward their English pronunciation,

especially the phonological interference influenced by Javanese language.

This study applied a case study approach because the researcher investigated
a specific phenomenon experienced by a particular group of students. The
researcher analyzed students’ pronunciation through pronunciation tests,
recordings, and interviews to identify pronunciation errors and interference
patterns. The findings were then interpreted using theories of language interference
and pronunciation. Therefore, a qualitative case study was considered appropriate
to analyze students’ pronunciation interference deeply and descriptively (Yin,
2018). In analyzing the data, this research specifically adopted the interlanguage
approach rather than contrastive analysis. Contrastive analysis was not used

because it primarily focuses on comparing the theoretical rules of two languages to
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predict errors. Meanwhile, the interlanguage approach was chosen because it allows
the researcher to investigate the actual, dynamic, and transitional language system
that the students produced during the test. This approach is more suitable for a
qualitative case study because it focuses on what the learners actually say, rather

than what theory predicts they will say.

3.2 Subject of the Research

The subjects of this research were university students from several
universities in Malang who use the Malang dialect in their daily communication
and learn English as a foreign language. The researcher selected the participants
because they were considered appropriate subjects for investigating the interference
of students’ first language toward their English pronunciation. Most participants
commonly use Malang dialect in social interaction, family communication, and
campus environments, which potentially influences their English pronunciation

patterns.

This research involved 20 university students as participants of the
pronunciation recording test. Then, 5 students were selected for interviews to obtain
more in-depth information about their pronunciation difficulties, speaking habits,
and experiences in learning English pronunciation. The researcher used a purposive
sampling technique in selecting the participants. According to Creswell & Creswell
(2018) purposive sampling is commonly used in qualitative research because the
participants are intentionally selected based on their ability to provide detailed

information related to the phenomenon being studied.
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The criteria of the participants in this research were:

1. The participants are originally from Malang.

2. The participants use the Malang dialect in daily communication.

3. The participants have learned English in academic settings.

4. The participants have taken English subjects or courses at their
universities.

5. The participants are willing to participate in pronunciation tests and

interviews.

To ensure all candidates accurately met these targeted criteria, the
researcher distributed a preliminary survey before conducting the main test. This
screening survey functioned to objectively identify whether the subjects are truly
native to Malang and actively use the Malang dialect in their daily communication.
The researcher considered that participants’ daily exposure to the Malang dialect
could influence the way they pronounce English words. According to Yin (2018),
case study research focuses on investigating a phenomenon within its real-life
context. Therefore, the selected participants were considered suitable for

identifying and describing phonological interference toward English pronunciation

3.3 Research Instruments

This study used four main instruments to collect data relevant to the research
objectives: a preliminary survey, a pronunciation test, audio recordings, and semi-
structured interviews. These instruments were used to obtain detailed information
regarding students’ pronunciation errors and the interference of their first language

toward English pronunciation. The use of several instruments also helped the
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researcher obtain more complete and accurate data from different sources. The use
of these instruments enabled the researcher to compare and confirm the data from
different sources through data triangulation, so that the findings became more valid

and reliable (Creswell & Creswell, 2018).

3.3.1 Preliminary Survey

A preliminary survey in the form of a demographic questionnaire was used
as the initial screening instrument. This survey was distributed before any testing
took place to identify whether the subjects are originally from Malang and to
confirm their daily use of the Malang dialect. By utilizing this survey, the researcher
could validate the participants' backgrounds and ensure they strictly met the

purposive sampling criteria required for this research.

3.3.2 Pronunciation Test

The pronunciation test was used to identify students’ pronunciation errors
influenced by their first language. In this activity, the participants were asked to
pronounce 30 English words prepared by the researcher. The words were selected
based on several English sounds and pronunciation features that are commonly
difficult for Indonesian learners, especially students who use the Malang dialect in

daily communication.

The target pronunciation features analyzed in this research included English
vowel and consonant sounds. The selected words were designed to identify
pronunciation difficulties and phonological interference patterns produced by the

participants during the pronunciation process.
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The researcher analyzed students’ pronunciation based on the correctness of
the target sounds and pronunciation patterns. A score of 1 was given for correct
pronunciation, while a score of 0 was assigned for incorrect pronunciation. The total
score was calculated based on the number of correctly pronounced words out of 30
test items. Through this pronunciation test, the researcher identified students’
pronunciation errors as well as the interference of their first language in English

pronunciation.

3.3.3 Audio Recording

Audio recording was used to record students’ pronunciation during the
pronunciation test. The recordings helped the researcher analyze the data more
carefully because the researcher could replay the audio several times during the
analysis process. Recording was important in this research since pronunciation
analysis requires detailed observation of speech sounds, articulation, consonant
production, and stress patterns. The recordings also functioned as supporting

evidence for the research findings.

3.3.4 Semi-structured Interview

Semi-structured interviews were used to obtain deeper information about
students’ pronunciation difficulties and the interference of first language toward
English pronunciation. The interview questions were developed based on theories
of language interference and pronunciation, particularly phonological interference
proposed by (Gass & Selinker, 2008). The interviews focused on students’ language
background, speaking habits, pronunciation difficulties, and the influence of

Malang dialect on their English pronunciation. The use of semi-structured
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interviews allowed the researcher to explore students’ experiences more deeply
while still maintaining the focus of the study. This instrument was intended to gain

richer explanations beyond the pronunciation test results.

The participants were selected purposively based on their pronunciation test
results and their willingness to participate in the interview process. The selection
also considered the variation of pronunciation performance among participants in
order to obtain different experiences and perspectives related to pronunciation
interference. A total of 5 students were chosen as interview participants in this
study. Each interview was conducted individually in a relaxed situation so that

participants could answer naturally and comfortably.

The interview data were used to support and strengthen the findings from
the pronunciation test through data triangulation. The responses helped the
researcher understand students’ pronunciation difficulties, speaking habits, and the
influence of local dialect on English pronunciation. All interview questions were
prepared using simple language to make them easier for participants to understand

and answer.

3.4 Data Collection Techniques

The data collection techniques in this study were designed to obtain
comprehensive data about students’ pronunciation errors and the interference of
their first language toward English pronunciation. This study used three techniques,
namely pronunciation tests, audio recordings, and semi-structured interviews.
These techniques were used to complement each other through data triangulation

in order to strengthen the validity of the findings (Creswell & Creswell, 2018). The
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data collection process began with a pronunciation test, followed by audio
recordings to ensure accurate pronunciation analysis. After that, semi-structured
interviews were conducted to gain deeper information about the factors influencing
students’ pronunciation. This sequence helped the researcher identify pronunciation
errors and understand the influence of students’ first language on their English

pronunciation.

3.4.1 Preliminary Survey

The data collection started with distributing a preliminary survey to
potential participants. This step was crucial to objectively identify whether the
candidates are native Malang people who consistently use the Malang dialect. Only
the students whose survey results matched the predetermined criteria were selected

to proceed to the pronunciation test stage.

3.4.2 Pronunciation Test

The pronunciation test was conducted to collect data regarding students’
English pronunciation. In this activity, the participants were asked to pronounce 30
English words provided by the researcher individually. The selected words
contained several English vowel sounds, consonant sounds, and word stress patterns
that are commonly difficult for Indonesian learners, especially students who use the
Malang dialect in their daily communication. During the test, the students’
pronunciations were recorded by the researcher to support more accurate data
analysis. The researcher listened carefully to each pronunciation and identified
errors related to vowel sounds, consonant sounds, and word stress patterns

influenced by the students’ first language. The results of the pronunciation test were
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used to identify the types of pronunciation errors and analyze the interference of

students’ first language toward their English pronunciation.

3.4.3 Audio Recording

Audio recordings were used during the pronunciation test to collect accurate
pronunciation data from the participants. During the activity, the researcher
recorded each participant’s pronunciation while pronouncing the 30 English words
provided in the test. The recordings allowed the researcher to replay the
participants’ pronunciation several times in order to obtain more detailed and
accurate analysis results. Through the recordings, the researcher identified
pronunciation errors related to vowel sounds, consonant sounds, and word stress
patterns influenced by the students’ first language. In addition, the use of audio
recordings helped the researcher minimize errors during the analysis process and

ensured that the pronunciation data could be examined consistently.

3.4.4 Semi-structured Interview

Semi-structured interviews were conducted with 5 selected participants to
obtain deeper information regarding students’ pronunciation difficulties and the
influence of their first language on English pronunciation. In this activity, the
researcher asked several open-ended questions related to students’ experiences in
learning English pronunciation, the difficulties they faced while pronouncing
English words, and the influence of their daily language use on their pronunciation.
The interviews allowed the participants to express their opinions and experiences
more freely while still focusing on the research objectives. During the interview

process, the researcher recorded the participants’ responses to ensure accurate data
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collection and analysis. The interview data were used to support and strengthen the

findings obtained from the pronunciation test and audio recordings.

3.5 Data Analysis Technique

The data in this study were analyzed using the interactive model proposed
by Miles et al. (2014), which consists of three stages: data reduction, data display,
and conclusion drawing. This model was chosen because it is suitable for qualitative
research and helps the researcher analyze the data systematically. The data obtained
from pronunciation tests, recordings, interviews, and documentation were analyzed
continuously throughout the research process to identify pronunciation interference

patterns found in students’ English pronunciation.

3.5.1 Data Reduction

Data reduction in this study was carried out by selecting and focusing on
data related to the objectives of the research. The researcher listened to students’
pronunciation recordings repeatedly to identify pronunciation errors influenced by
students’ first language. The pronunciation test results were then classified into
several categories such as vowel errors, consonant errors, pronunciation influenced

by spelling, and word stress errors.

The interview data were transcribed and selected based on important
information related to students’ pronunciation difficulties, speaking habits, and the
influence of Malang dialect on English pronunciation. Unnecessary or repetitive

data were reduced, while relevant findings were grouped based on pronunciation
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interference patterns. Through this process, the researcher was able to organize the

data more clearly before continuing to the next stage of analysis.

3.5.2 Data Presentation

After reducing the data, the researcher displayed the findings in the form of
pronunciation score tables, pronunciation error classifications, and descriptive
explanations. According to Miles et al. (2014), data display helps researchers

understand the findings more easily and systematically.

The pronunciation test results were presented in tables showing students’
pronunciation scores and types of pronunciation errors found during the test.
Meanwhile, the interview results were presented descriptively to support the
findings from the pronunciation test. Several interview responses were also
included to explain students’ pronunciation difficulties and the influence of Malang
dialect on their English pronunciation. The participants’ identities were written

anonymously using codes such as S1, S2, S3, and so on to maintain confidentiality.

3.5.3 Drawing Conclusion

The last stage was drawing conclusions and verifying the findings. In this
stage, the researcher interpreted the data to identify how students’ first language
influenced their English pronunciation. The researcher also identified pronunciation
errors that frequently appeared and analyzed the interference patterns found in

students’ pronunciation.
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To ensure the accuracy of the findings, the researcher compared the
pronunciation test results, recordings, interview responses, and documentation. The
researcher also replayed students’ recordings several times during the analysis
process. Finally, the researcher drew conclusions based on the findings related to

the interference of students’ first language toward English pronunciation.
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CHAPTER IV

FINDINGS AND DISCUSSION

This chapter presents the research findings and discussion related to the
interference of the Malang dialect toward students’ English pronunciation. The
findings were obtained from the pronunciation test, audio recordings, and semi-
structured interviews conducted with the participants. The data were analyzed to
identify the types of pronunciation errors produced by the students and to examine
how the Malang dialect influenced their English pronunciation. Furthermore, the
discussion section explains the findings by relating them to relevant theories and

previous studies.

4.1 Research Finding

This section presents the research findings regarding the interference of the
Malang dialect on the students’ English pronunciation. The data were obtained
through pronunciation tests, audio recordings, and semi-structured interviews
conducted with the participants. The pronunciation test and audio recordings were
used not only to identify the types of pronunciation errors produced by the students
but also to calculate the error percentages. Presenting the data in percentages helps
to clearly show the frequency of the errors and determine which specific English
sounds are the most challenging for the students to articulate. Meanwhile, the
interviews were conducted to support and strengthen the analysis by exploring the
underlying reasons behind the influence of the Malang dialect. Overall, the findings
are presented systematically based on the formulated research questions of this

study.
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4.1.1 Pronunciation Errors Produced by Students due to the Interference of

the Malang Dialect

This section presents the findings from the pronunciation test conducted
with 20 participants, which consisted of 30 English words containing specific vowel
and consonant sounds that are commonly difficult for Indonesian learners. The
students’ pronunciation was analyzed based on the accuracy of the target sound,
where a correct pronunciation received a score of 1 and an incorrect pronunciation
received a score of 0. These scores were then calculated into total percentages to
clearly identify the frequency of the errors. Overall, the results indicate that the
students’ first language significantly influenced their English pronunciation,
particularly when they encountered unfamiliar sounds such as /0/, /0/, /v/, and /3/.
To overcome these difficulties, the students tended to substitute the unfamiliar
English sounds with phonemes that felt easier and more familiar to their tongue.
The detailed calculation of the scores, the common error patterns, and the

percentage of errors for each tested word are comprehensively presented in Table

4.1 below.
Table 4.1 The Percentage of Students' Pronunciation Errors
No Word Target Sound | Common Error |Percentage of Errors
Pattern
1 [Sharing /fl 11— Is/ 10%
2 |Destination /f/ 11— Is/ 15%
3 |Distraction /f/ 11— Is/ 15%
4 |Cherish 1tf/ ItJl = Is/ 10%
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5 |Future 1tf/ IeJl = It/ 25%
6 |Watch 1/ IeJl = It/ 10%
7 |Thousand /6/ 16/ = It/ 85%
8 |Anything 16/ 10/ = It/ 90%
9  |Mouth /6/ 16/ = It/ 80%
10 |These 3/ 18/ = /d/ 70%
11 |Weather /8/ 18/ = It/ 85%
12 |Breathing 10/ 18/ = /d/ 90%
13 |About Jav/ fav/ = fo/ 25%
14 |Boy /ov/ o/ = o/ 5%
15 |Excitement /at/ fa/ = [e/ 50%
16 |Radiant /er/ lev = e/ 65%
17 |Gentle /ds/ /dz/ = /j/ 35%
18 |[Strangest /dz/ / d3/ - /g/ 55%
19 |Arrange /d3/ /dz/ — Ig/ 60%
20 |Pleasure /3/ 13/ = 1]/ 40%
21 |Garage /3/ 13/ = 1g/ 55%
22 |Above o/ /a/ not pronounced 30%
23 |Silence /o/ /5/ not pronounced 10%
24 |Whisper =Y /a/ not pronounced 10%
25 |Fantasy &/ l®l — [a/ 60%
26 |Campus &/ l®l = [a/ 60%
27 |Courage /N Inl = lof 45%
28 |Excitement N/ N = Jel 50%
29 |Value I/ Nl = It 75%
30 |Adventure Il Nl = Il 70%
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Based on the pronunciation test results presented in Table 4.1, the students
produced a wide variety of pronunciation errors involving both English consonant
and vowel sounds. Although this study employs a qualitative design, the
frequencies of these errors were calculated into percentages to descriptively
illustrate the students' error tendencies. The frequency of these errors varied
significantly, ranging from as low as 5% to as high as 90%, which strongly indicates
that the deviations were systematic patterns. Based on the types of deviations found
in the data, the students' mispronunciations are categorized into three specific

classifications: Substitution, Omission, and Addition.

4.1.1.1 Substitution Errors

Substitution was identified as the most dominant, consistent, and frequent
type of error produced by the participants. This error occurred when the students
replaced an unfamiliar English target sound with a different sound from their native
phonetic inventory. The most prominent substitution errors were found in the
articulation of interdental fricatives, specifically the voiceless /6/ and the voiced /d/.

For the voiceless /6/, the error rates were remarkably high across all tested
words: thousand reached 85%, anything reached 90%, and mouth reached 80%. The
audio recordings revealed that the students consistently substituted the soft, airflow-
based /0/ sound with a sharp and clear alveolar plosive /t/ sound. As a result, the
word thousand was heavily pronounced as "taosond", anything became "enitiy",
and mouth was mispronounced as "maut". A similarly high error pattern occurred
with the voiced interdental fricative /0/. The word these generated 70% errors,
weather generated 85% errors, and breathing reached the highest error rate at 90%.

Instead of producing a soft, vibrating friction sound, the students substituted the /3/
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sound with a thick alveolar stop /d/ or /t/. Consequently, these was pronounced
firmly as "dis", weather became "weder", and breathing was rigidly articulated as
"britm".

Furthermore, substitution was also highly evident in labiodental fricatives.
The students struggled significantly with the voiced /v/ sound in value (75% error)
and adventure (70% error). They directly replaced the voiced /v/ with its voiceless
counterpart /f/, resulting in pronunciations like "felju" and "adfentur". In addition
to consonant problems, substitution errors frequently occurred in the English short
vowel categories. The data shows that the students struggled to accurately
pronounce specific short English vowels that are phonetically different from their
native tongue. For example, the short vowel /&/ in the words fantasy (60% error)
and campus (60% error) was consistently substituted with a flat, open Indonesian
/a/ sound. This modification caused the words to sound exactly like their Indonesian
spelling ("fantasi" and "kampus"). Furthermore, the short vowel /A/ in the word
courage (45% error) was substituted with the vowel /o/. Another notable short
vowel error occurred in the word excitement, where 50% of the students substituted
the initial short /1/ sound with an /e/ sound.

Besides short vowels, substitution also occurred massively in the
pronunciation of English diphthongs. The students tended to simplify complex
diphthongs into simpler monophthongs (single vowels). For instance, the diphthong
/a1/ in excitement (50% error) was flattened into a single /e/ sound ("eksitement"),
and the /er/ sound in radiant (65% error) was shortened into /e/ ("radian"). Similar
reductions were observed in other words, such as substituting the /av/ in about (25%

error) with /o/, and substituting the /o1/ in boy (5% error) with the single vowel /o/.
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4.1.1.2 Omission Error

Omission errors occur when learners completely drop, delete, or fail to
pronounce a specific phoneme that is structurally required in the target word. Based
on the pronunciation test, omission errors were predominantly associated with the
schwa sound /o/, which represents the weak and unstressed vowel in English
phonology. The students frequently omitted this sound in words such as above (30%
error), silence (10% error), and whisper (10% error). The audio data showed that
the students either skipped the weak syllable entirely or forced a full, stressed vowel
sound based on the written letters, indicating their difficulty in producing relaxed
sounds.
4.1.1.3 Addition Errors

Addition errors occur when students insert extra phonemes or syllables that
are not supposed to be pronounced in the standard English phonetic transcription.
In this study, addition errors were highly prevalent in words containing silent letters
or specific consonant clusters. The most striking examples were found in the
pronunciation of the affricate sound /d3/ in the words strangest (55% error) and
arrange (60% error). The recordings showed that the students literally added a hard
velar plosive /g/ sound at the end of the syllables, resulting in harsh, extra-consonant
pronunciations like "strangges" and "oreng". A similar addition pattern was
observed in the word garage (55% error), where the target sound /3/ was altered by
adding a strong /g/ or /j/ sound, leading to multi-layered variations such as "grage",

"gerej", or "geraj".

54



4.1.2 The Interference of the Malang Dialect Toward Students’ English

Pronunciation

To support the findings obtained from the pronunciation test, semi-
structured interviews were conducted with the participants. The interviews aimed
to gather in-depth qualitative information regarding the students' experiences with
the Malang dialect and its interference with their English pronunciation. The exact
statements from the participants, along with their English translations, are presented

in the tables below.

4.1.2.1 The Use of Javanese in Daily Communication

To understand the participants' linguistic background, the researcher asked
the following question during the interview “What language do you use most often
in your daily life? Do you usually speak in the Malang dialect in daily
conversation?”. The participants' direct statements in response to this question are

presented in Table 4.2.

Table 4.2 Participants' Daily Language Use

Participants Answer
S1 “I mostly use Javanese and Indonesian, thbut sometimes mix
them with English”.
S2 “Javanese... It's more of a mix of Surabaya, Malang, and Kediri

dialects because I used to live in Kediri.”

S5 “The language I frequently use is Javanese. Yes, I use the

Malangan in daily conversation.”
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’

S7 “Usually I mix them, Indonesian and sometimes Javanese.’

S8 “Javanese... (Malang dialect?) Yes.”

Based on Table 4.2, the data shows that all participants predominantly use
the Javanese language in their daily communication. Some participants, such as S5
and S8, actively use the Malangan Javanese dialect in their daily conversations.
Meanwhile, participants S1, S2, and S7 stated that they tend to mix the Malang
dialect with Indonesian or other East Java dialects depending on their environment.
This confirms that the participants are native speakers who are highly exposed to

Javanese on a daily basis.

4.1.2.2 The Influence of the Malang Dialect on English Pronunciation

The participants were further explored regardi"ng their awareness of their
first language's impact through the following question “In your opinion, does your
first language influence your English pronunciation? In what way?”. Their direct
responses are detailed in Table 4.3

Table 4.3 The Influence of the First Language

Participants Answer

S1 “Javanese is very influential for English pronunciation. And the

most influencing factor is the heavy accent (medok).”

S2 “I think it influences it because Javanese has a very heavy
accent (medok), so it affects it... that heavy accent makes it hard

to speak.”

S5 “It is highly influenced because the accent is very different...

What influences me the most is the accent.”
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S7 “Javanese sometimes has a heavy accent (medok) where it is
read clearly, whereas in English sometimes there are missing

sounds.”’

S8 “Right, it strongly influences. Especially when I first started

’

learning English... It's more about the pronunciation.’

As shown in Table 4.3, all participants agreed that their first language
significantly influences how they pronounce English words. A recurring statement
among the participants is the heavy and thick characteristic of the Javanese accent,
locally known as medok. Because they are accustomed to speaking Javanese with
clear and heavy articulation, the participants reported that it affects their English

pronunciation.

4.1.2.3 Difficult English Sounds

The researcher also investigated the specific types of English sounds that
the participants found most challenging through the following question: “Do you
experience difficulties pronouncing English sounds that do not exist in Javanese?.”

The excerpts of their responses are presented in Table 4.4

Table 4.4 Difficult English Sounds

Participants Answer

S1 “The difficult ones to pronounce are usually those with the

letters TH... Also, SH is hard to distinguish and pronounce...

’

because they hardly exist in Javanese.’

S2 “It's hard because we are not used to it. Usually, we produce

thick sounds, so making it thin is difficult.”
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S5 “The difficult sounds in English are like 'de’, 'te’, and others.

Because Javanese is very different from English.”

S7 “The sounds are maybe like THTH... it becomes like D so it is
not soft, it is thicker (medok).”

S8 “I think it's... Like 'mouth'... Especially if that symbol is at the

’

beginning... it's a bit hard to pronounce.’

Table 4.4 reveals that the students struggled the most with English sounds
that do not exist in their mother tongue, particularly the "TH" and "SH" sounds. The
participants explicitly explained that their speech organs are used to producing thick
consonant sounds in Javanese. Consequently, they found it extremely difficult to
produce the soft or "thin" sounds required in English phonology, often turning them

into thick 'D' or 'T' sounds.

4.1.2.4 Difficult Words in the Pronunciation Test

When asked to specify certain words from the test list that were considered
the most difficult through the question: “What specific words from the
pronunciation test were the most difficult for you? What makes those words

difficult”), the participants provided various answers summarized in Table 4.5.

Table 4.5 Difficult Words in the Pronunciation Test

Participants Interview Transcript

S1 “Many words in the pronunciation test were difficult. Just a lot.

Almost all of them were difficult.”

S2 “Like 'thousand' is difficult. Because it is different; we usually

’

produce thick sounds, but this one must be thin.’
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S5 “The hardest one for me is 'these', 'these'. [ read it as 'dis'".”

S7 “strangest', 'arrange', maybe if I read them spontaneously, they

’

might still be wrong... also the vowels like 'ae-ae'.’

S8 “Basically 'mouth’... and then 'breath, weather', I think the

endings are similar but actually they are different.”

The interview data in Table 4.5 supports the findings from the pronunciation
test. Participants directly confirmed that words containing unfamiliar English
sounds, such as thousand, these, mouth, and smooth, caused articulation confusion.
In addition, participant S7 highlighted that words with affricate consonant
combinations like strangest and arrange were challenging to pronounce

spontaneously without any preparation.

4.1.2.5 Factors Causing Mispronunciation

To explore non-linguistic aspects deeper, the researcher asked about the underlying
causes of the errors through the following question “In your opinion, what causes
the English pronunciation errors that you make?.” The interview results are

gathered in Table 4.6.

Table 4.6 Factors Causing Mispronunciation

Participants Interview Transcript

S1 “Because there are so many friends who judge or something. So

we feel uncomfortable speaking English.”

S2 “It's lack of practice because we use Javanese every day to chat
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with friends. So English is rarely applied.”

S5 “The cause of the error is because I use Javanese too often. So

it is difficult to adapt to English.”

S7 “Because I don't know the correct pronunciation... because in
English, the pronunciation is sometimes unclear, like there is

i3

something missing in the words.

S8 “The cause of mispronunciation is not practicing; we know we

are lacking in this word... but we rarely practice.”

Based on Table 4.6, the dominant factor behind the students' pronunciation
errors is the lack of practice combined with high daily exposure to the Javanese
language within their social circles. Participants S2, S5, and S8 admitted that the
adaptation process to English phonology was slow because their daily
communication relied completely on their first language. Another factor, such as
the inconsistency between the English orthographic system (spelling) and phonetics
(pronunciation), contributed to confusion for participants like S7. Aside from
mechanical-linguistic factors, participant S1 revealed a psychological constraint
involving a lack of confidence due to the fear of negative judgment or criticism

(judging) from peers.

4.1.2.6 Students’ Efforts to Improve English Pronunciation

The final part of the interview mapped out the actual actions taken by the
students to improve their articulation quality through the following question “What
ways do you usually do to improve your English pronunciation?”. The summary of

these self-directed strategies is presented in Table 4.7
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Table 4.7 Students’ Efforts to Improve Pronunciation

Participants Interview Transcript
S1 “The usual way is YouTube, usually using English every day."
S2 “Usually I listen to music... Watching (movies). Yes, with

subtitles, but I think it helps.”

S5 “I have to study often to speak English in my daily life.”

S7 “I usually learn through Google Translate to find out the

correct pronunciation. I search for it first and then repeat it.”

S8 “I type it on Google Translate or an Online Dictionary... Then I

repeat it until I really figure it out and can pronounce it.”

Table 4.7 shows that the participants actively take independent initiatives
by utilizing various popular media and digital tools to improve their English
pronunciation accuracy. Participants S1 and S2 take a recreational approach by
listening to Western music, watching YouTube videos, and watching foreign films
with the help of subtitles. On the other hand, participants S7 and S8 use a direct
correction method by checking the target vocabulary through platforms like Google
Translate or online dictionaries, listening to the digital audio feature repeatedly, and

practicing the sound imitation until it feels accurate.

4.2 Result Discussion

The discussion is structured to address the two research questions
formulated in this study: how the Malang dialect interferes with the students’
English pronunciation, and what specific kinds of pronunciation errors are produced

due to this dialectal interference. By linking the empirical facts collected from the
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field with relevant phonological theories and previous literature, a comprehensive

understanding of this sociolinguistic phenomenon can be achieved.

4.2.1 The Interference of the Malang Dialect toward Students’ English

Pronunciation

The qualitative findings of this study demonstrate that the interference of
the Malang dialect on students’ English pronunciation operates through a
combination of environmental, phonological, and cognitive factors. Based on the
interview responses, the primary cause for this interference is the absolute
dominance of the Javanese language in the participants' daily social interactions.
This reality aligns with the framework of SLA proposed by Utami et al. (2024),
which notes that a learner's target language production is heavily constrained by the

linguistic habits deeply rooted in their immediate daily environment.

Because the participants have spoken the Malangan Javanese dialect since
childhood, their speech organs have developed specific muscular and articulatory
settings tailored to the phonetic rules of their mother tongue. According to Nurhuda
etal. (2021) and Wicaksana & Pratama (2020), the Malang dialect is phonologically
characterized by a firm, harsh, and gruff tone that relies heavily on solid, direct
consonant stops. This local phonetic style, widely referred to as the medok accent,
forces the speaker to articulate sounds with thick vibration. When these students
attempt to produce English sentences spontaneously, they unconsciously transfer
these heavy articulatory habits into the target language, creating a noticeable
phonological friction where soft English sounds are hardened or modified to match

Javanese speech rhythms.
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This phenomenon serves as an empirical verification of the Interlanguage
theory established by Gass and Selinker (2008). Interlanguage represents a
dynamic, transitional linguistic system structurally situated between the learner's
native phonology (L1) and the target language phonology (L2). In this study, the
participants' English speech acts as an interim system where they actively negotiate
the rules of English using the phonetic tools available in the Malang dialect. Since
English is rarely utilized outside academic boundaries, the students lack the
necessary natural exposure to fully restructure their interlanguage toward standard

English forms.

Interestingly, the interview results show that university students nowadays
do not only depend on the materials taught by the lecturers inside the classroom to
improve their English skills. They independently learn outside the class hours by
using current technology and digital media. The participants actively use
applications like Google Translate, online dictionaries, and entertainment media
such as YouTube and TikTok to find out and imitate the correct way to pronounce
English words. This proves the existence of autonomous learning outside the
campus environment, where students can practice their skills freely anytime and

anywhere.

However, there is a unique thing found in this study: even though the
students frequently hear the correct pronunciation through technology, the
influence of the Malang dialect still appears when they speak spontaneously. This
happens because activities like watching videos or listening to music are only

passive listening, while speaking requires direct physical practice from our speech
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organs. When speaking without preparation, the daily habit of the medok Malang
accent automatically overrides the English pronunciation rules they just learned
digitally. This indicates that daily language habits in the environment have a much

stronger influence than independent practice through technology.

Furthermore, this interference process is exacerbated by orthographic or
spelling-based habits. In Javanese and Indonesian, the orthographic system is highly
transparent, meaning words are read exactly as they are written. When students
encounter English words, their cognitive habit is to read the letters literally, leading
to spelling interference where unpronounced letters are fully articulated, or complex

vowel combinations are flattened.

When comparing these dynamics to previous literature, a comparison with
the study conducted by Zahrotunnada (2023) highlights important areas of
continuity. Zahrotunnada (2023) established that the Malang dialect significantly
restricts students' phonetic accuracy, particularly across key consonant sounds such
as /0/, /d/, /b/, /d3/, and /g/. While the current study confirms that these specific
consonants remain highly problematic, the qualitative depth of this research reveals
that the interference is not merely a mechanical error of substituting individual
phonemes. Instead, it is a multi-layered interlanguage negotiation where the
student's daily Javanese exposure, structural spelling habits, psychological anxiety
regarding peer judgment, and autonomous digital practices actively compete during

the speech production process.
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4.2.2 Pronunciation Errors Produced by Students due to the Interference of

the Malang Dialect

To answer the second research question, it is clear from the findings that the
students did not just make random pronunciation mistakes. Instead, the errors they
produced which fall into substitution, omission, and addition were highly
systematic. These linguistic deviations happened because the students were strictly
bounded by the phonological rules of their first language. By combining Contrastive
Analysis with James's (1998) Error Analysis framework, we can trace the exact root
causes of these errors. Essentially, they stem from the phonetic and orthographic

clashes between the Malang Javanese dialect and English.

Among all the identified problems, substitution was the most frequent error.
This situation perfectly illustrates what James (1998) describes as a "phonological
void," where learners face target sounds that simply do not exist in their native
phonetic inventory. Contrastive Analysis proves this gap: the English interdental
fricatives (/0/ and /0/) and the voiced labiodental fricative (/v/) are completely
absent from the Javanese consonant system. When encountering these unfamiliar
sounds, the students' cognitive system automatically searched for the closest native
phonetic equivalents to replace them. Because the Malang dialect does not have
dental friction sounds, the students naturally replaced the English /6/ and /8/ with
the alveolar stops /t/ and /d/. This explains the extremely high error rates in words

like thousand (85%), breathing (90%), and weather (85%).

This massive occurrence of substitution strongly aligns with several

previous studies. For instance, Aryanika (2025) explicitly highlighted that learners

65



experience severe phonological transfer when dealing with /6/ and /0/ because these
phonemes are missing from the Indonesian and Javanese language systems.
Similarly, the students' habit of replacing the voiced /v/ with the voiceless /f/—as
seen in the words value and adventure—directly mirrors Dewi et al.'s (2019)
findings among Javanese speakers. Just like the participants in Dewi et al.'s study,
the Malang dialect speakers instinctively relied on their nearest native sounds to

overcome unfamiliar English targets.

What makes the substitution in this study unique is how it is worsened by
the physical speaking habits of the Malang dialect. During the interviews, the
participants admitted that they are sociolinguistically accustomed to the medok
accent. Phonologically speaking, this local accent requires speakers to articulate
consonants with a heavy, firm, and thick pressure from their vocal tract. So, when
the students replaced the English interdental sounds with /t/ and /d/, they did not
say them softly. Instead, they brought their native articulatory setting into English,
pronouncing the substituted consonants very thickly. This cultural habit turned soft
English words into rigid, abrupt sounds. It is the exact reason why these sounded

like a hard "dis" and mouth became a blunt "maut".

A similar issue occurred in vowel production. James (1998) notes that
learners often replace complex target vowels with simpler native ones to reduce
articulatory effort. Contrastive Analysis shows that the Malang dialect relies
heavily on basic, pure vowels. English, on the other hand, has a very complex vowel
system, including unique short vowels (like /&¢/ and /a/) and gliding diphthongs (/ar/,

/av/, /er/). Since the internal gliding motion required for diphthongs is not common
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in their daily regional speech, the students unconsciously simplified these sounds.
They swapped the complex short vowel /&/ in fantasy and campus with a basic, flat
Indonesian /a/ sound. Even more notably, they performed monophthongization by
flattening double-vowel diphthongs into single vowels. This simplification strategy
completely explains why the /a1/ in excitement turned into a flat /e/, the /av/ in about

became /o/, and the /el/ in radiant was reduced to /e/.

Apart from substitution, the students also struggled with English syllable
structures, leading to omission errors. James (1998) defines omission as a phonetic
simplification strategy used to avoid uncomfortable phonological structures. The
data revealed that students frequently dropped the weak schwa /o/ sound in words
like above and silence. From a Contrastive Analysis perspective, this makes perfect
sense: Javanese and Indonesian speakers are culturally trained to pronounce every
single syllable fully and clearly. Producing a relaxed, weak, and unstressed syllable
goes entirely against the firm rhythm of their local dialect. Therefore, when forced
to produce an unnatural "weak" sound, their articulatory organs either omitted it

completely or forced a full vowel pronunciation.

This tendency to omit weak sounds or simplify word structures confirms the
conclusions drawn by Wardani & Suwartono (2019). They pointed out that
Javanese speakers have a highly restricted phonotactic system—especially
regarding word endings and consonant clusters—which severely limits their ability
to accurately pronounce complex English syllables. This finding also relates to

Rohmah et al. (2023), who demonstrated how Javanese phonological patterns

67



actively drive learners to alter or omit specific English word endings to match their

native speech rhythm.

Finally, the addition errors found in this study were exclusively caused by
what James (1998) calls "orthographic interference". Contrastive Analysis
highlights a massive structural difference in how the two languages are written.
Javanese and Indonesian have a highly transparent orthography, meaning they are
phonemically consistent; words are read exactly as they are spelled, and every
written letter represents a sounded phoneme. English, however, has an opaque
orthography full of silent letters and unpredictable phonetic rules. Because the
students are so used to their native reading habits, they literally read English words
based on their spelling. For example, when they saw the letter 'g' in strangest and
arrange, their instinct commanded them to pronounce it. As a result, they added a
hard Javanese /g/ sound at the end of the English affricate /d3/. This orthographic
interference is the main reason behind the harsh, extra-consonant pronunciations

like "strangges" and "oreng" that dominated the addition error category.

68



CHAPTER V

CONCLUSION AND SUGGESTION

This chapter presents the conclusion of the research based on the findings
and discussion discussed in the previous chapter. The conclusion focuses on the
interference of the Malang dialect toward students’ English pronunciation and the
pronunciation errors produced by the students due to the influence of their first
language. In addition, this chapter also provides several suggestions for students,
teachers, and future researchers related to English pronunciation learning and first

language interference.

5.1 Conclusion

Based on the comprehensive data analysis from the pronunciation test and
the in-depth interviews, this study draws several major conclusions regarding how
the Malang dialect interferes with the students' English pronunciation. The
interference is deeply rooted in three interconnected factors: the students' daily
linguistic environment, their physical articulatory habits, and their native
orthographic system. Since Javanese serves as their absolute dominant language in
daily social interactions, the students' articulatory organs have been strongly
conditioned to produce the medok accent., a local phonetic characteristic defined by
firm, heavy, and thick consonant closures. Consequently, when the students attempt
to speak English spontaneously, this ingrained muscle memory unconsciously takes
over and overrides the standard English phonetic rules. Interestingly, the study

found that although students actively use digital media to learn correct English
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pronunciation, this autonomous learning is easily defeated by their native medok
accent during spontaneous, unprepared speech.

Furthermore, the interference is heavily driven by structural reading habits.
Because Javanese and Indonesian possess a transparent orthography where words
are pronounced exactly as they are written, the students naturally transfer this
cognitive habit when reading English words. They tend to read English vocabulary
literally based on its spelling, completely ignoring the opaque phonetic rules and
silent letters of the English language.

As adirect result of these dialectal interferences, the students produce highly
systematic pronunciation errors that can be classified into substitution, omission,
and addition. Substitution errors occurred massively due to phonological voids,
demonstrating a strong negative transfer. Whenever the students encountered
unfamiliar English sounds that do not exist in the Malang dialect, they automatically
replaced them with the closest, heaviest Malangan equivalents. For instance, the
interdental fricatives /0/ and /0/ in words like thousand and these were consistently
substituted with thick alveolar stops /t/ and /d/. Similarly, complex English vowels
and diphthongs were simplified, such as flattening the /a1/ in excitement into a single
/e/ sound through a process called monophthongization.

Omission errors prominently occurred when students deleted the weak
schwa /o/ sound (e.g., in above or silence). This happened because producing a
relaxed, unstressed syllable directly contradicts the firm and fully-pronounced
rhythm of their local dialect. Meanwhile, Addition errors were exclusively driven
by literal reading habits. The students forcefully added hard Javanese consonants to

English words simply because the letters were written in the text, such as
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articulating the letter 'g' in arrange and strangest with a thick velar stop. However,
Contrastive Analysis also revealed that positive transfer occurred; sounds that
perfectly matched the local phonetic clusters, such as /[/ in sharing, were
pronounced with exceptional accuracy.

Ultimately, this study confirms that the students' pronunciation errors are
not random or careless mistakes. They are highly structured phenomena where the
interlanguage process of the students is heavily constrained by the phonological and

orthographic boundaries of the Malang Javanese dialect.

5.2 Suggestion

Based on the result of this research, the researcher would like to give several

suggestions related to English pronunciation learning.

For students, it is important to practice English pronunciation more often,
especially English sounds that are different from Malang dialect pronunciation.
Students can practice by listening to English songs, watching movies, imitating
native speakers, and using pronunciation tools such as Google Translate or online
dictionaries. Besides that, students should be more confident when speaking
English and not be afraid of making pronunciation mistakes because regular

practice can help improve pronunciation ability gradually.

For Lecturers (English Teachers) can use the findings of this study to
evaluate and improve their pronunciation teaching strategies. In the classroom,
lecturers should give more practice focusing on the difficult sounds influenced by

the local dialect, such as /0/, /8/, and /v/. In addition, lecturers should also remind
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the students about the differences between English spelling and pronunciation to

prevent reading-based errors.

Future researchers are suggested to involve more participants from different
universities or backgrounds to get broader results. Since this study only focuses on
vowel and consonant sounds (segmental features), future researchers can analyze
how the Malang dialect influences English word stress and intonation
(suprasegmental features). Comparing the Malang dialect with other Javanese

dialects in East Java would also be a great topic for future research.
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Appendix 1 The Research Instrument Used for The Pronunciation Test

1. Pronunciation Test
Name:
University :

Addressed :

Target
No Word IPA Sound Error Word Score
1 Sharing /' ferm/ /f/
2 Destination / dest1'nerfon/ /{7
3 Distraction /d1’straekfon/ /f/
4 Cherish /"tferyf/ 1tf7
5 Future /" fjuztfor/ 1tf7
6 Watch /wotf/ ItJ7
7 Thousand /'0avzond/ 10/
8 Anything /"eniBm/ 10/
9 Mouth /mavb/ 10/
10 These /01:2/ 0/
11 Breathing /"bri:d1y/ /0/
12 Weather /'wed.o/ 10/
13 About /3" bauvt/ /av/
14 Boy /bo1/ /o1/
15 Excitement /1k 'sartmont/ /a1/
16 Radiant /'rerdiont/ Jev/
17 Gentle /'dzental/ /dz/
18 Strangest /' stremd3zist/ /d3/
19 Arrange /a'remndz/ /d3/
20 Pleasure /'plezor/ /3/
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21 Garage /go'ra:z/ /3/
22 Above /a'bav/ 1o/
23 Silence /"sailons/ 1o/
24 Whisper /"' wispar/ /o/
25 Fantasy /' feentasi/ e/
26 Campus /"'keem.pas/ &/
27 Courage /"karidz/ /n/
28 Excitement /1k'sartmant/ /
29 Value /'velju:/ v/
30 Adventure /ad'ventfor/ v/
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2. Key Pronunciation Test

No Word IPA Target Sound
1 Sharing /' fermy/ /f/
2 Destination / dest1'nerfon/ /f/
3 Distraction /d1 ' streekfon/ /f/
4 Cherish /"tferyf/ 1tf/
5 Future /" fjutfor/ 1tf7
6 Watch /wotf/ 1tf7
7 Thousand /'Bavzond/ 0/
8 Anything /" enibiy/ 10/
9 Mouth /mavb/ 0/
10 These /01:2/ 10/
11 Breathing /"bri:0m/ /8/
12 Weather /'wed.o/ 10/
13 About /9" bauvt/ /av/
14 Boy /bo1/ /o1/
15 Excitement /1k 'sartmont/ /a1/
16 Radiant /'rerdiont/ fer/
17 Gentle /"dzental/ /d3/
18 Strangest /' stremd3zist/ /d3/
19 Arrange /5'remnd3/ /d3/

20 Pleasure /'plezor/ /3/
21 Garage /go'ra:3/ /3/
22 Above /o'bav/ /o/
23 Silence /"sailons/ 1o/
24 Whisper /"wispar/ 1o/
25 Fantasy /' feentasi/ &/
26 Campus /" kaem.pas/ &/
27 Courage /"karidz/ /n/
28 Excitement /1k'sartmont/ n/
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29 Value /'veelju:/ v/
30 Adventure /ad'ventfor/ v/
Note:

Point 1 = correct pronunciation and stress

Point 0 = wrong pronunciation and wrong stress

84




Appendix 2 The Research Instrument Used for the Interview

Instructions for Participants: The following questions are designed to gather
information regarding your language background and the potential influence of
the Javanese language on your English pronunciation. Please answer each
question honestly based on your own experience. Your responses will be used

solely for research purposes.

Participant's Name / Initial:

Date:

No Indicator Interview Question ‘ Participant's Response

A. General Language Background

1 | Daily Language Usage “What language do
you use most in your

daily life?”

2 | Local Dialect Usage “Do you usually
speak Javanese
(Malang dialect) in
your daily
conversations?”

B. First Language (L1) Interference

3 | Perception of L1 “Do you think your
Influence first language
(Javanese)
influences your
English
pronunciation?”’

4 | Mechanisms of L1 “In what way does
Influence your first language
influence your
pronunciation of
English words?”

5 | L1 Pronunciation “When speaking
Patterns English, do you
sometimes
pronounce words
based on Javanese
pronunciation
patterns?”
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Phonological Differences

“Do you notice
differences between
Javanese sound
patterns and English
sound patterns?”’

C. Specific Pronunciation Difficulties

General Sound Difficulty

“What sounds in
English are difficult
for you to
pronounce? Why?”

Absent Sounds in L1

“Do you have
difficulty
pronouncing sounds
that do not exist in
Javanese (e.g., /0/,
/0/)?”

Pronunciation Test
Experience

“Which words from
the pronunciation
test were the most

difficult for you?”

10

Source of Word
Difficulty

“What made those
words difficult to

pronounce?”

D. Self-Awareness and Improvement

11

Causes of
Mispronunciation

“What do you think
causes your
mispronunciation in
English?”

12

Improvement Strategies

“How do you usually
try to improve your
English
pronunciation?”’
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Appendix 3 Validation Sheet

Validations Sheet
Instrument Validation Sheet for Research Entitled

“Malang vs English Language Pronunciation : The Interference of Students First Language
Toward Their English Pronunciation™

Validator : Harir Mubarok, M.Pd

NIP : 19870708 201802011152

Expertise : English Speaking and Listening a Teaching Development
Instance : Maulana Malik Ibrahim State Islamic University of Malang
Validation Date

A. Introduction

This validation was made to obtain an assessment from the validator (Mr/Ms) on
the research instrument used in this study. Every comment and suggestion given is
very useful to improve the quality of the research instrument. Thank you for your
willingness to become a validator instrument in this research.

B. Guidance

1. In this section, assess by ticking () with the following critena to the columns
bellow:

1: Not Relevant

2: Slightly Relevant
3: Relevant

4: Highly Relevant

2. Please give comments and suggestion in the columns below:
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C. Validation Sheet

No Aspect Score
1123 |4
1. | Suitability of Instrument with basic competencies v
2. | The test item accurately elicits the correct
production of the intended consonant phoneme v
3. | The test item accurately elicits the correct
production of the intended vowel phoneme v
4. | The test item minimizes the possibility of
unintended phoneme substitution that could obscure v
accurate pronunciation.

5. | The research instrument can help the research find

out students abilities in vocabulary mastery %
6. | The minimal pair clearly contrasts two distinct
phonemes that are auditorily distinguishable. v
7. | The phonemic contrast is relevant and appropriate
for Indonesian Junior High School EFL leamers’ v
pronunciation difficulties.
8. | The item appropriately represents voicing 7
differences
9. | The contrast allows raters to clearly distinguish v
correct and incorrect pronunciation.
10. | The articulatory features (place and manner of v

articulation) are clearly represented in the item.

D. Suggestion

j Lioge AT vttt com be used oo
% S i3
‘%’réué’@}u.‘f i

73«
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E. Conclusion

Based on the validation sheet above, it can be concluded that the instruments that
have been made is:

Please cross out (abed) the answer that doesn’t match the conclusion you gave.
a.  The instrument can be used without revision.
@ The instrument can be used with alight revision.
¢. The instrument can be used with many revisions.
d. The instrument can be used.
Malang, '70*\‘4"7 2026
Validator,

NIP. 19870708 201802011152
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Appendix 4 Hasil Skor 20 mahasiswa

Name: S1 (Rir) Name: S; (%)
University : Toboema University : UM
Addressed : Saudigior Addressed s Ginlo)
Target Target
No Werd 1A Sownd | ErrorWord |  Score "I’ b r;:v Shede. ) SrrveWeol L 300
T | Shaing e/ = 1 - - = L
2 | Desinaion | [desrneiw | g - 1 : ::: ’:f‘" L - “
3 l'h-nnm i’ strk foa/ _- ] 7] = < y
4 Cherish Itfenfl \ z e o - ;
3 i) Inilel g = 4 3 Wakch Il = \
s 1 fgl = ) 7 | Teossmd | bt 3
fgusend ]
7 | Thousmd / boviznd/ (Lovtenl ° s ; hosse
Anhing | Fenibey - Cetind °
[ Asythmg T ensli/ ~ [;ﬂ“\\g ° 9 Mowth fmaud/ o] o
9 L fnachl ““‘“‘ [} 0 These el Taw) o
10 Thess 18i:2f s ° 1 Weather e waoker) o
0| Weaber [ By v | Codbey 0 | Beoh Pwa ¥ _(‘W_] °
q
12 | Broahieg |" deds Chatia ) 0 b Ao e =] = T
13 ‘About s bt ool - [ & Boy s 7 s 1
14 Boy o/ oo/ oot \ 15 Excitement Ak satmont/ I/ & '
15 | Excioment A sastmant/ fnl {exsitmon ] ) 16 Rodiant / readiont/ Jev Cradiand P
16 Radiant / rerdssat/ fev/ - \ 17 Gentlo [dyental/ - 1
” Gentle I dgontal/ = L 18 Strangest [ stremdysy y - [
18 Strangest /'stremdgst/ dy - \ 19 Armrange i> remdy - '
19 Armage A'remdy/ = '
2 Ploasare I W Qleser ) (2]
20 | Peasure Iplegse! N Phsuc ) 21 Garge Igs'ray/ - [
21 Garage oo racy/ - i n Above Taba = '
n Above bt = | ) Silonce Fasians/ i - )
2 Silence I'subas/ o = \ M Whisper I wispae! = )
1] Whisper I wspor! = ) 2 Fantasy [ fmatsi/ pon = \
23 | Faaty fnto! o | [fomesi) 0 % | Compus [ haxm e/ Jeeps 3] ©
% Camges Femgod Cxamges3 ° n Courage /kandy/ w Cxorei ) o
7 Courage kandy/ Inf B T 28 | Excstement Ak sartmant/ W — T
38| Cuiei | _Aksamsot | Consionen) -/ 3 Value Iyabul w bieed ]
» Valoe Pvatind e Cidwed < 3 Adventure fod' vealfar/ |
30 Adveature Jod venfor! - 1
Name:  [adely  (33) Name: Shl\’ (,91)
University : UMM University : \iH Dwlogn
Addressed: o Sunjo Addressed: Hgoriong
Target No Word 1PA Soumd | Eeror Werd s
No Word IPA Sound | Error Word Score - e o i e
1| Shoring ey - : = , = L
2 | Dwtission | /dus'sebe/ | - : : Distraction '::.:::’ ¥ < ®
2 — Mo'swal - ) 3 Cherih = = |
4 Cherish I'tfenfl Ceherig] 0 S [ T -
5 Gu:tfoe g \
: S L% n . 6 Watch Il = |
: Watch %5’ 7 - 7 4 7 Thousand 1 Gaszsod/ | feusan) [
. . L ) [ Anything 7 cniny )
% | Anything 7/ caibny ~ Caniin] ) 5 i o o L 5 A Io
4 Mot e d Lonat L] 0 These iz - A
10 These izl Gdial ° m [ b} ™ o - 1
1 Weather i Twebe 1 ° A ‘

w 12 Broabing [brivq] 0
2| oebing [P Lol 2 [ ‘Abost s baok ool = \
13 About /o baut/ fou - \ n Boy —~ = r- 3
14 Boy foxv/ I = ! 15 | Escitement | Ak satmont ot - .
15 - ' samont/ o 2 ! 16 Radiant I resdicnt! o/ - '
16 Radiant 7 readiont/ fe [cedien 3 0 7 Gentle Tagenll - T
1 Gentle [ dgoatalf 2 t 18 | Stmgest roremdaw | g z y
18 Suangest [ stremdgst/ wy | CsArenges] o T) Artngo > remdy/ w i
19 Asrange Jo'remdy/ Lacandd o

_ 20 Pleasure folegdd | 4y = \
20 Pleasurs I'plegat! I ! 2 Garsge gy s !
21 Garage Igo'ray/ { bere} 3 © n Above £'bav! - 1
2 Abave fabav/ Levery 3 i) Silence I'sabsas/ ™ = ' e
2 Silence [ satdons/ It = ) 24 Whisper 1" wispae/ ~ \ &
! Whisper . = A 2 Fastary [ featosi! | LTentos] o
25 Fantasy / fntosy/ In/ 2 | 26 Campus [hem pos/ - \
26 Campus 'k, pas/ { w;j o 27 Courage 1/ kandy/ I - \
2 Courage kandy W | Cexesd ° 2 : ok sstmont/ [ '

Excitemont smtmont/ - |

2 L ¥ 2 Value ryljns - [fe0] 0
29 Value [velje/ ™ fe\yv 2] 30 Adventure Jod' ventfoe/ = 1
30 | Adventure fod ventfor/ [ °
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Target
No Word 1PA Sound Error Word Score
| Sharing I fer/ - \
2 Destination |/ desty norfon/ € \
3 Distraction ' strackfon! % \
4 Cherish I'tfenf & '
5 Future 1 fjutfacd - \
6 Watch Sworf = \
7 Thousand I Davzond/ 1 tavsanl )
[ Anything [ emitug/ [enrmq) o
9 Mouth fmaold tmoot 1 0
10 These 1z Ly )
1 Weather 1" 1 2er a3 \
2 Breatiion, | ™ 1ot Toveinl o
13 About /o' bout/ faed - |
14 Boy foon/ i - \
15 | Excitement ik sastmant/ I - \
16 Radisnt 7 rewdioa e (fedion ] []
17 Gentle 7 - \
18 | Swmgen | v uy 2 :
19 Amange fo'remdy’ Leren)y ()
20 Pleasure I = )
2 Ganage go'ray/ - \
2 Above fo'bav/ = !
1 Silence [ sailons/ - |
24 Whisper [ wispar/ — \
25 Fantasy [ feawsi/ Il oo \
% Campas /kam poy/ [ rasgus J 0
n Courage kandy - | Vs
2 | Excitcment /ik'satmant/ - 1
29 Valoe Featict (sagud o
30 | Advenure Jod'ventfe/ Cadkens ol v
Name: fd‘wh g
University : ULy PBA
Addressed : bum\,
Target
No Word PA Sound | Error Word Score
| Sharing T fery - \
2 Destination |/ destr netfon/ w = '
3 Distraction 1 strckfon » \
4 Chorish Ifen - |
s Futare I futfoel w = |
6 Watch vt '
7 Thousand / Gauzand/ - |
8 | Aming | renbw | gy = :
9 Mosth fmsol/ ~ '
10 ‘These izl -~ [
| Weather | Fherdmy/ w | Cwedverd 2
12 Breathiq |/ ekt | L hatinl )
13 About ~ /3"baut/ Jo! - )
14 Boy ot/ ol - \
15 | Excitement | /k'sastmont’ Il - \
16 Radiant /'reudicat/ e - \
17 Gentle I'dgentoll - \
18 Strangest [ 'stremdys 1y 54 !
19 Arrange Io'remdy/ - |
20 Pleasure rplegl | gy = '
21 Garsge lp'ray 255 1
22 Above /3'bav/ ot ]
23 Silonce ['sailons/ W = )
4 i I'wispoc/ - X
25 Fantasy /'fxatosi/ el o s
26 Campus [ kzm pos/ = )
27 Courage [kandy/ Inl - \
2% i ik sartmant/ W - \
29 Valse Ivatjud P Z !
30 | Advestur fad vemtfor/ = \

Name: Arul

University :  Upusvon
Addressed: Veopl bondo

Target
No Word 1PA Sound | Error Word Score
1 Sharing I fery [ seriq) 0
2 Destination 1 destt'setfan/ w Ldeckinesand )
3 Distraction 1’ streekfom/ (‘disAr e wian] °
4 Cherish 'tfenff - \
s Faturc 1 Gurfoel /\V [CTTRY ©
6 Watch o Lwoks] [
7 Thousand [ Osuzand! [ oon] °
8 | Anyhing eniny/ P LY °
9 Mouth fmach/ {not 3 [}
10 These 1002 Cds) )
1 Weather |22 Pleidmyf o | Lweterd o
12 | Brah |0 VELy [heshin] °©
13 About 12" baot/ faol - V
14 Boy oo il Lhal o
15 Excitement ik’ santmant/ I/ { gheitmen ] o
16 Radiant [ resdiont/ Jes/  radion o
17 Gentlc Fdgentsl/ Lol 1 o
18 Strangest I stremdyst/ iy € Shrenges I [}
19 Amange o' L efengy Y ©
20 | Plessure relesd | 4y [ Qlisery =
21 Garage Jgo'ray/ Cymge ] °
2 Above Ja'bav/ {ubov J 2
] Silence [ saibons/ ot - \
24 Whisper [ wispar/ - 1
25 Fantasy I fmntosi/ Ief & '
2 Campus [ km.pos/ 13 )
27 Courage I'kandy/ ] [xoort}) [
28 Excitement /ik'sastmant/ N [eweivanen 6
29 Value Ivlju! M Lfdga 0
30 | Adventurs fod'veatfar! Lad fencur) )
Name: () iah  (58)
University : 1 Uiy
Addressed :
Tarpet
No Word PA Sound | Error Word Score
| Sharing I'fory - \
2 Destination | /. dest'nexfon/ w « 1
3 Distraction fdstrekfon/ - \
4 Cherish I'fenfd - \
5 Future I Guctfoel w \
6 Watch Iveolf! = \
7 Thousasd [ avzoed/ - |
8 | Anyihing Lenity w = :
9 Moath Imaul/ - \
10 These fdial = '
1 Westher [ ™ T Gricdry/ " [ wodher] 0
12 Breathieg | et - v
13 About fo'bavt/ fa = 1
14 Boy o Il - [
15 Excitement AK’sautmont/ Ja/ - ‘
16 Radiant [ rexdioat/ fe - D
17 Gentle dgentol/ - |
18 Strangest I iy = .
19 Amaage /' remdy/ - 1
20 Pleasure Iplegad W '
21 Garage Jgo'ray 0 ]
2 Above v/ - (
2 Silence 7 saibons/ W ~ |
L) Whisper Lwapedl = )
25 | Fanasy I fmtosi/ o ) :
26 Campus [, pos/ & )
27 Courage kandy/ I - \
28 Excitement Ak sastmant/ W = \
29 Value Ivalju/ - - s
30 | Adveatum Jod venifar/ - \
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Name: APfizo 89

Univensity: UHISMA Name: Orjoug
Addressed : Dol Usiversity : U6
Torget Addressed : §awojayar
No Word PA Sound | Error Word Score — -
L Sharing Ifeny/ 2 _'r | Ne Word PA Sound | _Error Word -
2 Destination /. dosti"neifon/ w b 1 Sharing 7 Jen/ 2 = 5 =
S Commond 2 2 | it | Ve |y Pl
4 Cherish r {eul o : 3 Mn ' strakfon/ g dic _‘ :
s Future I fjutfor/ w -~ ° 1 Cherish [Iﬁu!EWZ : ‘
6 Watch Avofl 2 $ 3 F";' n - 0
: L h?"ﬂ 3 : Thousand r:ﬂ H!“n )
8 | Asything L enituy w | Lasitgd Lot 2 e X
2 Mo e [:“ 2 9 E ool ¥ Lot 9
= o e o = 10 These iz [T =
2 w: T ‘;% o m\' 7 ; < 1| Weser Pt P s o
L === ot 5 12 Breath " adiacat, (beig 2 o
L) About 1] o [thout] c 13 “Aboat 7o'baotl Il - 1
14 Boy o forl - \ - = — o — Y
15 i AX sustmont/ sl Leksitmen] o = - = o Towon] P
LU - Lomlind. o fromend 2 16 Radiant /' resdiont/ e Lradion] ]
Lok B U —-“;-.?U J 2 17 | Gentlc T dgearat o) °
18 | Stangest I stremdgst/ uy | L] (2 18 | Stangest Tswendgsl | gy (f“:?"] o
19 “Amange o emdy/ [aremy ] o 5 g ky 1
,, plegsr [ftso] g —— ’ L ptser] °
5 = it Taemy] o . . _AE::_ Y o= o
3 — 1 T X L «oov 3 [
2 Above b Cabof ° 2 Above Ja'bav! ?
2 Silence Isailsng/ - = : 3 ;:—u Ir'nh-: o = :
By Vg ) few - u hiager enped T :
e = Bl 1 e ~ e T
= oot . I [;:sgl g 27 c..: nw-"y I Twoeec] °
27 Courage [ kands/ - L >
28 Excitement Ak satmant/ N ement ) o 2 Excitement k'santmant/ H__| | dgitment ] :
Fvetiut (telyy 3 ° 29 Valse Fvalied N [Y‘H'ﬂﬂ
Value X - 5
30 | Adventare fod'veatfor! ~ (od fertuc’) © 0] Advet | bl veiped
Name: S Tafis 9
University : Mpstinoyo UNigwe Name:  Aghly
. University : Un\gg
Addressed : Mcb‘\o\p ty -
r— Addressed : §ivgosan
No Word IPA Sound Error Word Score Target
! Sharing I feny/ Csen ] » No Word 1PA Soand |  Error Word &‘:n
2 inatis 1 destr nesfon/ w o \ 1 Sharing /'I:'w' :' -
3 Distraction Adr'strekfon/ = ' 2 inats Lafn L w — -
4 Cherish Ifeng = \ 3 I ;::d = :
5 Future I Gjurfor/ w - ' 3 Cherish = g
6 Watch hvou! (waks J3 0 : 1;: r/q:::./ A 2 ;
Thoesand Sauzsnd/ a0 0
: i - i ﬁm 1 ° 7 Thousand [ Davzand/ (Aausen) °
3 Anything Tenilu/ ™ anitin o b :
9 Mouth mavl/ [T © s ‘Anything ~ L
- o 9 Mouth fmavd) Lmactd
- — 7 — 10 These fdi:2] Thel °
m Weatber |/ Bredey - Toether 3 o v - - el 2
- Bk ™ W Ty ° 12 Breath /P Rt/ Tontinl °
13 About 12'baot/ foul Labeot o = = = — Ty =
14 Boy ool Il = \o 2 o o = - °
5 Rod A w1 esitimen] 15 Ak sastmont/ A | tkeifmen] [}
1 Geath rm‘-:’ L £ sadson ] - 16 Radiant [ rexdioat/ e [ cadien] 0
3 £ l‘)ufd'.l « 17 Geatle dsentol/ jwiel] °
18 |  Swamgost rovemdgstd | gy | L Keedyes) o R Tareatsal | 4y [T gheirge] %
L e L1 L "tenge] 2 19 Amange 1'remdy (ourge T ©
i o
20 Pleasure roleged |4y e s?r] . ’ " - °|
21 Garage Jgo'ray/ Lt:m] (o) o G lv-l .m’ ¥ )
2 Above A'bavl abov] [ = T v = T
pi) Silence [ 'sulons/ ™ = ) n Silence 7 smlons/ W = 1
2 | Whisper Lwnspar! = : 2 | Whisper T wapan! = ]
25 | Fantasy [ Fntosi/ 1 Lgeakasiy ) 25 | Fastasy Plientosi/ | IEestend o
2% Campus I’k pos/ Cangus] 0 % Compus Tk, por/ fiwqa; :
27 Courage kandy/ W Chorey ) o 27 Courage [ kandy/ i Xere
28 | Exci Ak’ sautmany/ W (gsitumen 0 2 i ik sartmont/ AN | [eptitmen o
dgu’) n (e °
2 | Viiue rvaije! i | L0 .2 2 | Vaue L) M [[h ‘?-w =
30 | Adventure Jod venifor! (adfen 130ey 2 30 | Adventsro /od'ventford adiu
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Name: Bgti

Name: §13. Al.
University : Utisma University :  Ualima
Addressed : Dau Addressed : D‘n
No Word PA 13.:3 Error Word Soare No Word 1PA ;:'-': Error Word Score
1 Sharing ko) - | ! Shanieg ! fory - 1
3 - Tdest oefond § - - 2 Destination |/ destr'nesfon/ Py - '
3 i stexck foof r 1 3 Distraction fdr strak fon/ - \
4 Cherish rifenf! - | 4 Cherish I'tfenfl {eensd 0
s Future 1 fuAfor! ap Lt 0 S Future 7 fuifoel a LIfucl 0
6 Watch Aol - \ 6 Wiatch fwotfl - \
d Thousand 7 Osuzond! Bausan) 0 7 Thousand [ Baczond! Ltausan] )
V| Amtios | ewow | g | [eity] o 8| Amies | by | g | L) >
9 Mouth man/ [mact] > 9 Mouth femaod vt 1 °
10 These 18izf [diz ® 10 These foral [ds] )
11 Weather [ 7 brrdmn/ - wete Py 1 Weather |2 Tt - [ 2] °
12 Becath =, :[w\h‘ 3 12 Broath ﬁ Prebiny o
13 About /o' baot/ faal alost Y 13 About fo"bavt/ Jaul - |
14 Boy e/ o/ - ' 14 Boy ! ! - \
15 Excilement Ak saitmont/ fa/ { e¥eid man) o 15 Excitement /ik’ sastmont/ Jad { ek gitomen) o
16 Radiant I'rowdiont/ lev [ cadlon] P 16 Radiant I'reidizet/ el | [ radien) o
17 Gentle [ dyeatol/ ¢ djautel) ° 17 Gentle / dgontol/ { yertel] ©
15 Serangest I ay [T ° 18 Stragest I g/ SAeengls) ]
19 Arrange fo'remdy/ (presy) ) 19 Amaage f2'remdy Ceren)] o
20 Pleasure I plagar/ p 1 Pligur d ° 20 Pleasure I plegar! o [Rliser] )
21 Garage Jg'ray Cqeres o 2 Garase igp'ray/ ( a~ray) ©
n Above f2'bav/ Cavov) n Above fa'bav/ - \
n Silence Fsadsas/ o - ¥ n Silence: 7 sailons/ » [ stlans) 0
U | Whisper L wispar/ = 1 U | Whiper | fwigd \
2 Fantasy [ funiasi/ e | Ldandasi] 0 2 Fastasy [ fntosi/ o |_Coomosi] o
2 Campus / k. pos/ - | % Campas Ikmm.pss/ [ vorgus o
n Courage kandy w | L woorey] [ n Courage 7 kandy/ W Cyacec] ©
28 |  Excitement ik smitmsont/ W | Cexatmend o 2% |  Excilement fik savsmont/ W | peSitamen °
29 Value Ivlul W ‘,M} 4 » Value 7 vaelju/ M tM!u 1 ©
30 |  Advenisre Jod ventfor/ tﬂwr] o 30 | Adventure iod’ edgencesy [
e Name: MWI
University: UM iy
Addrsseht ‘M \q‘ Addressed : Daudl
No Word 1PA ;: Error Word Score No Word IPA ?: Errer Word Score
1 Sharing ! feng/ - o 1 Sharing I oy = '
2 Destination | /. desty'sesfon/ w - 2 Destination |/ destr'neqfan/ w - \
3 Distraction fdv'strkfon/ - | 3 Distrction 1 strakfon/ - '
4 Chack I'\fengl - [ Chersh I genf! = v
s Futare 1 futfor! o | {fwr ] 0 [l Future I fjutfor/ g - 1
o Watch volf! - 1 6 Watch fetf? % '
7 Thousand [ Sauzand/ auson] 0 7 ‘Thousand /" Gavzzed/ {Feuand 0
8 | Anything L enifiy/ w wittq) ° 8| Asything lesi P T o
9 Mouth fmavk/ [0S . 9 Mosth ! (road § o
10 These 1012 [T ° 10 Thess m}m-v \[ Al : °
1 Weather bei: e/ L wede] ° i Weather heidig/ - ethes )
1 Breati : L Toavan) = 2 | Bt [ B T benin) 5
13 About 15 bowt/ Jaof - \ B About /"bact/ faaf - N
14 Boy Thou 24 - ] " Boy foce/ o/ - \
15 | Fxcitement | /sstmont/ / |C ensdimentl| © :: W "::;;’ : - | :
e e [ 2 =1
ot/ Gleated ) ° = i
16| Swmgew | Fewmdgsl | gy | Cstenjes o :: s::: r/n_ay uy | Lohened °
19 Amangs o' remdy/ Cereny] ) o \
20 Plossare 1"plegar - \
20 Pleasurs 1 phogael Iy - | - o =i Sy 5
2t Ap'ony) Lbesi) (2 n Above Ja'bav/ - J ]
£ Ao bl __3 Lot L ) Silence 7 smlang/ e = Y
n Sileace / sailans/ PV K %\as] 0 2 Whisper T wispadd - \
24 |  Whisper | [wisped S Wlisger] ) ==
2 2 Fastasy [ fxmasi/ o - \
25 | Fausy Iemosi/ L Merosd ° 2% | Compes Iz pas/ - \
2% Campus 7 kazm pas! Tuarguy) ° 27 Courage kandy/ I - \
27 Courage [ kands/ I - \ 28 | Excitemest | jk'sertmont/ W - \
= - gt 2 o » Valoe Fvaljes v LL4dwd] 0
9 Valuo Ivajus s (el o 30 | Adventure | ol veufodd (odgeniaey o
30 | Adveswre | fod'ventfor/ AR
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Name:  Gasdhes Name:  Rapa
University: N University : UtA
Addressed : ¥agenloon Addressed : T\gortung
Target Target
No Werd PA Sound | Eeror Word Senec Ne PA Soand | _Error Word Score
| Saring e/ = \ ] Sharing 7 e/ - \
2 | Deinsion | /dew'saon’ | = ' 2| Destimion | /desumeow’ | o - \
3 | Datction | Mvsiewkfon’ - 1 3 s sirekfon - L
4 Cherish [ifenfl ' 4 Cherish I tfeny - i
3 Future I el ,w = 1 5 Future [ Gutfae A - !
6 Wolch = A) 6 Watch - [}
7 Thousand 1 Oouzend/ - ' 7 Thousend Youszen] 0
s Anyibing I eni P T ° N - m °
9 ‘Mouth Jmachd) - ' ? ) °
10 ‘These & - \ 10 t" 23 0
11 Woather ¥ 1w e h " " Lwedes] )
1 Breath - Lwin3 © 2 {ant °
13 About 7 baot ! = 2 = e = ;
3 Boy . i = ! 14 v - \
15 AK sautmany” T/ - \ % o = 0
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Appendix 5 Transcript Interviews

Interview Question

A. General Language Background

1. What language do you use most in your daily life?

Answer:

S1 : “I mostly use Javanese and Indonesian, but sometimes mix them with
English".

S2 : “Mostly Javanese... It's more of a mix of Surabaya, Malang, and Kediri
dialects because I used to live in Kediri”

S5 : “The language I frequently use is Javanese”.

S7 : “typically use a mix of both, mostly Indonesian, but sometimes Javanese.”
S8 : “Javanese... (Malang dialect?) Yes”.

2. Do you usually speak Javanese (Malang dialect) in your daily conversations?
Answer:

S1 : “I normally use the Malang dialect, but I sometimes mix it with other
Javanese dialects because I have friends from outside Malang.”

S2 : “mix of Surabaya, Malang, and Kediri dialects, since [ used to live in Kediri.”
S5 : “Yes, I use the Malang dialect in my daily conversations.”

S7 : “It depends on the person I'm speaking to. If they speak Javanese, I reply in
Javanese, and the same goes for Indonesian”.

S8: “Yes.”

1. Bahasa apa yang paling sering Anda gunakan dalam kehidupan sehari-hari?
Jawaban :

S1 : “Bahasa yang sering digunakan adalah Bahasa Jawa dan Bahasa
Indonesia, tapi kadang-kadang tercampur dengan Bahasa Inggris”.

S2 : “Bahasa Jawa sih”.

S5 : “Bahasa yang sering saya gunakan adalah bahasa Jawa”.

S7 : “Biasanya sih aku campuran sih, biasanya pake bahasa indonesia kadang
pake bahasa jawa”.

S8 : "Bahasa Jawa”

2. Apakah Anda biasanya berbicara dalam bahasa Jawa (dialek Malang) dalam
percakapan sehari-hari?

Jawaban :

S1 : “Biasanya menggunakan Bahasa Jawa dari Malang, tapi kadang campuran
dengan Bahasa Jawa lain soalnya teman-teman juga ada yang dari luar
Malang”.

S2 . “Lebih ke Surabaya juga, Malang, terus Kediri juga, soalnya dulu pernah
di Kediri.”

S5 : “Iya, saya bisa menggunakan dialek malang dalam percakapan sehari-
hari”.

S7 : “Kalau lawan bicara aku pake bahasa jawa, aku juga pake bahasa jawa,
kalau lawan bicara aku pake bahasa indonesia ya pake bahasa Indonesia”

S8 “Ya.”
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B. First Language (L.1) Interference

3. Do you think your first language (Javanese) influences your English
pronunciation?

Answer:

S1 : “Yes, Javanese heavily influences my English pronunciation.”

S2 : “I think it does, because Javanese has a very thick accent (medok), so it
naturally affects how I sound.”

S5 : “It influences it a lot because the accents are very different.”

S7: "Yes, it probably causes some words to be pronounced incorrectly according
to English rules.”

S8 : “Absolutely, it has a strong influence, especially when I first started learning
English.”

4. In what way does your first language influence your pronunciation of English
words?

Answer:

S1: “The most prominent influence is the thick Javanese accent (medok), making
my English sound very thick as well.”

S2 : “It's definitely the thick accent, which makes it difficult to pronounce English
words properly.”

S5 : “The most significant factor is the accent.”

S7 : “Javanese tends to have a thick accent and every letter is pronounced clearly,
whereas in English, some sounds are often dropped or silent.”

S8 : "It mostly affects my overall pronunciation."

5. When speaking English, do you sometimes pronounce words based on
Javanese pronunciation patterns?

Jawaban

S1: “I actually do it quite often; I tend to apply Javanese pronunciation patterns
to English words.”

S2 : “Yes, especially with words containing strong consonants like 'G' and 'B'.
They end up sounding very thick and unnatural in English.”

S5 : “Yes, I occasionally pronounce English words using Javanese phonetic
patterns.”

S7 : “Yes, sometimes I still get carried away by the Javanese accent or
intonation.”

S8 : Yes, I do.”

6. Do you notice differences between Javanese sound patterns and English sound
patterns?

Answer :

S1 : “Yes, I am highly aware of the differences between Javanese and English
sound patterns.”

S2 : “Honestly, I don't pay too much attention to it because I rarely speak English,
so | don't really notice the differences.”

S5 : “Yes, I strongly notice the differences in sound patterns between the two
languages.”

S7 : “Yes, the differences are very noticeable.”

S8 : “Yes, I definitely realize that they are different.”
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3. Menurut Anda, apakah bahasa ibu Anda (Bahasa Jawa) memengaruhi
pengucapan bahasa Inggris Anda?

Jawaban :

S1 : “Sangat berpengaruh ya Bahasa Jawa untuk pengucapan Bahasa Inggris.’
S2 : “Menurut aku mempengaruhi sih Mbak, soalnya kan di bahasa Jawa itu kan
lebih ke medok berat gitu, jadinya ya ngaruh sih.”

S5 : “Sangat mempengaruhi karena aksennya sangat berbeda.”

S7 : “Ya mungkin ada beberapa kata yang emang gak sesuai sama kaedah
bahasa inggrisnya ya.”

S8 : “Betul, sangat mempengaruhi, apalagi saat awal-awal belajar bahasa
Inggris.”

4. Dalam hal apa bahasa ibu Anda memengaruhi cara Anda mengucapkan kata-
kata dalam bahasa Inggris?

Jawaban :

S1 : “Dan yang paling mempengaruhi adalah dialect medoknya itu, jadinya
medok banget.”

82 : “Ya itu Mbak, medok-medoknya itu, jadi susah ya ngomongnya, nggak
sesuai.”

S5 : “Yang paling mempengaruhi itu adalah aksen.”

S7 : “Kalau bahasa jawa itu kan kadang agak medok ya kayak jelas gitu kan
dibacanya, nah kalau bahasa inggris kan kadang ada yang hilang-hilang.”

S8 : “Lebih ke pronunciation sih.”

5. Saat berbicara dalam bahasa Inggris, apakah Anda terkadang mengucapkan
kata-kata berdasarkan pola pengucapan bahasa Jawa?

Jawaban :

S1 : “Bahkan sering ya cara pengucapan Bahasa Jawa di Bahasa Inggris kan,
seperti itu.”

S2 : “Iya Mbak, apalagi kayak kalimat-kalimat yang banyak G, B gitu kan, jadi
medok gitu, nggak ikut.”

S5 : “Iya, terkadang saya mengucapkan bahasa Inggris berdasarkan pola
pengucapan bahasa Jawa.”

S7 : “Ya kadang masih kebawah logat-logatnya atau susunan katanya."

S8 : “Ya, betul.”

6. Apakah Anda memperhatikan perbedaan antara pola bunyi bahasa Jawa dan
pola bunyi bahasa Inggris?

Jawaban :

S1 : “Ya sangat menyadari bahwa ada perbedaan pola bunyi Bahasa Jawa dan
Bahasa Inggris.”

S2 : “Wah, kayaknya nggak terlalu berhati-hati ya Mbak, soalnya kan kita jarang
va aku ngomong bahasa Inggris, jadi ya nggak sering terlalu memperhatikan
gitu.”

S5 . “lya sangat menyadari adanya perbedaan antara pola bunyi bahasa Jawa
dengan bahasa Inggris.”

S7 : “Ya ada banget.”

S8 : “Ya, sadar kalau itu memang berbeda.’

’

’
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C. Specific Pronunciation Difficulties

7. What sounds in English are difficult for you to pronounce? Why?

Answer :

S1 : “The most difficult sounds are usually the "TH' and 'SH' sounds. They are
hard to distinguish and challenging to pronounce correctly.”

S2 : “Based on the test, I struggled with the 's' or 'sh' sounds. They are difficult
for me because I'm not used to them.”

S5 : “Sounds like 'd" and 't' are quite difficult because their articulation in Javanese
is very different from English.”

S7 : “Probably the 'TH' sounds. They often slip into a 'D' sound, making it sound
thick and harsh. And for the 'G' sound, it tends to be pronounced way too heavily.”
S8 : “Words like 'mouth' are unclear to me and very difficult to pronounce,
especially when the 'TH' sound is at the beginning, like in the word 'three'.”

8. Do you have difficulty pronouncing sounds that do not exist in Javanese (e.g.,
10/, /0/)?
Answer:

S1 : “Since those sounds barely exist in Javanese, I find it really hard to
pronounce those specific phonemes accurately.”

S2 : “It's difficult because I'm really not used to it. I'm used to pronouncing
consonants heavily, so having to make them sound softer is challenging.”

S5 : “Yes, I struggle a lot to pronounce English sounds that don't exist in
Javanese.”

S7 : “Maybe a little, but it's not actually that difficult for me because learning
Arabic letters (hijaiyah) like 'tsa'" and 'dza' helps.”

S8 : “Yes, exactly. Those two specific sounds are the ones I find quite hard to
pronounce.”

9. Which words from the pronunciation test were the most difficult for you?
Answer

S1 : “Many words in the pronunciation test were difficult; in fact, almost all of
them were hard for me.”

S2 : “I think the difficult ones were words like 'smooth' and 'thousand'. Those
were really tough.”

S5 : “The hardest one for me was the word 'this'. I mispronounced it as 'dis".”

S7 : “Words like 'strangers' and 'arranged'. If I have to read them spontaneously,
I'd probably still get them wrong. Also, words with complex vowel sounds.”

S8 : “Probably the words from number 7 to 9, particularly words like 'mouth' and
'smooth".”

10. What made those words difficult to pronounce?

Answer :

S1 : “Because those sounds don't exist in Javanese, making them hard to
pronounce. Plus, with my thick accent, it's difficult to articulate them accurately.”
S2 : “Because the articulation is different. We usually pronounce things heavily,
but for these words, the sounds need to be softer.”

S5 : “Because I have to position my tongue in ways I'm not used to.”

S7 : “Indonesian and Javanese have very clear pronunciation rules. In English,
some letters are silent, or the 'R' sound changes entirely.”

S8 : “It's difficult because they sound very similar to each other, but they are
actually different. Overall, producing those specific sounds is just challenging.”
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7. Bunyi apa dalam bahasa Inggris yang sulit kamu ucapkan? Mengapa?
Jawaban :

S1 : “Terus yang sulit diucapkan itu biasanya yang ada huruf TH, jadi kayak SH
itu sulit dibedakan dan sulit cara mengucapkannya.”

S2 : “Kalau menurut aku dari tesnya itu susah kayak seh-seh gitu sih, ya itulah
susah pengucapannya, nggak biasa.”

S5 : “Yang sulit dalam bahasa Inggris itu seperti de, te, dan lain-lain, karena di
bahasa Jawa sangat berbeda dengan bahasa Inggris.”

S7 : “Mungkin kayak THTH gitu-gitu mungkin bisa jadi kepresidenya kayak D
jadi kayak gak halus gitu lebih metok... kalau itu kayak G kayaknya jarinya kayak
terlalu dimetokkan."

S8 : “Kayak 'mouth’, itu kan tidak terlalu jelas, itu menurutku terlalu sulit,
apalagi kalau tanda itu ada di depan kayak 'three’, tiga, kayak gitu.”

8. Apakah Anda mengalami kesulitan mengucapkan bunyi-bunyi yang tidak ada
dalam bahasa Jawa (misalnya, /6/, /0/)?

Jawaban :

S1 (Arin): “Soalnya karena itu tuh hampir tidak ada di Bahasa Jawa, jadi kita
juga kesusahan untuk mengucapkan sesuai fonem itu.”

S2 : “Susah Mbak, soalnya kan nggak biasa banget tuh ngucap... biasanya tebel
jadi kan ditipis-tipis gitu Mbak, itu susah sih.”

S5 . “Iya, saya sangat kesulitan mengucapkan bunyi bahasa Inggris yang tidak
ada dalam bahasa Jawa.”

S7 : “Mungkin sih, tapi sebenarnya tidak begitu sulit karena agak bagiku karena
belajar huruf ijaiya itu kaya huruf sas, samat, ta gitu ya.”

S8 : “Ya, betul. Dua kata itu atau dua bunyi itu yang menurutku agak susah untuk
diucapkan.”

9. Kata-kata mana dari tes pengucapan yang paling sulit bagi Anda?

Jawaban :

S1 : “Pronunciation test yang susah banyak, hampir semuanya susah.”

S2 : “Menurut aku yang susah itu ya Mbak, ya kayak se-mau-itu itu susah sih
Mbak, kayak 'thousand' itu susah sih.”

S5 : “Yang paling sulit menurutku adalah dis, dis, saya disitu membacanya dis.’
S7 . “Kayak 'strangers’, 'arranged’, nah itu mungkin kalau spontan baca
kayaknya mungkin masih salah ya, terus... vokal-vokal ae-ae gitu lah.”

S8 : “Kata-kata yang kayaknya nomor 7 sampai 9 deh pokoknya yang 'mouth’'...
terus habis itu 'smooth’.”

10. Apa yang membuat kata-kata itu sulit diucapkan?

Jawaban :

S1 : “Karena di Bahasa Jawa tuh gak ada, jadi tuh sulit gitu loh buat
mengucapin, kan apalagi medok itu, jadi kurang bisa untuk mengucapkan
dengan tepat.”

S2 : “Soalnya itu beda ya, kita kan biasanya tebel, kalau ini harus tipis ya.”

S5 : “Karena harus menempatkan lidah pada tempat yang tidak biasanya.”

S7 : “Bahasa Indonesia sama bahasa Jawa itu kan pelafalannya itu kan jelas...
kalau bahasa Inggris kan kadang-kadang kayak huruf-hurufnya tuh hilang, R
Jjadi R gitu-gitulah.”

’
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S8 : “Sulit karena hampir mirip untuk membunyikannya, tapi sebenarnya itu
beda-beda... Intinya itu susah lah dalam pengucapan bunyinya itu.”

D. Self-Awareness and Improvement

11. What do you think causes your mispronunciation in English?

Answer :

S1 : “There are so many differences in meaning and pronunciation. It's also hard
because my vocabulary is limited, so I often don't know how to pronounce
unfamiliar words.”

S2 : “I think it's mainly due to a lack of practice, since we use Javanese every
day. As a result, English is rarely applied in daily life.”

S5 : “I believe the main cause is that I use Javanese too often, which makes it
hard for me to adapt to English pronunciation.”

S7 : “First, I often don't know the correct pronunciation. Second, English spelling
can be confusing because the pronunciation isn't always straightforward, and
sometimes letters are silent.”

S8 : “The main cause is a lack of practice. We just don't practice pronouncing
those words often enough.”

12. How do you usually try to improve your English pronunciation?

Answer :

S1 : “T usually watch YouTube videos and try to use English every day.”

S2 : “T usually listen to English music or watch movies. I still use subtitles, but |
think it helps my pronunciation at least a little bit.’

S5 : “To improve my pronunciation, | try to practice speaking English more
frequently in my daily life.”

S7 : “I typically use Google Translate to listen to the correct pronunciation of a
word, and then I just repeat it until I get it right.”

S8 : “I usually listen to the audio first by typing the word into Google Translate
or an online dictionary. Then, I repeat it over and over until I can finally
pronounce it correctly.”

11. Menurut Anda, apa yang menyebabkan Anda salah mengucapkan kata-kata
dalam bahasa Inggris?

Jawaban :

S1 : “Beda banyak bedanya, kayak artinya ini tapi ternyata Bahasa Inggris kayak
gini, jadi vocabulary nya juga beda, susah juga karena banyak vocabulary yang
gak tahu.”

S2 : “Ya kalau menurut saya kurang latihan sih Mbak soalnya kan kita sehari-
hari pakai bahasa Jawa... Jadi ya bahasa Inggris itu kurang dicerapkan lah.”
S5 : “Menurut saya, penyebab kesalahannya karena saya terlalu sering
menggunakan bahasa Jawa, sehingga sulit untuk beradaptasi pada bahasa
Inggris.”

S7 : “Yang pertama karena aku gak tau itu pronunciation yang bener itu gimana,
vang kedua... karena Bahasa Inggris tuh kadang bacanya kan gak jelas gitu kan,
kayak ada sesuatu yang hilang.”

S8 : “Penyebab kesalahan pengucapan karena tidak melatihnya... tapi kita gak
sering-sering latihan itu.”
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12. Bagaimana biasanya Anda berusaha meningkatkan pengucapan bahasa
Inggris Anda?

Jawaban :

S1 : “Cara biasanya youtube biasanya setiap hari pakai Bahasa Inggris.’
S2 : “Kalau aku ya Mbak biasanya itu aku dengerin musik sih gitu... Nonton...
Ya pakai subtitle tapi kan mungkin menurut aku membantu meskipun sedikit.”
S5 : “Cara saya untuk meningkatkan pernaun, saya harus sering-sering belajar
buat ngomong bahasa Inggris di seharian.”

S7 “Ya biasanya aku sih belajarnya lewat Google Translate ini pengucapan yang
bener gimana sih? ... terus baru ngulang-ulangin pronunciation yang bener”.
S8 : “Caranya aku mendengarkan terlebih dahulu kayak entah itu lewat Google
dulu, jadi aku ketik di Google Translate atau Dictionary Online... Nah itu nanti
gue ulang-ulang sampai aku bener-bener menemukan dan bisa mengucapkan.”

)
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