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ABSTRACT 

 

Dhamayanti,ُ Rahmatika.ُ 2026.ُ Exploring the Implementation of 

Scaffolding through the Use of Children's Storybook as a Teaching 

Medium in English Classes for Young Learner Reading Skills.ُ

Thesis,ُEnglishُEducationُDepartment,ُFacultyُofُEducationُandُ

Teacherُ Training,ُ Universitasُ Islamُ Negeriُ Maulanaُ Malikُ

IbrahimُMalang.ُ 

Advisor:ُImaُMutholiatilُBadriyah,ُM.Pd. 

Key Words:ُ Scaffolding,ُ Children'sُ Storybook,ُ Readingُ Skills,ُYoungُ

Learners,ُTeacher’sُPerception 

Readingُskillُ isُoneُofُtheُessentialُskillsُ inُEnglishُlanguageُlearning,ُ

especially fُorُyoung lُearnersُat tُheُelementary sُchool lُevel.ُMany sُtudentsُ

areُableُtoُreadُwordsُbutُstillُexperienceُdifficultiesُinُunderstandingُtheُ

meaningُofُtexts.ُTherefore,ُappropriateُteachingُstrategiesُareُneededُtoُ

supportُ students’ُ readingُ comprehension.ُ Oneُ effectiveُ strategyُ isُ

scaffolding,ُwhichُrefersُtoُtheُgradualُsupportُprovidedُbyُteacherُuntilُ

studentsُbecome iُndependent lُearners.ُThisُstudyُaimed tُoُ(1)ُdescribe tُheُ

implementationُofُscaffoldingُthroughُtheُuseُofُchildren’sُstorybooksُinُ

Englishُ readingُ classesُ forُ youngُ learnersُ andُ (2)ُ exploreُ teacher’sُ

perceptionsُ towardُ theُ useُ ofُ children’sُ storybooksُ asُ aُ scaffoldingُ

mediumُ toُ improveُ readingُ skills.ُ Thisُ studyُ employedُ aُ qualitativeُ

approachُwithُaُcaseُstudyُdesignُconductedُatُMIُXYZُBlitarُinvolvingُ

Englishُ teacherُ ofُ gradesُ 4ُ andُ 5.ُ Theُ dataُ wereُ collectedُ throughُ

classroomُ observation,ُ interviews,ُ andُ documentationُ andُ analyzedُ

throughُdataُreduction,ُdataُdisplay,ُandُconclusionُdrawing.ُTheُfindingsُ

revealedُthatُtheُteacherُimplementedُscaffoldingُthroughُthreeُstagesُofُ

readingُ activities:ُ pre-reading,ُ whilst-reading,ُ andُ post-reading.ُ Inُ theُ

pre-readingُ stage,ُ theُ teacherُ introducedُ vocabularyُ andُ activatedُ

students’ُ priorُknowledgeُthroughُstorybookُillustrations.ُDuringُwhilst-

readingُ activities,ُ theُ teacherُ readُ theُ storyُ aloudُ expressively,ُ askedُ

guidingُquestions,ُandُhelpedُstudentsُunderstandُdifficultُvocabulary.ُInُ

theُpost-readingُstage,ُ studentsُ retoldُ theُstoryُ andُdiscussedُ itsُmoralُ

values.ُ Theُ findingsُ alsoُ showedُ thatُ children’sُ storybooksُ providedُ

significantُbenefits,ُ includingُimprovingُstudents’ُ motivation,ُenrichingُ

vocabulary,ُ andُ enhancingُ readingُ comprehension.ُ However,ُ severalُ

challengesُwereُalsoُidentified,ُsuchُasُdifferencesُinُstudents’ُ learningُ

abilitiesُandُlimitedُinstructionalُtime. 
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Scaffolding through the Use of Children's Storybook as a Teaching 

Medium in English Classes for Young Learner Reading Skills.ُ
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IbrahimُMalang.ُ 

Pembimbing:ُImaُMutholiatilُBadriyah,ُM.Pd. 

Kata Kunci:ُ Scaffolding,ُ Bukuُ CeritaُAnak,ُ Keterampilanُ Membaca,ُ

PelajarُMuda,ُPersepsiُGuru 

Keterampilanُmembacaُmerupakanُsalahُsatuُketerampilanُpentingُdalamُ

pembelajaranُ bahasaُ Inggris,ُ khususnyaُ bagiُ pelajarُ mudaُ diُ tingkatُ

sekolahُ dasar.ُ Banyakُ siswaُ mampuُ membacaُ kata-kata,ُ tetapiُ masihُ

mengalamiُ kesulitanُ dalamُ memahamiُ maknaُ teksُ secaraُ mendalam.ُ

Olehُ karenaُ itu,ُ diperlukanُ strategiُ pembelajaranُ yangُ tepatُ untukُ

membantuُ siswaُ memahamiُ bacaan.ُ Salahُ satuُ strategiُ yangُ efektifُ

adalahُ scaffolding,ُ yaituُ bantuanُ bertahapُ yangُ diberikanُ guruُ hinggaُ

siswaُmampuُbelajarُ secaraُmandiri.ُ Penelitianُ iniُ bertujuanُ untukُ (1)ُ

mendeskripsikanُ implementasiُ scaffoldingُ melaluiُ penggunaanُ bukuُ

ceritaُ anakُ dalamُ pembelajaranُ membacaُ bahasaُ Inggrisُ bagiُ pelajarُ

mudaُdanُ(2)ُmengetahuiُpersepsiُguruُterhadapُpenggunaanُbukuُceritaُ

anakُ sebagaiُ mediaُ scaffoldingُ untukُ meningkatkanُ keterampilanُ

membacaُsiswa.ُPenelitianُiniُmenggunakanُpendekatanُkualitatifُdenganُ

desainُstudiُkasusُyangُdilaksanakanُdiُMIُXYZُBlitarُdenganُpartisipanُ

guruُbahasaُInggrisُkelasُ4ُdanُ5.ُDataُdikumpulkanُmelaluiُobservasiُ

kelas,ُwawancara,ُdanُdokumentasi,ُkemudianُdianalisisُmelaluiُreduksiُ

data,ُ penyajianُ data,ُ danُ penarikanُ kesimpulan.ُ Hasilُ penelitianُ

menunjukkanُbahwaُguruُmengimplementasikanُscaffoldingُmelaluiُtigaُ

tahapُ kegiatanُ membaca,ُ yaituُ pre-reading,ُ whilst-reading,ُ danُ post-

reading.ُPadaُtahapُpre-reading,ُguruُmemperkenalkanُkosakataُbaruُdanُ

mengaktifkanُpengetahuanُawalُsiswaُmelaluiُgambarُpadaُbukuُcerita.ُ

Padaُ tahapُ whilst-reading,ُ guruُ membacakanُ ceritaُ secaraُ ekspresif,ُ

memberikanُ pertanyaanُ pemandu,ُ danُ membantuُ siswaُ memahamiُ

kosakataُ sulit.ُ Padaُ tahapُ post-reading,ُ siswaُ dimintaُ menceritakanُ

kembaliُ isiُ ceritaُ sertaُ mendiskusikanُ nilaiُ moralُ yangُ terkandungُ diُ

dalamnya.ُ Hasilُ penelitianُ jugaُ menunjukkanُ bahwaُ bukuُ ceritaُ anakُ

memberikanُ manfaatُ yangُ signifikanُ dalamُ pembelajaran,ُ sepertiُ

meningkatkanُmotivasiُbelajar,ُmemperkayaُkosakata,ُdanُmeningkatkanُ

pemahamanُmembacaُsiswa.ُNamun,ُditemukanُpulaُbeberapaُtantangan,ُ

sepertiُ perbedaanُ kemampuanُ belajarُ siswaُ danُ keterbatasanُ waktuُ

pembelajaran. 
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 الملخص

 

 دهامايانتي،  رحماتيكا.  ٢٠٢٦.  استكشافُ   تطبيقُِ  السقالتُ  التعليميةُ  منُ  خلالُ  استخدامُِ  كتبُِ

 قصصُِ  الأطفالُ  بوصفِها  وسيلة ُ  تعليمية ُ  في  فصولُِ  اللغةُ  الإنجليزيةُ  لتنميةُِ  مهاراتُِ
 القراءة  لدى  المتعلمين  الصغار.  بحثُ   جامعيّ،  قسمُ   تعليمُِ  اللغة  .الإنجليزية،  كلية ُ

 علومُِ التربيةُِ والتعليم، جامعة ُ  مولنا مالكُ إبراهيمُ الإسلامية الحكومية مالنجُ
 

  المشرفة: إيما مطهرةُ البدريةُ، الماجستير في التربيةُ

 

 الكلماتُ  المفتاحية:  السقالتُ  التعليميةُ،  كتبُ   قصصُِ  الأطفال،  مهارة ُ  القراءة،  المتعلمّونُ.

 ت عَدُُّ  مهارة ُ  القراءةُِ  إحدى  المهاراتُِ  المهمّةُِ  في  تعلُّمُِ  اللغةُِ  الإنجليزية،  ول  سيمّا  للمتعلمينُ
 الصغار في المرحلة البتدائيةُ. فكثيرُ  من التلاميذُ  يستطيعونُ قراءةَُ الكلمات، لكنهّم ما زالواُ

.لذلك،  تبرزُ  الحاجة ُ  إلى اُ  عميق ا.   يواجهونُ  صعوبة ُ  فيُ  فهمُ  معانيُ  النصوصُ  فهم 

 استراتيجياتُ   تعليميةُ   مناسبةُ   تساعد ُ  التلاميذَُ  على  فهم  المقروء. ومنُ  الستراتيجياتُ  الفعّالةُ

 في  هذا  المجال  استراتيجية ُ  السقالتُ  التعليمية  وهي  المساعدة ُ  التدريجية ُ  التي  يقدمّها  المعلّمُ 
 )١(  حتى  يصبحَُ  التلاميذ ُ  قادرين  على  التعلمّ  بصورة ُ  مستقلّة.  وتهدفُ   هذه  الدراسة ُ  إلى: 

 وصفُِ  تطبيقُِ  السقالتُ  التعليمية  من  خلال  استخدامُِ  كتبُِ  قصصُِ  الأطفال  في  تعليمُِ  مهارةُِ
 القراءة  باللغة  الإنجليزية  للمتعلمين  الصغار،  و)٢(  معرفةُِ  تصوّراتُِ  المعلمّين  حول  استخدامُِ

 كتبُِ  قصصُِ  الأطفال  بوصفها  وسيلة ُ  للسقالتُ  التعليميةُ  لتحسين  مهاراتُِ  القراءة  لدىُ
 التلاميذُ.  واعتمدتُِ  الدراسة ُ  المنهجَُ  النوعيَُّ  بتصميمُِ  دراسةُِ  الحالة،  وقدُ  أ جريتُ  فيُ  مدرسة

MI XYZ َُِمِعت  بمدينة  بليتار،  بمشاركةُِ  معلمَّي  اللغة  الإنجليزية  .للصفين  الرابع  والخامس ج 

لِّلَتُ  عبرَُ  تقليلُِ  البياناتُ  ،البياناتُ   من  خلال  الملاحظة  الصفّية،  والمقابلات،  والتوثيق،  ثمُّ  ح 
 وعرضِها،  واستخلاصُِ  النتائج.  وأظهرتُ  نتائجُ   الدراسةُ  أنُّ  المعلمّين  طبقّوا  السقالتُِ

 ،التعليميةَُ  من  خلال  ثلاثُِ  مراحلَُ  في  أنشطةُِ  القراءة،  وهي:  ما  قبلَُ  القراءة،  وأثناءَُ  القراءة

 وما  بعدَُ  القراءة.  ففي  مرحلةُِ  ما  قبلَُ  القراءة،  قدمَُّ  المعلّمُ   المفرداتُِ  الجديدةَُ  وفعلَُّ  المعرفةَُ

 السابقةَُ  لدى  التلاميذُ  منُ  خلال  الصورُ  الموجودة  فيُ  كتابُِ  القصصُ.  أمّاُ  فيُ  مرحلةُِ  أثناءَُ

 القراءة،  فقدُ  قرأَُ  المعلّمُ   القصّةَُ  بطريقةُ   تعبيريةّ،  وطرحَُ  أسئلة ُ  توجيهيةُ،  وساعدَُ  التلاميذَُ  علىُ
 فهمُِ  المفرداتُِ  الصعبة.  وفي  مرحلةُِ  ما  بعدَُ  القراءة،  ط لِبَُ  من  التلاميذُ  إعادة ُ  سردُِ  محتوىُ

نةُ  فيها.  كماُ  أظهرتُ  نتائجُ   الدراسة  أنُّ  كتبَُ  قصصُِ  القصّة  ومناقشة ُ  القيمُِ  الأخلاقيةُِ  المتضمَّ

 ،الأطفالُ  قدمّتُ  فوائدَُ  مهمّة ُ  في  عمليّةُِ  التعلمّ،  مثل  زيادةُِ  دافعيةُِ  التعلمّ،  وإثراءُِ  المفرداتُ
اُ  عنُ  بعضُِ  وتحسينُِ  مهارةُِ  الفهمُ  القرائي  لدىُ  التلاميذُ.  ومعُ  ذلك،  كشفتُِ  الدراسة ُ  أيض 

 التحديات، مثل اختلافُِ قدراتُِ .التعلّم  بين التلاميذُ ومحدوديةُِ وقتُِ التعلمُّ
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CHAPTER 1 

INTRODUCTION 

1.1 Background of the Study 

Young learners are children between the ages of 6 and 12 years old 

(Maizarah & Purwanti, 2023). According to their research, the children are in a 

stage where they learn best from real-life situations and simple examples, not from 

difficult or abstract ideas. At this age, children are active, curious, and like to learn 

through stories, games, and pictures. Reading comprehension means understanding 

what we read. For young learners, this is very important. If children can understand 

what they read, they can learn more words, think better, and enjoy learning more. 

Eventhough many young learners can read theُwords,ُ theyُdon’tُunderstandُ theُ

meaning. That is why they need help from the teacher to understand the text 

(Hojiqulov, 2023). This is in line with the principles of education in Islam, which 

highly value reading and learning. Islam teaches that seeking knowledge is a noble 

actُandُbringsُgreatُrewards.ُAsُstatedُinُtheُhadithُofُtheُProphetُMuhammadُُصلى الله عليه وسلم

from Abu Hurairah Radhiyallahuُ‘anhu: 

بِهُِطَرِيق اُإِلىَُالْجَنَّةُِ لَهُ   ُ لَُاللََّّ ا،ُسَهَّ ُفِيهُِعِلْم   مَنُْسَلَكَُطَرِيق اُيَلْتمَِس 

Man salaka ṭarīqan yaltamisu fīhi ‘ilman, sahhalallāhu lahu bihi ṭarīqan ilal-

jannah 

“Whoever tُakesُaُpathُinُsearchُofُknowledge,ُAllahُwillُmakeُtheُpathُtoُParadiseُ

easyُforُhim.”ُ(HadithُNarratedُbyُMuslim,ُNo.ُ2699) 

This hadith shows that reading and learning are not only academic 

activities but also acts of worship that are valued in Islam. When learners read and 
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seek knowledge, especially in their early years, they are fulfilling both educational 

and religious goals. 

Reading is a very important basic skill in the learning process of young 

children. At an early age (around 4–8 years old), children are in a stage of fast 

language and thinking development (Skaric & Salhab, 2024). They start to build 

basic understanding about language, symbols, word meanings, and sentence 

structure at this stage.  

The process of reading is not only related to recognizing letters and words, 

but it also enables children to form thinking power, grasp things, and relate their 

personal experiences to the surrounding world (Puspita et al., 2022). Young 

children reading activities are beneficial in assisting them to know the common 

language, develop their vocabulary and provide examples of good sentences. In 

addition to this, children learn the structure of language naturally when reading 

interesting texts. This is essential when studying a foreign language such as English 

as the children can learn through meaningful stories and not just through 

memorization of words (Williamson et al., 2023).  

A storybook is a type of book, which narrates a simple story with 

illustrations. It is designed particularly among children, particularly young learners 

aged 4-10 years (Syafiqoh et al., 2023). A storybook is generally easy to read, has 

fascinating characters, and is well illustrated in color. Storybooks contain short 

stories, clear and often discussing daily life or exciting adventures (Pasaka et al., 

2022). Storybooks are not to do nothing, but can be used to teach reading, language, 

and good values. Storybooks are actual books that can be utilized in teaching a 

foreign language such as English. In them they employ the use of natural language, 
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repetition of sentence structure and definite storylines. As studies by Pasaka, 

Julianto, and Artha (2022) show, it will make children grasp new sentences and 

words simpler since the language is presented in an entertaining and meaningful 

manner. The images also allow children to make guesses about the meaning of the 

text. 

The storybooks also make the learning process interesting. Children will 

be encouraged to learn when they like reading. They also are glad and excited to 

read more (Wardini., et al 2023). Wardini and her colleagues discovered that 

children who read storybooks tend to get more confident and excited during English 

lesson. They desire to read more, speak more and ask questions. This makes them 

enhance their reading abilities more quickly and learn English more easily. 

Additionally, storybooks give children exposure to natural language that can assist 

them to acquire vocabulary and sentence structures in context. By reading the 

stories, learnerss get to observe the application of words in practical context, and it 

is easier to learn and remember the language. Imagination and creativity can also 

be stimulated through storybooks as learners visualize the characters, places and 

scenes in their minds. This emotional involvement with the story will ensure that 

the learning is significant and will motivate learners to be active in classroom 

activities like in a discussion, relating stories or acting out characters. 

Children require assistance in form of explanations, entertaining story 

books, and assistance during reading. This is referred to as scaffolding, in which 

teacher instruct the learnerss step by step (Arifin et al., 2022). In his work, Arifin 

and his colleagues describe the kind of assistance a teacher provided to a group of 

learners to read together, answering simple questions and using pictures to facilitate 
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comprehension. The teacher did not leave the child alone but gives small help step 

by step until the child can do it by themselves. Ifُyoungُlearnersُdon’tُgetُhelp,ُitُ

is hard for them to improve their reading skills. So, giving the right reading 

activities to young learners is very important to help them grow (Herdiana & Munir, 

2023).  

According to Teaching English British Council’sُ storybook-as-

real-language approach originated in the early 2023, using storybooks in English 

class is very helpful for young learners, storybooks show real language. This means 

the language used in storybooks is similar to how people speak in daily life, so 

children can learn useful words and sentences they can use in real situations. They 

help children learn how people use English in real life, not only from grammar rules 

or word lists, instead of only learning grammar rules, learnerss learn from examples 

in the story. This helps them understand how the language works naturally (Zoncita, 

2024).  

Scaffolding is temporary help that a teacher gives to learnerss when they 

try to do something that is a little too hard to do alone (Tabak & Reiser, 2022). 

According to their research, thisُhelpُisُcalledُtheُ“just-right”ُsupportُbecauseُitُisُ

not too easy and not too hard, but exactly what the learners needs to succeed. The 

teacher watches the learners carefully and changes the help depending on how the 

learners is doing. If the learners is struggling, the teacher gives more help. If the 

learners is improving, the teacher gives less help. This process is called dynamic 

adjustment. Scaffolding aims to help learnerss learn independently (Nurhayati, 

2020). According to Nurhayati (2020), using scaffolding in teaching can increase 

learnerss’ُ learningُ independence.ُThisُ isُbecauseُ theُ teacherُgivesُpersonalizedُ
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support that matches what each learners needs. With this help, learnerss can 

complete tasks that were too difficult to do alone before. The teacher gradually 

withdraws the assistance and learners gradually develop their capacity until they 

are able to learn independently. 

The discussion that follows is centered on the primary theories explaining 

the scaffolding effect in the learning process. First, the distance between what a 

learners can do alone and what they can do with the assistance of someone more 

experienced is called the Zone of Proximal Development (ZPD) (Shabani et al., 

2020). Vygotsky (1978) was the pioneer of the concept of scaffolding in education 

with this idea. In scaffolding, research by Shabani and his colleagues reveals that 

the support provided by the teacher or peer is such that the learners are presented 

with tasks that are a little beyond their current capability. The support is gradually 

cut down as the learners improve. At some point, the learners can do the tasks 

without assistance. The second theory that is noteworthy to explain scaffolding in 

learning belongs to Wood, Bruner, and Ross (1976). According to this theory, 

scaffolding refers to short-term assistance provided by a teacher or tutor to learners 

so that the students are able to complete tasks which they cannot accomplish 

independently (Smith et al., 2025).  

Initially, the teacher provides much assistance, including simplifying the 

task, providing clear examples, and step-by-step instructions to the learners. When 

the learners starts to understand and feel confident, the teacher slowly reduces the 

help, which is called fading. Subsequently, the learner will be able to go through 

the task without assistance, and this is the primary objective of scaffolding. This 

process assists learners to shift between what they can perform at the moment, and 
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what they are capable of accomplishing in the future, and it is based on the concept 

of the Zone of Proximal Development (ZPD).  

The third theory of learning is cognitive apprenticeship, which is driven in 

a manner similar to a traditional apprenticeship (Jensen., et al 2023). As research 

by Jensen and his colleagues regarding Cognitive Apprenticeship Theory 

discovered by Collins, Brown and Newman (1989) reveals, that the initial stage is 

the teacher demonstrates how the task is done (modeling). Next, the teacher 

provides support and directions to the learners as they attempt to accomplish the 

task. Then the teacher gradually decreases the assistance and learners work 

independently. This is a clear scaffolding by support in stages. The more skilled the 

learnerss are, the more responsibility they have towards the task. Finally, learnerss 

learn to think and solve problems on their own. This approach is effective as it 

employs real tasks and real-life scenarios that assist the learners to navigate through 

their Zone of Proximal Development (ZPD) as they gradually transition into being 

independent learners. 

Storybooks are a tool that is common in the process of learning English 

among the young learners in Indonesian elementary schools (Resty et al., 2024). 

Research by Resty and colleagues shows that such books normally possess easy 

sentences, repetition of language structures and bright illustrations that enable the 

learners to have the meaning of what they read in the books. Teacher usually read 

the storybooks aloud, direct the learners using questions and inviting them to 

discuss the story. This method assists the learners to enhance their vocabulary, 

reading comprehension, and speaking. Learning in English classes with the help of 

storybooks can also be enjoyable and meaningful to children. Numerous researches 



 

31 

 

conducted in Indonesia revealed that storybooks can be utilized to assist young 

learners to acquire early literacy skills in an enjoyable and interactive manner. 

In a study by Putri and Tiarana (2021) under the title The Use of Colorful 

Picture Storybooks to Improve Learnerss Reading Comprehension, the researcher 

concluded that reading storybooks can be of great importance in enhancing reading 

comprehension among first-grade junior high school learners. Colorful illustrations 

and intriguing stories allowed the learners to comprehend the text more readily and 

get motivated. The researcher found that storybooks did not only assist students in 

learning vocabulary and making sense but also make reading activities enjoyable 

and meaningful. Despite the effectiveness of storybooks demonstrated in this study, 

it targeted older learners who are in junior high school. 

Another study by Aziz (2021) with the title Designing an Islamic Bilingual 

Storybook: A Supplementary Reading to the Eight-Grade Learnerss of SMP 

Muhammadiyah Boarding School Palopo explored the role of picture storybooks in 

reading instructions. The experiment adopted three reading phases: pre-reading, 

during-reading and after reading and demonstrated that storybooks enabled the 

learners to be more interactive and engaged at the classroom. The illustrations 

assisted the learners to interpret recount text and relate to the events in the story. 

The results indicated that storybooks can be used to enhance reading 

comprehension and motivation. Nevertheless, the study was carried out among 

eight-grade learnerss and on particular text types. 

Another study by Mastika, Padmadewi, and Juniarta (2025) that was 

entitled The Use of Picture Storybooks in Blended-Based Leraning Method to 

Teach Literacy to Young Learners examined the way in which the combination of 
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storybooks with digital platforms (blended learning) enhanced reading and writing 

abilities of learners. The students stated that the interactive tools and colorful 

pictures made reading enjoyable and understanding. The research established that 

literacy learning may be effectively supported by using digital storybooks. 

Nonetheless, it concentrated on blended learning classrooms. 

The title of another study by Yulianingsih, Bahrun, and Radiah (2021) is 

Improving Learnerss Reading Comprehension through Scaffolding Reading and 

was conducted with a pre-experimental type of design and high school learnerss. 

The outcome was much higher in comparison with literal comprehension scores 

and critical comprehension scores. The researchers came to a conclusion that the 

method of scaffold, including the use of guiding questions, clarifying vocabulary, 

and modeling reading, can help learners to comprehend the text in a more profound 

manner and develop confidence. This research though emphasizes the effectiveness 

of scaffolding, it was completed on the older learners. 

Moreover, Yawiloeng (2022) has carried out a study titled, Using 

Instructional Scaffolding and Multimodal Text to Enhance Reading 

Comprehension: Perceptions and Attitudes of EFL Learnerss, the research has 

discussed the use of visual material, including images and storyboards, with 

scaffolding to help learnerss gain more comprehension and enjoy reading. Teacher 

were able to explain visuals and pose guiding questions to make the learners more 

engaged and understand the stories better. The findings indicate that scaffolding 

and the use of visual features can be used to make reading interactive and effective.  

The above research on the use of storybooks in teaching young learners 

has demonstrated numerous advantages, including the ability of the learners to learn 
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vocabulary, comprehending the text, and having more interest in reading. Such 

studies as those of Putri and Tiarana (2021), Aziz (2021), Mastika, Padmadewi, and 

Juniarta (2025), Yulianingsih, Bahrun, and Radiah (2021), and even Yawiloeng 

(2022) have revolved around the impact of storybooks on the reading performance 

of learners. Nevertheless, the majority of these studies simply examined the 

outcomes or progress in the reading abilities of learners. Very little study has been 

done yet to examine the actual implementation of storybooks by the teacher in the 

classroom and the perception of the teacher regarding the same. 

Especially in Indonesian elementary or Islamic schools, the teacher’s role 

in selecting, presenting, and guiding learnerss through storybooks is not deeply 

discussed. Therefore, this study tries to explore how English teacher use storybooks 

in reading lessons and what their perceptions are about the use of storybooks for 

youngُ learners.ُWhileُ scaffoldingُ isُ recognizedُasُ importantُ inُyoungُ learners’ُ

reading, there is little research on the specific scaffolding techniques that teacher 

use when implementing storybooks in the classroom. Therefore, this study also tries 

to explore what scaffolding techniques English teacher use when reading 

storybooks with young learners in the classroom. 

Based on the explanation and research above, using storybooks in English 

class through effective and organized teaching stages is a good way to help young 

children improve their reading skills. Storybooks are written in easy words, both 

with nice pictures and fun stories that are easier and engaging to read (Siahaan, 

2022). They assist children to learn new words, comprehend sentences and like to 

read better. Numerous studies indicate that storybooks can assist the child to 

become a better reader. Therefore, storybooks in the teaching of English are quite 
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useful and valuable to young pupils (Omar & Saufi, 2025). Therefore, the writer is 

interested in conducting a study about how storybooks are implemented in Young 

Leraners English classes and how teacher percieve their use as scaffolding tools to 

developُyoungُlearners’ُreadingُskills.ُ 

1.2 Research Question 

Consideringُ theُbackgroundُofُ theُstudy,ُ theُ researcherُ isُ interestedُ inُ

exploringُ howُ storybooksُ areُ usedُ inُ theُ Englishُ classroomُ andُ howُ teacherُ

percieveُ aboutُ theirُuse.ُBasedُonُ this,ُ theُ researcherُ formulatedُ theُ followingُ

researchُquestions: 

1. Howُ doesُ Englishُ teacherُ implementُ scaffoldingُ strategyُ byُ usingُ

storybooksُinُyoungُlearnerُEnglishُclassesُforُreadingُactivity? 

2. WhatُdoesُEnglishُteacherُperceiveُaboutُscaffoldingُstrategyُofُtheُuseُofُ

children’sُstorybooksُforُyoungُlearners’ُ readingُskill? 

1.3 Research Objectives 

Thisُstudyُaimedُ toُexploreُ theُuseُofُchildren’sُstorybooksُ inُEnglishُ

classesُtoُsupportُyoungُlearners’ُ readingُskills.ُTheُmainُfocusُofُthisُstudyُisُtoُ

understandُ howُ storybooksُ areُ implementedُ inُ theُ classroomُ andُ howُ teacherُ

perceiveُ theirُ useُ inُ helpingُ learnerssُ readُ better.ُ Thisُ studyُ focusedُ onُ theُ

followingُaspects: 

1. ToُfindُoutُhowُEnglishُ teacherُ implementُscaffoldingُstrategyُbyُusingُ

storybooksُinُteachingُreadingُtoُyoungُlearners. 

2. ToُunderstandُwhatُEnglishُteacherُpercieveُaboutُscaffoldingُstrategyُbyُ

andُ theُ useُ ofُ children’sُ storybooksُ toُ improveُ readingُ skillsُ inُ youngُ

learners. 
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1.4 Significance of the Research 

Asُ aُ theoreticalُ contribution,ُ thisُ studyُ addsُ toُ theُ growingُ bodyُ ofُ

knowledgeُinُtheُfieldُofُEnglishُlanguageُteachingُforُyoungُlearners.ُItُoffersُ

informationُ onُ theُ possibilityُ ofُ usingُ storybooksُ asُ readingُ materialُ andُ asُ

efficientُtoolsُtoُaidُtheُdevelopmentُofُvocabulary,ُreadingُcomprehension,ُandُ

engagementُofُlearners.ُBesides,ُtheُroleُofُscaffoldingُinُstorybookُbasedُreadingُ

activitiesُisُbroughtُintoُtheُspotlightُwithُtheُemphasisُonُhowُteacherُcanُassistُ

studentsُ stepُ byُ stepُ toُ learnُ howُ toُ understandُ textsُ andُ eventuallyُ becomeُ

independentُreaders.ُTheُfindingsُareُalsoُcontributingُtoُtheُargumentُonُhowُrealُ

andُmeaningfulُ textsُ likeُstorybooksُcanُhelpُinُlanguageُacquisitionُinُaُmoreُ

naturalُandُenjoyableُmanner.ُLastly,ُtheُstudyُcanُbeُusedُasُaُsourceُwhenُtheُ

futureُresearchersُareُinterestedُinُstudyingُtheُroleُofُstorybooksُandُscaffoldingُ

inُearlyُliteracyُandُlanguageُdevelopment. 

Practically,ُ theُ researchُ isُ likelyُ toُ haveُ aُ positiveُ effectُ onُ Englishُ

teacher,ُlearnerssُandُschools.ُToُteacher,ُitُprovidesُsomeُthoughtsُandُwaysُonُ

howُ toُ incorporateُ story-booksُ intoُ readingُ tasksُ inُ theُclassroomُandُ scaffoldُ

strategiesُthatُhelpُlearnersُgoُthroughُbitsُbyُbits.ُItُassistsُteacherُtoُknowُhowُ

toُmakeُreadingُinterestingُandُinteractiveُtoُtheُyoungُlearnersُandُtoُgiveُthemُ

theُappropriateُsupportُandُslowُbyُslowlyُenableُthemُtoُbeُindependent.ُToُtheُ

learners,ُ storybooksُ offerُ aُ captivatingُmeansُ ofُ learningُ theُEnglishُ languageُ

throughُuseُ ofُ simpleُ language,ُ visualُ contextُ andُ guidedُ supportُwhichُ helpsُ

themُcomprehendُandُenjoyُreadingُbeforeُtheyُgetُtoُworkُonُtheirُown.ُSuchُaُ

methodُcanُboostُconfidenceُandُinterestُofُtheُlearnersُinُreading.ُInُtheُcaseُofُ

schoolsُ orُ otherُ learningُ institutions,ُ theُ resultsُ canُ beُ directedُ toُ betterُ theُ
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teachingُbyُpromotingُtheُuseُofُstorybooksُinُearlyُEnglishُeducationُalongُwithُ

effectiveُscaffoldingُstrategies.ُTheُresearchُcanُalsoُassistُschoolsُinُmakingُtheirُ

learningُenvironmentsُchild-centeredُandُrichُinُliteracy 

1.5 Scope and Limitation of the Study 

Theُ paperُ isُ dedicatedُ toُ theُ applicationُ ofُ theُ scaffoldingُ strategyُ

throughُ theُstorybooksُ inُEnglishُ readingُclassُwithُchildren.ُTheُresearchُwasُ

restrictedُtoُaُsingleُIslamicُelementaryُschool,ُMIُXYZُBlitarُofُyoungُlearners.ُ

ItُmerelyُexaminedُtheُuseُofُstorybooksُbyُEnglishُteacherُinُclassroomُreadingُ

activitiesُandُtheirُperceptionsُregardingُtheُuseُofُstorybooksُtoُfacilitateُreading.ُ

Itُ merelyُ examinedُ theُ applicationُ ofُ theُ scaffoldingُ strategyُ implementedُ byُ

teacherُthroughُstorybooksُandُteacherُperceptionُconcerningُtheُadvantagesُandُ

theُdifficulties.ُThe sُtudy iُsُconductedُbyُclassroomُobservationُand iُnterviewُwithُ

theُteacherُandُnotُwithُtheُlearnersُorُparents.ُThus,ُtheُoutcomesُofُthisُresearchُ

mightُnotُbeُsimilarُatُotherُschoolsُorُlocations. 

1.6 Definition of Key Terms 

1.6.1  Children’s Storybook:  

Aُchildren’sُstorybookُisُaُsimpleُandُshortُbookُmadeُforُyoungُchildren.ُ

Itُ usuallyُ hasُ easyُ words,ُ colorfulُ pictures,ُ andُ funُ stories.ُ Inُ thisُ study,ُ theُ

storybookُisُusedُasُaُtoolُinُtheُEnglishُclassroomُtoُhelpُyoungُlearnersُimproveُ

theirُreadingُskillsُandُenjoyُreadingُactivitiesُinُelementaryُschoolُlevel. 

1.6.2 Reading Skill:  

Readingُ skillُ refersُ toُ learnerss’ُ abilityُ toُ readُ andُ understandُ writtenُ

Englishُtexts.ُThisُincludesُunderstandingُvocabulary,ُsentenceُmeaning,ُandُtheُ
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story.ُInُthisُstudy,ُreadingُskillُisُfocusedُonُyoungُlearners’ُ understandingُafterُ

learningُwithُstorybooksُinُtheُclassroom. 

1.6.3  Young Learners:  

Youngُlearnersُareُchildrenُbetweenُtheُagesُofُ6ُtoُ10ُyearsُoldُwhoُareُ

inُelementaryُschool.ُTheyُareُinُtheُearlyُstageُofُlearningُEnglishُasُaُforeignُ

language.ُ Inُ thisُstudy,ُ theyُareُ theُmainُparticipantsُ inُ readingُactivitiesُusingُ

storybooks.ُAt tُhisُage,ُchildren lُearnُbest tُhroughُengaging,ُvisual,ُand iُnteractiveُ

activitiesُthatُmakeُtheُlearningُprocessُenjoyable. 

1.6.4   English Language Teaching Classroom:  

Englishُ languageُ teachingُ classroomُ refersُ toُ aُ formalُ spaceُ whereُ

learnerssُlearnُEnglishُasُaُforeignُlanguage.ُInُthisُstudy,ُitُmeansُtheُclassroomُ

whereُtheُteacherُusesُchildren’sُstorybooksُduringُEnglishُreadingُlessonsُtoُhelpُ

youngُlearnersُimproveُtheirُreadingُskill. 

1.6.5 Implementation: 

Implementationُmeansُ theُ wayُ teacherُ applyُ storybooksُ inُ theُ Englishُ

class.ُ Itُ includesُ howُ teacherُ prepareُ theُmaterials,ُ useُ theُ storybooksُ duringُ

readingُactivities,ُandُguideُlearnerssُtoُunderstandُtheُstoriesُandُvocabulary. 

1.6.6 Scaffolding: 

Scaffoldingُmeansُtheُsupportُthatُteacherُgiveُtoُhelpُlearnerssُunderstandُ

andُenjoyُtheُstorybooks.ُThisُsupportُcanُbeُinُtheُformُofُexplainingُdifficultُ

words,ُ askingُ guidingُ questions,ُ givingُ examples,ُ orُ showingُ howُ toُ readُ theُ

sentences.ُTheُteacherُprovidesُmoreُhelpُatُtheُbeginningُandُthenُslowlyُreducesُ

itُ asُ learnerssُ becomeُmoreُ confidentُ andُ canُ readُ orُ understandُ theُ storyُ byُ

themselves.  
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CHAPTER II 

THEORETICAL FRAMEWORK 

Thisُchapterُgivesُtheُtheoreticalُbackgroundُunderpinningُthisُresearch.ُItُ

concentratesُon tُhreeُkeyُareas,ُyoung lُearners,ُstorybooks,ُand rُeadingُskills.ُTheseُ

issuesُgiveُaُdefiniteُinsightُonُhowُyoungُlearnersُcanُbeُtaughtُtheُreadingُskillsُ

throughُtheُuseُofُstorybooksُinُEnglishُclassrooms. 

2.1 Young Learners 

Youngُ learnersُ areُ childrenُ agedُ 6ُ toُ 12ُ yearsُ (Maizarahُ &ُ Purwanti,ُ

2023).ُTheyُareُstillُinُtheُelementaryُschoolُandُtheyُareُatُaُtenderُageُwhenُtheyُ

areُlearningُaُnewُlanguage.ُChildrenُatُthisُageُareُactive,ُcurious,ُandُpreferُtoُ

learnُbyُwayُofُgames,ُstories,ُandُpictures.ُTheyُstudyُmostُwhenُtheyُfindُtheُ

lessonsُentertainingُandُsimpleُ toُ follow.ُLongُandُdullُ textsُareُnotُenjoyedُbyُ

youngُlearners.ُTheyُrequireُinterestingُactivitiesُusingُrealُlifeُexamples.ُAtُthisُ

age,ُchildrenُbecomeُboredُveryُquicklyُthusُtheyُrequireُvariousُformsُofُactivitiesُ

toُattractُtheirُattention.ُAsُanُillustration,ُhavingُlistenedُtoُaُshortُstory,ُtheyُcanُ

createُtheُcharacters,ُsingُtheُrelatedُsong,ُorُperformُtheُstory.ُTheseُtasksُmakeُ

themُremainُconcentratedُandُenjoyُtheُlearningُprocess. 

Skaricُ andُ Salhabُ (2024)ُ argueُ thatُ youngُ learnersُ areُ buildingُ theirُ

thinkingُandُ languageُcapacitiesُ rapidly.ُThisُ isُ theُperiodُwhereُ theyُshouldُbeُ

taughtُaُnewُ languageُsuchُasُEnglish.ُButُ theyُalsoُ requireُ theُhelpُofُ teacher,ُ

includingُ guidance,ُ picturesُ andُ easyُ instructionsُ toُ ensureُ thatُ theyُ graspُ theُ

content.ُAtُthisُage,ُchildrenُstartُtoُnoticeُlanguageُpatterns,ُaskُmoreُquestions,ُ

and tُheir iُdeasُbecomeُmoreُclear.ُThis iُs tُheُmostُappropriateُopportunity tُoُexposeُ

themُtoُaُnewُlanguageُsinceُtheirُheadsُcanُbendُandُbeُreceptive.ُNevertheless,ُ
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theُyoungُstudentsُstillُrequireُtangibleُillustrationsُtoُcorrelateُnewُwordsُtoُtheُ

meaning.ُTheyُmightُnotُhaveُaُcompleteُgraspُofُtheُabstractُideas,ُandُthereforeُ

aُ teacherُ shouldُ employُ actualُ items,ُ bodyُ language,ُ andُ imagesُ toُ facilitateُ

clarifyingُlessons. 

Researcherُtargetedُyoungُstudentsُinُgradeُ4ُandُ5ُstudentsُinُelementaryُ

schoolُwhoُareُapproximatelyُagesُ9-11.ُChildrenُofُthisُageُareُdevelopingُrapidlyُ

inُtheirُthoughtُprocessesُandُlanguageُabilitiesُandُhenceُitُisُtheُrightُtimeُtoُlearnُ

English.ُTheirُbestُwayُofُlearningُisُinُfun,ُinteractiveُandُrealُlifeُactivities. 

2.2 Storybooks 

2.2.1 Definition of Storybooks 

Aُstorybookُisُaُbookُwhichُnarratesُaُshortُandُeasyُstoryُ(Siskaُ&ُYuli,ُ

2021).ُ Itُ isُ childُ friendlyُ andُ consistsُ ofُ simpleُ words,ُ briefُ sentences,ُ andُ

illustrations.ُ Storybooksُ areُ enjoyableُ toُ readُ andُ usuallyُ discussُ everydayُ life,ُ

adventures,ُ orُvaluesُ (Syafiqohُetُ al.,ُ 2023).ُStorybooksُ canُbeُ employedُ inُ theُ

EnglishُlessonُtoُmakeُchildrenُlearnُnewُvocabulariesُandُtoُlearnُEnglishُinُanُ

amusingُmanner.ُStorybooksُareُwrittenُinُactualُ language,ُnotُgrammarُrulesُorُ

wordُlists.ُ 

Picturesُareُseenُonُeachُpageُofُmostُstorybooksُonُchildren.ُTheseُareُ

imagesُthatُassistُyoungُlearnersُinُguessingُtheُmeaningُofُnewُwords.ُAlthoughُ

theyُmayُnotُknowُtheُwords,ُ theyُareُstillُableُ toُ readُ theُstoryُbyُviewingُ theُ

picture.ُThisُgivesُthemُmoreُconfidenceُandُeagernessُtoُread.  
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   Picture 2.1 Cover of Children Storybook 

 

 

 

 

 

 

   Picture 2.2 Content of Children Storybook 
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2.2.2 Advantages of Storybooks 

Storybooksُcanُbeُusefulُ learningُmaterialsُamongُyoungُlearnersُinُEnglishُ

lessonsُ(Pasakaُetُal.,ُ2023).ُTheyُalsoُmakeُlearningُprocessُenjoyableُandُtheyُ

makeُ childrenُ understandُ theُ languageُ usingُ funُ andُ meaningfulُ stories.ُ Theُ

advantagesُofُstorybooksُinُEnglishُclassُamongُyoungُlearnersُareُnumerous: 

1. Theyُmakeُlearningُfunُ 

Youngُ learnersُ willُ beُ moreُ interestedُ andُ motivatedُ whenُ theُ

learningُactivitiesُareُfunُ(Supriantiُetُal.,ُ2023).ُAsُoneُofُtheُstudiesُ

byُSupriantiُandُherُcolleaguesُsays,ُstorybooksُofferُcoursesُofُfunُinُ

theُformُofُentertainingُcharacters,ُstraight-forwardُplots,ُandُcolorfulُ

drawings.ُ Theseُ factorsُ contributeُ toُ theُ establishmentُ ofُ aُ goodُ

learningُ atmosphereُ inُ whichُ learnersُ areُ relaxedُ andُ enthusiastic.ُ

Owingُ toُ this,ُ theyُ becomeُ moreُ attentiveُ andُ readyُ toُ engageُ inُ

classroomُ activities.ُ Funُ learningُ alsoُ minimizingُ stressُ andُ makesُ

childrenُeasierُtoُreceiveُnewُinformation. 

2. Theyُassistُinُtheُdevelopmentُofُvocabulary.ُ 

Youngُlearnersُcanُbeُintroducedُtoُnewُwordsُthroughُstorybooksُ

(Supriantiُetُal.,ُ2023).ُResearchُconductedُbyُSupriantiُandُcolleaguesُ

(2023)ُrevealsُthatُwordsُusedُinُtheُstoryُareُpresentedُinُaُcontextُthatُ

isُclearُandُmeaningful,ُandُthusُtheُchildrenُeasilyُgetُ toُunderstandُ

them.ُAsُanُillustration,ُwhenُaُtaleُdepictsُaُpictureُofُaُcatُandُtellsُusُ

thatُtheُcatُisُasleepُtheُchildrenُareُableُtoُrelateُtheُwordُcatُwithُtheُ

pictureُ andُ action.ُ Thisُ willُ makeُ themُ betterُ rememberُ theُ word.ُ

Confirmationُofُtheُsameُwordsُinُvariousُsectionsُofُtheُstoryُisُalsoُ
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repeatedُtoُreinforceُtheirُvocabulary.ُWithُtime,ُlearnerssُwillُbeginُtoُ

identify,ُlearnُandُapplyُtheseُtoُnewُwordsُduringُspeakingُorُwritingُ

ofُEnglish. 

3. Theyُfacilitateُreadingُcomprehension.ُ 

Shortُsentencesُwithُclearُmeaningsُandُeasyُtoُcomprehendُareُusedُ

toُ writeُ storybooksُ inُ languageُ thatُ newerُ learnersُ canُ clearlyُ

understandُ(Pasakaُetُal.,ُ2023).ُTheُpicturesُdepictُwhatُisُtranspiringُ

inُtheُstoryُaccordingُtoُtheirُresearchُwhichُisُaccompaniedُbyُtheُtext.ُ

Theseُpictorialُindicatorsُassistُtheُlearnersُtoُrelateُtheُwordsُtoُtheirُ

meaning.ُChildrenُcanُunderstandُtheُmeaningُinُaُmoreُsimplerُwayُ

whenُtheyُreadُandُviewُaُpictureُofُaُboyُeatingُtheُsentence:ُTheُboyُ

isُeating.ُSuchُtextُandُimageُcombinationُwillُallowُyoungُlearnersُtoُ

enhanceُtheirُreadingُcomprehension,ُasُtheyُdoُnotُjustُreadُwords,ُbutُ

theyُalsoُcomprehendُwhatُisُgoingُonُinُtheُstory.ُItُmakesُthemُalsoُ

learnُtheُstoryُinُaُbetterُway. 

4. TheyُshowُrealُEnglishُ 

Storybooksُ frequentlyُ incorporateُ theُ vernacularُ languageُ thatُ

childrenُhearُ inُ life,ُwhetherُatُhome,ُ school,ُorُplayingُwithُ friendsُ

(Pasakaُetُal.,ُ2023).ُTheirُstudyُfoundُthatُtheُsentencesُareُnaturalُandُ

like tُhose tُhatُpeopleُuse iُn tُheirُeverydayُconversations.ُAsُanُexample,ُ

oneُ couldُ say,ُ Let’sُ goُ toُ theُ park!ُ orُ Iُ amُ hungry,ُ whichُ areُ notُ

complicatedُ yetُ helpfulُ phrases.ُ Readingُ suchُ sentencesُ makesُ theُ

youngُ learnersُbecomeُaccustomedُ toُEnglishُuseُ inُactualُscenarios.ُ
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Thisُwillُhelpُthemُtoُnotُonlyُlearnُaboutُvocabularyُandُgrammar,ُbutُ

alsoُlearnُhowُtoُuseُEnglishُinُaُnaturalُwayُwhenُspeakingُorُwriting. 

5. Theyُdevelopُtheُconfidenceُofُlearners.ُ 

Youngُlearnersُcanُreadُandُcomprehendُaُstoryُindependently,ُandُ

thisُmakesُthemُfeelُproudُofُthemselvesُ(Pasakaُetُal.,ُ2023).ُAsُtheyُ

stateُinُtheirُstudy,ُthisُachievementُhelpsُthemُbecomeُmoreُconfidentُ

in tُheirُcapacity tُoُacquire tُheُEnglish lُanguage.ُStorybooksُhaveُsimpleُ

languageُandُassistiveُpictures;ُhence,ُchildrenُcanُknowُwhatُisُgoingُ

on iُn tُheُstoryُwithoutُexperiencingُconfusion.ُTheyُcanُhave tُhe fُeelingُ

ofُ achievementُ asُ theyُ completeُ oneُ storyُ afterُ another.ُ Thisُ goodُ

attitudeُmotivates tُhemُnever tُoُgiveُupُon lُearningُand tُrying.ُTheُmoreُ

theyُareُassuredُthatُtheyُcanُspeak,ُreadُandُwriteُinُEnglish,ُtheُmoreُ

theyُareُreadyُtoُdoُit. 

Readersُ ofُ storybooksُ areُ moreُ motivatedُ andُ confidentُ inُ theُ

classroomُ(Wardiniُ etُ al.ُ2023).ُHerُ findingsُ showُ thatُ learnerssُ likeُ

learningُEnglishُbetterُandُdesireُtoُreadُandُspeakُmore.ُTheُreasonُisُ

thatُstorybooksُprovideُfavorableُlearningُexperience.ُChildrenُbecomeُ

interestedُ inُ theُ lessonُwhenُ theyُ readُandُ likeُ theُ storiesُ theyُ read.ُ

Storybooksُcontainُfunُandُsimpleُcontentsُand,ُ therefore,ُ theُ fearُorُ

anxietyُ associatedُ withُ learningُ aُ newُ languageُ isُ minimized.ُ

Consequently,ُ thereُ isُ increasedُ activityُ ofُ learnerssُ inُ theُ learningُ

activities.ُ Theyُ alsoُ feelُ moreُ likeُ toُ attemptُ usingُ newُ wordsُ andُ

sentencesُinُreadingُandُinُspeakingُactivities. 
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2.2.3 Disadvantages of Storybooks 

Althoughُ itُ isُ trueُ thatُ storybooksُ conferُ numerousُ advantagesُ toُ youngُ

learners,ُoneُcanُalsoُwitnessُcertainُdifficultiesُ(YuniarُandُKurniati,ُ2024): 

1. Thereُareُtooُdifficultُandُtooُeasyُbooks.ُ 

Theُusualُchallengeُaboutُusingُstorybooksُisُthatُtheُlevelُofُlanguageُ

usedُmightُnotُbeُsuitableُtoُtheُabilitiesُofُtheُlearners.ُInُcaseُtheُbookُisُ

tooُchallengingُlearnersُmightُnotُgraspingُtheُwordsُorُtheُnarrativeُthatُ

couldُleaveُthemُconfusedُandُdemotivated.ُConversely,ُinُcaseُtheُbookُisُ

tooُsimpleُthenُtheُlearnersُwillُgetُboredُandُloseُinterest.ُThisُisُtheُreasonُ

whyُteacherُshouldُselectُtheُstorybooksُwithُaُlotُofُcareُandُensureُthatُ

theyُareُappropriateُinُtermsُofُageُandُlevelُofُEnglishُofُtheُlearners.ُAnُ

appropriateُbookُcanُmakeُlearnersُremainُinterested,ُcomprehendُtheُbookُ

materialُmore,ُandُenjoyُtheُreadingُprocess. 

2. Needُteacherُguidanceُ 

Theُteacherُmayُbeُrequiredُtoُassistُtheُyoungُlearners tُoُgraspُtheُstory.ُ

Someُsectionsُofُtheُstoryُmayُnotُbeُunderstoodُbyُchildrenُyetُtheُbookُisُ

written iُnُsimpleُwordsُand iُmages.ُTheyُcanُbeُunfamiliarُwith tُheُmeaningُ

ofُnewُwords,ُor tُheyُcanُbeُunfamiliarُwith tُheُmessageُof tُhe sُtory.ُTeacherُ

haveُaُsignificantُroleُinُtheُexplanationُofُtheُstory,ُguidingُquestions,ُandُ

relatingُ theُ storyُ toُ theُ livesُ ofُ learners.ُCertainly,ُwithُ properُ direction,ُ

childrenُwillُbeُableُtoُhaveُaُbetterُtimeُreadingُtheُstoryُandُenhanceُtheirُ

readingُabilitiesُinُincrements. 
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3. Limitedُclassroomُtime 

EnglishُClassُ timeُ isُ extremelyُ limitedُ inُmostُ schoolsُ particularlyُ inُ

Indonesia.ُThereُareُ lotsُofُsubjectsُ thatُ teacherُ shouldُcoverُandُuseُ theُ

schoolُ program,ُ soُ theyُmayُnotُ haveُ enoughُ timeُ toُ readُ storybooksُ inُ

everyُlessonُandُdiscussُthem.ُItُtakesُtimeُtoُreadُaُstorybookُcorrectlyُnotُ

onlyُtoُreadُit,ُbutُalsoُtoُexplainُtheُmeaning,ُdiscussُnewُwords,ُperformُ

follow-upُactivities.ُDue tُo tُhisُfact,ُnotُall tُeacherُwillُbeُable tُo iُncorporateُ

storybooksُonُaُregularُbasis.ُToُaddressُthis,ُeducatorsُmayُselectُshorterُ

storiesُ orُ workُ withُ storybooksُ duringُ selectedُ lessonsُ whenُ theyُ areُ

relevantُtoُtheُtopicُandُtheُlearningُobjectives. 

2.3 Reading 

2.3.1 Definition of Reading 

Readingُisُtheُprocessُofُlookingُatُwrittenُwordsُandُunderstandingُwhatُ

theyُmeanُ(Nikmahُ&ُDarwati,ُ2021).ُForُyoungُlearners,ُreadingُisُmoreُthanُ

justُsayingُtheُwords.ُTheyُalsoُneedُtoُknowُwhatُtheُwordsُmeanُandُwhatُtheُ

storyُisُaboutُ(Puspitaُetُal.,ُ2022).ُReadingُhelpsُlearnerssُlearnُnewُvocabulary,ُ

sentenceُ structure,ُ andُ languageُ patterns.ُ Inُ addition,ُ Puspitaُ etُ al.ُ (2022)ُ

concludedُ thatُ readingُ supportsُ children'sُ overallُ languageُ development.ُWhenُ

learnerssُreadُregularly,ُtheyُbecomeُmoreُfamiliarُwithُhowُlanguageُisُusedُinُ

differentُ situations.ُ Theyُ canُ seeُ howُ sentencesُ areُ formed,ُ howُ ideasُ areُ

connected,ُandُhowُlanguageُexpressesُmeaning.ُForُyoungُlearners,ُreadingُalsoُ

buildsُconcentrationُandُthinkingُskills,ُasُtheyُlearnُtoُfollowُtheُflowُofُaُstoryُ

fromُbeginningُtoُendُ(Nikmahُ&ُDarwati,ُ2021) 
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Readingُforُyoungُ learnersُshouldُbeُsimple,ُ fun,ُandُfullُofُpicturesُ toُ

helpُthemُunderstandُtheُmeaning.ُAccordingُtoُWilliamsonُetُal.ُ(2023),ُchildrenُ

learnُ betterُ whenُ theyُ readُ meaningfulُ andُ interestingُ textsُ likeُ storybooks.ُ

Williamsonُetُal.ُ(2023)ُemphasizeُthatُreadingُisُnotُonlyُaboutُrecognizingُorُ

soundingُoutُwords,ُbutُalsoُaboutُmakingُmeaningُ throughُactiveُengagementُ

withُtheُtext.ُInُtheirُstudy,ُtheyُhighlightُthatُyoungُchildrenُunderstandُstoriesُ

betterُwhenُreadingُincludesُinteraction,ُdiscussion,ُandُconnectionsُtoُtheirُreal-

lifeُexperiences. 

2.3.2 Kinds of Reading 

TheseُareُaُfewُofُtheُtypesُofُreadingُthatُareُtypicalُofُEnglishُclass: 

1. Readingُaloudُ 

Readingُaloudُisُaُpracticeُwhereُaُteacherُorُotherُindividualُreadsُaُ

bookُaloudُsoُthatُchildrenُcouldُhearُitُ(Senawatiُetُal.,ُ2021).ُThisُpracticeُ

assistsُchildrenُ toُ learnُaُ languageُ inُanُentertainingُmanner.ُSenawatiُetُal.ُ

(2021)ُargueُthatُreadingُaloudُhasُnumerousُadvantages.ُChildrenُareُableُtoُ

learnُnewُvocabularyُbyُhearingُnewُwordsُandُknowingُhowُtheyُcanُbeُused.ُ

Theyُalsoُgetُtoُknowُtheُproperُpronunciationُbyُimitatingُtheُpronunciationُ

ofُtheُteacher.ُReadingُoutُalsoُenhancesُunderstandingُsinceُtheُteacherُisُableُ

toُholdُatُintervalsُsoُasُtoُclarifyُtheُmeaningُofُtheُstory.ُItُalsoُcontributesُtoُ

listeningُasُchildrenُpayُattentionُuntilُtheُendُofُtheُstory.ُTheyُcanُalsoُbeُ

moreُmotivatedُtoُreadُagainُwithُanُinterestingُstory.ُEvenُtheُreadingُaloudُ

mayُ leadُ toُ theُ developmentُ ofُ criticalُ thinkingُ asُ wellُ whenُ theُ teacherُ

requestsُtheُchildrenُtoُguessُorُtalkُaboutُwhatُisُgoingُtoُhappenُnext.ُTheُ

teacherُneedsُtoُmakeُthisُactivityُeffectiveُbyُselectingُbooksُthatُareُofُ theُ
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ageُandُinterestُofُtheُchildren,ُreadُaloud,ُallowingُquestionsُandُrelatingُtheُ

storyُwithُtheُexperiencesُofُtheُchildren. 

2.ُُSilentُReading 

Silentُreadingُisُaُtypeُofُreadingُthatُinvolvesُchildrenُreadingُaloudُtoُ

themselvesُ (Nurulُ Izzahُ etُ al.,ُ 2021).ُ ُ Inُ theirُ study,ُ teacherُ giveُ learnersُ

freedomُ toُ readُ duringُ classes.ُ Sustainedُ silentُ readingُ wasُ foundُ toُ assistُ

learnersُinُtheُfifth-gradeُtoُunderstandُstoriesُbetterُandُenjoyُreadingُmoreُ

(MarkusُandُCheriebelle,ُ2022).ُTheyُdiscoveredُthatُsilentُreadingُenhancesُ

motivationُofُlearnersُtoُread,ُvocabularyُdevelopment,ُandُunderstandingُofُ

theُ Englishُ texts.ُ Thisُ practiceُ alsoُ allowsُ childrenُ toُ reflectُ onُ theُ story,ُ

visualizeُwhatُcouldُoccurُandُ relateُ theُconceptsُ inُ theُ textُwithُ theirُownُ

experiences. 

 

3. Sharedُreadingُ 

Shared rُeading iُsُa tُeachingُand lُearningُprocess iُnُwhich tُhe lُearnersُ

and tُhe tُeacher rُead tُheُsame tُextُsimultaneously (ُHonchellُ&ُSchulz,ُ2012).ُ

Theُteacherُinُthisُapproachُisُtheُoneُwhoُdirectsُtheُreadingُsessionُasُs/heُ

readsُaloudُandُtheُlearnersُfollowُhim/her.ُThisُmakesُyoungُlearnersُfeelُ

atُeaseُsinceُtheyُdoُnotُneedُtoُreadُalone.ُPausingُofُtheُteacherُcanُalsoُ

tellُtheُnewُwords,ُposeُsimpleُquestions,ُandُdemonstrateُpicturesُthatُwillُ

assistُ theُ learnersُ toُgetُ theُmeaningُofُwhatُ theُ storyُ tells.ُThisُ typeُofُ

readingُ canُ assistُ childrenُ toُ addُ toُ theirُ pronunciation,ُ listening,ُ andُ

comprehensionُ abilitiesُ simultaneously.ُ Itُ alsoُ makesُ readingُ moreُ

interactiveُandُenjoyableُsinceُthe lُearnersُareُableُtoُparticipateُinُrepeatingُ
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importantُ phrasesُ orُ inُ puttingُ forwardُ whatُ wouldُ occurُ next.ُ Sharedُ

readingُmakesُtheُlearnersُself-assuredُandُhelpsُthemُtoُparticipateُactivelyُ

inُtheُlearningُprocess. 

As tُhe rُesearchُbyُCardenas,ُNunez,ُandُZapata (ُ2020)ُclaims, sُharedُ

readingُ (orُ dialogicُ reading)ُ supportsُ theُ activeُ communicationُ ofُ theُ

teacherُandُchildrenُ throughoutُ theُ readingُexperience.ُTheُ teacherُposesُ

questions,ُ describesُwords,ُ andُ relatesُ theُ storyُ toُ theُ experiencesُ ofُ theُ

child.ُ Theُ processُ aidsُ inُ enhancingُ theُ narrativeُ understandingُ andُ

expressionُofُchildren. 

4. Guidedُreading 

Guidedُ readingُ isُ aُ processُ thatُ involvesُ theُ teacherُwithُ aُ smallُ

groupُof lُearnersُandُassists tُhem tُo rُeadُa sُlightlyُchallenging tُextُaccordingُ

toُtheirُ levelُ(Manruُ&ُKahar,ُ2025).ُInُthisُprocess,ُ theُteacherُprovidesُ

pre-readingُ support,ُ in-readingُ support,ُ andُ post-readingُ support.ُAsُ anُ

illustration,ُ theُ teacherُ mayُ presentُ newُ vocabulary,ُ poseُ questionsُ toُ

confirmُcomprehensionُandُassist lُearners tُoُpronounceُwordsُproperly.ُThisُ

willُensureُthatُtheُlearnersُfeelُencouragedُandُtheyُgetُtoُlearnُmoreُaboutُ

theُstory. 

Kambeyoُ (2021)ُ goesُ onُ toُ explainُ thatُ guidedُ readingُ enablesُ

learnerssُ toُmasterُ readingُ techniquesُ throughُ theُ teacherُ andُ eventuallyُ

growُ intoُ self-sufficientُ readers.ُ Theُ teacherُ alsoُ providesُ feedbackُ andُ

requestsُthatُlearnersُdiscussُtheُstoryُduringُtheُactivity,ُandُthusُtheyُcanُ

reflectُmoreُonُwhatُtheyُread.ُAccordingُtoُher,ُthisُisُaُparticularlyُusefulُ
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wayُ ofُ instructingُ youngُ learnersُ toُ enhanceُ theirُ readingُ fluencyُ andُ

comprehensionُinُaُwell-organizedُmanner. 

Accordingُ toُ theُ natureُ ofُ thisُ study,ُ theُ researcherُ lookedُ intoُ

readingُaloudُasُaُreadingُprocessُthatُtheُteacherُappliedُinُtheُclassroom.ُ

Theُpurposeُofُtheُstudyُwasُselectedُasُitُalignedُwithُtheُobjectiveُofُthisُ

activityُthatُwasُtoُobserveُhowُtheُteacherُutilizedُscaffoldingُthroughُtheُ

useُ ofُ theُ storybooksُ ofُ childrenُ toُ assistُ themُ toُ learnُ reading.ُ Duringُ

readingُaloud,ُtheُteacherُreadُoutُtheُstoryُwhichُhelpedُtheُlearnersُtoُhearُ

theُ correctُ wayُ toُ pronounceُ theُ words,ُ learnedُ newُ wordsُ andُ

comprehendedُ moreُ easilyُ theُ topicُ ofُ theُ storyُ withُ theُ helpُ ofُ theُ

explanationُfromُtheُteacher. 

2.3.3 Reading Skill 

Theُskillُofُreadingُimpliesُtheُpossibilityُofُcomprehendingُtheُtextُthatُisُ

beingُreadُ(SusantiُandُAmalia,ُ2024).ُItُcontainsُaُnumberُofُimportantُaspectsُ

accordingُtoُtheirُresearches.ُFirst,ُknowingُtheُmeaningُofُwordsُ(vocabulary),ُ

theُabilityُtoُknowُtheُmeaningُofُwordsُinُtheُtext.ُReadingُisُprimarilyُbasedُonُ

vocabularyُinُthat,ُwithoutُtheُreaderُknowingُtheُmeaningُofُtheُwords,ُthenُtheُ

readerُwillُnotُeasilyُcomprehendُwhatُisُbeingُread.ُSecond,ُtheُperceptionُofُtheُ

sentence,ُorُtheُpossibilityُofُperceivingُtheُmeaningُofُtheُentireُsentence.ُThisُisُ

theُ knowledgeُ ofُ grammarُ andُ sentenceُ constructionُ likeُ knowingُ theُ subject,ُ

predicate,ُandُobject,ُorُknowingُverbُforms.ُThird,ُcomprehensionُofُtheُentireُ

text/story,ُaُhigherُorderُofُcomprehensionُwhereُtheُreaderُhasُcomprehendedُnotُ

onlyُ wordsُ andُ sentences,ُ butُ theُ gist,ُ plot,ُ characters,ُ setting,ُ conflictُ andُ

moralityُinُtheُtext.ُAndُfinally,ُtheُabilityُtoُrespondُtoُquestionsُdependingُonُ
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theُ text,ُwhichُ demonstratesُ thatُ theُ learnersُ themselvesُ knowُwhatُ theyُ read.ُ

Questionsُmayُbeُliteralُ(answerُcanُbeُfoundُinُtheُtextُitself),ُinferentialُ(answerُ

needsُ toُbeُ reachedُusingُ theُ informationُ inُ theُ text),ُorُevaluativeُ (askingُ theُ

readerُtoُopinion/judgeُaboutُtheُtext).ُ 

Givingُquestionsُ aboutُ theُ storyُ isُ oneُofُ theُwaysُofُ checkingُ readingُ

skill.ُWhenُlearnersُmanageُtoُanswerُcorrectly,ُitُimpliesُthatُtheyُcomprehendُ

theُtextُ(Ambubuyogُetُal.,ُ2023).ُInُtheirُstudyُ(2023),ُtheyُfoundُthatُreadingُ

canُbeُusedُtoُenhanceُotherُskillsُsuchُasُwritingُandُspeaking. 

2.3.4 Reading for Young Learners 

Readingُ amongُ youngُ learnersُ impliesُ teachingُ childrenُ toُ readُ inُ aُ

mannerُthatُfitsُtheirُageُandُrequirementsُ(Hojiqulov,ُ2023).ُHeُindicatedُthatُitُ

helpsُthemُtoُcomprehendُwordsُandُsentencesُandُtheُentireُtextُandُtoُalsoُenjoyُ

reading.ُChildrenُliteratureُisُoneُofُtheُeffectiveُoptionsُasُitُallowsُlearnerssُtoُ

learnُtheُnewُvocabulary,ُimproveُtheirُliteracy,ُandُgainُknowledgeُaboutُotherُ

culturesُ (Maizarahُ andُ Purwanti,ُ 2023).ُ Theyُ elaborateُ thatُ theُ literatureُ onُ

childrenُprovidesُyoungُstudentsُwithُanُopportunityُtoُidentifyُoneselfُwithُtheُ

story.ُItُmakesُthemُperceiveُtheُstory,ُcharactersُandُmoralُvaluesُinُaُveryُeasyُ

andُentertainingُsense.ُItُalsoُenablesُthemُtoُperceiveُotherُculturesُandُviews,ُ

whichُcanُmakeُthemُmoreُliberal. 

2.4 The Use of Storybooks in Teaching Reading 

Storybooksُareُcrucialُinُteachingُreading,ُparticularlyُinُyoungُlearners,ُasُ

theyُareُvisual,ُmeaningful,ُandُappropriateُlanguageُ(Cipolettiُetُal.,ُ2025).ُTheirُ

study fُound tُhat tُheُcolorful iُllustrationsُassistُchildrenُassociateُwordsُwithُpicturesُ

andُthisُway,ُtheyُeasilyُfindُitُeasierُtoُcomprehendُtheُstoryُasُopposedُtoُusingُ
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textُalone.ُTheُsimpleُnarrativesُalsoُgiveُtheُclearُsequenceُofُeventsُandُthisُfactُ

worksُinُfavorُofُdevelopingُcomprehensionُskillsُandُletsُtheُlearnersُtrackُtheُplotُ

withoutُanyُdifficulties.ُTheُstudyُhasُ indicatedُ thatُ readingُ instructionُbasedُonُ

storybooksُcanُsubstantiallyُraiseُtheُcomprehension,ُvocabulary,ُandُmotivationُofُ

learnersُ toُ readُ (Cipolettiُ etُ al.,ُ 2025).ُTheyُ discoveredُ thatُ storybooksُ tendُ toُ

employُnaturalُlanguageُasُopposedُtoُisolatedُgrammarُexercises,ُandُlearnersُcanُ

getُ toُ learnُ languageُ inُ itsُnaturalُandُ interactiveُsetting.ُThisُexposureُdoesُnotُ

onlyُenableُtheُchildrenُtoُdevelopُtheirُreadingُskillsُbutُalsoُtheirُlisteningُandُ

speakingُskillsُwhereُthereُisُchoiceُofُactivitiesُinُanُinteractiveُdesign. 

The rُesearch iُndicates tُhatُstorybooksُmayُbe iُncorporated iُnto tُhreeُprimaryُ

phasesُ ofُ teachingُ inُ theُ Englishُ classroomُ (Cipolettiُ etُ al.,ُ 2025).ُTheُ teacherُ

presentsُ theُ topicُ andُ keyُ vocabularyُ beforeُ reading,ُ occasionallyُ includingُ

pictures,ُrealُobjectsُorُbriefُdiscussionُtoُstimulateُbackgroundُknowledgeُofُtheُ

learners.ُThisُ isُ toُ familiarizeُ theُ learnerُ toُ theُstoryُandُminimizeُanyُhassleُ inُ

reading.ُDuringُ theُ readingُ session,ُ theُ teacherُwillُ readُ outُ theُ storyُ aloudُ byُ

applyingُ expressiveُ voice,ُ gesturesُ andُ pausesُ toُ ensureُ theُ storyُ isُ interesting.ُ

Teacherُcanُalsoُaskُlearnerssُtoُkeepُupُwithُthemُinُtheirُbooks,ُrepeatُsomeُofُ

theُphrases,ُorُguessُwhatُisُgoingُtoُhappenُnext,ُwhichُkeepsُthemُonُtheُedgeُofُ

theirُseat.ُTeacherُmayُaskُcomprehensionُquestions,ُhaveُlearnersُretellُtheُstoryُ

orُdiscussُsomeُmoralُvaluesُestablishedُinُtheُstoryُafterُreading.ُOthersُ teacherُ

alsoُcomeُupُwithُfollow-upُactivitiesُlikeُdrawingُimagesُofُscenesُinُ theُstory,ُ

actingُoutُpartsُofُtheُstoryُorُwritingُalternativeُendings.ُTheseُareُpost-readingُ

activitiesُthatُaddُtoُtheُcomprehension,ُstrengthenُnewُwords,ُandُmakeُreadingُ

soundsُlikeُanُexperienceُthatُcannotُbeُforgottenُandُenjoyed. 
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2.5 Scaffolding in Teaching Reading 

ScaffoldingُwasُinitiallyُpresentedُbyُWood,ُBruner,ُandُRossُ(1976),ُandُitُ

hasُaُlotُinُcommonُwithُtheُZoneُofُProximalُDevelopmentُ(ZPD)ُintroducedُbyُ

Vygotskyُ (1978).ُAsُ explainedُ byُVygotsky,ُ childrenُ learnُ mostُ whenُ theyُ areُ

guidedُorُsupportedُbyُsomeoneُwhoُisُmoreُknowledgeableُeitherُbyُaُteacherُorُ

theirُpeer.ُTheُ zoneُbetweenُ theُ independentُ andُdependentُ tasksُofُ aُ learnerُ isُ

referredُ toُ asُ theُ Zoneُ ofُ Proximalُ Development.ُ Thisُ theoryُ emphasizeُ theُ

significanceُofُteacherُinstructionsُandُengagementُinُenablingُlearnersُtoُadvanceُ

inُtheُlearningُprocess. 

Scaffoldingُisُaُclassroomُtechniqueُinُwhichُtheُinstructorُprovidesُshort-

termُ andُmovableُ assistanceُ toُ enableُ studentsُ toُ learnُ somethingُ newُ (Ozkan,ُ

2022).ُHeُ explainedُ thatُ theُ conceptُ wasُ inspiredُ byُ theُ constructionُ scaffolds,ُ

whichُareُdismantledُwhenُaُbuildingُisُstrongُenoughُtoُsupportُitself.ُStudiesُbyُ

Ozkanُ indicatedُ thatُ inُ learning,ُ theُ conceptُ ofُ scaffoldingُ impliesُ givingُ themُ

enoughُ assistanceُ toُ accomplishُ aُ taskُ thatُ theyُ cannotُ accomplishُ yet,ُ butُ canُ

accomplishُwithُassistance.ُSuch sُupportُmay tُakeُaُvarietyُofُdimensions, iُncludingُ

verbalُscaffolding,ُproceduralُscaffolding,ُandُstrategicُscaffolding.ُ(Zuo,ُM.ُetُal.,ُ

2023).ُ 

2.5.1 Verbal Scaffolding 

Verbalُscaffoldingُrefersُtoُaُsituationُwherebyُtheُteacherُemploysُoralُ

languageُtoُprovideُinfluencesُtoُtheُthoughtsُandُcomprehensionُofُlearners.ُ

Thisُmayُinvolveُtheُprovisionُofُclearُexplanations,ُtheُuseُofُsimpleُwordsُtoُ

clarifyُtheُdifficultُideas,ُaskingُquestionsُthatُguideُthe lُearner tُoُgetُanُanswerُ

independentlyُorُtheُrepetitionُofُkeyُphrasesُtoُincreaseُtheُlearning.ُTeacherُ
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canُalsoُparaphraseُtheُanswersُthatُlearnersُprovideُsoُthatُtheyُcanُbeُclearerُ

orُhaveُmoreُmeaning.ُ 

2.5.2 Procedural Scaffolding 

Proceduralُ scaffoldingُProceduralُ scaffoldingُ refersُ toُ aُ scenarioُ inُ

whichُ theُ teacherُhelpsُ learnersُbyُ structuringُ theُ learningُprocessُ stepُbyُ

step.ُThisُcanُbeُinُtermsُofُdemonstratingُaُmodelُorُexample,ُprovisionُofُ

instructionsُinُsequence,ُuseُofُchecklists,ُorُtheُuseُofُimages,ُillustrationsُ

andُgraphicُorganizers.ُTheُ teacherُcanُalsoُphysicallyُshowُtheُwayُ toُdoُ

something,ُ likeُ readingُoutُ loud,ُ usingُexpressionُorُunderliningُ importantُ

wordsُinُaُtext.ُThroughُaُclearُandُorganizedُprocess,ُlearnersُwouldُfindُitُ

easierُtoُcompleteُtasksُandُlearnُhowُtoُdoُthemُcorrectly.ُ 

2.5.3 Strategic Scaffolding 

Strategicُ scaffoldingُ isُ whenُ theُ teacherُ helpsُ learnersُ developُ

strategiesُtoُsolveُproblemsُorُrememberُinformation.ُThisُincludesُteachingُ

methodsُ suchُ asُ guessingُ theُ meaningُ ofُ wordsُ fromُ context,ُ makingُ

predictionsُ aboutُ aُ story,ُ summarizingُ keyُ points,ُ orُ usingُ mnemonicُ

devicesُ toُ rememberُvocabulary.ُTheُ teacherُshowsُ learnersُhowُ toُ thinkُ

aboutُtheirُownُlearningُandُchooseُtheُbestُapproachُtoُunderstandُaُtext.ُ

Strategicُscaffoldingُisُimportantُbecauseُitُgivesُlearnersُtoolsُtheyُcanُuseُ

independentlyُinُtheُfuture,ُevenُwhenُtheُteacherُisُnotُthereُtoُguideُthem. 

Althoughُthreeُtypesُofُscaffoldingُhaveُsimilarityُlikeُhelpُlearningُ

process,ُeveryُtypeُhasُdifferentُfocusُandُdifferentُworkُway.ُTheُfocusُofُ

verbalُ scaffoldingُ isُ inُ verbalُ languageُ thatُ teacherُ usesُ toُ giveُ

understanding,ُ thatُ isُ likeُ explainُ withُ theُ simpleُ words.ُ Whileُ theُ
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proceduralُscaffoldingُfocusُonُclearُstepsُofُwork,ُthatُisُlikeُgiveُexample,ُ

stepsُintruction,ُorُvisualُtoolsُforُlearners.ُIfُstrategicُscaffoldingُfocusُonُ

thinkingُandُlearningُstrategiesُthatُtheyُcanُuseُbyُtemselvesُlikeُguessُtheُ

meaningُofُtheُword,ُmakeُaُprediction,ُandُmakingُsummary.ُInُaُsimpleُ

word,ُverbalُscaffoldingُhelpُinُaُlanguageُway,ُproceduralُscaffoldingُhelpُ

inُstepsُandُprocess,ُandُstrategicُscaffoldingُhelpُinُthinkingُstrategyُthatُ

makesُlearnersُbecomeُindependent.ُ 

Scaffoldingُ refersُ toُ providingُ learnersُ withُ littleُ beneficialُ

assistanceُ inُ learningُ newُ thingsُ (Arifinُ etُ al.,ُ 2022).ُ Aُ teacherُ canُ

demonstrateُpictures,ُuseُyes/noُquestions,ُ repeatُsignificantُsentences,ُorُ

giveُone-wordُexplanationsُwhen tُeaching rُeading. Aُrifinُandُcolleagues fُeelُ

thatُ suchُ assistanceُ developsُ confidenceُ inُ theُ childrenُ andُ eventuallyُ

enablesُthemُtoُreadُindependently.ُTheyُmentionُthatُscaffoldingُenablesُ

learnerssُtoُcomprehendُtextsُmoreُandُfeelُmoreُconfidentُaboutُreading.ُ

Theyُareُofُtheُopinionُthatُthisُtechniqueُisُusefulُparticularlyُtoُyoungُorُ

youngُbeginnerُreadersُwhoُcanُeasilyُbeُnervousُandُconfusedُwhenُtheyُ

areُ leftُ toُ readُ alone.ُTeacherُ canُmakeُ readingُ easierُ andُ enjoyableُ byُ

providingُ simpleُ andُ straightforwardُ supportُ toُ theُ childrenُ duringُ theُ

lesson.ُLearnersُ feelُ freerُ toُ askُquestions,ُ toُguessُwhatُ itُ isُ about,ُ andُ

discussُ whatُ theyُ areُ reading.ُ Asُ timeُ goesُ theُ teacherُ providesُ lessُ

assistanceُ asُ learnerssُ becomeُ moreُ competent.ُ Thisُ way,ُ scaffoldingُ

facilitatesُautonomousُlearningُandُdevelopsُrobustُreadingُroutines.  
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2.6 Previous Studies 

Aُnumberُofُresearchُhaveُbeenُconductedُonُtheُuseُofُstorybooksُinُorderُ

toُenhanceُreadingُabilitiesُofُlearners.ُStudiesُhaveُindicatedُthatُstorybooksُcanُ

beُ usedُ toُ assistُ learnersُ toُ comprehendُ textsُ moreُ conveniently,ُ enlargeُ theirُ

vocabularies,ُandُenjoyُreading.ُTheseُpastُstudiesُareُrelevantُtoُreviewُinُseekingُ

knowledgeُonُthe iُmplementationُofُstorybooksُinُtheُclassroom.ُAُprominentُstudyُ

isُtheُoneُbyُPutriُandُTiarinaُ(2021)ُthatُfoundُthatُtheُuseُofُpictureُstorybooksُinُ

colorsُwasُmuchُmoreُefficient iُnُenhancing rُeadingُcomprehension iُn tُhe fُirstُgradeُ

ofُjuniorُhighُlearners.ُTheُaverageُreadingُofُtheُlearnerssُroseُbyُ83.66ُtoُ48.22ُ

beforeُtheُinterventionُandُafterُreadingُusingُstorybooksُrespectively.ُTheُresearchُ

indicates tُhatُstorybooksُcanُassist lُearnerss iُnُperceiving tُhe tُextُwith lُessُdifficultyُ

andُalsoُmake rُeadingُmoreُentertainingُsince tُheُvisualُpresentationُandُcaptivatingُ

textsُassistedُtheُlearnerssُtoُfollowُtheُstoryُandُbeُmotivatedُtoُlearn.ُEvenُthoughُ

inُthisُstudyُtheُuseُofُstorybooksُtoُenhanceُreadingُisُtheُstudyُfocus,ُthereُareُaُ

numberُofُdifferences.ُPutriُandُTiarinaُresearchedُwithُjuniorُhighُschoolُpupilsُinُ

theُ firstُ gradeُ (approximatelyُ 1213ُ yearsُ ofُ age),ُ butُ thisُ paperُ isُ aboutُ youngُ

learnersُ inُ theُ elementaryُorُMIُ levelُ (approximatelyُ710ُyearsُofُ age).ُ Inُ theirُ

study,ُtheُoverallُreadingُcomprehensionُwasُmeasuredُbyُtheُpre-testُandُpost-testُ

results,ُwhereas,ُinُthisُstudy,ُtheُfocusُwasُonُreadingُaloud,ُvocabularyُbuilding,ُ

andُhowُtheُteacherُwhoُparticipatedُinُtheُstudyُwasُimplementingُandُperceivingُ

theُ useُ ofُ storybooksُ inُ theُ classroom.ُ Besides,ُ Putriُ andُ Tiarinaُ wantedُ toُ

quantitativelyُtestُtheُefficiencyُofُstorybooks,ُbutُthisُstudyُisُqualitativeُandُtheُ

authorsُ investigatedُ theُ applicationُ ofُ storybooksُ byُ teacherُ andُ theُ reactionُ ofُ

learnerssُtoُreadingُactivities.ُMoreover,ُbothُstudiesُinvolveُtheُuseُofُstorybooks,ُ
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butُ theُ researchُ alsoُ takesُ intoُ accountُ suchُ teachingُ strategiesُ asُ scaffolding,ُ

interactiveُreading,ُandُfollow-upُactivities,ُwhichُofferُmoreُdetailedُinsightُintoُ

theُclassroomُpracticesُthancenteredُonُtheُmeasurementُofُscoresُonly. 

AnotherُarticleُbyُAzizُ (2021)ُwithُaُ titleُDesigningُanُ IslamicُBilingualُ

Storybookُ (Aُ Supplementaryُ Readingُ ofُ Theُ Eight-Gradeُ Learnerssُ ofُ SMPُ

MuhammadiyahُBoardingُSchoolُPalopo).ُHeُobserved tُheُuseُofُpicture sُtorybooksُ

inُassistingُ juniorُhighُschoolُ learners.ُThisُ researchُwasُdoneُwithُeighth-gradeُ

studentsُwhoُwereُstudyingُrecountُtextsُ(storiesُaboutُpastُevents).ُTheُmaterialُ

wasُtaughtُusingُpictureُstorybooksُbyُtheُteacher.ُTheyُtookُthreeُsteps,ُthatُis,ُpre-

readingُ (beforeُ reading),ُ while-readingُ (duringُ reading),ُ andُ post-readingُ (afterُ

reading).ُTheseُ activities,ُalongُwithُ theُ storybooks,ُhelpedُ toُmakeُ theُ learnersُ

moreُinterestedُandُactiveُinُtheُclassroom.ُTheُimagesُassistedُthe lُearners tُoُrelateُ

theُ story,ُ whereasُ theُ systematicُ progressionُ allowedُ themُ toُ comprehendُ theُ

materialُonُaُhigherُlevel.ُTheُresearcherُobservedُthatُpictureُstorybooksُareُanُ

effectiveُmeansُofُenhancingُreadingُcomprehensionُandُmotivationُamongُolderُ

students.ُThereُareُaُnumberُofُdifferencesُcomparedُtoُthisُstudy.ُHeُconcentratedُ

onُ theُ eighth-gradeُ learners,ُ butُ thisُ studyُ isُ aimedُ atُ youngُ learnersُ inُ theُ

elementaryُ levelُ (MI).ُHisُworkُ focusedُ onُ recountُ textsُ andُ usedُ aُ systematicُ

processُofُreadingُusingُstorybooks,ُwhereasُtheُpresentُresearchُfocusesُonُreadingُ

aloud,ُ vocabularyُ acquisition,ُ andُ theُ wayُ ofُ teacherُ usingُ storybooksُ asُ aُ

pedagogicalُ toolُ inُ theُclassroom.ُInُaddition,ُhisُworkُisُquantitative,ُwhereُtheُ

effectivenessُcanُbeُdeterminedُby lُearnersُperformanceُandُmotivation,ُbut tُhisُoneُ

isُqualitative,ُwhereُtheُquestionsُareُexpectedُtoُbeُansweredُbyُteacher,ُasُwellُasُ

learners,ُinُresponseُtoُstorybook-basedُreadingُinstructions.ُLastly,ُthoughُtheُtwoُ
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studiesُ alsoُ emphasizeُ theُ advantagesُ ofُ storybooks,ُ thisُ studyُ alsoُ focusesُ onُ

instructional tُechniques sُuchُas sُcaffoldingُand iُnteractive rُeadingُandُoffersُaُbetterُ

insightُintoُclassroomُlifeُandُstudentُinteraction. 

TheُotherُresearchُentitledُTheُUseُofُPictureُStorybooksُinُBlended-basedُ

LearningُMethodُtoُTeachُLiteracyُtoُYoungُLearnersُwasُconductedُbyُMastika,ُ

Padmadewi,ُ andُ Juniartaُ atُ 2025.ُ Theُ studyُ involvedُ theُ explorationُ ofُ howُ

storybooksُ mayُ beُ utilizedُ inُ conjunctionُ withُ onlineُ learningُ (alsoُ knownُ asُ

blendedُ learning).ُTheُ studyُhasُ beenُ conductedُ amongُ fourth-gradeُ elementaryُ

students.ُTheُteacherُhadُaُmixtureُofُpictureُstoryُbooksُandُonlineُlearningُ(alsoُ

knownُasُblendedُlearning).ُStudentsُstudiedُusingُaُlearningُmanagementُsystemُ

(LMS)ُ andُ readingُ storybooksُ duringُ classes.ُ Theُ researchُ revealedُ thatُ theُ

techniqueُ assistedُ theُ learnersُ toُ enhanceُ theirُ readingُ andُ writingُ abilitiesُ inُ

English.ُAccordingُtoُlearners,ُtheُlessonsُwereُmoreُenjoyableُdueُtoُtheُfactُthatُ

theُstoriesُwereُeasierُtoُcomprehendُdueُtoُtheُpictures,ُandُtheُdigitalُtoolsُalsoُ

madeُ theُ lessonُ moreُ interactive.ُ Thisُ blendedُ learningُ processُ wasُ funُ andُ

effectiveُinُreadingُtoُyoungُlearners.ُInُcomparisonُtoُthisُresearch,ُMastikaُandُ

colleaguesُconcentratedُonُblendedُlearningُamongُfourth-gradeُstudents,ُwhereasُ

thisُstudyُisُaboutُMadrasahُIbtidaiyahُ(MI)ُstudentsُstudyingُwithُstorybooksُinُaُ

conventionalُclassroom.ُTheirُresearchُisُquantitative,ُwhereُtheyُmeasureُreadingُ

andُwriting,ُbutُ theُcurrentُ studyُ isُqualitative,ُasُ itُ createsُanُ investigationُ intoُ

teacherُ implementationُ andُ readingُ aloud,ُ vocabularyُ development,ُ andُ learnersُ

responses.ُTheُ studyُ alsoُ looksُ atُ instructionalُmethodsُ suchُ asُ scaffoldingُ andُ

interactiveُreadingُinُorderُtoُcomprehendُclassroomُactivitiesُandُinteraction. 
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Equally,ُaُstudyُconductedُatُUniversitasُMuhammadiyahُMakassarُunderُ

theُ titleُ ofُ Theُ Readingُ Comprehensionُ ofُ Theُ Learnerssُ withُ Theُ helpُ ofُ

Scaffoldingُ Readingُ byُ Yulianingsih,ُ Bahrun,ُ andُ Radiahُ (2021)ُ usedُ preُ

experimentalُ studyُ designُ onُ highُ schoolُ students.ُ Followingُ scaffoldedُ readingُ

instruction,ُtheُreadingُcomprehensionُscoresُ(literalُandُcritical)ُhadُimprovedُandُ

reachedُ88.33ُandُ85.83ُrespectively.ُThisُfindingُindicatesُthatُlearnerssُcanُgetُaُ

betterُideaُofُtheُtextُwhenُtheyُareُguidedُonُaُstep-by-stepُreadingُprocess.ُLiteralُ

comprehensionُwithُtheُtextُisُthatُaُlearnerُcanُfindُtheُdirectُanswersُinُtheُtext,ُ

whereasُcriticalُmeansُthatُaُlearnerُcanُthinkُandُanalyzeُwhatُhe/sheُreads.ُTheُ

significantُincreaseُinُtheُtwoُscoresُisُaُtestimonyُthatُscaffoldingُdoesُnotُonlyُ

enableُlearnersُtoُmemorizeُinformationُbutُalsoُtoُthinkُcritically.ُTheُassistanceُ

ofُtheُteacher,ُinُtermsُofُexplainingُtheُnewُwords,ُguidingُquestionsُorُexamples,ُ

makesُ theُ learnersُ feelُmoreُ sureُ andُconcentratedُwhenُ reading.ُWithُ timeُ thisُ

supportُmadeُ themُbetterُ andُmoreُ independentُ readers.ُTheirُ researchُ involvedُ

highُ schoolُ learners,ُ unlikeُ thisُ researchُ whereُ theُ componentُ involvedُ youngُ

learnersُ atُ elementaryُ level.ُ Theyُ alsoُ usedُ aُ quantitativeُ studyُ design,ُ whichُ

calculatedُ readingُ comprehensionُ scores,ُ butُ thisُ studyُ isُ qualitative,ُ whichُ

examinedُ teacherُ useُ ofُ storybooks,ُ readingُ aloud,ُ vocabularyُ developmentُ andُ

reactionsُofُlearners.ُAlso,ُalthoughُbothُstudiesُshowُtheُadvantagesُofُscaffolding,ُ

thisُ studyُ discussesُ theُ applicationُ ofُ scaffoldingُ andُ interactiveُ readingُ usingُ

storybooksُwithُtheُspecificُpurposeُtoُhelpُyoungُlearnersُdevelopُreadingُskills. 

Another rُesearchُYawiloeng (ُ2022)ُdiscoveredُhad tُhe fُollowing tُittle:ُUsingُ

InstructionalُScaffoldingُandُMultimodalُTextُtoُEnhanceُReadingُComprehension:ُ

PerceptionُandُAttitudesُofُEFLُLearnerss.ُYawiloengُexaminedُtheُinteractionُofُ
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multimodalُ textsُ (suchُ asُ picturesُ andُ story-boards)ُ andُ scaffolding.ُWhenُ theُ

teacherُ usedُ visualُ mediaُ asُ guidedُ instruction,ُ learnersُ believedُ thatُ readingُ

comprehensionُwasُgreatlyُenhanced.ُTheyُclaimedُtoُknowُstoriesُbetter,ُandُreadُ

moreُwhenُ thereُwasُaُvisualُsupportُofُ theُmaterials.ُThisُ impliedُ thatُstudentsُ

learnedُeffectivelyُwhenُtheyُwereُnotُreadingُaboutُwordsُbutُalsoُaboutُpictures,ُ

colors,ُorُdiagrams.ُTheُvisualsُassistedُlearnersُtoُpictureُtheُstoryُandُtoُretainُ

importantُ informationُ moreُ effectively.ُ Additionalُ assistanceُ providedُ byُ theُ

teacherُsuchُasُclarifyingُtheُpictures,ُposingُquestions,ُorُstoryboardingُhelpedُtheُ

learnersُtoُbeُmoreُattentiveُandُfollowُtheُstoryُinُaُbetterُway.ُHavingُvisualsُandُ

teacherُ assistanceُ madeُ readingُ toُ beُ moreُ engaging,ُ entertaining,ُ andُ

comprehensible,ُparticularlyُtoُyoungُor iُnexperiencedُreaders.ُThisُresearchُdiffersُ

inُfocusُcomparedُtoُtheُstudyُbyُYawiloeng.ُTheُstudyُbyُYawiloengُwasُaimedُatُ

usingُmultimodalُ texts,ُ includingُpicture,ُ images,ُ andُ storyboards.ُAlthoughُ thisُ

researchُpaperُisُfocusedُonُreadingُpracticesُandُstorybooks. 

Throughُ someُ ofُ theُ precedingُ studies,ُ itُ isُ evidentُ thatُ storybooksُ andُ

scaffoldingُcanُbeُusedُtoُenhanceُtheُreadingُabilitiesُofُlearners.ُPutriُandُTiarinaُ

(2021)ُ andُ Darifُ Azizُ (2021)ُ demonstratedُ thatُ storybooksُ assistُ learnerssُ toُ

understandُtheُreadingُmaterial,ُenhanceُvocabulary,ُandُbecomeُmoreُmotivated,ُ

bothُ inُ elementaryُ andُ juniorُ highُ schoolُ students.ُ Mastika,ُ Padmadewi,ُ andُ

Juniartaُ(2025)ُprovedُthatُreadingُandُwritingُlessonsُmightُbeُmoreُinteractiveُ

andُenjoyableُwhenُstorybooksُareُincorporatedُinُblendedُlearning.ُTheُresearchُ

ofُYulianingsih,ُ Bahrun,ُ andُ Radiahُ (2021)ُ andُYawiloengُ (2022)ُ revealedُ thatُ

guidedُ instructionُ withُ visualُ orُ multimodalُ textsُ contributesُ toُ learnersُ betterُ

understandingُ texts,ُ thinkingُ critically,ُ andُ turningُ intoُ moreُ confidentُ readers.ُ
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Despiteُtheُgoodُevidenceُofferedُinُtheseُstudiesُofُtheُeffectivenessُofُstorybooksُ

andُscaffolding,ُmostُofُthemُconcernُolderُlearnerss,ُmixed-learningُsituations,ُorُ

quantitativeُoutcomesُofُtheُreadingُcomprehension.ُHence,ُtheُstudyُattemptedُtoُ

investigateُ aُ moreُ upُ toُ dateُ andُ applicableُ modeُ byُ investigatingُ theُ

implementationُofُstorybooksُ inُ readingُ lessonsُamongُ theُyoungُ learnersُ inُ theُ

elementaryُyearsُwithُconsiderationُofُteacherُstrategies,ُreadingُaloud,ُvocabularyُ

development,ُandُreactionُofُ theُ learners.ُThisُqualitativeُresearchُgaveُrenewedُ

informationُonُhowُstorybooksُcanُeffectivelyُbeُappliedُinُtheُclassroomُtodayُandُ

particularlyُamongُtheُyoungerُlearnersُandُhowُscaffoldingُandُinteractiveُreadingُ

canُbeُusedُtoُsupportُreadingُdevelopmentُamongُtheُstudents. 
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CHAPTER III 

RESEARCH METODOLOGY 

This chapter presents the research methodology employed in this study. It 

covers the research design, research setting, participants, data collection methods, 

research instruments, data analysis procedures, and the strategies used to ensure the 

trustworthiness of the data. These methodological aspects were designed to address 

the research objectives and provide a comprehensive understanding of how 

scaffolding was implemented through the use of children's storybooks in English 

classes for young learners. 

3.1 Research Design 

Thisُstudyُusedُaُqualitativeُdescriptiveُresearchُdesignُwithُaُcaseُstudyُ

approach,ُ focusingُ onُ exploringُ howُ Englishُ teacherُ implementُ scaffoldingُ

strategyُbyُusingُchildren’sُstorybooks iُn rُeading lُessonsُforُyoung lُearnersُasُwellُ

asُ teacher’sُ perceptionsُ ofُ thisُ practice.ُ Inُ addition,ُ thisُ researchُ employedُ anُ

observationalُandُinterviewُapproach,ُallowingُtheُresearcherُtoُdirectlyُobserveُ

classroomُ activitiesُ toُ captureُ howُ scaffoldingُ wasُ appliedُ duringُ readingُ

implementationُandُalso iُnterview tُhe tُeacher.ُQualitative rُesearchُwasُappropriateُ

sinceُitُ triedُtoُilluminateُsocialُphenomena,ُexperience,ُandُprocessesُatُaُfineُ

levelُasُopposedُtoُstatisticُtestingُofُhypothesesُ(Sugiyono,ُ2014).ُInُthisُstudy,ُُ

researcherُ monitoredُ classroomُ life,ُ performedُ interviewsُ andُ examinedُ

documentsُ inُ describingُ theُ wayُ storybooksُ wereُ used,ُ howُ theُ teacherُ usedُ

scaffoldingُmethodsُduringُreadingُlessons,ُandُhowُtheُteacherُconsideredُthisُ

methodُasُeffective. 
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Inُthisُresearchُtheُqualitativeُapproachُhadُtwoُprimaryُfunctions.ُTheُ

formerُwasُreportingُaboutُtheُapplicationُofُscaffoldingُstrategyُthroughُtheُuseُ

ofُ storybooksُ inُ Englishُ readingُ withُ children.ُ Theُ secondُ oneُ wasُ byُ

investigatingُtheُperceptionُofُteacherُaboutُtheُscaffoldingُstrategyُwhenُusingُ

storybooksُ inُ theُ classroom.ُ Theseُ aimsُ areُ inُ lineُ withُ theُ strengthsُ ofُ

qualitativeُresearchُbecauseُitُisُrich,ُdetailedُandُcontextualizedُinformationُthatُ

givesُaُcompleteُpictureُofُtheُrealityُunderُinvestigation. 

Theُ qualitativeُ methodologyُ wasُ selectedُ forُ thisُ researchُ focusedُ onُ

gainingُaُdetailedُinsightُintoُhowُtheُstrategyُofُscaffoldingُwasُappliedُtoُtheُ

teachingُofُreadingُusingُstorybooksُinُtheُYoungُLearnersُEnglishُreadingُclass.ُ

Qualitativeُresearchedُareُespeciallyُappropriateُtoُinvestigateُcomplexُteachingُ

practicesُandُaddressُperceptionsُofُparticipants,ُexperiences,ُandُchallengesُinُaُ

naturalُclassroomُsettingُ(Creswellُ2021).ُHeُnotesُthatُthisُmethodُenablesُtheُ

researcherُtoُgatherُdataُthatُisُrichُandُdescriptiveُandُcannotُbeُpresentedُinُaُ

numericalُform.ُMoreover,ُtheُqualitativeُapproachُallowsُflexibilityُtoُpursueُanyُ

new tُopicُinُtheُdataُgatheringُprocessُtoُensureُthatُtheُresultsُcaptureُtheُrealitiesُ

onُtheُgroundُasُtheyُmayُbeُinُbothُteacherُandُlearners. 

3.2 Research Time and Setting 

Theُstudyُwasُcarriedُoutُ inُMIُXYZُBlitar.ُThisُ isُ itsُmainُIslamicُ

schoolُthatُisُfamousُinُitsُcreativeُandُinnovativeُEnglishُlearningُprograms.ُ

Theُschoolُwasُselectedُsinceُtheُteacherُthereُhaveُadopted tُheُuseُofُchildrenُ

storybooksُinُteachingُreadingُofُEnglishُlanguageُandُthatُhasُbeenُdirectlyُ

relatedُ toُ theُ areaُ ofُ focusُ ofُ thisُ study.ُ Moreover,ُ theُ teacherُ areُ alsoُ
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experienced iُn tُheُapplicationُofُscaffoldُstrategies iُn tُheُclassroom,ُwhichُwillُ

hopefullyُbeُaُsourceُofُrichُandُin-depthُdata. 

Theُstudyُwasُconductedُinُ2025,ُaccordingُtoُtheُoddُsemesterُandُ

theُliteracyُprogramُofُtheُschool.ُTheُreasonُbehindُthisُchoiceُwasُthatُitُisُ

duringُthisُperiodُthatُthereُwasُimplementationُofُstructuredُreadingُlessons,ُ

whichُgaveُtheُbestُopportunityُtoُtheُresearcherُtoُobserveُtheُteachingُandُ

learningُprocess. 

Tableُ3.ُ1ُScheduleُofُtheُResearch 

No Activity Date/Period 

1. Preparationُ(coordinationُwithُschoolُandُ

instrumentُvalidation) 

27ُAugustُ2025 

2. InitialُobservationُofُEnglishُclasses 14ُFebruaryُ2026 

3. Dataُcollectionُthroughُteacherُinterviews 20ُFebruaryُ2026 

4. Documentationُ(photos,ُlessonُplans,ُandُteachingُ

materials) 

23ُFebruaryُ2026 

5. Dataُtranscriptionُandُorganization 10ُMarchُ2026 

6. Dataُanalysis 14ُMarchُ2026 

7. Writingُresearchُfindings 16ُAprilُ2026 

8. Finalُreportُrevisionُandُsubmission 1ُMayُ2026 

 

3.3 Research Participant 

TheُparticipantُofُthisُstudyُisُoneُEnglishُteacherُfromُMIُXYZُBlitar.ُTheُ

teacherُhasُmoreُthanُfiveُyearsُofُexperienceُinُteachingُEnglishُtoُyoungُlearnersُ

andُfrequentlyُusesُvariousُinstructionalُmediaُinُtheُclassroom. 

Theُ selectionُ ofُ thisُ participantُ wasُ carriedُ outُ usingُ purposiveُ sampling,ُ

whichُmeansُ theُparticipantُwasُ chosenُbasedُ onُ specificُ criteriaُ relevantُ toُ theُ

researchُobjectives.ُTheُmainُcriterionُisُthatُtheُteacherُmustُhaveُexperienceُinُ
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teachingُEnglishُtoُyoungُlearnersُandُbeُwillingُtoُbeُobservedُandُinterviewedُ

during tُheُdataُcollectionُprocess.ُThisُsampling tُechniqueُwasُchosen tُoُensure tُhatُ

theُ dataُ collectedُ wasُ directlyُ relevantُ andُ providedُ richُ informationُ aboutُ theُ

implementationُofُchildren’sُstorybooksُinُteachingُreadingُskills. 

3.4 Research Instruments 

SukendraُandُAtmajaُ(2023)ُargueُthatُtheُresearchُobjectivesُrequireُtoolsُorُ

instruments,ُandُthereforeُtheُresearchersُneedُtoُprepareُtheُinstrumentsُasُperُtheُ

targetedُobjectives.ُInstrumentsُreferُtoُtheُlinkingُdeviceُbetweenُtheُsubjectُandُ

objectُ ofُ researchُ toُ establishُ theُ effectُ providedُ (Nuryantoُ etُ al.,ُ 2025).ُ Theُ

researcherُ wasُ theُ keyُ toolُ inُ thisُ qualitativeُ studyُ asُ theُ researcherُ planned,ُ

gathered,ُ analyzedُ andُ interpretedُ theُ data.ُ Theُ researcherُ involvedُ herselfُ inُ

observingُ theُ teachingُandُ learningُprocess,ُ interviewingُ theُEnglishُ teacherُandُ

gatheringُ asُ wellُ asُ analyzingُ theُ supportingُ documentationُ toُ gainُ aُ thoroughُ

understandingُofُtheُapplicationُofُchildrenُstorybooksُinُteachingُreadingُamongُ

youngُlearners.ُThereُwereُaُnumberُofُinstrumentsُthatُareُemployedُtoُcarryُoutُ

theُdataُcollection. 

Toُbeginُwith,ُtheُobservationُsheetُwasُaُsystematicُrecordingُsheetُthatُwasُ

appliedُ inُ classroomُ activitiesُ andُ teachingُmethodsُwhenُ theُ lessonُ wasُ beingُ

implemented.ُTheُtoolُenabledُtheُresearcherُtoُrecordُtheُactualُteachingُprocessesُ

suchُasُtheُwayُtheُinstructorُpresentedُtheُstorybook,ُinteractedُwithُtheُlearners,ُ

controledُtheُactivities,ُandُincorporatedُreadingُactivities.ُToُhaveُaُconsistentُandُ

objectiveُ dataُ collectionُ process,ُ theُ observationُ sheetُ wasُ dividedُ intoُ certainُ

categoriesُandُindicators,ُincludingُteacherُexplanation,ُreadingُaloud,ُscaffoldingُ

techniques,ُandُclassroomُmanagement. 
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Second,ُ anُ interviewُ guideُ wasُ usedُ toُ investigateُ theُ perceptionsُ andُ

experiencesُ ofُ theُ teacherُ inُ theُ useُ ofُ childrenُ storyُ booksُ inُ classroom.ُ Theُ

interviewُ guideُ comprisedُ ofُ twentyُ open-endedُ questions,ُ groupedُ underُ fourُ

broadُ sectionsُ toُ addressُ theُ variousُ areasُ ofُ storybookُ implementation.ُ Theُ

questionsُ 1-5ُ reliedُ onُ theُ generalُ perceptionsُ andُ experiencesُ ofُ theُ teacherُ

regardingُ theُ useُ ofُ storybooksُ toُ teachُ reading.ُ Theُ followingُ fiveُ questionsُ

consideredُtheُway,ُinُwhichُtheُteacherُchoseُandُpreparedُstorybooksُtoُbeُusedُ

inُ theُclassroom.ُTheُ fiveُquestionsُbelowُassessedُ theُpracticesُ andُproceduresُ

usedُ inُ theُ literatureُ class,ُ includingُ readingُ aloud,ُ posingُ questions,ُ andُ usingُ

scaffolding.ُTheُfinalُfiveُquestionsُwereُintendedُtoُlearnُwhatُthe tُeacherُreflectedُ

onُtheُresponsesُofُlearnersُandُtheُperceivedُeffectivenessُofُtheُuseُofُstorybooksُ

toُenhanceُreadingُskills.ُThisُguidedُinterviewُenabledُtheُresearcherُtoُprobeُtheُ

teacherُtoُelaborateُinُexplanations,ُpersonalُthoughts,ُandُdefiniteُexamplesُofُtheُ

implementationُofُstorybooksُtoُyoungُlearners.ُ 

Third,ُ recordsُ likeُ photographs,ُ lessonُ plansُ andُ learnersُ worksheetsُ wereُ

gatheredُ asُ secondaryُ evidenceُ toُ validateُ theُ researchُ findings.ُ Suchُ recordsُ

presentedُ physicalُ evidenceُ ofُ theُ instructionalُ processُ andُ learningُ resourceُ

materialsُ thatُ assistedُ inُ verifyingُ andُ supplementingُ theُ qualitativeُ informationُ

gainedُ throughُ interviewsُ andُobservations.ُAlso,ُ throughُ theُ documentationُ theُ

researcherُwasُableُtoُperformُdataُtriangulationُwhichُenhancedُtheُcredibilityُandُ

reliabilityُofُtheُstudy. 

3.5 Data Collection Techniques 

Inُthisُstudy,ُtheُresearcherُusedُthreeُmainُtechniquesُtoُcollectُdata: 
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3.5.1 Observation 

Observationُentailsُsittingُinُtheُclassroomُandُobservingُwhatُoccursُsoُasُtoُ

learnُhow lُearningُoccursُ(Hasanah,ُ2022).ُHasanahُ(2022)ُclaimsُthatُresearchersُ

mayُperformُparticipantُobservationُ(beُinvolvedُinُactivities)ُorُnon-participantُ

observationُ(observeُandُnotُtakeُpart).ُThisُaidedُinُobservingُhowُtheُteacherُ

andُtheُlearnersُrelateُtoُeachُotherُandُtheُmannerُofُusingُstorybooksُduringُtheُ

lessons.ُ Theُ researcherُ alsoُ adoptedُ non-participantُ observationُ asُ oneُ ofُ theُ

techniquesُofُdataُcollectionُinُthisُwork,ُwhichُimpliedُthatُtheُresearcherُnotُbeُ

involvedُ inُ theُclassroomُactivities,ُbutُ insteadُheُorُsheُwasُonlyُanُobserver,ُ

videotapingُtheُclassroomُorُtakingُsomeُdocumentsُonُclassroomُactivities.ُTheُ

researcherُ concentratedُ onُ variousُ areasُ duringُ theُ observationُ process,ُ whichُ

includeُ theُ wayُ theُ teacherُ presentedُ theُ storybook,ُ usedُ readingُ aloud,ُ usedُ

scaffoldُmethod,ُclassroomُmanagementُactivities,ُand iُnvolved lُearners iُn rُeadingُ

activities.ُThisُenabledُtheُresearcherُtoُbeُableُtoُcatalogueُtheُpracticesُinُtheُ

classroomُwithoutُ imposingُanythingُthatُmayُdisruptُ theُteachingُandُ learningُ

experienceُinُtheُclassroom. 

3.5.2  Interview 

Oneُ ofُ theُmethodsُ thatُ theُ researcherُ usedُ toُ collectُ theُ dataُwasُ throughُ

interviewsُbecauseُitُenabledُtheُresearcherُtoُgetُin-depthُinformationُaboutُtheُ

participants.ُ Interviewingُ isُ aُ techniqueُ inُ whichُ theُ researcherُ posesُ directُ

questionsُ toُ theُ sampleُ toُ obtainُ in-depthُ dataُ (Rahmawatiُ etُ al.,ُ 2023).ُ Theُ

patternُ ofُ interviewُ appliedُ inُ thisُ studyُ wasُ theُ semi-structuredُ interviewsُ

wherebyُtheُinterviewsُhadُopen-endedُquestionsُwhichُwereُpreparedُbutُleftُtheُ

participantsُ freeُ toُexpandُ theirُanswers.ُTheُapproachُwasُselectedُbecauseُ itُ
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addressesُ theُ perceptionُ andُ experienceُ ofُ theُ teacherُ inُ utilisingُ childrenُ

storybooksُ inُ teachingُ reading.ُ Individualُ sessionُ inُ interviewsُ wasُ aboutُ 90ُ

minutes,ُandُtheُinterviewُwasُtapedُwithُpermissionُofُtheُparticipantُtoُenableُ

properُtranscription. 

3.5.3  Documentation 

Documentationُisُaُmethodُofُdataُcollectionُthatُentailsُtheُaccumulationُofُ

existingُ dataُ concerningُ theُ areaُ ofُ researchُ focusُ (Nilamsari,ُ 2024).ُAnotherُ

methodُ ofُ dataُ collectionُ thatُ theُ researcherُ employedُ inُ thisُ studyُ wasُ

documentation.ُThisُ involvedُ takingُ theُ photosُ ofُ classroomُ activities,ُ lessonُ

plansُ(RPP),ُlessonُteachingُmaterialsُasُwellُasُstorybooksُusedُbyُchildrenُinُ

theُlearningُprocess.ُTheyُwereُservingُdocumentsُthatُwereُusedُtoُreinforceُtheُ

informationُgatheredُduringُinterviewsُandُobservations.ُDocumentationُassistedُ

inُgivingُaُmoreُin-depthُandُcomprehensiveُpictureُofُtheُteachingُandُlearningُ

processُbyُgivingُrealُevidenceُofُactivitiesُandُmaterialsُinُtheُclassroom. 

3.6 Data Analysis Techniques 

QualitativeُDataُAnalysisُModelُ byُMilesُ andُ Hubermanُ (1994)ُ wasُ aُ

highlyُstructuredُandُorganizedُmethodُofُanalysisُofُqualitativeُdata,ُparticularlyُ

thisُeducationalُ study.ُThisُmodelُ focusedُonُaُdistinctُandُaُ stepwiseُprocess,ُ

beginningُwithُ dataُ reduction,ُ dataُ display,ُ endingُwithُ drawingُ andُ verifyingُ

conclusions,ُsoُthatُtheُresearcherُcanُlearnُtheُdepthُandُcontextُofُphenomena.ُ

Thisُmodelُwasُselectedُbyُtheُresearcherُtoُbeُusedُasُtheُfoundationsُofُtheُdataُ

analysisُ methodsُ inُ thisُ studyُ becauseُ theyُ offeredُ aُ versatileُ andُ systematicُ

approachُ toُ theُ analysisُ ofُ theُ informationُ gatheredُ inُ thisُ studyُ inُ termsُ ofُ

observations,ُinterviews,ُandُdocuments.ُWhenُadoptingُtheُMilesُandُHubermanُ
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approach, tُhe rُesearcherُclassified tُheُdata,ُestablished tُheُkeyُpatternsُand tُhemes,ُ

andُ inducedُ adequateُ andُ sufficientُ conclusionsُ regardingُ theُ useُ ofُ childrenُ

storybooksُinُteachingُreadingُtoُlearnersُinُMIُXYZُBlitar. 

3.6.1 Data Reduction 

Transcripts,ُ observationُ notes,ُ andُ documentsُ wereُ analyzedُ byُ theُ

researcherُ whoُ selectedُ theُ relevantُ dataُ andُ organizedُ it.ُ Theُ researcherُ

eliminatedُirrelevantُorُunnecessary iُnformationُtoُconcentrateُonُthe iُnformationsُ

thatُwere rُelevantُandُpertinent tُo tُhe sُubjectُatُhand, tُhatُwere, tُhe iُmplementationُ

ofُscaffoldingُbasedُonُusingُstorybooksُtoُchildrenُtoُteachُthemُhowُtoُknowُ

howُtoُreadُandُtheُperceptionُofُtheُteacher.ُInُqualitativeُresearch,ُthisُisُoneُofُ

theُprocessesُtoُmakeُtheُdataُsimpleُandُreduceُitُwithoutُtheُmeaningُassociatedُ

withُitُbeingُlost.ُAccordingُtoُNameyُandُGuestُ(2022),ُdataُreductionُproceduresُ

areُ essentialُ inُ handlingُ largeُ qualitativeُ dataُ andُ makeُ theُ analysisُ processُ

focusedُandُmanagable. 

3.6.2 Data Display 

Informationُpresentationُrefersُtoُtheُprocessُofُarrangingُandُpresentingُtheُ

reducedُ dataُ inُ aُ wayُ thatُ isُ moreُ readilyُ comprehensibleُ andُ analysableُ

(Verdinelliُ andُ Scagnoli,ُ 2023).ُ Inُ thisُ study,ُ theُ researcherُ classifiedُ theُ dataُ

underُcategoriesُorُthemesُregardingُtheُuseُofُchildrenُstoryُbooksُinُteachingُ

reading.ُThisُassistedُinُdiscoveringُpatternsُandُkeyُpoints.ُPresentationُofُdataُ

inُ tablesُ andُ summariesُ assistedُ theُ researcherُ toُgetُ theُbigُpictureُ andُmakeُ

meaningfulُconclusions.ُVerdinelliُandُScagnoli (ُ2023)ُstate tُhatُdataُdisplayُhelpsُ

toُinterpretُdifficultُqualitativeُdataُandُsimplifiesُtheُanalysisُprocess. 
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3.6.3 Conclusion Drawing and Verification 

Theُphaseُofُdrawingُtheُconclusionُandُverifyingُitُisُ theُoneُatُwhichُtheُ

researcherُexplainsُwhat tُheُdisseminatedُandُnarrowed-downُdataُmeant (ُMilesُandُ

Huberman,ُ2024).ُDuring tُhisُphase, tُhe rُesearcherُdeterminedُpatterns, tُhemes,ُandُ

majorُ categoriesُ basedُ onُ dataُ andُ subsequentlyُ examinedُ andُ analyzedُ

interrelationshipsُamong tُhemes iُnُorder tُoُcomprehend tُheُphenomenonُonُaُdeeperُ

level.ُ Theُ cross-checkingُ ofُ theُ findingsُ withُ otherُ dataُ sources,ُ methodُ

triangulation,ُ andُ referenceُ toُ theُ relevantُ theoriesُ wereُ usedُ toُ verifyُ theُ

conclusionsُandُtoُmakeُsureُthatُtheُfindingsُwereُvalidُandُtrustworthy.ُThisُstepُ

wasُ ُ takenُ toُ provideُ thatُ interpretationُ ofُ dataُ wasُ unbiased,ُ consistentُ withُ

empiricalُ evidenceُ andُ aُ completeُ pictureُ onُ howُ theُ storybooksُ hadُ beenُ

implementedُ inُ teachingُ readingُ ofُ childrenُ withُ practicalُ implicationsُ toُ bothُ

teacherُandُlearners. 

3.7 Triangulation 

Triangulationُ isُ aُ qualitativeُ researchُ approachُ whereُ twoُ orُ moreُ dataُ

sources,ُ methods,ُ orُ researchersُ areُ usedُ toُ verifyُ theirُ findingsُ throughُ cross-

checkingُbyُusingُmoreُ thanُoneُsourceُorُmethodُ (KorstjensُandُMoser,ُ2022).ُ

Triangulationُwasُchieflyُdoneُtoُminimizeُbias,ُenhancedُvalidityُasُwellُasُtoُhaveُ

aُreliabilityُtoُobserveُtheُphenomenonُunderُstudyُthroughُtheُotherُperspectives.ُ

Theُmethodologyُassistedُtheُresearcher tُoُgenerateُmoreُvalidُandُholistic fُindings.ُ

Triangulationُwasُselectedُinُthisُresearchُasُitُenabledُtheُresearcherُtoُsynthesizeُ

dataُ collectedُ throughُ teacherُ interviews,ُ classroomُ observations,ُ andُ

documentationُandُthusُguaranteesُthatُtheُconclusionsُmadeُregardingُtheُuseُofُ

childrenُstorybooksُinُtheُteachingُprocessُareُvalidُandُbelievable.ُTriangulationُisُ
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aُphenomenonُthatُwasُintroducedُbyُDenzinُ(1978).ُItُisُnamedُafterُnavigationُ

andُsurveying,ُwhereُthreeُreferenceُpointsُareُusedُtoُcalculateُtheُpositionُofُaُ

point.ُThisُconceptُwasُused iُn rُesearch tُoُestablish tُhe fُactualityُof rُesearch tُhroughُ

theُintegrationُofُvariousُmethodsُsoُthatُtheُconclusionُisُnotُmadeُonُtheُbasisُofُ

oneُsourceُorُmethodology. 

Triangulationُcanُbeُutilizedُinُaُnumberُofُways.ُSeveralُsourcesُwereُusedُ

inُ theُ dataُ triangulation,ُ someُ ofُ themُ includeُ teacherُ interviews,ُ learnersُ

interviews,ُ classroomُ observations,ُ andُ documents.ُ Methodُ triangulationُ isُ aُ

combinationُofُvariousُmethodsُofُdataُcollection,ُsuchُasُinterviews,ُobservations,ُ

andُdocumentation.ُBeside,ُ theُresearcherُalsoُusedُ theoryُ triangulationُbyُusingُ

moreُthanُoneُtheoryُorُperspectiveُtoُexplainُtheُdata.ُPragmatically,ُtriangulationُ

involvesُ theُ researcherُ comparingُ andُ contrastingُ dataُ usingُ variousُ sourcesُ orُ

methodsُ inُ orderُ toُ identifyُ similaritiesُ orُ differences.ُ Asُ anُ illustration,ُ

triangulationُmayُbeُusedُinُaُstudyُonُstorybooksُasُaُteachingُtoolُbyُinterviewingُ

teacherُ aboutُ theirُ perceptionsُ andُ examiningُ lessonُ plansُ orُ worksheetsُ thatُ

learnersُ doُ asُ documentation.ُ Throughُ theُ integrationُ ofُ theseُ sources,ُ theُ

researcherُwasُ ableُ toُmakeُ theُ findingsُcredible,ُvalidُandُ representativeُofُ theُ

teachingُandُlearningُprocess. 

Triangulationُstrengthensُqualitativeُresearchُbyُprovidingُaُmoreُcompleteُ

andُ in-depthُunderstandingُofُ theُphenomenon.ُItُ reducesُpersonalُbias,ُsupportsُ

validُ conclusions,ُ andُ helpsُ theُ researcherُ captureُ aُ richerُ pictureُ ofُ classroomُ

practicesُand lُearnersُexperiences. Iُn tُhis sُtudy,ُusing tُriangulationُspecificallyُhelpsُ

theُ researcherُ verifyُ howُ storybooksُ areُ implementedُ inُ readingُ lessons,ُ howُ
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teacherُ guidedُ learners,ُ andُ howُ learnersُ responded,ُmakingُ theُ researchُ resultsُ

moreُtrustworthyُandُcomprehensive. 
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CHAPTER IV 

FINDINGS AND DISCUSSION 

Thisُsectionُpresents tُhe fُindingsُobtained fُromُclassroomُobservationsُandُ

interviewsُwithُtheُEnglishُteacherُatُMIُXYZ.ُTheُfindingsُareُdividedُintoُtwoُ

mainُpoints.ُTheُfirstُpointُdiscussesُthe iُmplementationُofُscaffoldingُthroughُtheُ

useُofُ children’sُ storybooksُ inُ teachingُ readingُ forُyoungُ learners.ُTheُ secondُ

pointُdiscussesُtheُ teacher’sُperceptionsُtowardُtheُuseُofُchildren’sُstorybooksُ

andُ scaffoldingُ strategiesُ duringُ readingُ activities.ُ Theُ dataُ explainُ howُ

scaffoldingُwasُimplementedُinُtheُclassroomُandُhowُtheُteacherُperceivedُitsُ

contributionُ toُ students’ُ readingُ comprehension,ُ participation,ُ andُ learningُ

engagement. 

4.1. Findings 

Thisُ ُ sectionُpresentsُ theُ findingsُobtainedُ fromُ theُ interviewُwithُ theُ

teacherُandُclassroomُobservations.ُTheُfindingsُfocusُonُtheُimplementationُofُ

scaffoldingُthroughُtheُuseُofُchildren’sُstorybooksُinُteachingُreadingُtoُyoungُ

learners.ُTheُdataُareُorganizedُintoُtwoُmainُpoints.ُFirstُisُtheُimplementationُ

ofُscaffoldingُthroughُchildren’sُstorybooks,ُwhichُincludesُteachingُpreparation,ُ

whilstُteachingُactivities,ُpost-teachingُactivities,ُandُassessment.ُSecondُisُtheُ

teacher’sُ perceptionsُ towardُ theُ useُ ofُ children’sُ storybooks,ُ includingُ theُ

benefits,ُchallenges,ُand sُuggestions fُor iُmprovement iُn iُmplementing sُcaffoldingُ

duringُreadingُactivities. 

4.1.1. The Implementation of Scaffolding through Storybooks 

 

Theُdataُrelatedُtoُtheُimplementationُofُscaffoldingُwereُobtainedُfromُ

classroomُobservationsُ andُ interviewsُconductedُwithُ theُEnglishُ teacher.ُTheُ
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findingsُshowedُthatُscaffoldingُwasُimplementedُthroughُseveralُstagesُduringُ

readingُactivities,ُnamelyُpre-reading,ُwhilst-reading,ُandُpost-readingُactivities. 

4.1.1.1.  Pre-Reading Activities 

Basedُ onُ theُ classroomُ observation,ُ theُ teacherُ implementedُ

scaffoldingُ beforeُ theُ readingُ activityُ byُ introducingُ theُ storybook,ُ

explaining iُmportantُvocabulary,ُandُaskingُguidingُquestionsُrelated tُo tُheُ

story.ُTheُresultsُofُtheُobservationُinُtheُpre-readingُstageُareُpresentedُ

inُTableُ4.1ُbelow. 

Tabel 4. 1 Observation Results of Pre-Reading Activities 

No Observation Indicators Result 

1 
Theُ teacherُ introducesُ theُ storybookُ (title,ُ cover,ُ

characters) 

Yes 

2 
Theُ teacherُ explainsُ theُ objectiveُ ofُ theُ readingُ

activity 

Yes 

3 Theُteacherُasksُpredictionُquestions Yes 

 

AsُshownُinُTableُ4.1,ُ theُteacherُcarriedُoutُseveralُscaffoldingُ

activitiesُ duringُ theُ pre-readingُ stage.ُ Theُ observationُ showedُ thatُ theُ

teacherُintroducedُtheُtitle,ُpictures,ُandُcharactersُbeforeُstudentsُreadُtheُ

storybook.ُThe tُeacherُalsoُaskedُstudents tُoُpredict tُheُcontentُof tُheُstoryُ

basedُonُtheُillustrationsُandُtitleُofُtheُstorybook.ُInُaddition,ُimportantُ

vocabularyُwasُ introducedُ beforeُ readingُ activitiesُ toُ helpُ theُ studentsُ

understandُtheُstoryُmoreُeasily. 

Basedُonُtheُinterview,ُtheُteacherُexplained: 

“Before reading, I usually introduce some important words 

and ask simple questions so they can understand the story better.” 
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Theُ teacherُ alsoُ usedُ picturesُ andُ simpleُ explanationsُ beforeُ

readingُtheُstory.ُTheُstudentsُwereُencouragedُtoُconnectُtheُstoryُwithُ

theirُ priorُ experiencesُ andُ dailyُ lifeُ situations.ُThisُ activityُ helpedُ theُ

studentsُ becameُ moreُ activeُ andُ reducedُ difficultiesُ duringُ readingُ

activities. 

4.1.1.2.  Whilst-Reading Activities 

Basedُonُclassroomُobservation,ُscaffoldingُwasُalsoُimplementedُ

duringُ theُ readingُ activityُ throughُ modelling,ُ questioningُ techniques,ُ

vocabularyُ explanation,ُ andُ guidedُ readingُ activities.ُ Theُ resultsُ ofُ theُ

observationُ duringُ theُ whilst-readingُ stageُ areُ presentedُ inُ Tableُ 4.2ُ

below. 

Tabel 4. 2 Observation Results of Whilst-Reading Activities 

No Observation Indicators Result 

1 
Theُ teacherُ readsُ aloudُ withُ expressionُ toُ

modelُpronunciation 

Yes 

2 
Theُ teacherُ pausesُ toُ explainُ difficultُ

vocabulary 

Yes 

3 
Theُ teacherُ asksُ guidingُ questionsُ duringُ

reading 

Yes 

4 
Theُteacherُencouragesُstudentsُtoُpredictُtheُ

nextُevent 

Yes 

 

Basedُ onُ theُ dataُ presentedُ inُ Tableُ 4.2,ُ severalُ scaffoldingُ

activitiesُwereُcarriedُoutُbyُtheُteacherُduringُ theُwhilst-readingُstage.ُ

Theُobservationُshowedُ thatُ theُ teacherُ readُ theُstoryُaloudُasُaُmodelُ

while tُheُstudents lُistenedُcarefully.ُAfter tُhat, tُheُstudentsُrepeatedُseveralُ

sentencesُ togetherُ andُ practicedُ readingُ inُ turns.ُTheُ teacherُ alsoُ usedُ



 

75 

 

gestures,ُfacialُexpressions,ُandُintonationُtoُhelpُtheُstudentsُunderstandُ

theُmeaningُofُtheُstoryُmoreُclearly. 

Duringُtheُinterview,ُtheُteacherُstated: 

“I usually stop during reading activities to explain difficult words 

and ask simple questions about the story.” 

Theُ teacherُ frequentlyُ stoppedُ duringُ readingُ activitiesُ toُ askُ

comprehensionُ questionsُ suchُ asُ “Who is the character?”,ُ “What 

happened in the story?”,ُandُ“Why is the character sad?”.ُTheseُquestionsُ

encouragedُtheُstudentsُtoُthinkُactivelyُandُhelpedُtheُteacherُcheckُtheُ

students’ُ understandingُduringُtheُlesson. 

The tُeacherُalsoُexplainedُdifficultُvocabularyُusingُsimpleُEnglishُ

andُ Indonesianُ explanations.ُ Sometimes,ُ unfamiliarُ vocabularyُ wasُ

connectedُ withُ theُ students’ُ dailyُ lifeُ experiencesُ soُ studentsُ couldُ

understandُ theُ meaningُ moreُ easily.ُ Theُ teacherُ guidedُ theُ studentsُ

throughُexplanation,ُquestioning, rُepetition,ُandُpredictionُactivitiesُduringُ

theُreadingُprocess. 

4.1.1.3.  Post-Reading Activities 

Basedُonُ theُobservation,ُscaffoldingُwasُalsoُ implementedُafterُ

readingُactivitiesُthroughُcomprehensionُquestions,ُretellingُactivities,ُandُ

reflection.ُTheُfindingsُofُtheُobservationُduringُtheُpost-readingُactivitiesُ

areُpresentedُinُTableُ4.3ُbelow. 

Tabel 4. 3 Observation Results of Post-Reading Activities 

No Observation Indicators Result 

1 Theُteacherُasksُcomprehensionُquestions Yes 

2 
Theُ teacherُ engagesُ studentsُ inُ retellingُ theُ

story 

Yes 
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3 
Theُ teacherُ encouragesُ independentُ readingُ

behaviour 

Yes 

4 Theُteacherُclosesُtheُlessonُwithُreflection Yes 

 

Accordingُ toُ theُdataُ inُTableُ4.3,ُ theُ teacherُ conductedُ severalُ

scaffoldingُactivitiesُafterُtheُreadingُsession.ُTheُobservationُshowedُthatُ

theُ teacherُ askedُ theُ studentsُ toُ answerُ comprehensionُ questionsُ afterُ

reading tُhe sُtory.ُThe sُtudentsُwereُalsoُasked tُo rُetell tُhe sُtoryُorallyُusingُ

simpleُsentencesُandُpictureُsupport.ُTheseُactivitiesُhelpedُ theُstudentsُ

practiceُreadingُcomprehensionُandُspeakingُskillsُsimultaneously. 

Basedُonُtheُinterview,ُtheُteacherُexplained: 

“Retelling activities are important because I can know whether 

students really understand the story or only read the words.” 

Theُ teacherُ alsoُ encouragedُ theُ studentsُ toُ participateُ

independentlyُ duringُ readingُ activities.ُ Theُ studentsُ whoُ experiencedُ

difficultiesُreceivedُadditionalُexplanationُandُguidanceُfromُtheُteacher.ُ

Atُtheُendُofُtheُlesson,ُtheُteacherُgaveُfeedbackُandُaskedُtheُstudentsُ

aboutُtheُmoralُvalueُandُimportantُmessageُfromُtheُstory. 

Basedُ onُ theُ findingsُ above,ُ theُ implementationُ ofُ scaffoldingُ

throughُchildren’sُstorybooksُwasُcarriedُoutُthroughُvocabularyُsupport,ُ

questioningُ techniques,ُ modelling,ُ guidedُ reading,ُ predictionُ activities,ُ

andُretellingُactivities.ُTheseُstrategiesُhelpedُtheُstudentsُunderstandُtheُ

textُgraduallyُandُparticipateُmoreُactivelyُduringُreadingُactivities. 

4.1.2. Teacher’s Perceptions toward the Use of Children’s Storybooks 

Theُdataُrelatedُtoُteacher’sُperceptionsُwereُobtainedُfromُinterviewsُandُ

supportedُbyُclassroomُobservations.ُTheُfindingsُrevealedُ thatُ theُ teacherُhadُ
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positiveُperceptionsُtowardُtheُuseُofُchildren’sُstorybooksُinُteachingُreadingُforُ

youngُlearners. 

4.1.2.1. Teacher’s Perceptions toward the Benefits of Storybooks 

Basedُonُclassroomُobservation,ُ theُ studentsُ showedُenthusiasmُ

andُ activeُ participationُ duringُ storybook-basedُ learningُ activities.ُ Theُ

observationُ resultsُ regardingُ students’ُ responsesُ towardُ theُ useُ ofُ

storybooksُareُpresentedُinُTableُ4.4ُbelow. 

Tabel 4. 4 Observation Results of Students’ Responses toward Storybooks 

No Observation Indicators Result 

1 
Theُ studentsُ participateُ activelyُ duringُ readingُ

activities 

Yes 

2 
Theُstudentsُ showُenthusiasmُduringُstorybook-

basedُlearning 

Yes 

3 
Theُ studentsُ answerُ teacher’sُ questionsُ

confidently 

Yes 

 

AsُpresentedُinُTableُ4.4,ُtheُuseُofُstorybooksُcreatedُaُpositiveُ

learningُ atmosphereُ inُ theُ classroom.ُ Theُ observationُ showedُ thatُ theُ

studentsُ becameُ moreُ attentiveُ andُ motivatedُ duringُ readingُ activitiesُ

whenُ storybooksُ wereُ used.ُ Mostُ theُ studentsُ activelyُ participatedُ inُ

classroomُdiscussionsُandُansweredُteacherُquestionsُenthusiastically. 

Duringُtheُinterview,ُtheُteacherُexplained: 

“Using storybooks makes the class more interesting. Students are 

more relaxed and more willing to join the activity.” 

Theُ teacherُ alsoُ explainedُ thatُ readingُ isُ notُ onlyُ aboutُ

pronouncingُwordsُcorrectly,ُbutُalsoُaboutُunderstandingُtheُmeaningُandُ

contextُofُtheُtext.ُAccordingُtoُtheُteacher,ُtheُstudentsُinُMIُXYZُwereُ
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encouragedُtoُpracticeُmembaca cerdas,ُwhereُtheُstudentsُwereُexpectedُ

toُunderstandُtheُstoryُandُretellُtheُinformationُusingُtheirُownُwords. 

Inُtermsُofُbenefits,ُtheُteacherُstated: 

“Students can learn new vocabulary from the story, and they can 

understand the meaning from the pictures.” 

Theُcolourfulُillustrationsُandُsimpleُlanguageُusedُinُstorybooksُ

helpedُ theُ studentsُ understandُ unfamiliarُ vocabularyُ moreُ easily.ُAsُ aُ

result,ُ theُ studentsُ becameُmoreُ confidentُ duringُ readingُ activitiesُ andُ

classroomُinteraction. 

4.1.2.2.  Teacher’s Perceptions toward Students’ Learning Differences and 

Challenges 

Basedُonُclassroomُobservation, tُhe sُtudentsُdemonstratedُdifferentُ

levelsُ ofُ participationُ andُ comprehensionُ duringُ readingُ activities.ُ Theُ

observationُfindingsُrelatedُtoُstudents’ُ learningُdifferencesُareُpresentedُ

inُTableُ4.5ُbelow. 

Tabel 4. 5 Observation Results of Students’ Learning Differences 

No Observation Indicators Result 

1 

Theُ teacherُ providesُ additionalُ supportُ forُ

strugglingُstudents 

Yes 

2 

Theُ teacherُ adjustsُ guidanceُ basedُ onُ students’ُ

abilities 

Yes 

3 Someُstudentsُstillُrequireُintensiveُguidance Yes 

 

AsُshownُinُTableُ4.5,ُtheُteacherُattemptedُtoُaccommodateُtheُ

students’ُ differentُ learningُneedsُ byُ providingُ appropriateُ guidanceُ andُ

supportُduringُtheُlearningُprocess.ُTheُobservationُshowedُthatُnotُallُofُ
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theُstudentsُdemonstratedُtheُsameُlevelُofُunderstandingُduringُreadingُ

activities.ُSomeُofُtheُstudentsُrequiredُadditionalُexplanationُandُteacherُ

guidance,ُespeciallyُinُunderstandingُvocabularyُandُretellingُtheُstory. 

Duringُtheُinterview,ُtheُteacherُexplained: 

“Students have different abilities. There are slow learners, 

middle learners, and high learners.” 

Theُteacherُalsoُexplainedُthatُallُofُtheُstudentsُreceivedُtheُsameُ

material,ُ butُ differentُ levelsُ ofُ supportُ andُ evaluationُ wereُ providedُ

accordingُ toُ theُ students’ُ comprehensionُ abilities.ُHighُ learnersُ usuallyُ

receivedُmoreُchallengingُ themesُandُquestions,ُwhileُ theُ studentsُwhoُ

experiencedُdifficultiesُreceivedُmoreُguidanceُandُexplanation. 

Inُaddition,ُtheُteacherُstated: 

“Not all students improve immediately because every student has 

different comprehension abilities.” 

Anotherُchallengeُmentionedُbyُthe tُeacherُwasُlimitedُpreparationُ

time,ُwhichُsometimesُmadeُitُdifficultُtoُprepareُsupportingُmaterialsُinُ

detail. 

Toُ improveُ storybook-basedُ learning,ُ theُ teacherُ suggestedُ thatُ

teacherُ shouldُ carefullyُ selectُ appropriateُ storybooksُ andُ createُ moreُ

interactiveُ classroomُ activities.ُ Theُ teacherُ alsoُ emphasizedُ theُ

importanceُofُscaffoldingُstrategies iُnُhelpingُstudentsُunderstand tُheُstoryُ

effectively. 

4.2. Discussion 

Thisُ sectionُ discussesُ theُ findingsُ relatedُ toُ theُ implementationُ ofُ

scaffoldingُthroughُtheُuseُofُchildren’sُstorybooksُinُteachingُreadingُforُyoungُ
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learnersُatُMIُUnggulanُXYZ.ُTheُdiscussion fُocusesُon tُwoُmainُaspects,ُnamelyُ

theُ implementationُ ofُ scaffoldingُ duringُ readingُ activitiesُ andُ theُ teacher’sُ

perceptionsُ towardُ theُ useُ ofُ children’sُ storybooksُ inُ Englishُ learning.ُ Theُ

findingsُobtainedُfromُclassroomُobservationsُandُinterviewsُareُinterpretedُandُ

connectedُwithُrelevantُtheoriesُandُpreviousُstudiesُrelatedُtoُscaffolding,ُyoungُ

learners,ُreadingُcomprehension,ُandُstorybook-basedُlearning. 

Theُ findingsُ showedُ thatُ scaffoldingُ wasُ implementedُ systematicallyُ

throughُ pre-reading,ُwhilst-reading,ُ andُ post-readingُ activities.ُ Inُ addition,ُ theُ

teacherُperceivedُchildren’sُstorybooksُasُeffectiveُteachingُmediaُbecauseُtheyُ

helpedُ studentsُ improveُ readingُ comprehension,ُvocabularyُmastery,ُ classroomُ

participation,ُandُ learningُmotivation.ُTheseُfindingsُareُ relevantُ toُVygotsky’sُ

theoryُofُZoneُofُProximalُDevelopmentُ(ZPD),ُwhichُexplainsُthatُlearnersُneedُ

guidanceُ andُ supportُ fromُmoreُ knowledgeableُ individualsُ inُ orderُ toُ achieveُ

higherُlevelsُofُunderstandingُandُindependenceُ(Vygotsky,ُ1978).ُInُthisُstudy,ُ

theُteacherُactedُasُaُfacilitatorُwhoُprovidedُcontinuousُassistanceُduringُreadingُ

activitiesُuntilُstudentsُgraduallyُbecameُmoreُconfidentُandُindependentُreaders. 

Moreُimportantly,ُtheُscaffoldingُtheoryُofُWood,ُBruner,ُandُRossُ(1976)ُ

servesُasُtheُprimaryُtheoreticalُanchorُforُallُfindingsُdiscussedُinُthisُchapter.ُ

Accordingُtoُthisُtheory,ُtheُteacher’sُroleُisُnotُsimplyُtoُtransferُknowledgeُbutُ

toُcalibrateُsupportُdynamicallyُaccordingُtoُtheُlearner’sُcurrentُperformance.ُInُ

theُcontextُofُthisُstudy,ُtheُteacherُoperationalizedُscaffoldingُbyُfirstُactivatingُ

students’ُ schemataُ (priorُ knowledge),ُ whichُ sparkedُ curiosityُ andُ promotedُ

engagement.ُThisُengagement,ُinُturn,ُmotivatedُstudentsُtoُinvestُinُpredictionُ

activities,ُ whichُ thenُ cultivatedُ criticalُ thinkingُ skillsُ andُ metacognitiveُ
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awareness.ُ Asُ studentsُ reflectedُ onُ storyُ meaningُ andُ relatedُ itُ toُ real-lifeُ

contexts, tُheyُdemonstrated tُheُdeepest lُevelُofُscaffolding’sُpurpose:ُempoweringُ

learnersُtoُmakeُmeaningfulُconnectionsُbeyondُtheُtext. 

4.2.1. The Implementation of Scaffolding through Children’s Storybooks 

Theُ findingsُ revealedُ thatُ scaffoldingُwasُ implementedُ throughُ severalُ

structuredُstagesُduringُreadingُactivities,ُnamelyُpre-reading,ُwhilst-reading,ُandُ

post-reading.ُ Theُ teacherُ providedُ supportُ graduallyُ throughُ vocabularyُ

explanation,ُ questioningُ techniques,ُ guidedُ reading,ُ predictionُ activities,ُ

repetition,ُ modeling,ُ andُ retellingُ activities.ُ Theseُ findingsُ indicateُ thatُ

scaffoldingُwasُimplementedُsystematicallyُtoُhelpُstudentsُunderstandُtheُstoryُ

stepُbyُstep. 

ThisُfindingُisُcloselyُrelatedُtoُtheُtheoryُproposedُbyُWood,ُBruner,ُandُ

Rossُ(1976),ُwhoُexplainedُthatُscaffoldingُrefersُtoُtemporaryُsupportُprovidedُ

byُ teacherُ toُ helpُ learnersُ accomplishُ tasksُ thatُ theyُ cannotُ completeُ

independently.ُ Inُ thisُ research,ُ theُ teacherُ continuouslyُ guidedُ studentsُ duringُ

readingُ activitiesُ untilُ studentsُ wereُ ableُ toُ participateُ moreُ activelyُ andُ

understandُtheُstoryُindependently. 

Inُaddition,ُ theُ implementationُofُ scaffoldingُ inُ thisُ studyُalsoُ reflectsُ

Vygotsky’sُZoneُofُProximalُDevelopmentُtheory.ُAccordingُtoُVygotskyُ(1978),ُ

childrenُlearnُmoreُeffectivelyُwhenُtheyُreceiveُguidanceُfromُteacherُorُmoreُ

capableُindividualsُduringُtheُlearningُprocess.ُTheُteacherُinُ thisُresearchُdidُ

notُimmediatelyُaskُtheُstudentsُtoُreadُandُunderstandُtheُstoryُindependently.ُ

Instead,ُtheُteacherُprovidedُassistanceُgraduallyُaccordingُtoُtheُstudents’ُ needsُ

andُcomprehensionُlevels 
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4.2.1.1. Pre-Reading Activities 

Theُ findingsُ showedُ thatُ scaffoldingُ inُ pre-readingُ activitiesُ wasُ

implementedُ throughُ vocabularyُ introduction,ُ pictureُ observation,ُ predictionُ

activities,ُandُguidingُquestions.ُBeforeُreadingُtheُstory,ُtheُteacherُintroducedُ

importantُvocabularyُandُaskedُstudentsُsimpleُquestionsُrelatedُtoُtheُtopicُofُ

theُstory.ُTheُteacherُalsoُencouragedُstudentsُtoُpredictُtheُstoryُcontentُbasedُ

onُtheُtitleُandُillustrationsُprovidedُinُtheُstorybook. 

Theseُfindingsُindicate tُhatُthe tُeacherُattemptedُtoُactivateُstudents’ُ priorُ

knowledgeُ beforeُ enteringُ theُmainُ readingُ activity.ُYoungُ learnersُ generallyُ

requireُcontextualُandُvisualُsupportُbeforeُreadingُbecauseُtheyُstillُhaveُlimitedُ

vocabularyُmasteryُ andُ readingُ experience.ُTherefore,ُ theُ useُ ofُ picturesُ andُ

simpleُquestionsُhelpedُstudentsُunderstandُtheُstoryُmoreُeasily. 

Fromُ theُ scaffoldingُ theoryُ perspective,ُ theseُ pre-readingُ strategiesُ

representُ theُ firstُ criticalُ functionُ ofُ scaffolding:ُ buildingُ aُ cognitiveُ bridgeُ

betweenُ students’ُ existingُ schemataُ andُ newُ textualُ information.ُ Whenُ theُ

teacherُ presentedُ storybookُ coversُ andُ illustrations,ُ students’ُ schemataُ wereُ

activated,ُ generatingُ naturalُ curiosityُ aboutُ theُ story’sُ content.ُ Thisُ curiosityُ

becameُtheُmotivationalُfoundationُthatُengagedُstudentsُinُpredictionُactivities.ُ

Accordingُ toُWood,ُBruner,ُ andُRossُ (1976),ُ effectiveُ scaffoldingُ reducesُ theُ

degreesُofُfreedomُinُaُ taskُandُdirectsُ learners’ُ attentionُ toُ theُmostُ relevantُ

featuresُ—ُinُthisُcase,ُguidingُstudentsُtoُformُpredictionsُthatُconnectedُtheirُ

priorُexperiencesُtoُtheُnewُreadingُmaterial. 

Thisُ findingُ isُ relevantُ toُ Vygotsky’sُ theory,ُ whichُ emphasizesُ theُ

importanceُofُsocialُ interactionُandُ teacherُguidanceُduringُ learningُactivities.ُ
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Theُ teacher’sُ assistanceُ beforeُ readingُ helpedُ studentsُ reduceُ confusionُ andُ

becomeُmoreُpreparedُtoُunderstandُtheُtext.ُThisُfindingُisُsupportedُbyُWood,ُ

Bruner,ُandُRossُ(1976),ُwhoُexplainedُthatُscaffoldingُcanُbeُimplementedُbyُ

simplifyingُ tasksُ andُ guidingُ learnersُ graduallyُ beforeُ theyُ completeُ learningُ

activitiesُindependently. 

TheُfindingsُareُalsoُconsistentُwithُScottُandُYtrebergُ(1990),ُwhoُstatedُ

thatُ youngُ learnersُ learnُmoreُ effectivelyُ throughُ visualُmaterials,ُ interactiveُ

activities,ُandُmeaningfulُclassroomُinteraction.ُStorybooksُcontainingُcolourfulُ

illustrationsُandُfamiliarُcontextsُcanُhelpُyoungُlearnersُconnectُnewُvocabularyُ

withُtheirُpriorُexperiences. 

Furthermore,ُtheُuseُofُpredictionُactivitiesُinُthisُstudyُisُsimilarُtoُtheُ

findingsُofُKambeyoُ(2021),ُwhoُexplainedُthatُpredictionُstrategiesُencourageُ

studentsُ toُ becomeُ activeُ readersُ becauseُ theyُ areُ involvedُ inُ constructingُ

meaningُ beforeُ readingُ theُ textُ completely.ُ Throughُ predictionُ activities,ُ theُ

studentsُdoُnotُonlyُ focusُonُ readingُwords,ُbutُalsoُ thinkُcriticallyُaboutُ theُ

possibleُcontentُofُtheُstory. 

4.2.1.2. Whilst-Reading Activities 

Theُfindingsُshowedُthatُscaffoldingُduringُwhilst-readingُactivitiesُwasُ

implementedُ throughُ readingُ aloud,ُ repetition,ُ questioningُ techniques,ُ

vocabularyُexplanation,ُgestures,ُfacialُexpressions,ُandُguidedُreadingُactivities.ُ

Duringُ theُ lesson,ُ theُ teacherُ readُ theُ storyُ aloudُ asُ aُ modelُ whileُ studentsُ

listenedُ carefully.ُAfterُ that,ُ studentsُ repeatedُ severalُ sentencesُ togetherُ andُ

practicedُreadingُinُturns. 
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Thisُ findingُ indicatesُ thatُ theُ teacherُ implementedُ verbalُ scaffoldingُ

duringُreadingُactivities.ُTheُteacherُcontinuouslyُguidedُstudentsُ throughُoralُ

explanation,ُrepetition,ُquestioning,ُandُclarificationُinُorderُtoُhelpُtheُstudentsُ

understandُ theُ storyُ gradually.ُTheُ teacherُ alsoُ explainedُ difficultُ vocabularyُ

usingُ simpleُ Englishُ andُ Indonesianُ languageُ soُ thatُ theُ studentsُ couldُ

understandُunfamiliarُwordsُmoreُeasily. 

ThisُfindingُisُrelevantُtoُArifinُetُal.ُ(2022),ُwhoُexplainedُthatُverbalُ

scaffoldingُsupportsُstudents’ُ comprehensionُbecauseُteacherُprovideُdirectُoralُ

assistanceُduringُlearningُactivities.ُYoungُlearnersُespeciallyُneedُverbalُsupportُ

because tُheyُareُstillُdeveloping lُanguageُcompetenceُandُreadingُcomprehensionُ

skills. 

Theُfindingsُalsoُshowedُthatُtheُteacherُfrequentlyُaskedُcomprehensionُ

questionsُsuchُasُ“Who is the character?”,ُ“What happened in the story?”,ُandُ

“Why is the character sad?”.ُTheseُquestioningُactivitiesُencouragedُtheُstudentsُ

toُ thinkُ activelyُ duringُ readingُ activitiesُ insteadُ ofُ onlyُ focusingُ onُ

pronunciation. 

Thisُ findingُ supportsُ Zuoُ etُ al.ُ (2023),ُwhoُ statedُ thatُ teacher-studentُ

interactionُ throughُ questioningُ activitiesُ helpsُ theُ studentsُ developُ

comprehensionُ skillsُ andُ classroomُ participationُ simultaneously.ُ Throughُ

questioningُtechniques,ُtheُstudentsُbecomeُmoreُinvolvedُinُunderstandingُtheُ

meaningُandُcontextُofُtheُstory. 

Inُaddition,ُtheُteacherُusedُgestures,ُfacialُexpressions,ُandُintonationُtoُ

clarifyُmeaningُduringُreadingُactivities.ُThisُfindingُreflectsُtheُcharacteristicsُ

ofُyoungُlearnersُexplainedُbyُScottُandُYtrebergُ(1990),ُwhoُstatedُthatُchildrenُ
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learnُmoreُeffectivelyُwhenُteacherُcombineُverbalُexplanationُwithُvisualُandُ

physicalُsupport.ُYoungُlearnersُoftenُrelyُonُvisualُclues,ُgestures,ُandُteacherُ

expressionsُtoُunderstandُmeaningُduringُclassroomُinteraction. 

Theُimplementationُofُguidedُreadingُactivitiesُinُthisُstudyُalsoُreflectsُ

proceduralُscaffoldingُbecauseُtheُteacherُorganizedُlearningُactivitiesُintoُclearُ

stagesُ andُcontinuouslyُguidedُ studentsُ throughoutُ theُ readingُprocess.ُOzkanُ

(2022)ُ explainedُ thatُ proceduralُ scaffoldingُ helpsُ learnersُ followُ learningُ

activitiesُsystematicallyُandُreducesُdifficultiesُduringُcomprehensionُactivities. 

Anotherُ importantُ findingُ duringُ whilst-readingُ activitiesُ isُ relatedُ toُ

strategicُscaffolding.ُTheُteacherُencouragedُtheُstudentsُtoُguessُwordُmeaningsُ

fromُ picturesُ andُ predictُ theُ continuationُ ofُ theُ story.ُTheseُ activitiesُ trainedُ

studentsُ toُ becomeُ moreُ independentُ readersُ becauseُ theُ studentsُ learnedُ toُ

constructُmeaningُ activelyُ fromُ theُ textُ insteadُ ofُ dependingُ fullyُ onُ teacherُ

explanation. 

ThisُfindingُisُrelevantُtoُKambeyoُ(2021),ُwhoُexplainedُthatُstrategicُ

scaffoldingُ helpsُ learnersُ developُ independentُ readingُ strategiesُ gradually.ُ

Throughُ guidedُ support,ُ studentsُ learnُ howُ toُ solveُ readingُ difficultiesُ andُ

understandُtextsُmoreُconfidently. 

4.2.1.3. Post-Reading Activities 

Theُ findingsُ revealedُ thatُ scaffoldingُ inُ post-readingُ activitiesُ wasُ

implementedُthroughُcomprehensionُquestions,ُretellingُactivities,ُreflection,ُandُ

classroomُ discussion.ُAfterُ readingُ theُ story,ُ studentsُ wereُ askedُ toُ answerُ

comprehensionُquestionsُandُretellُtheُstoryُusingُtheirُownُwords. 
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Thisُfindingُindicatesُthatُtheُteacherُemphasizedُreadingُcomprehensionُ

ratherُ thanُ mechanicalُ readingُ only.ُ Theُ studentsُ wereُ notُ onlyُ expectedُ toُ

pronounceُwordsُcorrectly,ُbutُalsoُexpectedُtoُunderstandُtheُmeaning,ُcontext,ُ

andُmoralُmessageُcontainedُinُtheُstory.ُThisُsituationُisُcloselyُrelatedُtoُtheُ

teacher’sُ conceptُ ofُmembaca cerdasُ orُ smartُ reading,ُwhereُ theُ studentsُ areُ

encouragedُtoُcaptureُtheُmeaningُofُtheُstoryُandُexplainُitُagainُindependently. 

Thisُ findingُ supportsُ Puspitaُ etُ al.ُ (2022),ُ whoُ statedُ thatُ readingُ

comprehensionُinvolvesُunderstandingُmeaningُandُconnectingُinformationُfromُ

theُ textُ withُ learners’ُ experiences.ُ Similarly,ُ Nikmahُ andُ Darwatiُ (2021)ُ

explainedُthatُreadingُcomprehensionُisُnotُlimitedُtoُdecodingُwords,ُbutُalsoُ

involvesُunderstandingُideas,ُmessages,ُandُcontextُwithinُtheُtext. 

Theُ findingsُ alsoُ showedُ thatُ retellingُ activitiesُ helpedُ theُ studentsُ

improveُ speakingُ confidenceُ andُ classroomُ participation.ُ Throughُ retellingُ

activities,ُ theُ studentsُ practicedُ reconstructingُ informationُ usingُ theirُ ownُ

language.ُTheُstudentsُwhoُwereُableُtoُretellُtheُstoryُgenerallyُdemonstratedُ

betterُunderstandingُofُtheُmainُideasُandُsequenceُofُeventsُinُtheُstory. 

ThisُfindingُisُconsistentُwithُAmbubuyogُetُal.ُ(2023),ُwhoُfoundُthatُ

retellingُ activitiesُ improveُ bothُ readingُ comprehensionُ andُ speakingُ skillsُ

becauseُ studentsُ activelyُ processُ andُ reconstructُ informationُ afterُ readingُ

activities. 

Inُ addition,ُ post-readingُ reflectionُ activitiesُ helpedُ studentsُ understandُ

theُmoralُvalueُandُmessageُcontainedُinُtheُstory.ُTheُteacherُguidedُstudentsُ

throughُdiscussionُactivitiesُsoُthatُstudentsُcouldُrelateُtheُstoryُtoُtheirُdailyُ

lifeُexperiences.ُThisُfindingُreflectsُcontextualُlearningُprinciplesُinُKurikulumُ
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Merdeka,ُwhichُ emphasizeُmeaningful,ُ student-centered,ُ andُ experience-basedُ

learningُactivities. 

Basedُonُ theseُ findings,ُ theُ implementationُofُ scaffoldingُ throughُpre-

reading,ُ whilst-reading,ُ andُ post-readingُ activitiesُ successfullyُ supportedُ

students’ُ comprehensionُandُparticipationُduringُreadingُ lessons.ُTheُ teacher’sُ

assistanceُplayedُanُimportantُroleُinُhelpingُyoungُlearnersُunderstandُtheُstoryُ

graduallyُandُparticipateُmoreُconfidentlyُduringُclassroomُinteraction. 

4.2.2. Teacher’s Perceptions toward the Use of Children’s Storybooks 

Theُfindingsُshowedُthatُtheُteacherُhadُpositiveُperceptionsُtowardُtheُ

useُofُchildren’sُstorybooksُinُteachingُreadingُforُyoungُlearners.ُBasedُonُtheُ

interview rُesults, tُhe tُeacherُbelieved tُhat sُtorybooksُareُeffective tُeachingُmediaُ

becauseُtheyُhelpُstudentsُbecomeُmoreُinterested,ُactive,ُandُconfidentُduringُ

Englishُlearningُactivities. 

Theُteacherُexplainedُthatُyoungُlearnersُnaturallyُenjoyُstories,ُcolorfulُ

illustrations,ُ andُ interactiveُ classroomُ activities.ُ Therefore,ُ storybooksُ helpُ

createُ aُ moreُ enjoyableُ andُ relaxedُ classroomُ atmosphere.ُ Studentsُ becameُ

moreُwillingُtoُparticipateُduringُreadingُlessonsُwhenُstorybooksُwereُusedُinُ

theُclassroom. 

ThisُfindingُisُconsistentُwithُWardiniُetُal.ُ(2023),ُwhoُexplainedُthatُ

storybooksُ increaseُ students’ُ motivationُ andُ classroomُ participationُ becauseُ

enjoyableُ learningُ materialsُ reduceُ anxietyُ andُ createُ positiveُ learningُ

experiences.ُSimilarly,ُScottُandُYtrebergُ(1990)ُstatedُthatُyoungُlearnersُlearnُ

moreُeffectivelyُwhenُlearningُactivitiesُareُmeaningful,ُenjoyable,ُandُvisuallyُ

supported. 
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Theُ findingsُ alsoُ revealedُ thatُ theُ teacherُ emphasizedُcomprehension-

focusedُ readingُ activitiesُ ratherُ thanُ readingُ mechanically.ُAccordingُ toُ theُ

teacher,ُstudentsُinُMIُXYZُareُencouragedُtoُpracticeُmembaca cerdas,ُwhereُ

studentsُareُexpected tُoُunderstand tُheُmeaningُandُcontextُof tُheُstoryُandُretellُ

itُusingُtheirُownُwords. 

ThisُfindingُsupportsُPuspitaُetُal.ُ(2022),ُwhoُexplainedُthatُreadingُisُ

notُ onlyُ recognizingُ wordsُ butُ alsoُ understandingُ meaningُ andُ interpretingُ

informationُ fromُ theُ text.ُ Similarly,ُ Williamsonُ etُ al.ُ (2023)ُ statedُ thatُ

meaningfulُ andُ interactiveُ readingُ activitiesُ helpُ childrenُ understandُ readingُ

materialsُmoreُeffectively. 

Anotherُ importantُ findingُ showedُ thatُ storybooksُ helpedُ studentsُ

improveُ vocabularyُ masteryُ becauseُ visualُ illustrationsُ supportedُ contextualُ

understanding.ُ Studentsُ couldُ understandُ unfamiliarُ vocabularyُ moreُ easilyُ

throughُpictures,ُcharacters,ُandُstoryُsituations. 

Thisُ findingُ isُ relevantُ toُ Pasakaُ etُ al.ُ (2023),ُ whoُ explainedُ thatُ

storybooksُsupportُvocabularyُacquisitionُbecauseُchildrenُcanُconnectُwordsُ

withُcontextualُmeaningُnaturallyُthroughُvisualُsupport.ُCipolettiُetُal.ُ(2025)ُ

alsoُstatedُthatُvisualُillustrationsُhelpُyoungُlearnersُcombineُtextualُandُvisualُ

informationُsimultaneouslyُduringُreadingُactivities. 

The tُeacherُalsoُexplained tُhat tُheُstudents iُn tُheُclassroomُhaveُdifferentُ

learningُ abilities,ُ includingُ slowُ learners,ُ middleُ learners,ُ andُ highُ learners.ُ

Therefore,ُtheُteacherُprovidedُdifferentُlevelsُofُsupportُaccordingُtoُstudents’ُ

comprehensionُabilities.ُTheُstudentsُwhoُexperiencedُdifficultiesُreceivedُmoreُ
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explanation, rُepetition,ُandُguidanceُduring rُeadingُactivities,ُwhileُhigh lُearnersُ

wereُgivenُmoreُchallengingُquestionsُandُtasks. 

Thisُ findingُ reflectsُ differentiatedُ instructionُ principles,ُwhereُ teacherُ

adjustُinstructionalُsupportُbasedُonُstudents’ُ readinessُandُlearningُneeds.ُThisُ

finding iُsُalsoُsupportedُbyُTabakُandُReiser (ُ2022),ُwhoُexplained tُhatُeffectiveُ

scaffoldingُ shouldُbeُ flexibleُ andُ adjustedُdynamicallyُ accordingُ toُ students’ُ

progressُandُlearningُdifficulties. 

Furthermore,ُtheُteacherُexplainedُthatُstorybooksُwereُselectedُbasedُonُ

CPُ (Capaianُ Pembelajaran)ُ andُ ATPُ (Alurُ Tujuanُ Pembelajaran)ُ inُ theُ

Indonesianُcurriculum.ُThisُfindingُindicatesُthatُstorybooksُwereُnotُonlyُusedُ

asُ entertainmentُ mediaُ butُ alsoُ asُ instructionalُ toolsُ thatُ supportُ literacyُ

developmentُandُcurriculumُachievement. 

Thisُ findingُ reflectsُ theُ principlesُ ofُ Kurikulumُ Merdeka,ُ whichُ

emphasizeُ literacyُ development,ُ contextualُ learning,ُ andُ student-centeredُ

instruction.ُ Throughُ storybook-basedُ learning,ُ studentsُ wereُ encouragedُ toُ

participateُ actively,ُunderstandُcontextualُmeaning,ُ andُdevelopُ literacyُ skillsُ

throughُenjoyableُclassroomُinteraction. 

Basedُon tُheُdiscussionُabove, tُhe tُeacherُperceivedُchildren’s sُtorybooksُ

asُ effectiveُ teachingُ mediaُ thatُ supportُ readingُ comprehension,ُ vocabularyُ

development,ُ classroomُ interaction,ُ learningُ motivation,ُ andُ students’ُ

confidenceُinُEnglishُlearningُactivities. 
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CHAPTER V 

CONCLUSION & SUGGESTION 

Thisُchapterُpresents tُheُconclusionُandُsuggestionsُof tُheُresearchُentitledُ

“Exploringُ theُ Implementationُ ofُ Scaffoldingُ throughُ theُ Useُ ofُ Children’sُ

StorybooksُasُaُTeachingُMediumُinُEnglishُClassesُforُYoungُLearners’ُ Readingُ

Skills”.ُTheُconclusionُ isُdrawnُbasedُonُ theُfindingsُobtainedُfromُclassroomُ

observationsُandُinterviewsُdiscussedُinُtheُpreviousُchapter.ُThisُchapterُmainlyُ

summarizesُ twoُ mainُ aspectsُ ofُ theُ research,ُ namelyُ theُ implementationُ ofُ

scaffoldingُ throughُ children’sُ storybooksُ duringُ readingُ activitiesُ andُ theُ

teacher’sُperceptionsُtowardُtheُuseُofُchildren’sُstorybooksُinُteachingُreadingُ

forُyoungُlearners.ُInُaddition,ُthisُchapterُalsoُprovidesُseveralُsuggestionsُforُ

Englishُ teacher,ُschools,ُandُfutureُresearchersُ relatedُ toُ theُ implementationُofُ

scaffoldingُ andُ theُ useُ ofُ children’sُ storybooksُ inُ Englishُ learningُ forُ youngُ

learners. 

5.1. Conclusion 

Basedُonُ theُ findingsُ andُdiscussion,ُ theُ implementationُ ofُ scaffoldingُ

through tُheُuseُofُchildren’sُstorybooksُwasُcarriedُoutُsystematically tُhroughُpre-

reading,ُwhilst-reading,ُ andُpost-readingُ activities.ُ Inُ theُpre-readingُ stage,ُ theُ

teacherُ introducedُ importantُ vocabulary,ُ usedُ pictures,ُ andُ askedُ guidingُ

questionsُ toُ activateُ students’ُ priorُ knowledgeُ beforeُ readingُ theُ story.ُDuringُ

whilst-readingُ activities,ُ theُ teacherُ providedُ supportُ throughُ readingُ aloud,ُ

questioningُ techniques,ُ vocabularyُ explanation,ُ repetition,ُ gestures,ُ andُ guidedُ

readingُ activities.ُ Inُ theُ post-readingُ stage,ُ studentsُ answeredُ comprehensionُ

questionsُandُretoldُtheُstoryُusingُtheirُownُwords.ُTheseُactivitiesُindicateُthatُ
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scaffoldingُwasُimplementedُgraduallyُtoُhelpُstudentsُunderstandُtheُtextُstepُbyُ

stepُandُbecomeُmoreُconfidentُduringُreadingُactivities. 

Moreُspecifically,ُtheُpredictiveُaspectُofُscaffoldingُplayedُaُcentralُroleُ

acrossُ allُ threeُ readingُ stages.ُ Whenُ theُ teacherُ activatedُ students’ُ priorُ

knowledgeُ(schemata)ُthroughُstorybookُillustrationsُandُguidingُquestions,ُthisُ

triggeredُcuriosity,ُwhichُsubsequentlyُdroveُstudents’ُ engagementُandُmotivationُ

toُparticipateُactively.ُPredictionُactivities,ُ inُparticular,ُ encouragedُstudentsُ toُ

thinkُ criticallyُ aboutُ storyُ contentُ beforeُ andُ duringُ reading,ُ whichُ inُ turnُ

developedُtheirُmetacognitiveُawarenessُ—ُtheُabilityُtoُmonitorُandُreflectُonُ

theirُownُunderstanding.ُUltimately,ُbyُconnectingُstoryُthemesُtoُtheirُdailyُlifeُ

experiences,ُstudentsُwereُguidedُtowardُapplyingُmeaningfulُimplicationsُinُrealُ

life.ُThisُcognitiveُchainُ—ُfromُschemataُandُcuriosity,ُthroughُengagementُandُ

motivation,ُtoُprediction,ُcriticalُthinking,ُandُmetacognitiveُawarenessُ—ُreflectsُ

theُdeeper fُunctionُof sُcaffoldingُasُnotُmerelyُa sُupportُstructure,ُbutُa sُystematicُ

mechanismُthatُdevelopsُindependentُandُreflectiveُyoungُreaders. 

TheُimplementationُofُscaffoldingُalsoُreflectedُVygotsky’sُtheoryُofُZoneُ

ofُ Proximalُ Developmentُ (ZPD),ُ whereُ theُ teacherُ actedُ asُ aُ facilitatorُ whoُ

continuouslyُguidedُstudentsُaccordingُtoُtheirُlearningُneedsُandُcomprehensionُ

levels.ُInُaddition,ُscaffoldingُwasُimplementedُflexiblyُforُslowُlearners,ُmiddleُ

learners,ُandُhighُlearnersُbyُprovidingُdifferentُlevelsُofُsupportُandُevaluationُ

duringُreadingُactivities. 

Furthermore,ُtheُfindingsُshowedُthatُtheُteacherُhadُpositiveُperceptionsُ

towardُtheُuseُofُchildren’sُstorybooksُinُteachingُreadingُforُyoungُlearners.ُTheُ

teacherُ perceivedُ storybooksُ asُ effectiveُ teachingُ mediaُ becauseُ theyُ helpedُ
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studentsُbecomeُmoreُactive,ُinterested,ُmotivated,ُandُconfidentُduringُEnglishُ

learningُ activities.ُ Storybooksُ alsoُ supportedُ students’ُ vocabularyُdevelopmentُ

andُ readingُ comprehensionُ becauseُ theُ storiesُ containedُ colorfulُ illustrations,ُ

simple lُanguage,ُandُmeaningfulُcontexts rُelated tُoُstudents’ُ daily lُifeُexperiences. 

Inُaddition,ُtheُteacherُemphasizedُthatُreadingُactivitiesُshouldُnotُonlyُ

focusُ onُ pronouncingُ wordsُ correctly,ُ butُ alsoُ onُ understandingُ meaningُ andُ

context.ُTherefore,ُtheُuseُofُstorybooksُsupportedُtheُimplementationُofُ“smartُ

reading”ُorُmembaca cerdas,ُwhereُstudentsُwereُencouragedُtoُcomprehendُtheُ

storyُandُretellُtheُinformationُusingُtheirُownُwords.ُTheُfindingsُindicateُthatُ

children’sُ storybooksُ andُ scaffoldingُ strategiesُ createdُ aُ moreُ meaningful,ُ

interactive,ُandُstudent-centeredُlearningُprocessُforُyoungُlearners. 

5.2. Suggestions 

Basedُonُtheُfindingsُandُconclusionsُofُthisُresearch,ُseveralُsuggestionsُ

areُ presentedُ forُ Englishُ teacher,ُ schools,ُ andُ futureُ researchers.ُ Theseُ

suggestionsُareُexpectedُtoُsupportُtheُimprovementُofُteachingُreadingُforُyoungُ

learnersُ throughُ theُ implementationُ ofُ scaffoldingُ andُ theُ useُ ofُ children’sُ

storybooksُasُteachingُmedia. 

5.2.1.  For English Teacher 

Englishُ teacherُ areُ suggestedُ toُ useُ children’sُ storybooksُ moreُ

frequentlyُ asُ teachingُ mediaُ inُ readingُ activitiesُ forُ youngُ learners.ُ

Storybooksُ canُ helpُ studentsُ understandُ readingُ materialsُ moreُ easilyُ

becauseُ theyُ provideُ visualُ support,ُ contextualُ language,ُ andُ interestingُ

stories.ُTeacherُareُalsoُencouragedُtoُimplementُscaffoldingُstrategiesُsuchُ
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asُ vocabularyُ explanation,ُ questioning,ُ guidedُ reading,ُ andُ retellingُ

activitiesُtoُsupportُstudents’ُ comprehensionُduringُreadingُlessons. 

Teacherُ shouldُ alsoُ payُ attentionُ toُ students’ُ differentُ learningُ

abilitiesُ byُ providingُ appropriateُ supportُ accordingُ toُ students’ُ needs.ُ

Studentsُwithُlowerُcomprehensionُabilitiesُmayُrequireُmoreُguidanceُandُ

explanation,ُ whileُ highُ learnersُ canُ beُ encouragedُ toُ completeُ moreُ

challengingُtasksُindependently. 

5.2.2. For Schools 

Schoolsُ areُ suggestedُ toُ provideُ moreُ Englishُ storybooksُ andُ

literacyُ resourcesُ forُ youngُ learnersُ toُ supportُ readingُ developmentُ andُ

literacyُprogramsُ inُ theُclassroom.ُSchoolsُ canُalsoُ encourageُ teacherُ toُ

createُmoreُinteractiveُandُmeaningfulُreadingُactivitiesُthroughُstorybook-

basedُ learning.ُ Inُ addition,ُ schoolsُmayُ supportُ literacy-focusedُ learningُ

environmentsُ thatُ helpُ studentsُ developُ readingُ habitsُ andُ Englishُ

communicationُskillsُfromُanُearlyُage. 

5.2.3. For Future Researchers 

Futureُresearchersُareُsuggestedُtoُconductُsimilarُstudiesُwithُaُ

largerُnumberُofُparticipantsُorُdifferentُeducationalُ settingsُ inُorderُ toُ

obtainُbroaderُandُmoreُvariedُfindings.ُFurtherُstudiesُmayُalsoُexploreُ

specificُ scaffoldingُ strategiesُ usedُ inُ storybook-basedُ learningُ orُ

investigateُ theُ effectivenessُ ofُ digitalُ storybooksُ inُ improvingُ youngُ

learners’ُ readingُcomprehensionُandُliteracyُskills. 
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Appendix 3. Research Instrument 

3.1 Observation Sheet 

No 

Stages of 

Reading 

Lesson 

Observation Indicators Yes No Note 

1.  

Pre-

reading 

Teacherُ introducesُ theُ storybookُ (title,ُ cover,ُ

characters)ُtoُactivateُpriorُknowledge 

  
 

2.  Teacherُ explainsُ theُ objectiveُ ofُ theُ readingُ

activityُ (e.g.,ُ vocabulary,ُ understandingُ storyُ

sequence) 

  

 

3.  Teacherُasksُpredictionُquestionsُ(e.g.,ُ“Whatُdoُ

youُthinkُwillُhappen?”) 

  
 

4.  

Whileُ

reading 

Teacherُ readsُ aloudُ withُ expressionُ toُ modelُ

pronunciation 

  
 

5.  Teacherُ pausesُ toُ explainُ difficultُ vocabularyُ

usingُgestures/pictures 

  
 

6.  Teacherُ asksُ guidingُ questionsُ duringُ readingُ

(e.g.,ُ“Whyُisُtheُcharacterُsad?”) 

  
 

7.  Teacherُ encouragesُ studentsُ toُ predictُ theُ nextُ

event 

  
 

8.  

Post-

reading 

 

Teacherُ asksُ comprehensionُ questionsُ (literalُ&ُ

inferential) 

  
 

9.  Teacherُ engagesُ studentsُ inُ retellingُ theُ storyُ

(withُpictureُsupport) 

  
 

10.  Teacherُencouragesُindependentُreadingُbehaviorُ

(e.g.,ُreadingُsimpleُsentencesُtogether) 

  
 

11.  Teacherُclosesُwithُreflectionُ(e.g.,ُ“Whatُdidُyouُ

learnُtoday?”) 

  
 

12.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Teacher’sُ

Perception 

Teacher’sُ perceptionُ ofُ theُ benefitsُ ofُ usingُ

storybooksُ forُ scaffoldingُ readingُ skills.ُ 

(e.g.,ُ improvingُ comprehension,ُ vocabularyُ

development,ُstudentُengagement.) 

  

 

13.  Teacher’sُperceptionُofُhowُscaffoldingُsupportsُ

students’ُ readingُ confidenceُ andُ participation.ُ 

(e.g.,ُ increasedُ willingnessُ toُ answerُ questions,ُ

reducedُanxiety.) 

  

 

14.  Teacher’sُ perceptionُ ofُ challengesُ inُ applyingُ

scaffoldingُ duringُ readingُ activities.ُ 

(e.g.,ُ limitedُ time,ُ mixed-abilityُ students,ُ

classroomُmanagement.) 

  

 

15.  Teacher’sُperceptionُofُstudents’ُ responseُtowardُ

scaffoldingُ strategies.ُ 

(e.g.,ُ enthusiasm,ُ dependence,ُ gradualُ

independence.) 

  

 

16.  Teacher’sُ perceptionُ ofُ theُ effectivenessُ ofُ

scaffoldingُ inُ helpingُ studentsُ becomeُ

independentُ readers.ُ 

(e.g.,ُ readinessُ toُ readُ withoutُ support,ُ fadingُ

process.) 
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3.2 Interview Questions 

1. Howُdoُyouُfeelُaboutُusingُchildren’sُstorybooksُtoُteachُreading? 

2. Inُyourُopinion,ُwhatُareُtheُbenefitsُofُusingُstorybooksُforُyoungُlearners’ُ

readingُdevelopment? 

3. Howُdoُstudentsُusuallyُrespondُtoُreadingُlessonsُthatُuseُstorybooks? 

4. Inُyourُopinion,ُhowُeffectiveُareُstorybooksُinُimprovingُstudents’ُ readingُ

skills? 

5. Haveُyouُseenُanyُchangesُinُstudents’ُ readingُhabitsُorُinterestُafterُusingُ

storybooks? 

6. Howُ doُ youُ useُ scaffoldingُ toُ helpُ studentsُ understandُ theُ storyُ whenُ

reading? 

7. Canُ youُ describeُ anُ activityُ orُ strategyُ thatُ worksُ wellُ toُ helpُ studentsُ

understandُtheُstory? 

8. Doُyouُprepareُanyُextraُmaterialsُbeforeُusingُaُstorybookُinُclass?ُIfُyes,ُ

whatُdoُyouُprepare? 

9. Howُdoُyouُplanُyourُreadingُlessonsُwhenُyouُuseُstorybooks? 

10. Canُyouُgiveُanُexampleُofُaُstorybookُyouُrecentlyُusedُandُexplainُwhyُ

youُchoseُit? 

11. Howُdoُyouُconductُreading-aloudُactivitiesُusingُstorybooks? 

12. Whatُ techniquesُ doُ youُ useُ toُ keepُ studentsُ interestedُ duringُ theُ readingُ

session? 

13. Howُdoُyouُapplyُscaffoldingُtoُsupportُstudents’ُ readingُcomprehension? 

14. Howُdoُyouُuseُquestionsُorُdiscussionsُtoُhelpُstudentsُunderstandُtheُstory? 

15. Canُyouُexplainُa sُpecificُactivity tُhatُhasُhelpedُstudentsُunderstand tُhe sُtoryُ

well? 

16. Howُdoُyouُcheckُorُassessُstudents’ُ understandingُafterُreadingُactivities? 

17. Howُdoُstudentsُgenerallyُreactُtoُstorybook-basedُreadingُlessons? 

18. Howُeffectiveُdoُyouُthinkُstorybooksُareُinُhelpingُstudentsُimproveُtheirُ

readingُskills? 

19. Haveُ youُ noticedُ anyُ improvementsُ inُ students’ُ motivationُ orُ interestُ inُ

readingُafterُusingُstorybooks? 

20. Whatُsuggestionsُdoُyouُhaveُtoُmakeُtheُuseُofُstorybooksُmoreُeffectiveُinُ

teachingُreading? 
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Appendix 4. Research Instruments’ Result 

4.1 Observation Sheets  
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4.2 Interview 

No Question Answer 

1. Howُdoُyouُ feelُaboutُ

usingُ children’sُ

storybooksُ toُ teachُ

reading? 

Honestly,ُ Iُ feelُ quiteُ positiveُ aboutُ it.ُ Usingُ children’sُ

storybooksُmakesُ theُ classُmoreُ aliveُ comparedُ toُ justُ

usingُ textbooks.ُ Theُ studentsُ seemُ moreُ relaxedُ andُ

willingُtoُread.ُButُsometimes,ُitُalsoُdependsُonُtheُclassُ

condition.ُIfُtheُstudentsُareُtooُactive,ُitُcanُbeُaُbitُhardُ

toُmanage. 

2. Inُ yourُ opinion,ُ whatُ

areُtheُbenefitsُofُusingُ

storybooksُ forُ youngُ

learners’ُ readingُ

development? 

Iُ thinkُ theُ biggestُ benefitُ isُ thatُ studentsُ canُ learnُ

vocabularyُ inُ context,ُ notُ justُmemorizingُwords.ُTheyُ

alsoُ learnُhowُsentencesُareُformed.ُAndُbecauseُofُ theُ

pictures,ُ theyُ canُ guessُ theُmeaningُ evenُ ifُ theyُ don’tُ

knowُallُtheُwords. 

3. Howُ doُ studentsُ

usuallyُ respondُ toُ

readingُlessonsُthatُuseُ

storybooks? 

Mostُ ofُ themُ respondُ positively.ُ Theyُ lookُ moreُ

interested,ُ especiallyُ whenُ theُ storyُ isُ funnyُ orُ hasُ

colorfulُpictures.ُButُthereُareُalsoُaُfewُstudentsُwhoُstillُ

struggleُandُpreferُbeingُguidedُdirectly. 

 

4. Inُ yourُ opinion,ُ howُ

effectiveُareُstorybooksُ

inُ improvingُ students’ُ

readingُskills? 

Iُwouldُsayُtheyُareُquiteُeffective,ُbutُnotُenoughُifُusedُ

alone.ُ Weُ stillُ needُ otherُ activitiesُ toُ supportُ readingُ

skills,ُlikeُexercisesُorُrepetition. 

 

5. Haveُ youُ seenُ anyُ

changesُ inُ students’ُ

readingُ habitsُ orُ

interestُ afterُ usingُ

storybooks? 

Yes,ُsomeُstudentsُbecomeُmoreُconfidentُtoُreadُaloudُ

andُmoreُcuriousُaboutُstories.ُButُnotُallُstudentsُshowُ

significantُchanges,ُespeciallyُthoseُwhoُalreadyُhaveُlowُ

interestُinُreading. 

6. Howُ doُ youُ useُ

scaffoldingُ toُ helpُ

studentsُunderstandُ theُ

storyُ whenُ reading? 

 

Usually,ُbeforeُreading,ُIُintroduceُsomeُkeyُvocabularyُ

andُaskُsimpleُquestionsُaboutُtheُtopic.ُWhileُreading,ُIُ

guideُ themُ littleُ byُ little,ُ andُ afterُ reading,ُ Iُ helpُ themُ

summarizeُtheُstory. 

7. Canُ youُ describeُ anُ

activityُorُ strategyُ thatُ

worksُ wellُ toُ helpُ

studentsُunderstandُ theُ

story? 

Oneُactivityُthatُworksُwellُ isُaskingُstudentsُtoُpredictُ

theُ storyُ fromُ theُ picturesُ beforeُ reading.ُ Itُ helpsُ themُ

becomeُmoreُinvolvedُandُcurious. 

 

8. Doُ youُ prepareُ anyُ

extraُ materialsُ beforeُ

usingُ aُ storybookُ inُ

class?ُ Ifُ yes,ُ whatُ doُ

youُprepare? 

Yes,ُ Iُ usuallyُ prepareُ vocabularyُ lists,ُ someُ guidingُ

questions,ُandُsometimesُworksheets.ُButُhonestly,ُIُdon’tُ

alwaysُhaveُenoughُtimeُtoُprepareُeverythingُinُdetail. 
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9. Howُ doُ youُ planُ yourُ

readingُ lessonsُ whenُ

youُuseُstorybooks? 

Iُ usuallyُ divideُ itُ intoُ threeُ stages:ُ pre-reading,ُ while-

reading,ُandُpost-reading.ُItُhelpsُmeُorganizeُtheُlessonُ

moreُclearly. 

 

10. Canُ youُ giveُ anُ

exampleُofُaُstorybookُ

youُ recentlyُ usedُ andُ

explainُwhyُyouُ choseُ

it? 

 

Recently,ُ Iُusedُaُ simpleُstorybookُwithُshortُ sentencesُ

andُ clearُ pictures.ُ Iُ choseُ itُ becauseُ itُ matchedُ theُ

students’ُ levelُandُtheyُwouldn’tُfeelُoverwhelmed. 

11. Howُ doُ youُ conductُ

reading-aloudُ activitiesُ

usingُstorybooks? 

Iُusuallyُreadُtheُstoryُfirstُtoُgiveُthemُaُmodel,ُthenُIُ

askُstudentsُtoُrepeatُorُreadُin tُurns.ُSometimesُIُalsoُaskُ

themُtoُreadُinُgroups. 

12. What tُechniquesُdoُyouُ

useُ toُ keepُ studentsُ

interestedُ duringُ theُ

readingُsession? 

Iُ tryُ toُ useُ differentُ voices,ُ gestures,ُ andُ facialُ

expressions.ُSometimesُIُalsoُpauseُandُaskُquestionsُtoُ

keepُthemُfocused. 

13. Howُ doُ youُ applyُ

scaffoldingُ toُ supportُ

students’ُ readingُ

comprehension? 

Iُ giveُ supportُ stepُ byُ step,ُ startingُ fromُ simpleُ

explanations,ُthenُguidingُquestions,ُandُgraduallyُlettingُ

themُunderstandُbyُthemselves. 

14. Howُ doُ youُ useُ

questionsُorُdiscussionsُ

toُ helpُ studentsُ

understandُ theُ story? 

 

Iُ usuallyُ askُ simpleُ questionsُ first,ُ likeُ aboutُ theُ

charactersُorُsetting, tُhenُmove tُoُslightlyُdeeperُquestionsُ

aboutُtheُmainُidea. 

 

15. Canُ youُ explainُ aُ

specificُactivityُthatُhasُ

helpedُ studentsُ

understandُ theُ storyُ

well? 

Iُthinkُretellingُtheُstoryُisُquiteُeffective.ُWhenُstudentsُ

canُ retellُ it,ُ itُ showsُ thatُ theyُ understand,ُ evenُ ifُ theirُ

languageُisُstillُsimple. 

16. Howُ doُ youُ checkُ orُ

assessُ students’ُ

understandingُ afterُ

readingُactivities? 

Iُusuallyُaskُcomprehensionُquestionsُorُgiveُshortُtasks.ُ

Sometimesُ Iُ alsoُ observeُ howُ theyُ respondُ duringُ theُ

lesson. 

17. Howُ doُ studentsُ

generallyُ reactُ toُ

storybook-basedُ

readingُlessons? 

Inُgeneral,ُ theyُenjoyُ itُmoreُ thanُ regularُ lessons.ُTheyُ

seemُmoreُactiveُandُlessُbored. 

18. Howُ effectiveُ doُ youُ

thinkُ storybooksُ areُ inُ

helpingُ studentsُ

improveُ theirُ readingُ

skills? 

 

Theyُ areُ effective,ُ especiallyُ forُ buildingُ basicُ

understandingُandُinterest.ُButُforُmoreُadvancedُskills,ُ

weُstillُneedُadditionalُmaterials. 
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19. Haveُ youُ noticedُ anyُ

improvementsُ inُ

students’ُ motivationُ orُ

interestُ inُreadingُafterُ

usingُstorybooks? 

Yes,ُespecially iُn tُheُbeginning.ُStudentsُareُmoreُexcited.ُ

Butُmaintainingُthatُinterestُisُstillُaُchallenge. 

20. Whatُ suggestionsُ doُ

youُ haveُ toُ makeُ theُ

useُofُstorybooksُmoreُ

effectiveُ inُ teachingُ

reading? 

Iُthinkُteacherُneedُtoُchooseُtheُrightُlevelُofُstorybooksُ

andُ combineُ themُ withُ interactiveُ activities.ُ Also,ُ

scaffoldingُ isُ importantُ soُ studentsُ don’tُ feelُ lostُwhenُ

reading. 
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Appendix 5. Research Timeline 

Research Timeline 

No Activity Date/Period 

1. Preparationُ(coordinationُwithُschoolُandُ

instrumentُvalidation) 

August,ُ2025 

2. InitialُobservationُofُEnglishُclasses 2025 

3. Dataُcollectionُthroughُteacherُinterviews 2025 

4. Documentationُ(photos,ُlessonُplans,ُandُteachingُ

materials) 

Throughoutُdataُ

collection 

5. Dataُtranscriptionُandُorganization 2026 

6. Dataُanalysis 2026 

7. Writingُresearchُfindings 2026 

8. Finalُreportُrevisionُandُsubmission 2026 
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Appendix 6. Lesson Plan 

RENCANA PELAKSANAAN PEMBELAJARAN (RPP) 

Madrasah : MI Unggulan Mambaus Sholihin 

Mata Pelajaran : Bahasa Inggris 

Fase / Kelas : 4 

Alokasi Waktu : 35 menit x 2 

 
Identifikasi Kesiapan Murid:ُ Guruُ mengidentifikasiُ kesiapanُ muridُ sebelumُ

belajar,ُsepertiُpengetahuanُawal,ُminat,ُlatarُbelakang,ُdanُkebutuhanُ

belajar,ُsertaُaspekُlainnya. 

Guruُmengajakُmuridُ untukُmenyanyikanُ laguُ tentangُ waktuُ dalamُ

bahasaُinggris. 

Materi Pelajaran:ُTellingُTimeُforُOurُDailyُActivities 

Dimensi Profil Lulusan: Pilihlah dimensi profil lulusan yang 

akan dicapai dalam pembelajaran. 
TOPIKُ1 KeimananُdanُKetakwaanُterhadapُTuhanُYME √ 

TOPIKُ2 Kewargaan √ 

TOPIKُ3 PenalaranُKritis  

TOPIKُ4 Kreativitas √ 

TOPIKُ5 Kolaborasi √ 

TOPIKُ6 Kemandirian √ 

TOPIKُ7 Kesehatan  

TOPIKُ8 Komunikasi √ 
 

Topik Panca Cinta: Pilihlah topik Panca Cinta yang sesuai 

dengan materi pembelajaran. 
TOPIKُ1 CintaُAllahُdanُRasul-Nya √ 

TOPIKُ2 CintaُIlmu √ 

TOPIKُ3 CintaُLingkungan  

TOPIKُ4 CintaُDiriُdanُSesamaُManusia √ 

TOPIKُ5 CintaُTanahُAir  
 

Materi Integrasi KBC: Tuliskanُmateriُ integrasiُKBCُ(PancaُCinta)ُ

yangُakanُdikembangkanُdanُrelevanُdenganُmateriُpembelajaran.ُ 

1. Ubudiyah Daily Routines 

2. Cleaning Time 

3. Playing time 

4. Ceremony Time 

Visi Madrasah: 

Alim,ُSholeh,ُKafi,ُEntrepreneurُandُMultipleُIntelegencies 

7 Kebiasaan anak Indonesia Hebat: 

1. BangunُPagi 

2. Beribadah 

3. OlahُRaga 

4. GemarُBelajarُ 

5. MakanُSehatُdanُBergizi 

6. Bermasyarakatُ 

7. Istirahat 

Desain 

Pembelajaran 

Capaian Pembelajaran: Murid-murid mampu memahami jadwal 

kegiatan sehari-hari bersama waktunya dalam bahasa Inggris. 

Lintas Disiplin Ilmu:ُ 
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1. Pendidikanُ Pancasila:ُ menerapkanُ hidupُ disiplinُ denganُ

mengetahuiُkegiatanُsehari-hariُsesuaiُwaktunya. 

2. Matematika:ُmengetahuiُcaraُmembacaُjamُdenganُbenar. 

Tujuan Pembelajaran:  

1. Murid-muridُmampuُmenyebutkanُminimalُ3ُkegiatanُsehari-

hariُmerekaُdalamُbahasaُInggris 

2. Murid-muridُmampuُmenggunakanُquarterُdanُhalfُuntukُlebihُ

atauُkurangُsaatُmembacaُwaktuُdalamُbahasaُInggris. 

3. Murid-muridُ mampuُ membedakanُ penggunaanُ pastُ danُ toُ

untukُmembacaُwaktuُdalamُbahasaُInggris. 

Topik Pembelajaran:ُ 

1. DailyُActivities 

a. OurُUbudiyahُRoutines 

b. MorningُRoutines/ُPreُSchoolُRoutines 

2. VocabsُaboutُTime 

a. Half 

b. Quarter 

c. Past 

d. Toُ 

Praktik Pedagogis:ُ 

1. Inkuiri:ُmodelُpembelajaranُyangُmemusatkanُkepadaُpelajarُ

untukُlebihُberfikiranُkritisُdalamُmemahamiُpelajaran 

2. Kolaboratif:ُmurid-muridُ salingُ bekerjasamaُ dalamُmenncariُ

jawabanُdariُpertanyaanُyangُdiberikanُguruُ 

3. TanyaُJawab:ُmurid-murid fُokusُmendengarkanُpertanyaanُdariُ

guruُ kemdianُ mengangkatُ tanganُ untukُ menjawabُ atauُ

menungguُguruُmenyebutُnamanyaُuntukُmenjawab. 

Kemitraan Pembelajaran:ُ 

1. OrangُTuaُdanُpendampingُpondok:ُagarُmendampingiُmurid-

muridُmengenalُkegiatanُsesuaiُwaktunya. 

2. GuruُPKN:ُmenanamkanُkepadaُmurid-muridُakanُpentingnyaُ

kedisiplinanُilmu.ُ 

3. Guruُ Matematika:ُ mengajarkanُ kepadaُ murid-muridُ untukُ

membacaُjamُdenganُbenar. 

Lingkungan Pembelajaran:ُRuangُKelasُdanُSekitarُSekolah 

Memastikanُ ruangُkelasُbersihُdanُ rapiُ agarُ suasanaُbelajarُmenjadiُ

nyamanُdanُtenang. 

Pemanfaatan Digital:ُGambarُJam,ُVideoُkegiatanُsehari-hariُ 

SOP Pembelajaran:ُ 

1. Guruُ masukُ kelasُ danُ murid-muridُ siapُ diُ bangkuُ masing-

masing 

2. Guruُmemeriksaُkesiapanُkelas 

3. Guruُ memastikanُ kelasُ bersihُ danُ rapiُ sebelumُ memulaiُ

pembelajaran 

4. Guruُ memastikanُ muridُ membawaُ bukuُ pelajaranُ sesuaiُ

denganُjadwalُhariُitu 

5. Guruُ memastikanُ alatُ tulisُ muridُ lengkapُ danُ siapُ untukُ

dipakai 

6. Guruُmemastikanُkerapianُseragamُmurid 

Langkah-Langkah Pembelajaran 

AWAL (Prinsipُpembelajaranُyangُbermaknaُdanُmenggembirakan) 
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uru 

Pengalaman 

Belajar 

Guruُ masukُ kelasُ danُ megabsenُ murid-muridُ menggunakanُ iceُ

breaking. 

IceُBreakingُPembuka 

Teacher:ُGoodُMorningُEverybody,ُ listenُ toُmeُ carefully.ُ Iُ amُYourُ

teacherُMrs.ُRessa 

Students:ُIُamُyourُstudentsُIُamُNauree,ُIُamُAmel,ُIُamُPutri,ُIُamُ

fafa,ُIُamُNesya,ُIُamُSenandung,ُIamُIma,ُIُamُCece,ُIُamُNiswa,ُIُ

amُBilqis,ُ Iُ amُAyyunda,ُ Iُ amُTyas,ُ Iُ amُRehan,ُ Iُ amُBagus,ُ Iُ amُ

Fauzan,ُIُamُGabsen. 

Teacher:ُWelocomeُtoُEnglishُActivity,ُIُsayُhelloُyouُsayُhai,ُhello 

Students:ُHai 

Teacher:ُIُsayُreadyُyouُsayُgo,ُready… 

Students:ُGo 

Teacher;ُSayُsalam… 

Students:ُAssalamu’alaikumُ 

Teacher:ُWa’alaikumsalam.ُLet’sُbeginُourُstudyُtodayُbyُrecitingُAl-

Basmalah 

Students:ُBismillahirrahmanirrahim 

SingingُaُSongُ“WhatُTimeُisُit?ُBrotherُJohn” 

“Itُisُthreeُo’clock,ُitُisُthreeُo’clock,ُwakeُupُdear,ُwakeُupُdear” 

INTI  

Guruُ memberikanُ instruksiُ agarُ murid-muridُ menuliskanُ 3ُ kegiatanُ

sehari-hariُmereka. 

“Let’sُ openُ yourُ notebookُ andُ prepareُ yourُ pencil.ُ Writeُ onُ yourُ

notebookُ3ُactivities,ُthatُyouُussuallyُdoُandُyourُdailyُroutinesُwithُ

theُtime” 

1. Iُwokeُupُearlyُinُtheُmorningُatُ03.00 

2. Iُhaveُaُbreakfastُatُ06.15 

3. Iُgoُbackُhomeُatُ12.30 

Memahami  

Guruُmenerangkanُkepadaُmurid-muridُtentangُُjamُdalamُsehari: 

Oneُo’clockُ:ُ01.00 

Twoُo’clockُ:ُ02.00 

Threeُo’clockُ:ُ03.00 

Fourُo’clockُ:ُ04.00 

Fiveُo’clockُ:ُ05.00 

Sixُo’clockُ:ُ06.00 

Sevenُo’clockُ:ُ07.00 

Eightُo’clockُ:ُ08.00 

Nineُo’clockُ:ُ09.00 

Tenُo’clockُ:ُ10.00 

Elevenُo’clockُ:ُ11.00 

Twelveُo’clockُ:ُ12.00 

Quarter:ُ15ُmenitُ/ُseperempat 

Half:ُ30ُmenitُ/ُsetengah 

Past:ُlebih 

To:ُkurang 

Example:ُ 

1. ُ07.05:ُSevenُOُFive 

2. 08.10:ُEightُTenُ/ُTenُPastُEight 

3. 10.15:ُTenُFifteenُ/ُQuarterُPastُTen 

4. 11.30ُ:ُElevenُThirtyُ/ُHalfُPastُEleven 
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5. 09.45:ُNineُFourtyُFiveُ/ُQuarterُToُTen 

6. 05.55:ُFiveُFiftyُFiveُ/ُFiveُtoُSix 

Guruُ secaraُ acakُ meberikanُ pertanyaanُ kepadaُ siswaُ denganُ

menyebutkanُ soaُ terlebihُ dahuluُ baruُ menunjukُ namaُ murid.ُ

(Pertanyaanُsesuaiُexmplesُyangُtelahُdiberikan) 

Mengaplikasi:ُ 

Guruُmemintaُmurid-muridُuntukُkembaliُmelihatُtulisanُdiُbukuُtulisُ

masing-masing. 

Guruُ memintaُ murid-muridُ untukُ menuliskanُ waktuُ padaُ setiapُ

kegiatanُdalamُbahasaُInggris. 

“Backُtoُyourُnotebookُandُwriteُtheُtimeُonُyourُativitiesُinُenglishُasُ

Iُdoُformُtheُexamples” 

Guruُmenunjukُ3ُnamaُanakُuntukُmembacakanُhasilُ dariُ pekerjaanُ

mereka; 

1. Highُlevel:ُAyyundaُ 

2. Middleُlevel:ُBilqis 

3. LowُLevel:ُAmel 

Merefleksi:ُ 

Guruُmemberikanُbeberapaُpertanyaanُdanُmenunjukُbeberapaُmuridُ

untukُmajuُkeُdepan. 

Highُlevelُquestion:ُ 

Readُtheُtimeُbellowُinُenglishُusingُ“to”ُ 

1. 07.45: 

2. 09.35: 

Middleُlevelُquestion: 

Readُtheُtimeُbellowُinُenglishُusingُ“past”ُ 

1. 11.15: 

2. 04.30: 

Lowُlevelُquestion: 

Readُtheُtimeُbellowُinُenglishُwithoutُusingُpastُorُto 

1. 09.05 

2. 12.20 

PENUTUP:ُ (Prinsipُ pembelajaranُ yangُ digunakanُ berkesanُ danُ

bermakna).ُ 

Guruُ memberikanُ kata-kataُ motivasiُ tentangُ waktuُ danُ pentingnyaُ

menjagaُkedisiplinanُwaktu. 

ُ“EitherُyouُRunُُtheُDayُorُtheُDayُRunsُyou” 

 الوَقْتُ كَالشَّيْفِ إِنْلَمْ تقَْطَعُهُ قطََعَكَ 
Let’sُcloseُourُstudyُtodayُbyُrecitingُal-Hamdalah 

“Alhamdulillahi Rabbil ‘aalamiin” 

Asesmen 

Pembelajaran 

 

 

Asesmen pada Awal Pembelajaran:  

1. Guruُmenelitiُkesiapanُbelajarُmurid-muridُmulaiُdariُkeadaanُ

kelasُdanُbuku-bukuُsiswaُsertaُkeadaanُbangkuُmurid-murid.ُ 

2. Guruُ memastikanُ tidakُ adaُ bendaُ lainُ diُ atasُ mejaُ kecualiُ

peralatanُuntukُbelajarُbahasaُInggris. 

3. Guruُmenuliskanُwaktu-waktuُdalamُbahasaُ inggrisُdiُpapanُ

tulisُkemudianُmengajakُmurid-muridُuntukُmembacaُbersama-

sama: 

4. Guruُ mengajakُ muridُ untukُ mengulangُ bacaanُ danُ

membagikanُmuridُkepadaُ3ُlevel: 

a. Lowُ level:ُ (Amelُ danُBagus)ُ diُ ajakُmengulangُ perkataُ

denganُdiberiُcontohُagarُmengikutiُagarُbacaanُbenar. 
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b. Middleُ level:ُ (Bilqis,ُ Nauree,ُ Fafaُ danُ Rehan)ُ diُ ajakُ

mengulangُdenganُdiberiُcontohُperkalimat. 

c. HighُLevel:ُ(AyyundaُdanُNiswa)ُdiُberiُkesempatanُuntukُ

membacaُ sendiriُ terlebihُ dahuluُ baruُ dibetulkanُ jikaُ adaُ

kesalahan. 

Denganُ diferensiasiُ iniُ akanُ memberikanُ pembelajaranُ yangُ lebohُ

berkesanُdanُbermaknaُagarُsiswaُbisa lُebihُmemahamiُpelajaranُsesuaiُ

levelnya. 

Asesmen pada Proses Pembelajaran: guruُ mengobservasiُ setiapُ

muridُdalamُmenerimaُpelajaranُdanُmengelompokkanُkepadaُ3ُlevelُ

sepertiُ sebelumnya,ُ bagiُ siswaُ yangُ sudahُ mahirُ akanُ diberiُ tugasُ

mandiriُ anُ bagiُ siswaُ yangُmasihُ kurangُ akanُ diberiُ pendampinganُ

khususُagarُdapatُmemahamiُpelajaranُdenganُlebihُbaik. 

Asesmen pada Akhir Pembelajaran:ُ guruُ menunjukُ 2ُ muridُ dariُ

setiapُlevelُuntukُmajuُkeُdepanُdanُmengerjakanُsoalُsesuaiُdenganُ

levelُmerekaُmasing-masing. 

 

 

Rentang Nilai Siswa 

No. Nilai  Predikat  

1 85-100 SangatُBaik 

2 70-84 Baik 

3 50-69 Cukupُ 

4 0-49 Kurangُ 
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LAMPIRAN ASESMEN 

 
Fotoُdiُ atasُmenunjukkanُ tentangُ siswaُyangُ termasukُdalamُukuranُ

highُ levelُ atauُ sangatُ baikُ dalamُ memahamiُ pembelajaran.ُ Siswaُ mampuُ

menyelesaikanُtugasُdenganُtepatُwaktuُdanُmendapatُnilaiُsempurna. 

 
Fotoُdiُatasُmenunjukkanُtentangُhasilُkerjaُsiswaُyangُtermasukُdalamُ

ukuranُ lowُ levelُ atauُ kurangُ dalamُ memahamiُ pembelajaran.ُ Siswaُ belumُ

mampuُmenyelesaikanُtugasُtepatُwaktuُdanُmasihُterdapatُbeberapaُjawabanُ

yangُ salah.ُ Penangananُ guruُ dalamُ situasiُ iniُ adalahُ denganُmemintaُ siswaُ

untukُKembaliُ memperhatikanُ penjelasanُ guruُ secaraُ empatُmataُ danُ siswaُ

dimintaُ untukُmengulangُ pekerjaanُ yangُ salahُ agarُmendapatُ jawabanُ yangُ

tepatُuntukُmenilaiُkefahamanُsiswa. 
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Appendix 7. Documentation  
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Appendix 8. Curriculum Vitae 


