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ABSTRACT

Maram, Mohammad Aufal (2025). The Importance of Fun Learning In Increasing
Students’ Speaking Competence Through English Club Activities. Thesis of
English Education Department at Faculty of Education and Teacher Training of
Maulana Malik Ibrahim State Islamic University Malang. Advisor: Prof. Dr. Hj.
Like Raskova Octaberlina, M.Ed.

Key word: Fun Learning, Speaking Competence, English Club.

This research aims to explore the importance of fun learning in increasing
speaking competence through English Club activities. The study was conducted at
Daruttauhid Islamic Boarding School and involved students from both Junior and
Senior High School levels who actively participated in the English Club. This
research employed a descriptive qualitative method, using interviews and
observations as the primary techniques for data collection. The findings show that
the majority of teacher and students held positive perceptions toward the use of
fun learning strategies in English Club activities. They expressed that interactive
methods such as role-play, storytelling, and games not only made learning more
enjoyable but also helped them improve their speaking competence. These
activities encouraged them to speak more fluently, use a broader range of
vocabulary, and organize their ideas more effectively. Although a few students
initially faced challenges in pronunciation and grammar accuracy, they reported
gradual improvement through repeated practice in a relaxed and engaging
environment. Overall, fun learning in the English Club had a significant and
positive impact on students’ speaking performance.
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ABSTRAK

Maram, Mohammad Aufal (2025). Pentingnya Pembelajaran Menyenangkan
dalam Meningkatkan Kompetensi Berbicara Siswa melalui Kegiatan English
Club. Skripsi, Jurusan Pendidikan Bahasa Inggris, Fakultas IImu Tarbiyah dan
Keguruan, Universitas Islam Negeri Maulana Malik Ibrahim Malang.
Pembimbing: Prof. Dr. Hj. Like Raskova Octaberlina, M.Ed.

Kata kunci: Pembelajaran Menyenangkan, Kompetensi Berbicara, English Club.

Penelitian ini bertujuan untuk mengeksplorasi pentingnya pembelajaran
menyenangkan dalam meningkatkan kompetensi berbicara siswa melalui kegiatan
English Club. Penelitian ini dilakukan di Pondok Pesantren Daruttauhid dan
melibatkan siswa jenjang SMP dan SMA yang aktif mengikuti English Club.
Penelitian ini menggunakan metode deskriptif kualitatif dengan teknik
pengumpulan data utama berupa wawancara dan observasi. Hasil penelitian
menunjukkan bahwa sebagian besar guru dan siswa memiliki persepsi positif
terhadap penggunaan strategi pembelajaran menyenangkan dalam kegiatan English
Club. Mereka menyatakan bahwa metode interaktif seperti role play, storytelling,
dan games tidak hanya membuat pembelajaran menjadi lebih menyenangkan, tetapi
juga membantu mereka meningkatkan kompetensi berbicara. Aktivitas-aktivitas ini
mendorong siswa untuk berbicara lebih lancar, menggunakan kosakata yang lebih
beragam, dan menyampaikan ide secara lebih terstruktur. Meskipun beberapa siswa
awalnya mengalami kesulitan dalam pengucapan dan ketepatan tata bahasa, mereka
melaporkan adanya peningkatan secara bertahap melalui latihan berulang dalam
suasana yang santai dan menyenangkan. Secara keseluruhan, pembelajaran
menyenangkan dalam English Club memberikan dampak yang signifikan dan
positif terhadap performa berbicara siswa.
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CHAPTER |

INTRODUCTION

This chapter consists of six sections to discuss. There is the background of the
study, research questions, research objective, significance of the study, the Limitations

of the study, and definitions of essential terminology.

1.1 Background of The Study

Speaking is an interactive process of meaning-making that involves the
production, reception, and interpretation of information. It represents a
collaborative activity between two or more individuals within a shared context and
time, requiring practical turn-taking skills (Gobena, 2025). As a key component of
students' communication development, speaking extends beyond technical mastery
and demands active student engagement in discussions and presentations (Rizkyta,
2022). The incorporation of contemporary strategies like technology and
simulation also helps with effective speaking, improving students’ capacity for
verbal expression. Speaking is basically the process of creating and
communicating meaning using both spoken and nonspoken symbol (Pambudi,

2023).

Globally, speaking is recognized as the most crucial of the four language
skills in the workplace. A majority of individuals, especially job seekers, prioritize
speaking improvement, with 74% focusing on speaking over other language skills

(Hastuti et al., 2025). In the era of globalization, English has become a vital



employability skill, especially in corporate settings where presentation, persuasion,
negotiation, and interpersonal communication are key (Singh, 2024). Moreover,
English training programs, especially those emphasizing speaking and listening,
have shown a significant impact on individuals' job opportunities and starting
salaries, with improved English proficiency accounting for 22% of employability

and wage outcomes (Loyalka et al., 2024).

Students often face numerous challenges in developing their English-
speaking competence. These difficulties include a lack of speaking practice, weak
grammar skills, a small vocabulary, and an unsupportive atmosphere that
discourages the use of English, which frequently leads to the habitual use of the
mother tongue (Souisa & Gaite, 2020). Students usually struggle with vocabulary,
grammar, and pronunciation at the junior high school level, which has a significant
impact on their ability to succeed academically and express themselves clearly
(Labad et al., 2024). Additionally, several other factors influence students'
speaking performance, such as limited topical knowledge, low listening ability,
insufficient feedback during speaking activities, time constraints, and weak
sentence construction skills factors that often lead to students' reluctance or

inability to speak in English (Afebri et al., 2019).

Fun learning has become a viable solution to these problems, mainly when
used in unofficial learning environments. Students can study without the pressures
of conventional classroom settings in a pleasant and stimulating environment that

is fostered by fun learning. Students who enjoy the learning process tend to be



more active, cognitively engaged, and successful academically. Emotionally
engaging activities also promote memory retention and support the development
of positive learning behaviors (Wikara et al., 2020). Through edutainment and
interactive strategies, fun learning nurtures students' emotional, behavioral, and
cognitive engagement, key factors in constructing language competence (Zaidi et

al., 2024).

One form of implementation of effective fun learning is through English
Club activities, which act as an informal learning medium to facilitate the
improvement of students' speaking skills in a fun and interactive atmosphere.
English Club is an extracurricular activity that aims to improve students' overall
English language skills, with a special emphasis on speaking skills. Through this
activity, participants get the opportunity to interact using English, participate in
discussions, and build confidence in communicating in an informal but supportive
environment (Salmiati et al., 2023). In addition, English Club is also a learning
platform that covers various aspects of language, such as grammar, listening,
reading, writing, and speaking (English CLub, 2025). Additionally, by
encouraging participants to become accustomed to using constructive and positive
language in everyday situations, this activity helps them enhance their linguistic

proficiency as well as their moral and social responsibilities in communication.

This viewpoint is also consistent with Islamic principles, which place a
strong emphasis on using positive and constructive language. According to what

the Qur'an says:
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“Do you not see how Allah compares a good word to a good tree? Its root is

firm and its branches reach the sky” (QS. Ibrahim: 24).

This verse emphasizes the lasting impact of speaking good words, which,
like a tree, can grow strong and bring benefit to others. As a result, improving
speaking abilities in constructive, stimulating settings such as the English Club is

not only instructive but also consistent with Islamic principles.

Examining teaching methods that are both successful and enjoyable is
crucial, given the difficulties students encounter and the possible answers. One
relevant approach is fun learning, particularly through English Club activities,
where students have greater freedom and flexibility to speak English in a relaxed
and engaging atmosphere. Fun learning encourages active use of the target
language. It provides opportunities for students to improve important aspects of
speaking ability, such as fluency, pronunciation, vocabulary use, grammatical
competence, and discourse management. Therefore, this study aims to examine the
importance of fun learning in improving students' speaking ability through English

Club activities at the secondary education level.

Numerous earlier research has demonstrated how Activities in the English
Club help students become more proficient speakers. Reskiyani (2024), for
instance, found that students who participated in English Club programs at UIN

Alauddin Makassar experienced improvements in pronunciation, vocabulary,



grammar, confidence, and engagement. Similarly, Octaberlina and Muslimin
(2022) found that speaking exercises in the English Club, including group debates,
storytelling, and speeches, greatly enhanced students' fluency and conceptual
organization. Riyadini (2021) highlighted that English Speaking Clubs were
thought to help boost students' self-esteem and speaking proficiency, even in
virtual settings. However, while these studies confirm the general effectiveness of
English Clubs, they tend to focus on speaking outcomes or general student
perceptions. Little attention has been given to how fun learning strategies within
English Club settings specifically influence students' speaking development. This
study seeks to fill that gap by exploring the role and importance of fun learning in
enhancing speaking competence among junior and senior high school students.

1.2 Research Question

This study aims to explore the importance of fun learning in increasing
students' speaking competence through English Club activities. Using a qualitative
approach, the research focuses on teachers’ perceptions of English Club activities
and the challenges and opportunities they experience in the process. The following
questions guide the research:

1) How do teachers perceive the implementation of fun learning in English Club
activities to increase students' speaking competence?
2) What challenges and opportunities do students experience in the application of

fun learning through English Club activities?



1.3

1.4

Research Objective

The main objectives of this study are to explore and identify key aspects of

students' engagement with fun learning in English Club activities.

1) To explore teachers’ perceptions of the implementation of fun learning in
English Club activities and how these activities contribute to the enhancement

of students’ speaking competence.

2) To identify the challenges and opportunities students experience when
participating in English Club activities that are based on fun learning
approaches. This includes examining the obstacles that may hinder speaking
progress as well as the opportunities these activities offer for improving
speaking skills in a relaxed and supportive environment.

Significances of the Study

This study is expected to provide both theoretical and practical

contributions:

Theoretically, the findings are intended to contribute to the existing body
of knowledge on second language acquisition and language learning environments.
It is anticipated that this research will add to the understanding of how fun learning
within English Club settings can improve students’ speaking competence, with a

specific focus on Junior and Senior High School students.

Practically, the results of this study will have several applications. For
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teachers and facilitators, it will provide insights into the role of fun learning
strategies in English Club activities, offering effective methods to increase student
engagement and improve speaking skills. For school administrators, this study may
serve as a guide to create more engaging and supportive language programs within
the school curriculum, especially those focusing on speaking competence.
Additionally, the findings will support the development of fun learning approaches
in English Clubs, contributing to more dynamic and enjoyable learning
environments. For students, this research may inspire greater participation and
confidence in using English in informal, low-pressure settings, fostering their
overall speaking competence.
The Limitation of the Study

This research is limited to the study of the importance of fun learning in
improving students’ speaking competence specifically through English Club
activities. This research does not discuss the general effectiveness of the English
Club program, but rather emphasizes on how fun learning approaches such as
interactive games, storytelling, role-playing, and other fun methods are perceived
as important and meaningful in improving speaking skills in the context of club
activities. The participants in this study consisted of students and English Club
coaches at Daruttauhid Islamic Boarding School at the junior and senior high
school levels who actively participated in English Club activities. Since this
research uses a qualitative approach, the findings produced aim to provide in-depth
understanding, not statistical generalization. Therefore, the context and

experiences examined in this study are specific to the school under study, and may



not be fully representative of other institutions with different teaching methods or
learner characteristics.
1.6 Definition of Key Terms
Below are several definitions that used to explain the key terms of this
research:
1. Fun Learning
Fun learning is an instructional approach that emphasizes enjoyable,
engaging, and student-centered activities. It aims to create a relaxed and positive
learning atmosphere where students feel motivated to participate actively,
especially in speaking-related tasks. This includes the use of role play, debate,
storytelling, peer teaching and games.
2. Speaking Competence
Speaking competence describes a student's ability to communicate
ideas clearly, fluently, and accurately in spoken English. It encompasses
essential elements such as fluency, pronunciation, vocabulary use, grammatical
competence and discourse management.
3. English Club
The English Club in this study represents an extracurricular platform
where students practice their English, particularly speaking, in a more flexible
and informal setting. At Daruttauhid Islamic Boarding School, this club
provides a supportive environment that integrates fun and interactive activities

to increase students’ speaking performance.



CHAPTER I
REVIEW OF RELATED LITERATURE
In this chapter, the writer described some related theories and literature to
the problems of this study in order to give relevant knowledge in the field.
2.1 Speaking Competence
This section will discuss the definition of speaking competence, its
components, the purpose of speaking in English language learning, common
challenges in improving speaking skills, and effective strategies for improving
speaking skills.
2.1.1 Definition of Speaking Competence
Brown (2006) states that speaking is an interactive process of
constructing meaning that involves the production, reception, and processing
of information. This definition emphasizes that speaking skills are not just
about conveying words but also about how one responds to and understands the
interlocutor in an active interaction. Harmer (2007) adds that the ability to
speak fluently relies not only on knowledge of the elements of language but
also on the skills to process information and use language spontaneously in a
short time. This means that fluency is closely related to the speed of thinking
and mental readiness in communication. Meanwhile, Thornbury (2005) asserts
that speaking is a skill that must be developed directly and separately from the
grammar curriculum because only with continuous practice and practice can
this skill develop. Based on these three views, it can be concluded that speaking

is a complex skill that requires active interaction, spontaneity, and consistent



practice to form practical communication skills.

2.1.2 Components of Speaking Competence

Speaking competence is a complex skill because it requires not only
linguistic mastery but also social, emotional, and cognitive abilities. Goh and
Burns (2012) explain that speaking ability consists of three main dimensions,
namely cognitive (language knowledge such as grammar, vocabulary, and
discourse), affective (confidence, motivation, and anxiety), and social
(understanding of interaction norms in various contexts). Meanwhile, Nation
and Newton (2009) emphasize that speaking ability includes three key aspects,
namely fluency, accuracy, and pronunciation. Thornbury (2005) also adds that
speaking is a skill that requires mastery of articulation, lexical-grammatical
structure, and effective message delivery through repeated practice. Based on
these views, this study focuses on five main linguistic components in speaking
ability, namely fluency, pronunciation, vocabulary use, grammatical
competence, and discourse management, as they are considered most relevant
to the purpose of this study. The following is a detailed description of each

component.

2.1.2.1 Fluency
Fluency refers to the ability to speak fluently, continuously, and
spontaneously without much pause, repetition, or hesitation. Fluency
indicates that the learner can produce utterances with a natural flow that the
interlocutor can understand. Fluency also relates to speaking speed and the

ability to maintain communication in genuine interactions.

10



Indicators of fluency include:
e Speech flows naturally and is easily understood.
e Minimal pauses or unnecessary repetitions.
e Not too often correcting oneself in the middle of a conversation.

(Nation & Newton, 2009; Thornbury, 2005).

2.1.2.2 Pronunciation

Pronunciation covers the correct pronunciation of words, including
intonation, word stress, and articulation. This aspect has a significant
influence on comprehension in speaking. Errors in pronunciation can cause
the message to be difficult to understand and even misinterpreted.

Indicators of pronunciation include:

e Pronunciation of words is precise and clear.
e Intonation and word stress are appropriate.
e Does not cause ambiguity in communication.

(Brown, 2004; Celce-Murcia et al., 2010)

2.1.2.3 Vocabulary Use

Vocabulary use refers to the ability to use a variety of vocabulary that is
appropriate and relevant to the topic of conversation. The mastery of a vast
vocabulary allows the speaker to express ideas in a varied and more targeted
manner.

Indicators of vocabulary use include:

11



e Use of varied vocabulary.
e Selection of words according to the context of the conversation.
e Not repeating the same word too often.

(Nation, 2006; Thornbury, 2002).

2.1.2.4 Grammatical Competence

Grammatical competence is the ability to use grammar correctly and
consistently. This includes the use of tenses, sentence structure, and
agreement between subject and predicate.

Indicators of grammatical competence include:

e Sentences are structured correctly.
e Tenses are used according to time and context.
e Agreement (subject-verb, pronominal) is used appropriately.

(Canale & Swain, 1980; Larsen-Freeman, 2003).

2.1.2.5 Discourse Management (Coherence & Cohesion)

Discourse management refers to the ability to organize utterances
coherently and logically. Coherence indicates a good organization of ideas,
while cohesion refers to the use of connectors or discourse markers so that
the sentences are connected.

Indicators of discourse management include:

e Structured delivery of ideas.

e Using conjunctions and logical connectors appropriately.
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e The flow of the conversation is easy for the listener to follow.

(Celce-Murcia & Olshtain, 2000; Hughes, 2003).

2.1.3 Purpose of Speaking in English Language Learning

Speaking is a productive skill that demands creativity, spontaneity, and
uniqueness in expressing ideas. In an educational context, integrating speaking
components into the curriculum has proven effective in improving students'
ability to use language naturally, especially in academic activities such as
presentations and discussions (Tomak, 2021). In the realm of English for
Specific Purposes (ESP), speaking proficiency not only includes mastery of
grammar and vocabulary but also involves pragmatic and cultural awareness.
This is important to ensure appropriate professional interactions, such as in
tourism or business, where students are required to be able to deliver product
pitches or guide tours with contextualized discourse structures (Saptiany &
Prabowo, 2024). Various speaking activities, such as debates and simulations,
contribute to enriching vocabulary while building students' courage to face real
communication situations. This kind of activity is a significant asset for EFL
learners to participate in international forums actively (Kadamovna, 2021).

Furthermore, the results of a six-week experiment showed that the role-
play technique was able to increase fluency by 23% in EFL students in Jordan,
as it allowed them to practice the target language in authentic scenarios such as
business negotiations or medical consultations (Rababah, 2025). Speaking
skills also play an important role in professional contexts, such as during job

interviews or cross-cultural collaboration. In this case, speaking mastery
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involves not only linguistic accuracy but also the ability to convey complex and
convincing arguments in meetings or presentations (R. & MuthuKrishnan,
2021). The use of digital media, such as simulation videos and the Zoom
platform in role-playing, has been shown to increase student interaction by up
to 40% while practicing pronunciation and intonation appropriate to academic
contexts, including the presentation of research results (Togimin & Jaafar,
2020). Moreover, speaking skills are also closely related to cognitive
development, especially in terms of critical thinking and problem-solving. This
can be seen from the 35% increase in problem-solving ability in corporate
trainees who were trained to speak in English through a communicative
approach (Yunizha, 2022). Thus, teaching speaking skills not only aims to
improve linguistic abilities but also to form students who are ready to

communicate effectively and reflectively in various contexts.

2.1.4 Common Challenges in Improving Speaking

In the process of developing speaking skills in English, students often
face various linguistic and environmental challenges. A review study showed
that limited vocabulary, poor pronunciation, grammatical inaccuracies, and
lack of fluency are the most common linguistic barriers that interfere with
clarity and accuracy in communication (Kulsum et al., 2025). In addition, self-
confidence issues arise when learners feel their speaking ability is inadequate.
Although it does not directly address psychological theories, research shows
that many students become hesitant to speak if they feel their pronunciation or

grammar is not correct. This lack of confidence often leads to passive
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participation, even in interactive activities. Environmental factors also play an
important role. Studies show that limited opportunities for practice, teacher
dominance in the classroom, and low exposure to interactions in English further
reduce students' opportunities to speak (Jamoom & Bahron, 2024). Even when
interactive tasks such as interviews or group discussions are given, some
students remain passive due to unfamiliarity with the task format or lack of

supportive classroom norms.

2.1.5 Speaking Strategies

English language skills require not only mastery of grammar and
vocabulary, but also the application of interactive, enjoyable, and contextual
learning strategies. One widely used approach is Communicative Language
Teaching (CLT). According to Richards and Rodgers (2001), CLT emphasizes
the importance of real communication in language learning. In this approach,
language is viewed as a communication tool, so learning focuses on the use of
language in authentic social situations, not just on grammar rules.

Apart from CLT, another relevant approach to learning to speak is Task-
Based Language Teaching (TBLT). Ellis (2003) explains that TBLT focuses
on the use of meaningful tasks as the core of learning. These tasks encourage
students to use language actively and authentically to solve problems or achieve
specific goals, making learning more contextual and functional.

Both approaches are in line with the concept of fun learning, as they
both emphasize active student involvement, meaningful communication, and

learning that is packaged in a fun and informal way. In fun learning, learning
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activities are designed to make students feel more comfortable, interested, and
motivated to use language naturally. CLT and TBLT can be seen as part of the
application of fun learning because both provide interactive, real-life-based
activities and allow for creative language exploration.
Many of the speaking strategies implemented in English Club activities
adopt these two approaches as they encourage active interaction, meaningful
communication, and increased learner confidence. These strategies can be

seen as follows:

2.1.5.1 Role Play

Role play is a speaking strategy that allows students to portray certain
characters and interact in the context of real situations. This technique
provides space for students to express ideas freely, use language in different
social contexts, and increase courage in speaking (Sagimin, 2016). In
addition, role play is in line with the principle of experiential learning, where
learning occurs through direct experience. It also supports non-verbal
communication skills and helps students overcome shyness when speaking in

public (Hasibuan et al., 2024).

2.1.5.2 Debate

Debate is one of the speaking strategies that train critical thinking and
argumentative skills. In this activity, students are required to express opinions
in a structured, logical, and persuasive manner within a limited time. Through

debate activities, students not only learn to compose arguments but also
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practice listening and responding to the other person's opinion quickly and
accurately. This activity is also helpful in improving speaking fluency,
vocabulary mastery, and the ability to organize coherent and cohesive ideas
(discourse management). In addition, debates encourage active participation
and foster the courage to speak in public. In the context of debate, students
tend to use positive diction, first-person pronouns, and hedges to convey
arguments more subtly and avoid social conflict. This shows that in
presenting arguments, debate participants try to reduce the impression of

impoliteness through the use of more polite language (Jeong & Chiu, 2024).

2.1.5.3 Storytelling

Storytelling is a learning strategy that emphasizes narrative skills and oral
expression. In this activity, learners are asked to retell stories or personal
experiences orally by involving voice expressions, intonation, and supporting
body movements. This strategy has been proven effective in training aspects
of coherence, pronunciation, and speaking courage (Jufri et al., 2024). In
addition, storytelling provides a meaningful learning experience because
students are required to understand the content of the story, reorganize it, and
deliver it interestingly. This approach is also in line with constructivist
learning theory, where students construct meaning through interaction and
reflection. Storytelling is considered an appropriate learning model to train
students’ pronunciation, vocabulary, and speaking fluency because this

strategy plays an important role in developing the main aspects of speaking,
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such as vocabulary, fluency, grammar, and pronunciation. Through this
activity, teachers can also identify students' speaking skills from grammatical
aspects, fluency, pronunciation, and vocabulary choices to students'

understanding of the story (Purwasari & Nugraha, 2023).

2.1.5.4 Peer Teaching

Peer teaching is a learning strategy that allows learners to teach and learn
from each other. It encourages active engagement in communication and
strengthens language comprehension as students explain the material in a
language that peers more easily understand. In addition, peer teaching also
develops interpersonal communication skills, hones explanation skills, and
encourages the active use of language in authentic situations. The informal
and supportive atmosphere makes students feel more comfortable to talk and
ask questions. Research shows that peer tutoring can improve students'
English language skills, including grammar, vocabulary, fluency, and general
speaking ability. This technique has potential because it allows students to
enrich their vocabulary and grammar while practicing speaking in English

confidently with peers (Pudiyono et al., 2021).

2.1.5.5 Speaking Games (Charades, Taboo, etc,)

Language games such as charades, taboos, and word-guessing games are
fun strategies that encourage students to speak spontaneously. Games like
charades involve non-verbal communication and practice the ability to

understand meaning from context (5 Fun English Speaking Games To Help
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You Level Up Your Language Skills, 2023). Meanwhile, games like Taboo
encourage students to look for synonyms, explain words without mentioning
the word itself, and hone language creativity. This game is efficacious in
improving fluency and enriching vocabulary (Fatimatus Zahro & Firdaus,
2025). In addition, these games also make the learning process less boring
and create a fun learning atmosphere (Nurjannah, 2016).

Various speaking strategies such as role play, debate, storytelling, peer
teaching, and language games have been proven to improve students' oral
communication skills significantly. These strategies support the development
of linguistic competence and boost students' confidence through interactive,
meaningful, and student-centered learning experiences. However, to
overcome common challenges in speaking skills, such as limited vocabulary,
lack of fluency, difficulty managing discourse, and lack of speaking practice
opportunities, the implementation of strategies alone is not enough. The
strategies need to be implemented in a fun learning approach and build a
positive classroom atmosphere.

The fun learning approach can accommodate these needs. Through this
approach, strategies such as role-play, storytelling, and language games
become more effective because they are implemented in a pressure-free, fun
atmosphere and involve students' active participation. Therefore, it is
important for educators to not only choose the right speaking strategy but also
consider the learning approach so that the strategy can really encourage

students to speak actively and confidently.
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2.2

Fun Learning
This section will discuss the definition of fun learning, its characteristics,

benefits, and its application in language learning.

2.2.1 Definition of Fun Learning

The concept of fun learning in education can be understood through
various theoretical perspectives that emphasize the importance of an
interactive, student-centered, and meaningful learning environment.
Vygotsky's Sociocultural Theory (1978) states that learning will be more
effective if students engage in social interactions. Fun learning activities such
as games, storytelling, or collaborative tasks encourage students to build
understanding through meaningful dialog, thus supporting the development of
communication skills.

Furthermore, the Input Hypothesis proposed by Krashen (1982),
emphasizes that language acquisition will occur optimally when students
receive comprehensible language input in a non-stressful atmosphere. Fun
learning strategies provide opportunities for students to receive such input in a
relaxed environment so that the language acquisition process takes place more
effectively and naturally.

In addition, Bonwell and Eison (1991) through the concept of Active
Learning explain that effective learning involves students directly in the
learning process through meaningful activities and reflection. Fun learning is
in line with this principle as it invites students to engage in practical tasks,

discussions, and problem-solving that require the active use of English. Thus,
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fun learning is not just entertainment, but a pedagogical strategy designed to

create an effective and engaging learning experience.

2.2.2 Characteristics of Fun Learning

Fun learning is a learning approach designed to create a learning
atmosphere that is fun, interactive and encourages students' active involvement
in the learning process. This method utilizes various activities such as
educational games, guessing, and storytelling to maintain students' enthusiasm
and avoid boredom. In addition, fun learning also creates a relaxed yet
purposeful classroom atmosphere, so that even abstract concepts can be
accepted more easily. This approach not only increases student participation,
but also builds positive emotional relationships between teachers and students,
creating a learning environment conducive to the optimal development of
student potential (Nur & Herman, 2025). The main characteristics of fun
learning include students' creativity in following the learning process through
varied methods, such as role play, group projects, and creative presentations.
The high level of student satisfaction with learning activities and increased
active participation in discussions and educational games are indicators of the
success of this approach (Tarigan, 2024). In addition, fun learning pays special
attention to students' psychological aspects by providing a comfortable and
supportive learning environment. This positive atmosphere has been proven to
foster the spirit of learning and encourage students to be more expressive and

innovative in learning activities (Argiya et al., 2025).
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2.2.3 Benefits of Fun Learning

The fun learning approach is designed to create a comfortable,
engaging, and student-centered learning environment. Such an environment
helps students feel more relaxed and open to participating in speaking activities.
This approach encourages creativity, active involvement, and meaningful
interaction, which are important in supporting the development of speaking
skills (Argiya et al., 2025). By reducing tension and providing opportunities for
authentic communication, fun learning fosters students’ confidence and
enthusiasm in expressing ideas during class activities. In addition, the
interactive nature of this method strengthens students’ engagement, particularly
in speaking tasks such as asking questions, giving opinions, or participating in
discussions (Nur & Herman, 2025). Fun learning, therefore, serves as a
strategic method not only to make the learning process enjoyable, but also to
enhance students' speaking competence through increased participation and
practice (Fauzia, 2024).

2.2.4 Implementation of Fun Learning in Increasing Speaking SkKill

The application of fun learning in English speaking activities aims to
create a fun learning environment while supporting students' confidence and
fluency in speaking. One effective approach is the integration of game-based
learning apps. For example, the Qlango app provides interactive, game-based
lessons using spaced repetition techniques and speaking challenges. This
approach helps users improve their speaking skills in a fun way (New York

Post, 2025). In addition, the use of movies as learning media is also proven to
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2.3

improve speaking skills. Movies provide authentic language examples and
contextualized conversational situations, which help students express ideas
more naturally. This approach has been proven effective in improving the
speaking skills of high school students (Pambudi et al., 2024). Thus, fun
learning can be implemented through various methods and media, ranging from
game-based applications, interactive learning modules, to the utilization of
films as teaching materials. All these approaches contribute to improving
students' speaking skills in a fun and pressure-free learning atmosphere.

Thus, enjoyable learning can be achieved through various interactive
methods and media. One effective platform for implementing this approach is
the English Club, which provides a non-formal learning environment and
encourages students to practice their speaking skills through fun and
meaningful activities.

English Club Activities

This section will discuss the definition of English Club, its purpose and

benefits, the types of activities carried out in English Club, and the role of

English Club in language learning.

2.3.1 Definition of English Club

Social Learning Theory developed by Bandura (1977) states that
learning occurs through observation and imitation of the behavior of others in
a social environment. Learning does not have to be through direct experience,
but can take place through modeling, which is when individuals observe the

behavior of others and imitate it. In the context of informal learning, students
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can acquire language skills as well as social abilities through observing the
interactions that occur around them. A supportive environment where students
feel safe and encouraged to practice and interact is essential to support the
effectiveness of this learning process.

In line with this, the Interaction Hypothesis proposed by Long (1983)
asserts that interaction has a crucial role in second language acquisition.
According to Long, language comprehension and acquisition can be increased
through interactions that involve negotiation of meaning between speakers and
listeners. In this process, students not only receive language input, but also
engage in active language use that strengthens their understanding. A learning
environment that supports active participation and provides space for students
to make mistakes without fear is key to the success of these interactions.
Therefore, informal learning such as daily conversations play an important role
in shaping language competence through natural and meaningful interactions.

2.3.2 Purpose and Benefits of English Club

English Club is a strategic forum that aims to improve the English
language skills of students and college students through various structured and
interactive activities. The main objective of this activity is to provide a space
for intensive English language practice, especially in the aspect of speaking.
Through various activities such as language games, presentation simulations,
discussions, and direct communication practices, participants are encouraged
to use English in a fun and supportive context. These activities are proven to

expand vocabulary and increase confidence in using English actively and
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communicatively. A number of studies support the effectiveness of English
Club as a means of improving English language competence.

The English Club at SMKN 3 Baleendah aims to improve individual
skills in grammar, listening, and provide space for intensive speaking practice,
in addition to expanding vocabulary and increasing students' confidence in
using English (English CLub, 2025). The English Club at Abdi Wacana
Christian College provides a platform for students to develop their speaking,
listening, reading and writing skills through intensive and interactive
communication practices (English Club Di Sekolah Tinggi Agama Kristen Abdi
Wacana, 2024). Another study also shows that activities such as games,
presentations, and discussions in English Club can increase self-confidence and
significantly expand students' vocabulary (Salmiati et al., 2023). Meanwhile,
the English Club at PGSD Unipas Surabaya emphasizes the importance of
speaking practices and regular discussions to help students use English properly
and correctly, as well as increase self-confidence and vocabulary mastery

(EKSTRAKULIKULER ENGLISH CLUB, 2023).

2.3.3 Types of Activities in English Club
The English Club at SMP 14 Jember carries out various extracurricular
activities such as storytelling, speech, and debate. In addition, students are also
involved in drama activities, role play, and educational games designed to
improve English speaking skills through interesting and interactive methods
(Ismailia et al., 2025). The English Club at SMKN 3 Baleendah organizes

various language-based activities such as speeches, poetry recitation, singing,
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news reading, storytelling, debates, and English games. All these activities aim
to improve students' speaking skills in a communicative and fun learning
atmosphere (English CLub, 2025).

The program also applies interactive learning media through
educational games such as Simon Says, Catch It!, and Hi! My Name Is... which
is designed to train students' fluency, vocabulary acquisition, and confidence in
using English orally in various classroom contexts (Maharani & Widiastuty,
2024). Meanwhile, the English Club at SMP Negeri 9 Kota Bumi organizes
activities such as discussions, role plays, and speech competitions aimed at
building a supportive and communicative English learning environment to
improve students' speaking competence (Astari & Hadi, 2023).

2.3.4 The Role of English Club in Language Learning

English Club is an effective and fun means of learning English outside
of formal classes. Through various pressure-free activities, the English Club
can create a conducive learning environment, help students reduce shyness, and
improve communication skills in English (Maharani & Widiastuty, 2024).
Research shows that involvement in English Club activities can improve
students’ speaking fluency, expand vocabulary, and encourage active
interaction in English. The club provides an informal yet effective practice
space for developing speaking skills (Andi et al., 2025).

In addition, the English Club offers a structured yet fun platform for
students to practice their speaking skills. Through activities such as language

games, presentation simulations, and group discussions, students are not only
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trained to speak but also to develop overall oral communication skills (Salmiati
et al., 2023). In fact, English Conversation Club (ECC) is proven to have a
significant positive impact on students' speaking fluency. The success of ECC
as an informal learning tool is also influenced by the quality of facilitators and
the frequency of activities carried out regularly (Ramadhania & Christanti,
2024).

2.4 Interconcept Relationship

In this study, the three main concepts of Speaking Competence, Fun
Learning, and English Club Activities have a mutually supportive relationship
and form a unified whole in the English learning process. Although each has a
different role, they interact synergistically to achieve the main goal, which is to
improve students' speaking ability effectively and sustainably. According to
Brown (2006) and Harmer (2007), speaking ability is a complex language skill
because it includes various components, such as fluency, accuracy of grammar
usage, pronunciation, and vocabulary, as well as the ability to manage discourse
cohesively and coherently. To achieve this competence, students need not only
linguistic knowledge but also a learning environment that can foster courage
and readiness to speak.

In this context, fun learning acts as a learning approach that creates a
positive, active, and fun atmosphere. Based on the concept of Active Learning
proposed by Bonwell and Eison (1991), learning will be more effective if
students are actively involved in the learning process through discussions,

games, group work, and direct engagement with the material, rather than just
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being passive recipients of information. This kind of enjoyable learning
environment will provide greater opportunities for students to actively engage
in the use of English in real situations.

This theory is also in line with the Input Hypothesis by Krashen (1982),
which states that language acquisition will occur optimally if students receive
language input that can be understood in a communicative context. In other
words, a fun and interactive learning atmosphere will facilitate students'
understanding of the language input provided, and ultimately accelerate the
development of their speaking competence.

The concept of fun learning is then realized concretely through various
activities in the English Club. English Club provides a communicative and
authentic learning environment, where students can interact freely without rigid
academic pressure. Various activities such as role play, storytelling, language
games, peer teaching, and group discussions are designed with a fun approach
that not only provides entertainment but also facilitates the real use of English.
By the principles of Communicative Language Teaching (Richards & Rodgers,
2001), these activities place students as active language users in meaningful
contexts. Thus, fun learning serves as an approach that encourages students'
active involvement in learning, the English Club becomes the medium of
implementation, and speaking competence becomes the expected outcome.
When students take part in English Club activities that apply fun learning
principles, they get more opportunities to speak in a supportive and fun

atmosphere, which indirectly strengthens their language skills.
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This connection is also reinforced by Bandura's Social Cognitive theory
(1977), which emphasizes that learning occurs through observation, social
interaction, and positive reinforcement. In the collaborative and fun learning-
based environment of English Club, students learn from their peers through
imitation and positive modeling. In addition, Vygotsky's (1978) Sociocultural
Constructivism theory also emphasizes the importance of social interaction in
the language learning process. Activities in the English Club provide a real
context for students to actively engage, construct meaning together, and

develop speaking skills gradually.

As a visualization of the relationship, the following conceptual diagram
shows the interrelationship between Speaking Competence, Fun Learning,

and English Club Activities:

Speaking

English Club  Fun Learning
Activities

o

After looking at the concept map, the relationship between speaking

competence, fun learning, and English Club activities can be explained as an

29



integrated and mutually supportive process to improve students' speaking
ability effectively. Speaking competence is the main goal to be achieved, which
is the ability of students to speak English fluently, precisely, and confidently.
To achieve this speaking competence, media is needed that can provide real
and meaningful speaking practice opportunities. This is where the role of
English Club activities as a forum for implementing interactive and
communicative learning approaches. Through various activities such as debate,
role play, storytelling, and language games, students can practice speaking in a
fun and supportive atmosphere. English Club becomes a place where students
learn while developing their social and communication skills in a relevant
context.

However, the success of this process is highly dependent on the learning
approach used, which is fun learning. This approach creates a learning
atmosphere that is fun, free from pressure, and encourages students to be more
active in participating. Through fun learning, students become more motivated
and encouraged to dare to use English orally. This positive learning condition
supports the natural and sustainable improvement of speaking competence. In
other words, the relationship between these three concepts forms an interrelated
learning cycle: fun learning creates a conducive learning climate, English Club
activities become an effective medium for practicing speaking, and students'
speaking competence improves as a result of a fun and meaningful learning
experience. This synergy between approach, media, and goal is the key to

developing students' speaking skills in English optimally.
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2.5 Previous Study
Several previous studies have examined the importance of fun learning

in supporting students' speaking competence.

Focus & | Research
No | Researcher(s) | Title
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Did not
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UIN  Alauddin | engagement
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Clubs.
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Students’ activities  like | general
Perception speech, perception,
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2 | Muslimin Implementation | discussion, and | discussion on
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Speaking Skill fluency and idea | learning
organization. approaches.

31



Riyadini

(2021)

Students’
Perspective  on
English
Speaking Club
as a Strategy to
Improve
Speaking Skill in

Online Learning

Students gained
confidence and
speaking
improvement
through  online

English Clubs.

Context is
online higher
education;
does not
address
secondary
school
context  or
fun learning

elements.

32




CHAPTER I11
RESEARCH METHODOLOGY
This chapter provides the information about the process of data collection
and analysis. This chapter consists of five parts. These are research design, subject

of the study, research instrument, data collection, and data analysis.

3.1 Research Design

This study employs a descriptive qualitative approach because it
enables the researcher to explore teachers’ perceptions of fun learning in
English Club activities and examine how such activities contribute to the
improvement of students’ speaking competence. A qualitative approach is
suitable when the goal is to understand the meanings that individuals assign to
social phenomena (Creswell & Poth, 2018). n this study, the researcher focuses
not only on the outcomes, but also on the processes, experiences, and
perspectives of teachers and students during the implementation of fun
learning.

Qualitative research is naturalistic, with data collected in real settings
without manipulation of variables. In a descriptive qualitative design, the
researcher aims to present a detailed account of the phenomenon based on in-
depth information obtained through interviews and observations (Moleong,
2019). This approach is appropriate because aspects such as teachers’
perceptions and students’ experiences in learning cannot be measured
quantitatively. It also allows the researcher to describe learners’ experiences in

using the language, which aligns with the objective of investigating how
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English Club activities support speaking competence (Oranga & Matere, 2023).
Thus, the descriptive qualitative design provides a comprehensive
understanding of how fun learning contributes to speaking competence in
English, making it the most suitable approach for this study.
3.2 Subject of the Research

The subjects of this research consist of English teacher and 20 students
who actively participate in the English Club activities at Pondok Pesantren
Daruttauhid. The students were drawn from both junior high school (grades 8—
9) and senior high school (grades 10-12), so that perspectives across different
education levels could be represented. The inclusion of teachers was intended
to capture professional insights into the planning and implementation of fun
learning activities, while the students’ involvement provided direct experiences
of how these activities influence speaking development.

The technique used to select the research subjects was purposive
sampling, chosen because it allows the researcher to focus on participants who
best meet the needs of the study. The criteria for selection were determined
based on key aspects of speaking competence discussed in the theoretical
framework, namely fluency, pronunciation, vocabulary use, grammatical
competence, and discourse management (Nyimbili & Nyimbili, 2024). These
criteria ensured that the chosen participants had sufficient engagement with
English Club activities and could provide meaningful insights regarding the

implementation of fun learning.
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The research was conducted at Daruttauhid Islamic Boarding School,
which offers programs from junior high to senior high school. This school has
an established English Club program as one of its flagship extracurricular
activities to enhance students’ English skills, particularly speaking. The
boarding school environment also supports informal and interactive learning,

which aligns with the principles of fun learning applied in this study.

3.3 Research Instrument

In this qualitative research, the main instrument used is the researcher
themselves. As the main instrument, the researcher plays an active role in
designing, implementing, and analyzing the data collection process. A deep
understanding of the research context, the ability to build good relationships
with participants, and sensitivity to emerging data are essential to obtain valid
and meaningful findings (Creswell & Poth, 2018). To support this role, the
researcher also used supporting instruments in the form of interview guidelines
and observation sheets. These instruments were designed flexibly in order to
explore data in depth and be responsive to the dynamics in the field. The
interview guideline was prepared in a semi-structured format to allow
unexpected but relevant information to emerge, while the observation sheet was
used to record students’ speaking improvement based on speaking components
and indicators. The use of more than one instrument aims to triangulate the
data, thus increasing the validity and reliability of the research findings (Moser

& Korstjens, 2018).
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3.3.1 Interview Instrument

The interview instrument in this study was self-developed by the
researcher based on the theoretical framework of speaking competence (Brown,
2004; Celce-Murcia et al., 2010; Goh & Burns, 2012; Nation & Newton, 2009;
Thornbury, 2005). A total of thirteen main questions were designed, each
accompanied by probing questions to explore more detailed aspects of students’
speaking competence. The questions were systematically constructed to cover
the five main components of speaking competence, namely fluency,
pronunciation, vocabulary use, grammatical competence, and discourse
management. In addition, the instrument was tailored to the context of fun
learning activities in the English Club, such as role-playing, debating,
storytelling, peer teaching, and English games, to investigate teachers’
perceptions of how these activities contribute to students’ speaking
development. This design ensured that the instrument was comprehensive,
theory-based, and contextually relevant to the research focus.

3.3.2 Observation Instrument

In addition to interviews, the researcher collected data through direct
observation to complement and strengthen the findings. The observation
focused on students’ speaking performance during English Club activities by
assessing five components of speaking and their indicators. This method was
intended to identify students’ actual improvements through fun learning
activities and to enrich the interview results. All observations were

systematically recorded using detailed assessment rubrics as part of the
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research documentation (Saldafa, 2009).
3.4 Data Collection

The data in this study were collected through two main techniques:
semi-structured interviews and direct observation. First, the researcher
conducted interviews with teachers, outside English Club hours. The interviews
were audio-recorded and later transcribed to ensure the accuracy and
completeness of the data. The purpose of the interviews was to obtain teachers’
perspectives on the implementation of fun learning in English Club activities
and its contribution to improving students’ speaking competence.

After the interviews, the researcher carried out direct observations of
English Club sessions to record students’ speaking performance in actual
activities. The observations focused on five components of speaking (fluency,
pronunciation, vocabulary use, grammatical competence, and discourse
management), which were assessed using detailed rubrics. The combination of
interviews and observations represents method triangulation, which increases
the validity and credibility of the findings by allowing the researcher to cross-
check self-reported information with students’ real performance in the field
(Guion et al., 2011). In addition, triangulation supports the principle of depth
and wholeness of understanding in qualitative research, where the subjective
meaning of participants’ experiences becomes a central concern (Ravitch &

Carl, 2021).
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3.5 Data Analysis
The data were analyzed using a qualitative descriptive analysis. This
approach was chosen because the study aimed to present a comprehensive
account of teachers’ and students’ experiences in English Club activities
without reducing them into abstract codes or categories (Sandelowski, 2000).
The essence of qualitative descriptive analysis lies in staying close to the data
by describing and interpreting participants’ views in detail (Merriam & Tisdell,

2016).

The analysis process began with transcribing all interview recordings
and compiling the notes from the observation sheets to ensure accuracy and
completeness. The data were then organized based on the types of fun learning
activities implemented in English Club, namely role play, debate, storytelling,
games, and peer teaching (Moleong, 2019). Each activity served as the primary
unit of analysis, and within each activity the data were further examined
according to the five components of speaking competence: fluency,
pronunciation, vocabulary use, grammatical competence, and discourse

management.

After being organized in this way, the findings were described
narratively by connecting teachers’ perspectives with the results of classroom
observations. Finally, the researcher interpreted the data by linking them to
relevant theories and previous studies, so that the analysis remained systematic

and aligned with the objectives of the study. This process allowed the study to
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highlight how each fun learning activity contributed to the improvement of

students’ speaking competence.
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CHAPTER IV
FINDINGS AND DISCUSSION

This section presents the main results from interviews and observations,

highlighting how English Club activities based on fun learning, such as role-play,

debate, storytelling, peer teaching, and games, contribute to the improvement of

students’ speaking skills. Each activity is analyzed in terms of five key components

of speaking: fluency, pronunciation, vocabulary use, grammatical competence, and
discourse management.

4.1 Findings
This section contains findings from teacher interviews and student
observations in English Club, focusing on fun learning activities and their

relation to improving the 5 components of speaking.

4.1.1 Teachers’ Perceptions of Students’ Speaking Development through
Fun Learning

The teacher observed that students demonstrated significant
improvement in their speaking competence after participating in the fun
learning activities implemented in the English Club. As the teacher stated,
“There has been an improvement in students' speaking competence, especially
in terms of fluency, vocabulary enrichment, and pronunciation.” This suggests
that integrating fun learning strategies provided an effective platform for
developing several components of speaking, particularly those that often
remain challenging in formal classroom settings. Students were perceived to

express their ideas more smoothly, with clearer pronunciation and a wider
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vocabulary that was better suited to various communicative contexts.

The teacher also emphasized that students appeared more enthusiastic
and engaged during the learning sessions. Fun learning activities such as role
play, debate, storytelling, peer teaching, and games were seen to create a more
relaxed and motivating environment. These activities encouraged students to
participate actively in classroom interactions and practice speaking more
frequently. Instead of perceiving speaking tasks as anxiety-inducing
evaluations, students treated them as enjoyable challenges and opportunities
for creative expression. This shift in perspective from performing to
participating was noted to reduce their anxiety and build greater confidence in
speaking.

In addition, the teacher highlighted that students’ development was not
limited to the technical aspects of speaking. They also gained social and
collaborative skills through peer-based fun learning formats. The interactive
nature of the activities required them to engage in meaningful exchanges, listen
attentively, respond appropriately, and express their thoughts clearly to their
peers. For instance, in peer teaching and debate sessions, students needed to
organize their ideas, present them in front of others, and respond to different
viewpoints. Such opportunities provided authentic contexts for practicing
language production while simultaneously fostering interpersonal competence
and cooperative learning.

In summary, from the teacher’s perspective, fun learning in the English

Club played a vital role in fostering students’ speaking development. The
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integration of enjoyable and student-centered strategies not only improved

specific aspects of speaking, such as fluency, vocabulary, and pronunciation,

but also enhanced students’ attitudes, engagement, and participation in the

learning process. These findings underline the importance of designing

speaking activities that are linguistically rich, emotionally supportive,

interactive, and motivating.

4.1.2 Role of Fun Learning Activities in Supporting Speaking Competence

This section describes the main English Club activities observed, and

outlines how they relate to the 5 components of speaking.

4.1.2.1 Role Play and Its Contribution to Speaking Competence

Role-play activities make a significant contribution to the
development of students' speaking skills in the English Club,
particularly in terms of fluency. Based on the interview results, the
teacher stated that students' fluency improved significantly as a result
of thorough preparation and vocabulary enrichment before the activity.
As the teacher explained, "Students can speak fluently and naturally
because previously there has been an increase in vocabulary, because
before activities on certain topics we have prepared which must be
memorized so that students can speak fluently.” This statement reflects
that structured input and topic-specific vocabulary exposure before the
role play enabled students to produce more fluent and confident speech
during performance.

This enhancement in fluency aligns with one of the key features of
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communicative competence, namely, the ability to maintain speech
continuity and respond appropriately without long delays or hesitation.
By engaging in role-play, students are required to simulate real-time
interactions, which provides them with valuable practice in producing
language spontaneously within contextualized situations. In addition,
the teacher observed that students rarely made self-corrections in the
middle of the conversation because they had memorized and prepared
their dialogues beforehand. This indicates a higher level of fluency, as
students were able to maintain the flow of conversation without
frequent interruptions or verbal repairs. The teacher further noted,
"They rarely stop, hesitate, or repeat words when doing this activity
because they have prepared and practiced it." In classroom
observations, this was evident in students' ability to maintain the rhythm
of their speech and complete their turns in conversation naturally.
Although some minor hesitation was still observed in lower-level
students, the overall fluency across participants had improved
compared to earlier sessions before role play was introduced.

The observation data supports this finding. Students were seen
speaking in complete utterances with minimal pausing or filler words
such as "uh™ or "umm." For example, during a restaurant-themed role
play, a student confidently delivered the line, "May | help you?"
followed immediately by, *"Would you like the chicken sandwich or the

beef steak?" without breaking the flow or showing signs of hesitation.
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This fluent delivery reflects the students’ readiness and growing control
over their spoken language production. In a second role-play
performance with the theme of planning a weekend trip, students
similarly displayed a smooth and natural flow of conversation. One
student began the conversation with, "Hey B! Do you have any plans
for the weekend?" and the dialogue progressed seamlessly through a
range of realistic and contextually appropriate exchanges. Lines such as
"We can take the train on Saturday morning. It leaves at 7 a.m. and
arrives around 10" and "Don't worry, we'll take it slow" were spoken
confidently and with very few disruptions.

Throughout the role play, students consistently maintained fluency
in multi-turn interactions, showing their ability to communicate clearly
and coherently under time-bound and performance-based conditions.
These examples illustrate that with preparation and repeated exposure
to meaningful scenarios, role play significantly enhances students'
speaking fluency. It allows learners to rehearse real-life conversations
and improve their verbal flow in an enjoyable and purposeful setting.

This preparation stage included vocabulary introduction and
memorization. From the vocabulary aspect, the observation data
showed that students actively used a variety of words that were
contextually appropriate and made visible efforts to avoid repetition.
For instance, during a restaurant-themed role play, students

demonstrated variation in service-related expressions such as “May I

44



help you?”, “Would you like...?” and “Anything else?” Although
semantically similar, these expressions were used flexibly depending
on the scenario, reflecting the students’ growing sensitivity to lexical
choices and their ability to adapt language use appropriately. A similar
pattern was found in a second role-play performance, where students
enacted a dialogue about planning a weekend trip. The vocabulary used
in this activity was also diverse and contextually fitting. Instead of
overusing the verb “go,” students said “go somewhere new,” “take the

929 ¢

train,” “get there,” and “ride around” to describe different travel actions.
When referring to accommodation, they used ‘“check into the
guesthouse” instead of simply repeating “stay” or “hotel.” For relaxing
activities, the vocabulary included “relax by the beach,” “explore the
market,” “rent bikes,” and “take it slow,” showing lexical variation
within a shared theme. Students also used expressive vocabulary to
convey enthusiasm, such as “That sounds amazing!”, “Perfect!” and
“I’m so excited,” rather than relying on generic phrases like “It’s good.”
This avoidance of redundant words not only enriched the dialogue but
also made the role play more natural and engaging.

Furthermore, students demonstrated an understanding of how word
choice can affect tone and formality. The ability to switch between
similar expressions and tailor their vocabulary to specific situations

illustrates an essential step in building productive vocabulary use.

Overall, the role-play activity fostered a meaningful space for students
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to explore and apply diverse vocabulary in interactive, real-world
scenarios.

In terms of discourse management, students were considered
capable of conveying their ideas in a coherent and logical order. The
teacher emphasized this by stating, “Students organize their ideas and
play a scene coherently and logically to perform a scene.” This was
evident in the way students structured their dialogues and presented
their lines smoothly according to the role and scenario. They also
employed a wide range of connective devices to link ideas, such as

99 6

“and,” “also,” and “in addition” for adding information, “or,” “would

9 ¢

you like... or...?” to offer choices, and “for example,” “such as” to
elaborate with examples. Sequencing words like “first,” “then,” “after
that,” and “finally” were used to indicate the progression of actions,
while causal connectors such as “so” and “because” and temporal
expressions like “after,” “later,” and “soon” helped construct cause-
effect relationships and chronological flow.

This variety of connectives contributed to better flow and clarity,
allowing the audience to follow the conversation more easily. The
teacher concluded that the student’s ideas were easier to understand
because they had practiced frequently and become accustomed to the
structure of a good dialogue. This finding was also evident in another

role-play activity in which students discussed weekend travel plans. In

this scenario, the discourse structure was maintained effectively
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throughout the dialogue.

For example, Student A initiated the conversation by asking, “Do
you have any plans for the weekend?” a clear opening line to establish
context. The conversation continued logically, with responses like “I
found this small beach town...” followed by supportive details about
its characteristics. Students used sequencing and elaboration
effectively: “First, we can take the train on Saturday morning. Then we
can check into the guesthouse... After that, we could relax by the
beach...” This use of temporal connectors created a smooth flow that
mirrored a real-life planning dialogue. They also used causal
explanations like “I thought it would be perfect for a short trip because
it’s quiet and not too crowded” and added personal reactions such as
“That sounds amazing!” to maintain engagement and coherence
between turns.

These examples show that the students were not only able to deliver
ideas relevant to the role but also managed to structure them in a
coherent order, which helped maintain continuity and listener
comprehension. Overall, role-play activities proved effective in
promoting students’ ability to organize discourse meaningfully and
fluently in spoken interactions.

Regarding grammatical competence, students were able to use
various sentence types, statements, questions, requests, and commands

with grammatically correct structures. They showed control over tenses
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according to situational needs and maintained subject-verb agreement
appropriately. This was particularly evident in the restaurant-themed
role play, where students applied a wide range of grammatical forms
naturally used in everyday interactions.

Examples include: “May I help you?” (simple present using modal
may), “Yes, I’d like to see the menu, please.” (present conditional with
would), “I’ll have the chicken sandwich, please.” (simple future using
will), “Would you like something to drink?” (conditional question),
“No, that’s all. Thank you.” (polite closure in the simple present), and
“Can 1 pay with cash?” (modal question in the present). These
expressions demonstrated correct sentence structure, modal usage, and
appropriate response strategies in a service-oriented context.

Additionally, shorter but grammatically sound expressions like
“Here you go” and “Keep the change” showed students’ familiarity
with natural, idiomatic English structures. Further evidence of
grammatical competence was also observed in another role play
involving a casual weekend trip planning scenario. Students were able
to produce well-formed sentences across various tenses and forms. For
instance, the sentence “Do you want to go somewhere new this
weekend?” reflects the appropriate use of the simple present tense for
asking for general plans. A student responded with, “Yeah, 1 was
thinking about that!”” which uses the past continuous tense accurately to

indicate an ongoing past thought. Suggestions were also presented in
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natural forms, such as “How about going to the beach?”” which uses a
gerund phrase to propose an idea, and “That sounds amazing!” which
maintains subject-verb agreement and tense consistency. When
discussing plans, students produced accurate modal constructions such
as “We could check into that little guesthouse near the coast” and “Let’s
meet at eight on Saturday morning,” which shows the correct usage of
could and imperative structures (let’s + base verb) for collaborative
planning. Emotive responses like “I’'m so excited already” also
followed correct grammar, with "I'm excited" expressing the present
emotional state.

These examples indicate that students not only understood how to
apply different tenses and sentence types but also were able to adapt
their grammar usage to fit various real-life speaking contexts. The
teacher confirmed this trend by stating, “Students have paid a lot of
attention to grammar so that later their grammar is not wrong when
delivering the material and does not create misunderstandings.” This
suggests that the preparation phase in fun learning activities, primarily
through role play, encourages students to internalize proper grammar in
an interactive and meaningful way. Consequently, role-play not only
provides speaking practice but also strengthens students’ grammatical
awareness, especially in spontaneous and situational language use.

Overall, the role-play activity provided a rich and realistic

environment where students could practice speaking holistically,
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combining fluency, vocabulary, grammar, and discourse management
in one integrated performance. The structured preparation, combined
with the imaginative and interactive nature of role-play, created a low-
pressure yet meaningful opportunity for students to experiment with
language in ways that mirror real-life communication. As a result,
students gained not only confidence but also internalized patterns of
effective spoken English, making role-play one of the most impactful

and enjoyable fun learning strategies in the English Club activities.

4.1.2.2 Debate Activities and Students’ Ability to Organize and Express

Ideas

Debate, as one of the fun learning strategies applied in the English
Club, has proven to play a crucial role in training students to present
arguments in a structured manner and to expand their speaking
competence. According to the teacher, the debate activity offers
students a speaking experience that not only promotes fluency but also
challenges their spontaneity and readiness. The teacher explained,
“Students speak quite fluently and naturally because of frequent
practice, and they have improved their speaking skills.” This suggests
that repeated exposure to meaningful and interactive contexts, such as
debates, can strengthen students’ fluency.

The observation supports this view, as several students were able

to present their arguments with a smooth and natural delivery without
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frequent hesitation. For instance, in a debate about school uniforms, one
student confidently stated, “Wearing uniforms reduces social pressure
and creates equality,” and followed up with a logical example. This
indicates that fluency was supported by content familiarity and repeated
structured practice. However, the teacher also noted that fluency often
declined when students had to respond to unexpected rebuttals. The
teacher stated, “There are some that make them stop or repeat words
when presenting arguments because there is vocabulary that wants to
be said... they are still thinking before supporting or speaking.” This
implies that while debate encourages spontaneity, it also tests students’
real-time language processing skills. One example from the observation
showed a student pausing awkwardly and repeating phrases like “I
think... I mean... what [ mean is...” when attempting to counter an
opposing point, demonstrating that fluency can be hindered when
lexical access is delayed.

From the aspect of discourse management, the teacher observed
that although some students still experienced miscommunication when
expressing ideas, consistent practice helped minimize these issues over
time. As teacher explained, “Some students often make
misunderstandings, but because of frequent practice, the
misunderstandings are reduced.” An illustrative example comes from a
debate on the use of English in the dormitory environment. In the past,

similar discussions had confused, with some students believing they
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were required to speak English continuously without regard for their
language level. This caused anxiety and resistance. However, after
repeated practices and more open dialogue sessions, students became
more capable of expressing their ideas clearly and constructively.

For instance, in a recent debate on this topic, Student A supported
the idea of using English in the dormitory but offered a compromise by
proposing “English hours” rather than full-time usage. Student B, who
initially disagreed, was able to articulate his concerns, such as feeling
overwhelmed and excluded, and responded to the proposal with a
suggestion for flexibility. This dialogue demonstrated the use of logical
sequencing, effective turn-taking, and respectful disagreement. It also
reflected improved discourse management as both students structured
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their responses using appropriate transitions such as “however,” “on the
other hand,” “therefore,” and “in my opinion.” This progression
suggests that students are developing both their linguistic and
interpersonal communication skills.

In terms of vocabulary use, the teacher observed that students
began to make efforts to use richer and more varied vocabulary that was
relevant to the debate topic. According to the teacher, “Students have
tried to avoid excessive repetition of words and because students are
already required to bring a dictionary so they can still look for another

vocabulary.” This habit was also evident in how students articulated

their ideas during debate sessions. For example, in a debate regarding
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the use of English in the dormitory, students employed expressions such
as “speak English every day,” which directly addressed the core of the
motion. Other phrases like “improve our speaking skills” and “practice
is essential” were used to emphasize the benefits of using English
consistently, particularly from the pro side.

In the debate session, students used expressions that showed
concern for speaking barriers, such as "afraid to make mistakes,"
"students will not feel too much pressure,” "some students will feel
uncomfortable,” and "it can be confusing" indicating that students were
beginning to be able to express opinions with polite language and
consider others' points of view. This reflects development in the use of
expressive vocabulary and more subtle communication strategies.
Students are not only expressing their opinions but also beginning to
structure their arguments in a more structured, clear, and
comprehensible manner.

Additionally, rebuttals like “making mistakes is part of learning”
and phrases like “help each other and learn together” reflected not only
lexical variation but also the ability to construct persuasive and
collaborative responses. Students also demonstrated conscious attempts
to avoid lexical repetition. For instance, Student A initially stated, “We
should speak English every day in the dormitory.” At the same time,
Student B, rather than echoing the same expression, rephrased the idea

as “It’s better to use English only during English time.” Though the
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concept remained similar, the variation in wording displayed awareness
of discourse variety. Likewise, Student A alternated between phrases
like “improve our speaking skills” and “get used to it,” both
contributing to the same point but expressed through different
structures. Instead of repeating the word “practice,” he expanded his
idea by saying, “We can help each other and learn together,” thus
maintaining coherence while avoiding redundancy. From Student B’s
side, the shift from “students will feel uncomfortable” to “students
won’t feel too much pressure” showed deliberate variation in diction to
convey similar sentiments using more subtle and nuanced language.
Furthermore, students showed a growing awareness of using
formal vocabulary appropriate for academic or structured discussions.
As the teacher noted, “Students choose vocabulary that is appropriate
to the topic and formal context, and the vocabulary used should be
appropriate to the theme so that students can develop new vocabulary.”
This is evident in Student A’s choice of the word “improve” in the
sentence “It will help us improve our speaking skills faster,” which is
more formal and academic in tone compared to a casual expression like
“get better.” Likewise, phrases such as “practice is critical” are clear,
direct, and suitably polite, reflecting the norms of formal
argumentation. Student B also demonstrated an appropriate use of
formal language. Teacher stated, “Some students will feel

uncomfortable or afraid to make mistakes,” which expresses concern
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respectfully. The choice of words like “uncomfortable” and “afraid”
adds emotional depth without sounding accusatory or dismissive. When
proposing a compromise, Student A used a polite and diplomatic tone:
“Maybe we don’t have to use English all the time, but at least we can
have ‘English hours’ in the dormitory.” Phrases such as “at least we can
have...” serve as softeners, which are typical in polite negotiations. In
response, Student B acknowledged the idea by saying, “That sounds
better. Speaking English sometimes is okay, but not all the time.” This
kind of polite partial agreement is an effective rhetorical move in
debate, showing both respect and a personal stance.

In the aspect of grammatical competence, the teacher stated that
students were able to construct sentences with correct word order and
structure. According to the teacher, “Students apply the correct word
order, structure, tenses, subject, and predicate so that the order is
correct.” This observation was supported by several examples taken
from students’ debate performances. For instance, Student A began his
argument with the sentence, “I think we should speak English every day
in the dormitory.” This sentence demonstrates correct grammatical
construction using the structure Subject + Verb + That-clause. The use
of the modal verb “should” followed by the base verb “speak” is also
accurate, as it appropriately conveys a suggestion or recommendation.
Student B responded, “If we speak English every day, some students

will feel uncomfortable.” This is a clear example of a Type 1
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conditional sentence, which uses the present simple in the if clause and
the future simple in the main clause. The accuracy in tense combination
and clause structure reflects the student’s understanding of conditional
grammar forms commonly used in argumentative speech.

Throughout the debate, students also demonstrated the ability to
use simple and compound sentences correctly. For example, in the
sentence “We can help each other and learn together,” the parallel use
of two base verbs (help and learn) corresponds well with the plural
subject “we.” In terms of subject-verb agreement, students maintained
grammatical consistency: sentences like “Practice is imperative” show
correct agreement between the singular subject “practice” and the
singular verb “is.” Similarly, “Some students will feel uncomfortable”
correctly matches the plural subject “students” with the plural auxiliary
“will” and the base verb “feel.” Students also showed consistency in
tense selection. Students used present simple to express general truths
or habits, as in “We don’t have to speak English all the time,” and future
simple to describe outcomes or consequences, as seen in “It will help
us improve our speaking skills faster.” The choice of tenses aligns well
with the context of argumentative discourse, where both current
realities and future possibilities are discussed.

This finding was reinforced by direct observation of four students
involved in the debate activity. The observation results showed that the

students had achieved a solid performance across several speaking
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components. In terms of fluency, most students demonstrated a smooth
and continuous flow of speech with minimal hesitation or self-
correction. In the pronunciation aspect, words were articulated clearly,
and intonation was generally appropriate, which supported the
intelligibility of their messages. Vocabulary use was rich and
contextually accurate, showing that students had internalized and
practiced a range of topic-specific terms. In the grammar component,
sentence structures were appropriately constructed, and the usage of
tenses was consistent with the communicative purpose. Discourse
management was also visible through the use of logical connectors and
well-structured arguments, making their presentation coherent and
persuasive.

In summary, debate as a form of fun learning activity has proven
to be more than just a speaking exercise. It has provided students with
an interactive and intellectually stimulating platform to practice
structured communication, develop grammatical accuracy, and engage
in meaningful language use. The dynamic format of debate encourages
students to combine linguistic elements with critical thinking, making
it a powerful strategy for improving speaking competence in an

engaging and enjoyable manner.

4.1.2.3 Storytelling and Students’ Fluency, Grammar, and Pronunciation

The storytelling activity in the English Club serves as a practical,

57



fun learning strategy that significantly contributes to the development
of students' speaking skills, particularly in the aspects of fluency,
sentence structure, and pronunciation. According to the teacher,
students were given the freedom to create and perform their own stories
based on predetermined themes. This flexibility, combined with careful
preparation, encouraged students to become more confident and
organized in delivering their ideas orally. As the teacher noted,
"Students are given the freedom to create their own stories so that
students fit the theme, and students prepare the materials carefully
preparation so that students can prepare well." This process supports
learner autonomy while reinforcing essential elements of spoken
discourse.

In terms of discourse management, students demonstrated an
apparent ability to structure their ideas sequentially and coherently from
the beginning to the end of their stories. The teacher observed that the
provision of sample materials aided this coherence before the
performance: "Students' ideas follow a clear sequence from beginning
to end because students have previously been given material to make a
story.” This statement is reflected in students' storytelling structure,
which typically begins with conventional narrative openers like "Once
upon a time," a phrase that effectively signals the start of a tale and sets
the tone for a past event. Furthermore, students used temporal

expressions such as "One day,” "A few days later,” and "Suddenly" to
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indicate the flow of time and event transitions. These phrases helped
maintain chronological coherence and guided the listener through the
narrative arc.

For instance, in "The Lion and the Mouse," after the lion falls
asleep, the story progresses with "Suddenly," introducing the mouse's
arrival and marking a significant turn of events. The conjunction "but"
was also frequently used to introduce contrast, as in the line where the
lion doubts the mouse's ability to help but chooses to release him
anyway. This not only supports logical coherence but also enhances the
dramatic tension within the narrative. In conditional statements,
students employed "if" to express cause-and-effect relationships, such
as the mouse keeping its promise to help the lion. Similarly, connectors
like "hearing the roar" and "soon™ conveyed logical and temporal
progression, while the closing line "but now 1| see..." reflected the
character's transformation, providing both resolution and a moral
conclusion.

In another storytelling performance entitled "Tom and Jerry: The
Cheese Trap," students also apply cohesive devices to build a well-
structured and comprehensible narrative. The story begins with the
sentence “Once upon a time, Tom the cat was hungry,” which
effectively establishes the setting and purpose of the main character.
Temporal markers such as “Suddenly,” “But wait!” and “When Tom

pressed the ON button” are used to sequence events coherently and
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maintain the flow of the story. The use of opposition and cause-and-
effect markers such as “but that cheese was not just cheese... it was a
trap!” and “Or so he thought™ also enriches the narrative structure while
maintaining the coherence of the text. Students also close the story with
a clear concluding sentence: "And so, once again, Jerry won the game,
and Tom... well, he needed a towel. The end." This story structure,
which moves from orientation to complication, climax, to resolution,
demonstrates a complete narrative flow and confirms the student's
ability to manage discourse sequencing effectively.

In the aspect of pronunciation, the teacher mentioned that the
students' articulation had become more transparent and more
understandable, mainly due to the ample time allocated for practice
before the performance. This preparation enabled students to rehearse
and improve their ability to pronounce challenging words. As the
teacher noted, "Students' pronunciation is clear and easy to understand
because students have time to practice before performing. However,
students' intonation still uses Indonesian or local language.”

Observation during the storytelling sessions supported this
statement. Students were able to correctly pronounce several
multisyllabic and  phonetically complex words such as
"jungle"/ dzangl/, "roar"/ro:1/, "trembling"/ trembliy/,
"creature"/'kri:tfor/, "promised"/ promist/, "struggled"/ stragold/,

"sharp"/fa:rp/, and "mighty"/ marti/. These examples demonstrate the
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students' increasing mastery of syllable segmentation, consonant
clusters, and diphthongs. Pronunciation progress was also noted in the
second storytelling activity.

In Tom and Jerry: The Cheese Trap, students attempted to
articulate expressive and emotional dialogue, which introduced new
phonetic challenges. Despite improvement, some common
pronunciation errors were still identified. For instance, the word
"once"/wans/ was sometimes mispronounced as /pns/, and "lived"/lrvd/
was rendered as /li:v/, indicating omission of the final voiced /d/ sound.
Similarly, words like "nap"/nep/ were pronounced as /nerp/,
"begged"/begd/ as /beg/, and '"laughed"/left/ as /la:ged/.
Mispronunciations were also evident in abstract and irregularly spelled
words  like  "chew"/tfu:/  pronounced as  /tfeu/, and
"gratitude"/ greetitju:d/ pronounced as /gre’titud/. These errors reflect
common learner difficulties related to spelling-pronunciation
mismatches and L1 (first language) transfer. Nonetheless, the fact that
students attempted to use these words in a communicative context
shows increasing confidence and a willingness to engage with more
advanced vocabulary.

From the aspect of fluency, the teacher observed a notable
improvement in the flow of students' speech following practice,
although minor issues persisted. "Because students have practiced,

students' speaking is more fluent than before. There are some mistakes,
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and students need to be corrected so that students can be maximized,"
the teacher stated. Observation results corroborated this, showing that
most students delivered their stories with more natural pacing, fewer
filler words, and fewer interruptions to self-correct. However, it was
also noted that not all students achieved complete fluency consistently.

In some cases, students spoke noticeably slower, particularly when
faced with longer or less familiar words. For example, the word
"gratitude” was articulated with prolonged syllabic pauses, indicating
cognitive hesitation. Similarly, the word "strong"” was mispronounced
and then corrected mid-sentence, momentarily breaking the speech
flow. These issues suggest that while automaticity is developing, it has
not yet been fully internalized for all vocabulary items.

In a different storytelling performance titled "Tom and Jerry: The
Cheese Trap,"” similar patterns of partial fluency were identified.
Students generally delivered the storyline with confidence and
appropriate rhythm, especially in short and dramatic utterances such as
"AH!" or "Not today, Tom!" which were spoken expressively and
without hesitation. However, in longer sentences such as "He built a
robot cat to catch Jerry," a few students spoke more cautiously, pausing
slightly before saying "robot" or "to catch Jerry,” indicating limited
familiarity or processing delay. Some students also exhibited hesitation
when delivering unexpected or humorous lines, such as "Better luck

next time, buddy!" where slight laughter or uncertainty disrupted their
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fluency. These moments show that while the students are becoming
more fluent, certain types of content, especially those that are
unfamiliar, idiomatic, or emotionally expressive, still pose challenges.

In terms of grammatical competence, the teacher stated that
students were quite good at using sentence structures correctly,
particularly in the simple past tense. The teacher explained, "Students
are quite good regarding the use of grammar and sentence structure,
especially in the simple past tense. But it needs more improvement and
accuracy for the use of this grammar.” This statement is supported by
the observation results, which show that students successfully applied
a range of correct grammatical patterns during the storytelling
performance. In the story "The Lion and the Mouse," for instance,
students accurately used the past tense to construct a narrative with
temporal consistency. One example is the sentence, "Once upon a time,
in a jungle far away, there lived a strong lion." The verb "lived" is used
appropriately in the simple past tense to indicate a completed action.

Additionally, the sentence "All the animals feared the lion"
demonstrates the correct use of passive voice in the past tense,
effectively conveying the lion's reputation. Students also used other
regular and irregular verbs correctly, such as “ran,” "caught,”
"growled,"” "begged," and "promised," indicating their growing mastery
of tense consistency and subject-verb agreement.

Tense variation was also observed, such as in "The lion was taking
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a nap,” showing accurate use of the past continuous, followed by
sequential past actions like "the mouse ran across his face" and "the lion
caught the mouse." These transitions reflect students' ability to switch
between tenses while maintaining grammatical coherence. Toward the
end, sentences such as "The mouse remembered his promise"” and "The
lion became friends with the mouse" further demonstrate consistent
control over the past structures.

Similarly, in the "Tom and Jerry: The Cheese Trap" story, students
demonstrated command of basic sentence structures in the past tense.
For positive declarative sentences, students used appropriate verb forms
such as "Tom sneaked into the kitchen,” "Jerry laughed,” and "The
robot turned around.” These show a clear understanding of the verb 2
(past form) usage in narrative contexts. For negative sentences, students
correctly constructed "Tom did not expect that!" and "He didn't
understand the trap,” demonstrating the use of the "did not + verb 1"
pattern. Interrogative forms were also appropriately used, such as in
"Did Tom catch Jerry?" and "Did Jerry win again?" indicating an ability
to construct past tense yes-no questions using "Did + subject + base
verb." Beyond simple tense use, students occasionally varied sentence
types, incorporating compound or complex clauses, for example,
"When Tom pressed the ON button, the robot turned around and chased
Tom," which combines a time clause with sequential action. Such

structures show progress in syntactic development as learners begin
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moving from isolated past tense clauses to more complex narrative
forms. This is supported by their successful application of subject-verb
agreement and word order in sentences that include adverbials and
conjunctions.

In the aspect of vocabulary use, both the teacher's remarks and
observational data indicate meaningful progress in students' lexical
ability, particularly in their selection and variation of words during
storytelling. The teacher noted that students made conscious efforts to
avoid using the same vocabulary repeatedly, stating, "Students avoid
using the same vocabulary repeatedly because this will make it boring."

This statement was reflected in the students' performances, where
students employed a diverse set of words that were contextually
appropriate and enhanced the expressiveness of their stories. In "The
Lion and the Mouse," students used vocabulary such as "nap," "paw,"
"growled,"” "trembling,” "hunter's net,” "back free," and "chew through"
to accurately and vividly describe the sequence of events. Rather than
relying on general or repetitive terms, students opted for stronger, more
specific expressions. For example, to tell the lion's anger or power,
students used "roared"” or "mighty,” which provided greater emotional
impact than simpler alternatives like "angry™ or "strong.” This not only
demonstrated their understanding of word meaning but also their
growing stylistic awareness in adapting vocabulary to suit the tone and

context of the narrative.
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A similar pattern emerged in another story titled "Tom and Jerry:
The Cheese Trap." In this tale, students creatively used varied
vocabulary to portray a humorous and dynamic sequence of events.
Expressions such as "sneaked into the kitchen," "delicious cheese," and
"It was a trap!" "laughed," "built a robot," "screamed," and "waved"
illustrated an apparent attempt to use more descriptive and engaging
language. Instead of saying “"walked,” students used "sneaked" to
emphasize stealth; instead of "hit,” students used "smacked" or
"slammed" to create a more vivid image. This choice of words
contributed to the overall humor and liveliness of the story.

Moreover, the storytelling data also revealed improvements in
lexical diversity. Rather than repeatedly using a single verb or
expression, students substituted synonyms or contextually equivalent
alternatives to maintain narrative interest. For instance, instead of
writing, "Tom was angry. Tom ran. Tom shouted,” students produced
more varied sentences such as "Tom was furious. He dashed into the
room, yelling loudly.” This deliberate variation in language choices
illustrated their developing ability to enrich their speaking with lexical
variety, a crucial component of communicative competence.

In conclusion, storytelling as a fun learning activity has proven to
be highly effective in improving students' grammatical accuracy and
enriching their vocabulary in a meaningful context. By engaging in

story-based speaking tasks, students were able to consistently apply the
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simple past tense, demonstrate tense variation, and make correct use of
passive and active voice constructions. Their growing ability to
diversify word usage further reflects the benefits of integrating narrative
activities into speaking practice. Overall, the combination of creativity,
preparation, and contextual use of language makes storytelling a
valuable tool in supporting the development of students' speaking
competence within an enjoyable and learner-centered environment.
4.1.2.4 Peer Teaching and Students’ Grammatical and Vocabulary
Development

Peer teaching activities in the English Club made a meaningful
contribution to the development of students' speaking skills,
particularly in the aspects of grammatical competence and vocabulary
use. According to the teacher, students' speaking fluency during this
activity was relatively similar to other speaking practices. However, the
nature of peer teaching, where students are responsible for explaining
materials to their friends, demands a different kind of mental readiness.
The teacher explained, "The students' speaking fluency is the same as
in other activities, but because this activity is a bit different, students
need to be mentally prepared so that their vocabulary is not lost when
dealing with their friends. With continuous practice, students are better
at speaking to learn to teach to their friends.” This suggests that peer
teaching not only challenges students linguistically but also trains their

confidence, preparation skills, and ability to communicate clearly under
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pressure.

From the aspect of discourse management, the teacher observed
that students were able to organize their spoken delivery in a logical and
structured manner. The teacher commented, "The order of students'
delivery is perfect and neat, and students can use connecting words."
This indicates that students not only understood the material but were
able to present it using a precise sequence, making their explanations
easy to follow. For example, when teaching grammar topics such as
parts of speech, students used connecting phrases like "First, let's talk
about nouns,” "Then, we will look at verbs,” "After that, we move to
adjectives,” and "Finally, we will review adverbs.” These phrases
helped segment the content effectively and showed students' developing
ability to structure their speech coherently and pedagogically.

In terms of vocabulary development, students demonstrated active
effort to use precise and varied language to make their teaching more
understandable and engaging. The teacher noted, "Students try to
develop a diverse vocabulary so that students can be easily understood."
This was evident in the way students introduced and defined grammar-
related terms. For example, one student explained, "A noun is a word
that names a person, place, thing, or idea such as ‘teacher," 'school,’ or
‘happiness,™ while another elaborated on adjectives using comparative
examples: "An adjective describes a noun, like 'big,’ 'beautiful,’ or ‘fast.'

For example: 'The fast car."" This shows that students were not only
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repeating definitions but also using appropriate vocabulary in
contextual examples, reflecting both understanding and communicative
clarity. Moreover, students tried to avoid repetition and chose
synonyms to clarify concepts. For instance, instead of repeating the
word "describe," a student used "explain™ or ""show the quality of" when
referring to adjectives. This effort to vary vocabulary demonstrates not
just memorization but also strategic selection of language based on
audience understanding.

Additionally, some students used simple analogies to explain
abstract concepts, such as, "Think of a verb like an action. It's
something you do, like run, eat, or write." These expressions highlight
students' ability to adjust their language to fit the peer context, making
complex content more accessible.

In terms of grammatical competence, the peer teaching setting
provided students with valuable opportunities to practice constructing
sentences accurately while explaining English grammar rules. Since the
activity required them to take on the role of a teacher, students were
expected to give grammatically correct examples, especially when
presenting material such as parts of speech. For instance, when
explaining verbs, one student used the sentence "She runs every
morning," which correctly demonstrates subject-verb agreement in the
simple present tense. When introducing adjectives, a student provided

the example, "The tall man is my uncle,” which shows the correct
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placement of the adjective before the noun. To clarify the distinction
between adjectives and adverbs, students offered paired examples such
as "He runs quickly" (where quickly is an adverb modifying the verb
runs) and "He is quick" (where quick is an adjective describing the
subject he).

These examples illustrate how students were able to contextualize
grammar rules and apply them accurately in real-time explanations.
Moreover, students were observed to be more cautious and deliberate
in constructing their sentences, mainly because students were aware
that their peers relied on their explanations. The teacher affirmed this
by stating, "Students have paid a lot of attention to grammar so that later
students' grammar is not wrong when delivering the material and does
not create misunderstandings.” This suggests that peer teaching helped
raise students' grammatical awareness by placing them in a position of
responsibility not only to speak accurately but also to model correct
language use for others.

Observation results supported this statement. Most students
delivered explanations using grammatically correct sentence structures,
selected appropriate tenses based on context, and maintained proper
subject-predicate agreement. For example, when explaining noun
forms, a student said, "A noun is the name of a person, place, or thing,
like ‘teacher," ‘city," or 'book,™ clearly demonstrating both grammatical

understanding and clarity in explanation. When introducing
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conjunctions, another student stated, "We use 'because’ to explain
reasons, like in the sentence: 'l was late because | missed the bus.™
These examples reveal students' increasing command of grammar in
both usage and explanation. Although not all students reached
perfection in their delivery, the process of peer teaching provided a low-
pressure yet purposeful environment where students could practice,
make mistakes, and improve through interaction and collaboration.
Minor grammatical slips were still present, especially when students
spoke spontaneously. However, those errors became part of the learning
process, often leading to peer correction or self-correction. In this way,
peer teaching reinforced grammatical accuracy while still maintaining
the spirit of fun learning.

Overall, peer teaching served not only as a student-centered
strategy rooted in fun learning principles but also as a collaborative
platform where learners took ownership of their language use. The
activity helped students internalize grammar rules by explaining them
out loud, supported richer sentence structure through contextual
examples, and fostered accuracy in a way that was both engaging and
meaningful. As students taught and learned from each other, students
gradually became more confident and precise in their spoken grammar,

an essential step in developing overall speaking competence.

4.1.2.5 English Games and Spontaneous Speaking Practice

English games such as vocabulary races, charades, and other
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interactive group activities have proven to be effective, fun learning
strategies in enhancing students’ spontaneous speaking skills.
According to the teacher, these games are successful in creating
dynamic learning environments where students are required to think
quickly and respond immediately without excessive hesitation. The
teacher remarked, “Students can speak spontaneously and or answer the
games given,” indicating that the fluency aspect of their speaking has
improved due to frequent exposure to time-limited speaking tasks.
Because the games demand fast-paced interaction, students gradually
develop the habit of speaking more fluently, even under pressure.

One of the main advantages of the game lies in its ability to
encourage Vvocabulary development in a competitive yet fun
atmosphere. The teacher observed that students were encouraged to
look for and use a variety of vocabulary as a strategy to win the game.
As the teacher explained, “Students look for new vocabulary to win the
game and try to use more varied vocabulary to excel in this activity.”
This shows that the competitive format of the game can encourage
students to expand and actively apply vocabulary in meaningful
contexts.

For instance, in the Vocabulary Race game, students were given
spontaneous prompts such as: “Say three jobs that use uniforms!” (e.g.,
police officer, doctor, teacher), “Give three expressions to show

happiness!” (e.g., I'm so glad!, That’s amazing!, I'm excited!),

72



“Mention five fruits!” (e.g., banana, mango, orange, pineapple, apple),

7"7

“Give nouns that begin with “T’!” (e.g., table, truck, tree), and “Say
three things you bring to school!” (e.g., notebook, pencil, bag). These
rapid-fire questions encouraged students to activate their lexical
knowledge under time constraints, reinforcing vocabulary recall and
spontaneous production. More importantly, these game formats
simulate real-life communicative pressure, requiring learners to retrieve
and articulate words quickly while maintaining logical coherence in
their answers.

Similarly, the Charades game offered an interactive and kinesthetic
approach to vocabulary learning. In this activity, students were asked
to act out a variety of words or phrases ranging from actions (brushing
teeth, taking a shower, dancing, driving a car) to occupations (doctor,
farmer, pilot, photographer) and everyday activities (baking cookies,
riding a bike, reading a book, buying snacks).

Their peers were tasked with guessing the word based on the
performed cues. This not only reinforced students’ understanding of
vocabulary through context but also encouraged the development of
descriptive and interpretive language. For example, when a student
mimed playing guitar, others quickly responded with related
vocabulary, showing their familiarity with both the concept and the
expression. The game also offered indirect speaking opportunities, as

students shouted guesses or explained their reasoning with expressions
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such as “Is it swimming?”, “No, it looks like a painting!” or “It’s
something you do in the morning!”. These spontaneous verbal
responses fostered active engagement and quick-thinking language use,
both of which are essential in building communicative competence.

In terms of discourse management, the teacher also noted
significant progress. Students began to speak more smoothly and in
more structured ways than before. The teacher mentioned, “Students
speak with the flow because there is an improvement from before.”
During game activities, students were observed using simple linking
words such as and, or, but, then, and because, which helped them build
short but coherent utterances. For example, in the Vocabulary Race
game, a student might say, “I bring a book, a pencil, and a ruler to
school,” or “A lion is big and strong.” Though basic, these sentence
patterns reflect an improving ability to connect ideas and express
complete thoughts within short turns.

In the Charades game, students displayed discourse management
through brief yet connected spoken responses while guessing the
mimed words or actions. As one student acted out brushing teeth, others
responded with phrases like, “Is it brushing your hair or brushing your
teeth?” or “I think it’s taking a shower because of the hand movement.”
These quick exchanges show not only lexical retrieval but also the
ability to extend or revise utterances based on peer input. The use of

conjunctions and sequencing words like or, because, and then appeared
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naturally, particularly when students justified or refined their guesses,
e.g., “Maybe it’s baking cookies because she pretended to hold a tray,
then smiled.” This interactive format encouraged spontaneous,
connected speech even within brief turns.

Moreover, the teacher emphasized that the fast-paced and
competitive atmosphere of the games pushed students to be more
responsive and reflexive in conversation. “Students are quite active in
using simple linking words or transitions and are reflexive in following
this game and responsive,” the teacher explained. This suggests that the
fun and dynamic nature of the games, especially Charades, which relies
heavily on quick interpretation and immediate verbalization, promoted
a communicative environment where students could practice
connecting ideas naturally and in real-time. The reduced pressure and
increased engagement helped students focus more on conveying
meaning rather than fearing mistakes, which is essential for improving
discourse-level speaking skills.

Thus, language game activities conducted in the English Club not
only foster a fun and engaging learning environment but also serve as a
powerful medium to promote spontaneous speech, expand vocabulary
knowledge, and strengthen discourse management. These activities, by
combining enjoyment with linguistic challenge, prove to be an effective
and meaningful strategy in supporting students’ overall speaking

development.
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4.1.3 Challenges and Opportunities
This section discusses the various challenges and opportunities
encountered by students in the application of fun learning strategies through
English Club activities. Although the implementation of fun learning has
shown significant benefits in developing speaking competence, several
challenges emerged during its practice. Conversely, these activities also
opened many positive avenues that support student engagement and

language acquisition in meaningful ways.

4.1.3.1 Opportunities

One of the most significant opportunities offered by fun learning in
English Club activities is the freedom to learn and speak in a pressure-
free, student-centered environment. In contrast to a conventional
classroom setting that often emphasizes grammatical correctness and
written exams, English Club places more emphasis on spontaneous
communication, speaking fluency, and personal expression. This shift
in focus allows students to use English as a fundamental
communication tool, not just an academic subject. As stated by the
teacher, students show greater enthusiasm and willingness to speak
when engaged in fun and meaningful activities such as role-play,
storytelling, debates, peer teaching, and interactive games.

The activities mentioned reduce the fear of making mistakes and
replace it with curiosity and enthusiasm so that students feel responsible

for their learning. In addition, the dramatic and playful elements in
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games and performances help students relax and not feel judged,
making it easier for them to speak naturally and confidently in front of
others. This relaxed and non-intimidating environment supports the
courage to try, encourages more frequent speaking practice, and
gradually builds communication competence through enjoyable
interactions. This relaxed and non-intimidating environment supports
the courage to try, encourages more frequent speaking practice, and
gradually builds communication competence through fun and task-
based interactions.

In addition, the fun learning activities in the English Club provide
an authentic and meaningful context for students to use English. Instead
of just doing isolated exercises or dialogs from the textbook, students
are placed in communication situations that resemble fundamental
interactions. For example, debate sessions help students hone their
reasoning skills, develop convincing arguments, and improve their
ability to defend their opinions with good language structure.
Storytelling encourages coherent narration, the use of time and
sequence connectives, and contextual reinforcement of past tense
structures. Games such as charades or vocabulary races train quick
thinking, spontaneous responses, and immediate language production.

All the activities mentioned are in line with the principles of
Communicative Language Teaching (CLT), which emphasizes

meaningful language use rather than mechanical repetition. In addition,

77



the collaborative elements embedded in these activities, such as group
work, peer feedback, and joint problem solving support the peer
learning process. Students often learn by observing their peers'
strategies, vocabulary choices, and ways of responding to and
correcting each other's mistakes in a supportive and informal setting.
This peer interaction not only strengthens language acquisition but also
builds social closeness and mutual encouragement, making the learning
process more thorough and enjoyable.

Another opportunity that arises is the increased language
awareness and learning independence that develops through these fun
activities. Fun learning not only encourages students to participate
actively but also inspires them to take more responsibility for their
language development. Many students were seen taking initiatives
outside of formal learning sessions, such as looking up new vocabulary
in the dictionary, drafting and editing a script before a performance, or
practicing pronunciation independently. This behavior shows a growing
sense of ownership of the learning process and a desire to use English
more appropriately.

Instead of relying solely on corrections from the teacher, students
begin to self-monitor their language use, reflecting a more mature and
conscious engagement with vocabulary, grammar, and pronunciation.
This effort is not borne out of external pressure to meet exam demands

but rather from an internal motivation to convey ideas effectively in
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English. This awareness reflects an important shift from passive
learners to active learners, which is the foundation for long-term
language development and improved communication competence.
Thus, fun learning activities not only develop speaking skills but also
foster students' independent, reflective, and intrinsically motivated

character.

4.1.3.2 Challenges

Despite the opportunities, several challenges also arise in the
implementation of fun learning strategies through the English Club.
One of the key challenges is the over-reliance on memorization in
certain activities like role play and storytelling. While preparation and
memorization can boost vocabulary and fluency, students can also lead
to scripted performance rather than honest communication. Some
students struggle to improvise or respond flexibly when something
unexpected occurs during an activity. This was noted by the teacher,
particularly during debate sessions, where mental readiness and
spontaneous thinking are essential. When students had to deliver
rebuttals or answer questions without preparation, some were hesitant,
paused frequently, or repeated words, which suggests that fluency in
spontaneous contexts still needs to be nurtured. Another challenge is
the uneven speaking proficiency among students. In peer teaching
activities, for instance, some students became overly cautious or

anxious when explaining material to friends. The pressure to become a
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linguistic role model made them fear making grammatical or
pronunciation mistakes. This challenge is particularly relevant for
students who are still at a lower level of speaking competence and lack
the vocabulary or confidence to teach their peers effectively. Without
sufficient scaffolding, such students may participate less or deliver
more straightforward explanations, thereby reducing the learning
potential of the activity.

Additionally, pronunciation and intonation remain persistent
issues. Although many students have improved in articulating words,
the influence of their first language is still evident, particularly in the
stress patterns and intonation. This occasionally led to
misunderstandings or lack of clarity. Teachers reported that students
need more guided practice to overcome first-language interference in
speaking. However, since most fun learning activities prioritize fluency
and meaning-making, specific pronunciation drills are often
overlooked.

Finally, managing time and classroom dynamics during interactive
activities can also be a practical challenge. Activities like debate or
storytelling require adequate preparation time, clear instructions, and
teacher facilitation to ensure all students are involved meaningfully. In
contexts such as Islamic boarding schools, where academic and
religious obligations are tightly scheduled, balancing these activities

with other responsibilities can also limit their frequency and depth.
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In summary, fun learning in the English Club offers diverse and
impactful opportunities for students to develop their speaking
competence through active, meaningful, and enjoyable experiences.
Students benefit from increased vocabulary use, fluency, grammar
awareness, and improved discourse management. However, its
implementation also brings challenges, such as the need to balance
memorization with spontaneity, address varying proficiency levels, and
manage classroom time effectively. These findings highlight the
importance of designing fun learning activities that are not only
engaging but also responsive to students’ needs. Teachers should
continue to scaffold speaking tasks, provide appropriate modeling, and
create a supportive environment that fosters linguistic experimentation
and growth. With thoughtful application, fun learning can become a
powerful strategy for developing students’ speaking skills in a holistic

and sustainable way.

4.1.4 Summary of Findings
Based on teachers’ statements from all observed activities, it can be
concluded that fun learning in English Club activities contributes
significantly to improving students' speaking competence, especially in the
aspects of fluency, vocabulary use, and discourse management. These three
components appear consistently in every activity and are repeatedly
emphasized by the teacher as the most visible aspects of development. Of

the five speaking activities conducted, play, debate, storytelling, peer
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teaching, and English games role play activity was most often cited as the
most impactful. In the early part of the interview, the teacher stated,
"Roleplay is role play, so these students are more active... and also in the
Boarding School environment there are often dramas that students can later
use English," indicating that active involvement in simulating real situations
allows students to practice spontaneous communication, organize ideas
coherently, and improve their speaking fluency.

The fluency aspect has developed quite prominently through
repeated practice and introduction of vocabulary before performing.
Vocabulary use also improved as students were consistently encouraged to
find and use varied words according to the topic of each activity. In terms
of discourse management, students began to be able to organize ideas more
coherently and logically, especially in activities such as storytelling and peer
teaching, where sequence and the use of conjunctions were essential
elements. Although the grammar and pronunciation aspects also showed
improvement, teachers noted that these two components still require more
in-depth attention and practice. For example, in storytelling, students have
used the simple past tense quite well, but there are still sentence structure
errors that need to be corrected. Similarly, students' pronunciation has
started to be clear but is still influenced by local language intonation
patterns.

Overall, the findings corroborate that the fun learning strategy,

primarily through role play, is effective in encouraging students to be more
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active and confident in speaking, as well as supporting the development of
speaking components in a fun and non-stressful atmosphere.
4.2 Discussion
Another opportunity that arises is the increased language awareness that
develops through these fun activities. Students tend to voluntarily expand their
vocabulary, make efforts to pronounce words correctly, and practice grammar
because students want to convey their ideas effectively rather than because
students have to take an assessment. Teachers also observed that students often
used dictionaries and prepared scripts in advance, which showed initiative in
improving the accuracy and appropriateness of language use. These behaviors
reflect improved language control and linguistic independence in the learning
process.
4.2.1 Impact of Fun Learning Activities on Speaking Components
Descriptive qualitative of teacher interview data reveals that the fun
learning activities implemented through English Club sessions have had a
significant and observable impact on the development of various components
of students' speaking competence. These components include fluency,
vocabulary use, pronunciation, grammatical competence, and discourse
management. In particular, fluency, vocabulary use, and discourse
management were consistently mentioned as the areas that showed the most
prominent progress.
These findings are in line with the conceptual framework provided by

Nation and Newton (2009), who emphasize that fluency, accuracy, and
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pronunciation are key dimensions in developing speaking skills, especially
when students are given opportunities to use language meaningfully in
communicative tasks. Moreover, the activities in the English Club-such as
storytelling, debates, games, and role-playing-reflect what Thornbury (2005)
describes as repetitive and meaningful practice, which is essential to foster
articulation, grammar awareness, and effective message delivery.

In line with the framework proposed by Goh and Burns (2012), the
development of these components reflects growth in the cognitive domain of
speaking competence, particularly in students' knowledge and use of linguistic
resources. The interactive and playful nature of the fun learning strategy also
promotes communicative competence by lowering participation barriers and
allowing students to experiment with language more freely. This suggests that
playful learning activities serve not only as motivational tools but also as
structured pedagogical strategies to improve linguistic outcomes across
different aspects of speaking performance.

Fluency development emerged consistently across all the fun learning
activities. Teachers noted that students became more confident, responded
more naturally, and demonstrated a more fluent flow of speech, especially
during role-play, storytelling, and debate sessions. This progress was attributed
to the repeated exposure, thematic preparation, and no-pressure environment
created by these fun activities. The teacher emphasized this by stating that
during role-playing, "students rarely stop, hesitate, or repeat words because

students have prepared and practiced them." The repeated performance
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opportunities inherent in playful learning allow students to internalize language
patterns, reduce hesitation, and gradually speak more freely.

This finding is in line with Nation and Newton's (2009) view that
fluency develops most effectively when students are given opportunities to use
language in real-time communication, especially in environments where
pressure is minimized. Students argue that fluency is supported through tasks
that provide meaning-focused input and output, with minimal distractions,
which corresponds to the structure of role-play and storytelling activities in
English Clubs. In addition, Thornbury (2005) emphasizes that fluency involves
the ability to maintain speech flow without excessive pauses or self-correction,
which is shown to be achieved through repeated practice in performance-based
tasks. Therefore, the relaxed yet structured repetition in this fun learning
activity not only reduces students' speaking anxiety but also improves their
fluency in producing language, making them more fluent and spontaneous in
expressing ideas.

Pronunciation, although showing relatively moderate improvement
compared to the other aspects, also benefited from the fun learning activities,
particularly storytelling. As the students were given time to prepare and
practice their scripts, their articulation of key vocabulary improved. Students
were able to pronounce multisyllabic and unknown words more clearly,
although their intonation and stress were still sometimes influenced by
Indonesian or local language patterns. This shows that although fun learning

encourages students to practice pronunciation in a more enjoyable and
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meaningful context, continuous guidance and feedback are still needed to
perfect suprasegmental features such as rhythm and stress. Nonetheless, the
ability to pronounce difficult words correctly in front of peers signifies
increased phonological awareness and confidence in speaking.

This is in line with the views of Celce-Murcia et al. (2010), who
emphasize that pronunciation involves not only accurate articulation of sounds
but also mastery of prosodic features such as intonation, stress, and rhythm.
Brown (2006) also states that intelligible pronunciation is essential for
successful oral communication and that exposure to contextualized speaking
practices can improve students' phonological skills. In this case, storytelling
provides students with repeated oral practice in a meaningful setting, which
allows them to pay more attention to word form and articulation. Although
there is still influence from the first language, consistent use of English in front
of an audience encourages self-awareness and monitoring. By focusing not
only on segmental accuracy (individual sounds) but also on suprasegmental
features, fun learning activities serve as a valuable platform for developing
more natural and comprehensible pronunciation in a supportive and non-
threatening environment.

Vocabulary use was another strong and recurring theme, especially in
debates and game-based activities. Teachers observed that students actively
sought out new and relevant vocabulary to use in live communication. In
debates, students explored persuasive expressions and specialized topics, while

in games such as vocabulary races, students were challenged to produce lexical
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items quickly and accurately. As the teacher explains, "The students look for
new vocabulary to win the game and present arguments clearly in the debate."
This highlights how a competitive yet fun atmosphere can motivate students to
expand their vocabulary range. Moreover, students learn not only to remember
vocabulary but also to apply it appropriately according to the topic, audience,
and communicative purpose, which are essential for effective speaking.

This finding is in line with Nation's (2006) perspective that an extensive
and well-developed vocabulary is essential for successful speaking, as this
enables students to express ideas more precisely and fluently. Thornbury
(2002) also emphasizes the importance of lexical variety and contextualized
word choice in improving speaking performance. In game-based tasks, students
are encouraged to use synonyms or more expressive words to stand out and
win, which contributes to their lexical diversity. Moreover, debates offer a
communicative atmosphere where word choice should be strategic and
meaningful, supporting the idea that vocabulary development is best achieved
when students are placed in real and functional language use scenarios.
Through this fun learning strategy, students not only gain vocabulary recall but
also lexical flexibility and pragmatic awareness in oral interactions.

The data also showed growth in grammatical competence, especially
during peer teaching and storytelling sessions. These contexts require students
to use proper sentence structures and verb tenses to explain content and avoid
misunderstandings accurately. Although some errors still exist, teachers report

that students are becoming more aware of grammar rules, especially when
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acting as language models for their peers. At these times, the students had to
demonstrate their understanding of subject-verb agreement, proper use of verb
tenses, and sentence precision. This reflects that when students are placed in
roles where students have to teach or narrate content, students become more
aware of grammatical precision, thus fostering a deeper understanding and
application of language forms.

This finding is in line with Canale and Swain's (1980) concept of
grammatical competence, which refers to the mastery of linguistic codes,
including vocabulary, morphology, syntax, and phonology. In addition,
Larsen-Freeman (2003) emphasizes that grammar learning will be more
effective if it involves form, meaning, and use in context. In line with this view,
peer teaching and storytelling offer authentic contexts where students must not
only remember grammar rules but also apply them appropriately for
communication. Rather than treating grammar as a separate exercise, these
activities integrate grammar with communicative practice. Students learn to
construct accurate sentences in meaningful interactions, which encourages
deeper internalization of grammatical structures. Students' role as peer teachers
further increases their responsibility and grammar awareness, as students must
model correct usage and avoid mistakes that could mislead their classmates.

Discourse management, or the ability to organize and connect ideas
logically, is specifically enhanced through storytelling and peer teaching. The
students are asked to organize their thoughts, use transitional phrases, and

maintain logical coherence in their narratives or explanations. According to the
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teacher, "students use linking words and convey ideas in a structured and
logical way." These skills are essential for building communicative
competence, as students allow students to create messages that are meaningful
and easily understood by listeners. Storytelling activities, in particular, train
students to follow a narrative structure by using appropriate sequencing words
such as once upon a time, then, suddenly, and finally, which guide the listener
to follow the story. Peer teaching, on the other hand, helps strengthen academic
discourse skills, as students have to explain grammatical concepts in an
organized and easy-to-understand manner.

This finding is in line with Celce-Murcia and Olshtain's (2000)
framework on discourse competence, which emphasizes the importance of
coherence (logical flow of ideas) and cohesion (appropriate use of discourse
markers and connectors). Hughes (2003) also underlines that successful
discourse management involves organizing ideas in a way that facilitates
listeners' understanding, especially in long speeches such as storytelling and
explanation. In this study, fun learning activities created opportunities for
students to practice these features authentically. Storytelling helps students
internalize narrative structures, while peer teaching demands a precise
sequence and logical progression of thought. As students become more familiar
with these formats, students gain better control over how to present and connect
ideas in speaking, making their speeches more structured, listener-friendly, and
communicatively effective.

Overall, the descriptive qualitative confirmed that the incorporation of
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fun learning activities in the English Club played a meaningful role in
advancing students' speaking competence. Role-playing and debating were
particularly effective in improving fluency and expanding vocabulary, while
storytelling and peer teaching made significant contributions in improving
discourse coherence and grammatical correctness. Although pronunciation
development is relatively limited, there is still observable progress in terms of
articulation and clarity at the word level. These findings collectively suggest
that a fun, contextualized, and interactive learning environment supports more
effective speaking performance by facilitating the natural use of language in
various communicative situations. When students are engaged in fun and well-
structured tasks, students are more likely to actively participate and use
language meaningfully, which promotes the continuous development of their
speaking skills.
4.2.2 Discussion per Activity

In this section, the researcher discusses how each fun learning activity
implemented in the English Club contributes to the students’ speaking
competence, referring to the five speaking components: fluency, pronunciation,

vocabulary use, grammatical competence, and discourse management.

4.2.3.1 Role Play
Role-play activities in the English Club provide a dynamic and
meaningful fun learning strategy that significantly supports the
development of students' speaking competence. As evidenced in the

findings, the combination of topic preparation, vocabulary
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memorization, and contextual performance creates a low-anxiety
environment where students are more willing to express themselves
without fear of making mistakes. This aligns with the core principle of
communicative language teaching, which emphasizes fluency,
spontaneity, and student engagement. The observation data confirms
that students who engaged in role-play performed with minimal
hesitation, demonstrated smooth turn-taking, and displayed growing
confidence in delivering complete utterances. The importance of fun
learning is further highlighted by the student’s ability to apply a variety
of expressions and maintain coherent discourse during role-play
performances. As students practiced real-world scenarios, such as
ordering food in a restaurant or planning a weekend trip, students
employed a range of vocabulary and discourse markers that reflect
natural communication patterns.

For instance, in addition to using formulaic expressions like
"May I help you?" or "Would you like...?", students also experimented
with paraphrasing and context-specific phrases such as "Let's meet at
the station™ or "That sounds amazing!". This lexical flexibility shows
how fun learning settings allow students to internalize language use
meaningfully rather than through rote memorization alone. The
structured nature of role-play also promotes discourse management, as
students must logically organize their ideas to perform scenes

effectively. Through rehearsal and peer collaboration, students develop
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a clearer sense of how to structure spoken interaction, from introducing
topics, providing details, and asking questions to conclude
conversations. This process strengthens their ability to maintain
coherence and cohesion in speech, which is often challenging in
traditional classroom settings. Furthermore, the use of conjunctions and
transition words, as observed in their performances, indicates growing
discourse awareness facilitated by engaging, scenario-based learning.

Notably, the repeated practice inherent in role-play supports the
automaticity of speaking. Students no longer rely solely on mental
translation or rigid sentence models but begin to produce language with
a more natural rhythm and less reliance on prompts. This illustrates that
fun learning activities like role play can bridge the gap between
controlled practice and spontaneous speech production, making them
particularly valuable in second language learning contexts where
communicative confidence is often a barrier.

Therefore, the findings from this study support the view that role
play is not only enjoyable but also pedagogically powerful. It enhances
students' speaking competence across multiple components: fluency,
vocabulary use, grammatical accuracy, and discourse management
while simultaneously lowering affective barriers. Compared to more
formal or assessment-driven speaking tasks, role play fosters a more
authentic, learner-centered atmosphere where students can take

communicative risks, explore new language forms, and experience
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speaking as both a linguistic and creative act.

Theoretically, these findings are well aligned with Thornbury's
(2005) perspective that speaking is a productive skill that must be
developed through direct and contextualized practice rather than
through grammar-focused instruction alone. According to Thornbury,
fluency emerges from repeated exposure to meaningful interaction and
not merely from theoretical knowledge of linguistic forms. Role play
offers such a platform by simulating authentic communicative
situations where students are expected to organize their ideas, use
relevant vocabulary, adjust to a character, and deliver messages
coherently and effectively. These tasks demand more than rote
memorization. Students require students to engage in constructing and
providing language in real time actively. Thornbury also emphasizes
that key components of speaking competence include the mastery of
articulation, lexical and grammatical control, and the ability to convey
messages appropriately within social contexts. These were all observed
in the students' role-play performances. Students not only speak fluently
with minimal hesitation but also structure their utterances logically,
incorporate appropriate connectors, and shift their language to fit the
tone and situation of the role, whether as a waiter in a restaurant or as a
friend planning a trip. This kind of improvisational and adaptive use of
language reflects what Thornbury describes as speaking as an

"emergent skill,” where competence develops through performance, not

93



simply practice.

Harmer (2007) further reinforces the role of spontaneous
communication in speaking development. He asserts that speaking
proficiency is not only about mastering vocabulary or grammar rules
but also about the ability to process language under real-time
conditions. Role-play activities naturally involve this kind of mental
processing, as students must listen, think, and respond without scripting
every word. The findings from this study, where students spoke with
fluency, used varied and situation-appropriate expressions, and
structured conversations, logically illustrate how role play strengthens
this rapid cognitive linguistic coordination.

Moreover, Harmer highlights the importance of the affective
filter in language learning, arguing that learners speak more fluently
when students feel safe and confident. Fun learning strategies such as
role play help lower students' affective barriers by creating a relaxed
and imaginative environment. Instead of feeling evaluated or judged,
students are allowed to explore language use through dramatization and
storytelling, which promotes risk-taking and creativity. As students take
on new roles, students focus on communicating meaning rather than
avoiding errors, an approach consistent with communicative language
teaching principles. This emphasis on expression over perfection is
significant in language acquisition. The low-stakes nature of role-play

activities, where mistakes are treated as part of the performance rather
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than as failures, encourages learners to explore new vocabulary,
practice grammatical structures in context, and gradually develop
automaticity. This was reflected in students' willingness to vary their
expressions, experiment with sentence forms, and respond flexibly
during their role-play interactions.

Therefore, drawing from both the empirical findings and the
theoretical frameworks of Thornbury (2005) and Harmer (2007), it is
evident that role play is more than just an entertaining classroom
activity. It serves as a powerful pedagogical tool that supports speaking
development holistically, enhancing fluency, vocabulary richness,
grammatical accuracy, discourse coherence, and communicative
confidence. Within the broader framework of fun learning, role play
holds a strategic position in creating meaningful, student-centered, and
interactive learning experiences that mirror real-life communication.
Through such practices, students not only improve their language
proficiency but also grow more motivated, expressive, and independent
in their English-speaking journey.

In this sense, role play offers a meaningful, fun learning
experience by allowing students to engage in language use through
contextual and experiential tasks actively. From the teacher's
perspective, this activity is considered valuable not only because it
improves speaking performance but also because it invites students to

explore language creatively while simulating realistic communication.
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The significance of role play lies in its ability to bridge structured
language input with spontaneous output, enabling learners to move
beyond memorization toward real language application. Compared to
formal instruction, which often prioritizes correctness, role play
promotes a more interactive and student-centered environment where
learners are encouraged to take part, take risks, and refine their language

organically through repeated participation.

4.2.3.2 Debate

Debate activity in English Club is one of the most effective
strategies to encourage students to use formal vocabulary and organize
arguments in a structured and logical manner. Based on the interview
results, the teacher said that students showed improvement in speaking
fluency and began to choose vocabulary that was appropriate to the
context and theme of the debate. Students were also encouraged to
avoid excessive repetition of words and to express their opinions by
paying attention to sentence structure and grammar. The teacher
emphasized that in a formal and competitive debate situation, students
indirectly learn to express their views in a polite and controlled manner
by the norms of good discussion.

This finding was reinforced by the observation that the five
students involved in the debate activity performed well in almost all
aspects of the speaking component. In the fluency aspect, students were

able to speak in a natural flow, with few pauses or unnecessary
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repetitions. Although there was still some self-correction, this happened
naturally and did not interfere with the delivery of ideas. In the aspect
of pronunciation, students showed quite clear pronunciation and
appropriate intonation and did not cause ambiguity of meaning. In terms
of vocabulary use, students actively use a variety of vocabulary relevant
to the situation and formal context. Students also avoid excessive
repetition of words and consciously carry dictionaries to enrich their
vocabulary.

In terms of grammatical competence, students have been able to
compose sentences with the correct structure, use tenses appropriately,
and maintain compatibility between subjects and predicates. The
discourse management aspect is also strong, with a structured
arrangement of ideas, logical use of connectives, and speech that the
interlocutor easily understands.

This finding is in line with the Interaction Hypothesis theory by
Long (1983), which emphasizes that interaction between speakers and
listeners plays a crucial role in second language acquisition. In the
context of the debate, students engage in active negotiation of meaning;
students do not merely receive language input but also produce
language output in the form of arguments, rebuttals, and clarifications.
When communication breakdowns occur, such as misunderstandings or
ambiguous expressions, students are naturally prompted to repair their

utterances by repeating, rephrasing, or elaborating on what students
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mean. According to Long, this interactional process is essential because
it pushes learners to stretch their linguistic resources and adapt their
language use in real time, which in turn fosters the deeper acquisition
of the target language.

Moreover, debate activities in the English Club create authentic
communicative pressure, where students are required to respond to their
peers with clarity and logic, simulating real-life conversation dynamics.
This aligns with Long's notion that meaningful interaction facilitates
modified output and comprehensible input, both key components in
acquiring language naturally. Unlike more passive or controlled
classroom tasks, debate provides opportunities for immediate feedback,
reformulation, and spontaneous language use, which are difficult to
achieve in conventional, form-focused instruction. In this sense, debate
serves not only as a speaking exercise but also as a rich site for
interaction-driven language learning, where fun learning and
communicative competence go hand in hand.

Furthermore, debate activities create authentic and meaningful
communication situations where students feel students have a real
purpose in communicating, which is to convey and defend opinions.
The teacher also shared that students even bring dictionaries to look for
the right word equivalents and try to use more varied vocabulary to
make their arguments sound strong and convincing. This shows that

debates not only challenge students to speak but also encourage them

98



to enrich their lexicon contextually and be more sensitive to appropriate
language use.

Overall, debates not only train speaking skills in the aspects of
fluency, grammar, and vocabulary but also develop students' ability to
interact effectively. According to Long's theory, negotiation of meaning
in debate activities provides an interactive, responsive, and immersive
language learning experience that strongly supports the natural and
continuous improvement of students' speaking competence.

Overall, the descriptive qualitative confirms that the
incorporation of fun learning activities in the English Club plays a
meaningful role in advancing students' speaking competence. Role play
and debate were especially effective in enhancing fluency and
expanding vocabulary, while storytelling and peer teaching contributed
significantly to improving discourse coherence and grammatical
accuracy. Although pronunciation development was relatively limited,
there was still observable progress in terms of articulation and clarity at
the word level. These findings collectively indicate that fun,
contextualized, and interactive learning environments support more
effective speaking performance by facilitating the natural use of
language in varied communicative situations. When students are
engaged in enjoyable and well-structured tasks, students are more
inclined to participate actively and use language meaningfully, which

promotes the continuous development of their speaking skills.
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4.2.3.3 Storytelling

Storytelling activities in the English Club have shown a
meaningful contribution to the development of students’ speaking
competence, particularly in terms of fluency, grammatical competence,
vocabulary use, pronunciation, and discourse management. Based on
the teacher interview, students were increasingly able to deliver their
stories fluently and coherently. The teacher explained that students have
become accustomed to using appropriate temporal connectives such as
then, after that, and finally, which helped in building a structured
storyline. In addition, students began to internalize the use of the simple
past tense, an essential feature in narrative storytelling, as most stories
involve past events. This habit was fostered through regular exposure
and guided practice during English Club sessions.

The observation data reinforced these statements. All five
observed students were able to deliver their stories with relatively
smooth pacing, minimal filler words, and very few self-corrections.
Their utterances flowed naturally, and even when faced with longer or
more complex lines, students were generally able to maintain rhythm
and clarity. For instance, in the story The Lion and the Mouse, students
used lines such as, “The lion was taking a nap when a small mouse ran
across his face,” showing a coherent use of the past continuous and past
simple tense in sequence. In terms of pronunciation, most words were

pronounced clearly and intelligibly, though some traces of mother
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tongue intonation were still evident, as noted by the teacher: “Students’
pronunciation is clear and easy to understand because students have
time to practice before performing. However, students’ intonation still
uses Indonesian or local language.” This suggests that while segmental
features (individual sounds) were primarily accurate, suprasegmental
aspects like stress and intonation still need reinforcement.

In the grammatical competence domain, students demonstrated
improved mastery in structuring sentences correctly, particularly using
regular and irregular verbs in the past tense. Examples from student
narratives include: “He sneaked into the kitchen,” “The robot turned
around,” and “Jerry laughed at him.” These sentences show that
students were beginning to apply rules of tense consistency and
sentence variation, including the use of interrogatives and negatives,
such as “Did Tom see the trap?” and “Tom did not expect that!” These
examples align with the teacher’s comment that although accuracy still
needs improvement, students are progressing well in forming
grammatically correct sentences.

Vocabulary development was also evident in both the
interviews and observation findings. According to the teacher, students
made deliberate efforts to avoid repetitive vocabulary because students
were aware it could make their stories monotonous. This was supported
by data from performances where students used a range of expressive

and precise language, such as sneaked, roared, trembled, trapped, and
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chewed through, instead of overused or generic terms. In one instance,
instead of simply stating that “Tom was angry,” a student said, “Tom
was furious,” and described him as “dashing into the kitchen,” which
reflected a firmer grasp of lexical variation and stylistic enhancement.
These vocabulary choices not only increased the impact of the
storytelling but also trained students in selecting words that best convey
character emotion and narrative tone.

In terms of discourse management, students showed the ability
to structure their stories with a clear narrative arc beginning, middle,
and end. Students opened with expressions like “Once upon a time,”
transitioned with temporal markers such as “Suddenly,” “One day,” and
“A few days later,” and closed their stories with moral or reflective
conclusions like “Better luck next time, buddy!” or “Now I see that even
small creatures can be mighty.” Furthermore, students used connectives

2 ¢¢

such as “but,” “so,” “because,” and “if” effectively to maintain
coherence and develop cause-and-effect relationships within the plot.
This shows that students not only memorized lines but were beginning
to understand how to use discourse markers to maintain logical flow
and engage the listener throughout the performance.

These findings are in line with the view of Nation and Newton
(2009), who assert that fluency develops most effectively when learners

are given frequent opportunities to use the language students already

know in meaningful, communicative tasks within a low-anxiety

102



environment. In this context, storytelling offers an ideal platform to
foster speaking fluency, as it allows students to focus on the natural
flow of communication rather than being overly fixated on grammatical
correctness. By shifting the emphasis toward meaning-making and
narrative delivery, students are encouraged to speak more
spontaneously and with greater continuity, which supports the
development of oral fluency over time.

Furthermore, as emphasized by Nation and Newton, fluency-
building activities like storytelling not only enhance verbal flow but
also promote the development of discourse competence. Students are
trained to structure their narratives logically, using sequencing devices
such as then, after that, and finally, phrases that were consistently
observed in students’ performances. These discourse markers help them
organize their thoughts and guide listeners through a chronological
storyline. Such practice improves students’ awareness of how spoken
language unfolds in time, enhancing both clarity and engagement.

In addition to fostering fluency and discourse management,
storytelling also enables learners to internalize key grammatical
patterns contextually and engagingly. The frequent use of the simple
past tense in stories such as The Lion and the Mouse and Tom and Jerry:
The Cheese Trap helps students absorb correct sentence structures
naturally without relying on mechanical drills. When narrating events

with expressions like “The lion caught the mouse” or “Tom sneaked
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into the kitchen,” students reinforce their understanding of tense usage,
sentence construction, and subject-verb agreement. Unlike traditional
approaches that often isolate grammar from use, storytelling integrates
form and function seamlessly, allowing learners to build grammatical
accuracy while focusing on meaningful communication.

Overall, storytelling in the English Club serves as a powerful,
fun learning strategy to support the development of students’ speaking
competence. It effectively cultivates fluency, accuracy, and discourse
organization in an atmosphere that is both enjoyable and low in
pressure.

From a pedagogical standpoint, storytelling offers a creative and
personalized outlet for students to express themselves through
language. This activity is seen as valuable by both the teacher and
students because it blends linguistic practice with imagination and
interpretive thinking. By encouraging students to create or retell
narratives based on a given theme, storytelling promotes the use of
English in ways that are enjoyable, contextually relevant, and student-
centered. Unlike rigid, form-focused instruction, storytelling
emphasizes freedom of expression, engagement, and communicative
intent. As students recognize that their narratives are appreciated for
clarity and coherence rather than just accuracy, students become more
confident and motivated to participate. In this way, storytelling

becomes not only a low-stakes exercise but also a highly effective
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method for enhancing speaking skills through meaningful and authentic

interaction.

4.2.3.4 Peer Teaching

Peer teaching activities in the English Club make a meaningful
contribution to increasing students' awareness of using correct sentence
structure and appropriate vocabulary. Based on interviews with
teachers, it is known that when students are asked to convey material to
their peers, students tend to be more careful in speaking, especially in
the aspect of grammar, to avoid delivery errors that can confuse them.
The teacher also observed that students try to use a variety of
vocabulary so that the explanation is easier to understand and not
boring.

This finding aligns with Bandura's (1977) Social Learning
Theory, which posits that learning occurs not only through direct
experience but also significantly through observation, imitation, and
modeling within social interactions. In peer teaching activities, students
do not merely function as knowledge transmitters but also as linguistic
role models for their peers. When students are aware that their
explanations and language use are being attentively observed and
potentially emulated by classmates, students tend to become more
mindful of their grammar, vocabulary choices, and overall clarity of
communication. This awareness promotes a heightened sense of

linguistic responsibility, encouraging them to speak more accurately
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and coherently.

Bandura emphasizes the importance of attention, retention,
reproduction, and motivation in observational learning, all of which are
engaged during peer teaching activities. The collaborative and
interactive structure of peer teaching facilitates these processes:
students observe their peers’ speaking performances, retain commonly
used language forms, reproduce them in similar situations, and
participate actively due to the shared learning goals. Compared to
conventional teacher-led approaches, peer teaching encourages greater
learner interaction and provides relatable models of language use. As
students explain, correct, and support each other, this activity promotes
clearer and more accurate speaking, making peer teaching an effective
strategy for reinforcing appropriate language structures through social
engagement and linguistic modeling.

The observation results support the teacher's statement.
Students spoke with a relatively smooth flow, rarely doing excessive
repetition or self-correcting. Students were able to pronounce words
clearly, and intonation and word stress were quite appropriate. In the
use of vocabulary, students show efforts to avoid repetition and try to
use a variety of word choices according to the teaching-learning
situation between friends. This shows an improvement in lexical
competence (vocabulary competence).

On the grammatical competence aspect, students showed great
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attention to the accuracy of sentence structure, including the use of
tenses, proper subject-predicate, and proper sentence structure. The
teachers stated that students pay a lot of attention to grammar because
students feel responsible for delivering the material correctly.
Meanwhile, in discourse management, students also demonstrated the
ability to convey ideas in a structured and logical manner, as well as
using appropriate conjunctions to connect sentences in their
explanations.

From a fun learning perspective, peer teaching is meaningful
because it promotes language learning through student collaboration
and shared responsibility rather than one-way instruction. This activity
is considered necessary by teachers because it encourages students to
engage in speaking practice with the real purpose of teaching their
peers, which motivates them to communicate more accurately and
clearly. For students, this task feels relevant and empowering, as
students are trusted to deliver knowledge, which increases their sense
of competence. Compared to conventional formal classroom methods
that often rely on teacher-led explanations, peer teaching provides a
more relaxed and interactive platform where students can naturally
develop speaking competence. The informal setting reduces the
pressure of being assessed and replaces it with a sense of shared
learning, making the experience both effective and enjoyable.

This activity is carried out in a supportive and nonstressful
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atmosphere so that students feel comfortable to try and practice without
fear of being wrong. The informal atmosphere created in peer teaching
makes the interaction feel more natural and meaningful. In line with
Bandura's theory, this social interaction and modeling-based activity
creates an active, collaborative learning experience and encourages the
natural formation of language awareness. Thus, peer teaching not only
plays a role in improving students' speaking fluency and discourse
structure but also strengthens language awareness and linguistic
responsibility in a fun learning atmosphere that is in line with the spirit

of the English Club.

4.2.3.5 English Games

English game activities such as Charades, Vocabulary Races,
and other types of interactive games have a positive impact on students'
ability to speak spontaneously and encourage the natural and contextual
use of vocabulary. Teachers report that students become more fluent
and active during game-based activities, mainly due to the motivation
to win and participate fully in a relaxed and fun learning atmosphere.
This finding supports the view that a fun learning atmosphere can
reduce speaking anxiety and increase students’ willingness to
communicate. In line with the interview data, classroom observations
showed that students responded quickly to game instructions and
displayed increased verbal spontaneity. In Vocabulary Race, for

example, students were able to produce coherent phrases under time
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pressure, such as naming a list of objects (“I bring a book, a pencil, and
a ruler to school”) or answering thematic commands (“Say three jobs
that use uniforms!”). Similarly, in Charades, students guess or describe
activities and professions using short but meaningful utterances, such
as “He is dancing,” “She is brushing her teeth,” or “It is a doctor.”

Although simple, these expressions reflect learners' developing
ability to retrieve and use language meaningfully in real-time. From a
discourse management perspective, students showed increased control
over short utterances by employing basic linking words such as and,
but, or, then, and because. These connectors, though elementary,
contributed to better flow and cohesion in their speech. The teacher
noted that students were "quite active in using simple linking words or
transitions and are reflexive in following the game."” This indicates that
language games also serve to build students' ability to manage brief but
coherent discourse turns while enhancing responsiveness and
communicative adaptability skills essential for everyday spoken
interaction.

This finding is in line with the second language acquisition
theory proposed by Krashen (1982), specifically the Affective Filter
Hypothesis, which states that emotional factors such as anxiety,
motivation and self-confidence have a significant influence on success
in language learning. When learners experience stress or fear of failure,

their affective filter increases, thus inhibiting new language input.
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Conversely, a low affective filter created through a relaxed, fun, and
supportive learning atmosphere facilitates optimal language
acquisition. In the context of English language games such as Charades
and Vocabulary Race, the competitive yet non-threatening nature of
these activities helps lower students' anxiety levels and build a sense of
comfort and security. Since the focus is on participation, fun, and
teamwork in linguistic perfection-students feel freer to experiment with
vocabulary and expressions even if students are not fully confident.
Such an environment encourages risk-taking and reduces the fear of
making mistakes, two important conditions that support spontaneous
speaking.

Furthermore, Krashen's Input Hypothesis also supports the role
of language games in promoting speaking competence. He argues that
learners acquire language best when students are exposed to
comprehensible input language that is slightly beyond their current
proficiency level (i+1) in meaningful contexts. English games offer this
type of input naturally through gestures, contextual clues, and repeated
exposure. For example, in Vocabulary Race, students are required to
respond to rapid prompts like "Give three things you bring to school”
or "Say three expressions for happiness.” In contrast, in Charades,
students guess and mime actions like "praying,” "playing football," or
"taking a selfie."” These tasks require students to process input quickly

and produce language in real-time, often using new vocabulary
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supported by context and interaction. Such conditions make language
not only understandable but also memorable as learners engage
cognitively, physically, and socially.

Additionally, the repetitive and interactive nature of these
games enhances retention and reinforces language patterns. As students
repeat and reuse vocabulary and structures across rounds or through
peer interaction, students unconsciously internalize useful phrases and
grammatical forms. The immediate feedback from peers or the teacher,
combined with the positive atmosphere of the game, supports both
correction and encouragement. In this way, English language games
create an ideal low-anxiety setting for natural language use, where
language acquisition occurs incidentally and meaningfully, a core
principle in Krashen's theory.

Based on the observation, students demonstrated a noticeable
ability to speak more fluently during game activities, with fewer
instances of repetition or self-correction. Their utterances showed a
flowing rhythm, and students made efforts to diversify their vocabulary
rather than repeating the exact words. Pronunciation was also generally
precise and accurate, contributing to comprehensibility. Although the
sentence structures employed were mostly simple, the word order was
appropriate, and ideas were conveyed in a coherent sequence. Students
also employed basic conjunctions, such as and, but, and because, to link

their thoughts, indicating an emerging capacity for managing discourse
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within brief conversational exchanges.

From the perspective of fun learning, English games provide a
lively and engaging context that encourages students to practice
speaking without the pressure of formal assessment. These activities are
perceived as valuable by both students and teachers because students
transform speaking practice into an enjoyable, interactive challenge
where language is used spontaneously and functionally. The element of
competition embedded in games such as Charades and Vocabulary
Race encourages full participation and stimulates students' enthusiasm.
At the same time, the informal and playful nature of the activities lowers
students' affective barriers, making them more willing to speak and take
risks without fear of making mistakes. Teachers recognize the benefits
of this atmosphere, highlighting that students are more confident and
motivated when strict accuracy demands do not constrain them.

In contrast to traditional instructional methods that often
prioritize grammatical precision, language games support the
development of fluency and vocabulary through interaction, repetition,
and responsive communication. This distinction allows students to
experience English not merely as an academic subject but as a tool for
meaningful, real-time communication. Repeated exposure to
vocabulary and sentence structures in a supportive setting helps
students internalize language more naturally.

Thus, English language games are not only entertaining but also
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pedagogically effective. Students create a friendly, supportive, and
motivating learning environment, reinforcing Krashen's (1982)
argument that successful language acquisition depends significantly on
learners' emotional state and the nature of the learning activities. In the
context of the English Club, games function as an accessible and
enjoyable form of fun learning that fosters spontaneity expands lexical
knowledge, and strengthens students' confidence in using English for

authentic communication.

4.2.3 Challenges and Opportunities in Implementing Fun Learning

This section discusses the challenges and opportunities faced by
students in implementing fun learning strategies through English Club
activities. Although the integration of fun and student-centered methods has
shown significant benefits in improving students' speaking competence-
particularly in the aspects of fluency, vocabulary development, and
discourse management-it is also important to realize that the implementation
of this strategy is not free from obstacles. Some of the challenges that arose
during its implementation include teaching inconsistency, time
management, and students' lack of familiarity with the learning format used.
On the other hand, the use of fun learning strategies also provides valuable
opportunities, especially in enhancing students' linguistic engagement,
encouraging meaningful interactions, and providing greater exposure to
language use in real contexts. These opportunities support the development

of speaking competence in authentic communicative contexts.
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In line with this, Richards and Rodgers (2001) emphasize that
Communicative Language Teaching (CLT) prioritizes language use in
meaningful interactions rather than mere mechanical exercises, while Ellis
(2003) explains that Task-Based Language Teaching (TBLT) encourages
real-world communication through meaningful and purposeful tasks. The
following sections will explain these two aspects separately to provide a
clearer understanding of the practical implications of fun learning in English

Club activities.

4.2.4.1 Opportunities

One of the most important opportunities offered by the
implementation of fun learning strategies in English Club activities is
the creation of a low-pressure learning environment that supports
students' freedom to use English more naturally. In contrast to
conventional classroom learning that tends to emphasize grammatical
precision and formality, English Club prioritizes fluency and
expression. This shift in focus encourages students to use language as
a means of conveying meaning, not just as an object of evaluation.
This is in line with Harmer's (2007) view that the ability to speak
fluently depends not only on the mastery of linguistic elements, but
also on the skills to process and use language spontaneously in
communication situations.

Teachers observed that students showed greater enthusiasm

and willingness to speak, especially during activities such as role play,
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storytelling, debates, peer teaching and interactive games. These
activities not only made the learning process more enjoyable, but also
encouraged active participation and increased confidence, particularly
in performance-based or group speaking tasks. This finding is
reinforced by Krashen's Affective Filter Hypothesis (1982) which
explains that language acquisition will be more effective in an
atmosphere of minimal anxiety and high motivation.

In addition, English Club activities provide a real context for
language use, which is in line with the core principle of
Communicative Language Teaching (CLT) (Richards & Rodgers,
2001). Instead of relying on abstract grammar exercises, students are
placed in scenarios that require them to use language functionally and
meaningfully. For example, debate activities develop the ability to
construct arguments, use connectives, and convey conflicting
opinions. Storytelling exercises the use of narrative tense and
expression of story sequences, while games such as vocabulary races
and charades encourage students to think quickly and speak
spontaneously. These authentic communicative tasks reflect real-life
situations and provide meaningful exposure to various linguistic
forms, thus supporting the development of fluency, vocabulary
richness and discourse management. Another important opportunity
is the growth of students' learning independence and language

awareness.
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As seen during the observation, many students voluntarily
prepared scripts, looked up new vocabulary in the dictionary, and
practiced their pronunciation outside of structured study time. This
shows that fun learning activities encourage students to take
responsibility for their learning progress not because of external
pressure, but because of intrinsic motivation to convey ideas clearly
and effectively. This behavior is in line with Bonwell and Eison's
(1991) concept of Active Learning which emphasizes students' direct
involvement in the learning process through meaningful and reflective
activities. In addition, Vygotsky's (1978) Sociocultural Theory
supports the idea that learning will be more effective when students
are actively engaged in tasks that have social meaning.

The process of preparation, collaboration and practice in peer
teaching and role play activities also helps students reflect on their
language use, informally correct their own and their friends' mistakes,
and experiment with different expressions and sentence structures.
These behaviors show that students are not just performing tasks for
the sake of entertainment, but are also developing linguistic sensitivity
and language independence.

In addition, the collaborative nature of English Club activities
allows students to learn from each other in a relaxed and constructive
atmosphere. Through pair or group work, students can observe and

imitate their friends' speaking strategies, such as the use of
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conjunctions, how to express unknown words, or organize the flow of
the conversation. This is in line with Bandura's Social Learning
Theory (1977) which states that individuals can learn effectively
through observation and imitation in a social environment. This social
dynamic creates a natural and informal scaffolding mechanism, where
students support each other's language development.

Overall, these opportunities suggest that fun learning activities
in English Club not only serve as a fun alternative to formal learning,
but also as an effective platform for building speaking competence in
an authentic, engaging and student-centered context. These activities
provide space for students to use language meaningfully, strengthen
knowledge of language structures through practice, and develop
linguistic and collaborative skills essential for real-world

communication.

4.2.4.2 Challenges

While fun learning strategies offer various benefits, their
implementation in English Club activities also presents some
challenges that need to be overcome in order for their pedagogical
effectiveness to be maximized. One of the main problems is the over-
reliance on memorization, especially in role play and storytelling
tasks. While prior preparation can contribute positively to vocabulary
development and speaking fluency, too much focus on memorized

scripts can limit students' ability to communicate authentically. In
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such cases, interactions turn into mere repetition of prepared sentences
rather than spontaneous use of language. This finding is in line with
Harmer's (2007) view that the ability to speak fluently depends not
only on the mastery of language elements, but also on the skill of
processing and producing language quickly and spontaneously.

This tendency is especially evident when students are faced
with unexpected questions in activities such as debates, which demand
spontaneous responses, critical reasoning and direct articulation.
Teachers observed that some students, when faced with rebuttals or
follow-up questions, tended to pause frequently, repeat phrases, or
even choose silence, which suggests that speaking fluency in
impromptu situations is still an area that needs to be strengthened.

Another challenge is the variation in speaking levels among
students, which becomes particularly prominent in peer-based
activities such as peer teaching. While this strategy encourages
collaboration and communicative interaction, it can also cause
hesitation, especially for students who lack confidence or have lower
abilities. This challenge relates to what Goh & Burns (2012) refer to
as the affective dimension of speaking, where confidence and anxiety
greatly affect students' ability to perform in interactive tasks.

In some cases, students who are given the task of teaching their
peers show reluctance or produce only limited language output, due

to concerns about making mistakes in grammar or pronunciation.
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Teachers report that such students sometimes deliver overly simplistic
explanations, or even avoid interaction altogether, thus reducing the
effectiveness of the task and limiting their opportunities for language
practice. Without adequate help or assistance from the teacher, such
students can struggle to participate fully, and ultimately widen the gap
in speaking competence. This is in line with the affective dimension
described by Goh & Burns (2012), where anxiety and lack of
confidence can hinder students' participation in speaking tasks. In
terms of grammar and pronunciation, this situation reflects the
cognitive aspect of speaking - specifically the need for linguistic
knowledge (such as grammar, vocabulary, phonology) to convey
ideas clearly.

In addition to these pedagogical issues, pronunciation and
intonation patterns also remain a persistent obstacle in the
development of speaking skills. Although many students have
improved in word articulation, the influence of mother tongue
phonological features such as intonation patterns, stress placement,
and syllable arrangement are still often present. This sometimes leads
to unclear messages and miscommunication when speaking. The
teacher mentioned that guided pronunciation exercises are still very
much needed to overcome this problem. However, since most fun
learning activities emphasize communicative meaning and

interaction, explicit learning of pronunciation is often neglected. In
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fact, according to Brown (2004) and Celce-Murcia et al. (2010), clear
and accurate pronunciation - especially in suprasegmental features
such as stress and intonation - is essential for comprehension, and will
not develop naturally without direct guidance.

Furthermore, practical challenges such as classroom
management and time allocation also emerged as barriers to optimal
implementation. Activities such as debates, storytelling, or role plays
require structured planning, adequate preparation time, and consistent
monitoring for all students to be meaningfully engaged. In the context
of pesantren, where students have to divide their time between
academic lessons and religious obligations, teachers often have
difficulty in scheduling interactive sessions consistently. This
situation reflects Bonwell & Eison's (1991) view in Active Learning
theory, which states that active and engaging learning requires careful
classroom organization and sufficient time to be effective.

Overall, the implementation of fun learning strategies in English
Club activities presents various opportunities as well as challenges
that need to be considered in a balanced manner. On the one hand, this
approach succeeds in creating a fun, contextualized learning
atmosphere and encourages students' active participation in the real
use of English. On the other hand, there are still obstacles that need to
be overcome, such as dependence on memorization, differences in

speaking ability between students, time constraints, and lack of

120



attention to pronunciation. Therefore, flexible activity planning,
adequate teacher support, and adjustment to the existing educational
context are key to optimizing the benefits of fun learning in

developing students' speaking skills.

4.2.4 Alignment with Previous Studies

The findings of this study reinforce previous research regarding the
positive impact of English Club activities on the development of students'
speaking competence. Activities such as role play, debate, storytelling, peer
teaching, and English games have been proven to provide space for students
to develop various aspects of speaking skills, particularly in terms of
fluency, vocabulary use, grammatical structure, and the ability to convey
ideas coherently and logically.

The findings in this study are in line with the results of Reskiyani's
research (2024), which showed that participation in English Club activities
at UIN Alauddin Makassar encouraged the improvement of students'
speaking skills, especially in the aspects of pronunciation, vocabulary
mastery, sentence structure, and active involvement in English learning. In
both studies, high student engagement was driven by a supportive learning
environment. If in Reskiyani's study the improvement was more emphasized
on the positive atmosphere that encouraged students' courage to speak, then
in this study, the fun learning approach through activities such as role play,
storytelling, debate, peer teaching, and games, explicitly created a fun,

pressure-free, and interactive environment so that students felt comfortable

121



to speak more actively.

In addition, unlike Reskiyani's study which focused on university
students in a university setting, this study broadens the context by
highlighting junior and senior high school students in a boarding school
setting. This enriches the literature by providing a new perspective on the
effectiveness of fun learning strategies in the context of boarding school-
based secondary education, which has its own time and curriculum
challenges. This research methodology which uses a qualitative approach
through interviews and observations also provides a more in-depth picture
of the process, teacher perceptions, and the dynamics of challenges and
opportunities in the implementation of English Club activities.

In addition, the findings in this study also support the results of
Octaberlina and Muslimin's study (2022), which showed that speaking
activities in the English Club such as speech, storytelling, group discussion,
and reading aloud significantly improved students’ speaking fluency as well
as their ability to organize ideas coherently. These results were directly
reflected in this study, especially through role play and storytelling
activities, where students proved to be able to construct ideas logically and
speak more fluently thanks to fun and structured exercises. These activities
not only gave students the opportunity to speak but also created a realistic
context, thus encouraging more natural speaking skills.

However, what distinguishes this study is its focus on fun learning

strategies that are explicitly applied in every English Club activity, as well
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as the context of implementation at the secondary education level in a
boarding school environment. If in Octaberlina and Muslimin's research, the
improvement of speaking ability is mostly related to the type of activity and
teacher support in fostering a positive atmosphere, then in this study the fun
learning approach is at the center of the activity design taking into account
the elements of creativity, fun, and student interaction as the main means to
build speaking competence, especially in the aspects of fluency, vocabulary
use, and discourse management.

Furthermore, the findings of this study are also in line with the
results of Riyadini's study (2021), which asserts that the English Speaking
Club has an important role in improving students' confidence and speaking
ability, even in the context of online learning. Although this study was
conducted in a face-to-face setting in a boarding school environment, the
results still support Riyadini's argument that a supportive English club
environment, especially when combined with an engaging approach, can
create a learning atmosphere that encourages students to be more confident,
active, and comfortable in using English.

In addition, if in Riyadini's study the emphasis was on teachers’
perceptions of the individualized and reflective online-based speaking club,
then in this study the qualitative approach based on teacher observation and
interviews provides a concrete picture of how the fun learning strategy has
a direct impact on students' mastery of speaking components, especially in

the aspects of fluency, vocabulary use, and discourse management.
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Thus, the findings of this research are not only consistent with
previous studies but also add a new dimension by emphasizing the
importance of fun learning strategies in creating meaningful and enjoyable
learning experiences. The English Club serves not only as a speaking
practice platform but also as an alternative pedagogical space that integrates
educational objectives with enjoyment, motivating students to actively
participate and develop their speaking competence more naturally and
effectively.

The contribution of this study lies in its focus on enjoyable strategies
as a primary approach that enhances not only linguistic aspects such as
fluency, grammar, and vocabulary but also fosters a safe and supportive
learning environment. This research broadens the scope of previous studies
by showing that emotional aspects and classroom atmosphere in English
Club activities play a significant role in the effectiveness of students'
speaking skill development.

4.2.5 Implications for English Club Activities
Based on the findings of this study, several practical implications can
be drawn to improve the design and implementation of English Club
activities, particularly in supporting the optimal development of students’
speaking competence. These implications not only highlight the effectiveness
of various fun learning strategies, but also provide concrete recommendations
for future practice in similar educational contexts.

Firstly, role play has proven to be a highly effective activity in
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fostering fluency, vocabulary development, and discourse management. The
dynamic and contextual nature of role play allows students to engage in
simulated real-life interactions, where students must produce language
spontaneously while maintaining logical flow. Therefore, role play should be
integrated as a regular component in English Club sessions. To further
support this activity, it is recommended to provide varied scenarios that
reflect students’ daily experiences or current issues relevant to their age
group. Additionally, incorporating brief training sessions on improvisation,
body language, and facial expressions can enhance students’ communicative
confidence and help convey meaning more expressively.

Secondly, storytelling activities have demonstrated significant
contributions to the improvement of students’ sentence construction and
mastery of verb tenses. However, challenges remain in the area of intonation
and stress, where students tend to reflect patterns from their mother tongue.
To address this, future storytelling sessions should include focused vocal
training components, such as guided reading with intonation modeling, voice
projection exercises, and listening tasks that expose students to authentic
English rhythms. These enhancements can help students deliver stories in a
more engaging, expressive, and intelligible manner.

Third, debate activities have shown strong potential in training
students to organize arguments logically and use formal language effectively.
However, as some students struggle during rebuttal moments due to limited

preparation, it is recommended that predebate workshops be implemented.

125



These workshops can focus on how to construct arguments, use persuasive
and formal expressions, and engage in respectful counterarguments.
Structured templates and example phrases can serve as functional scaffolds,
ensuring that students are equipped with the linguistic tools and confidence
needed to articulate their viewpoints effectively during debate sessions.

Fourth, peer teaching provides a valuable opportunity for students to
reinforce their grammatical competence and demonstrate language awareness
in a collaborative setting. Because this activity involves explaining content to
others, students naturally become more attentive to grammatical accuracy and
clarity. To maximize its impact, teachers can supply focused and
straightforward teaching materials, for example, on parts of speech or
common sentence patterns, and conduct a short briefing session beforehand
to ensure students feel confident delivering the content. Additionally, rotating
teaching roles among group members can maintain engagement and distribute
responsibility equally.

Fifth, English games, such as vocabulary races and charades, have
been shown to create a positive, energetic learning environment that promotes
spontaneous vocabulary use and quick thinking. The competitive element of
these games encourages students to retrieve and apply vocabulary rapidly,
making them particularly effective for developing lexical fluency. To deepen
their pedagogical value, teachers can design targeted games that focus on
specific language features, such as verbs, adjectives, categories (e.g., foods,

jobs, places), or language functions (e.g., expressions of feelings, agreement,
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or suggestions). This ensures that games not only entertain but also directly
support learning objectives.

In addition to activity-specific recommendations, there are some
broader implications based on teacher insights. One important thing to note
is the variation in students' learning preferences and styles. Some students
thrive better in individual tasks, while others perform better in group-based
interactions. Therefore, English Club activities should be designed flexibly,
striking a balance between individual and collaborative options to
accommodate diverse learning needs. This flexibility supports the
development of speaking skills by allowing students to learn in contexts that
are within their comfort zone, while providing challenges to improve in
unfamiliar situations. This is in line with Ellis' (2003) Task-Based Language
Teaching (TBLT) approach, which emphasizes the importance of designing
meaningful and contextualized tasks that encourage functional language use
according to learners' needs.

Such flexibility also encourages inclusivity and creates a more
personalized learning experience, especially in a heterogeneous learning
environment in terms of students' backgrounds and ability levels. In addition,
teachers observed some students' independent learning behaviors, such as
bringing their own vocabulary notebooks or proactively using dictionaries.
Such practices indicate learning independence that should be encouraged. To
reinforce these positive habits, teachers can provide reinforcement through

praise, recognition in front of the class, or small incentives to keep students
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motivated and continue to develop learning habits that support their speaking
skills on an ongoing basis.

Such strategies can foster a culture of self-directed learning and
inspire other students to adopt similar habits. When students show initiative
in managing their own learning progress, such as carrying a personal
vocabulary notebook or proactively using a dictionary this reflects the
development of self-regulated learning skills, which are crucial in long-term
language acquisition. Encouraging these behaviors not only improves
individual learning outcomes, but also creates a supportive learning
environment where students can be positive models for their peers. This is in
line with Bandura's Social Learning Theory (1977), which emphasizes the
importance of observation and imitation in the learning process - students
tend to imitate the learning strategies and attitudes students observe from
others in their social environment.

Environmental support also emerged as a key factor. For example,
vocabulary posters installed in various rooms in the pesantren area proved
effective in reinforcing language exposure outside the formal classroom
context. This visual media becomes a passive input that students often
encounter in their daily activities, which supports the process of incidental
vocabulary acquisition. This practice can be optimized by updating and
grouping posters thematically according to the context of the room (for
example: vocabulary of kitchen objects in the dining room, and action verbs

around the sports area). In line with Krashen's (1982) Input Hypothesis,
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language acquisition is optimized when students are exposed to
comprehensible input in a non-stressful and meaningful setting. Therefore,
this visual medium provides a constant and non-stressful means of language
input, which can strengthen memory as well as foster curiosity. Although
simple, this strategy has high pedagogical value as it naturally integrates
language exposure into students' everyday learning environment.

Finally, teachers emphasize that English Club has the potential not
only as a routine extracurricular activity, but also as a stepping stone to wider
opportunities, such as participation in speech, debate and storytelling
competitions. These activities provide opportunities for students to showcase
their true speaking skills, gain external recognition, and accumulate
achievements in the form of certificates that can be useful for academic
purposes or scholarship applications in the future. Therefore, schools are
advised to link English Club activities with regional or national competitions,
or at least organize internal events to showcase students' progress while
increasing their motivation.

In conclusion, the findings in this study show that the implementation
of well-designed fun learning strategies in English Club activities can result
in significant improvements to students' speaking competence. By enhancing
the existing activities, accommodating the diversity of learning styles, and
creating a supportive learning environment inside and outside the classroom,
English Club can serve as a strong platform for meaningful and fun language

development.

129



CHAPTER V
CONCLUSION & SUGGESTION

In this section, the researcher summarizes the main findings of Chapter 4
concisely and comprehensively. This study focuses on how fun learning activities
in the English Club have proven to be important in enhancing students’ speaking

competence, as evidenced by the results of interviews and observations.

5.1 Conclusion

Based on the findings of this study, it can be concluded that fun learning
plays an important and meaningful role in increasing students’ speaking
competence through English Club activities. The implementation of interactive
and enjoyable methods such as role play, storytelling, debate, peer teaching,
and games significantly contributes to the development of students’ speaking
skills, particularly in the areas of fluency, vocabulary use, and discourse
management. Students were found to speak more fluently and spontaneously
during role play, games, and debate sessions, with fewer pauses and hesitations,
indicating improved flow of speech. In terms of vocabulary use, students
demonstrated an ability to select appropriate words, reduce repetition, and
actively expand their vocabulary through various communicative tasks.
Furthermore, storytelling and peer teaching helped students to structure their
ideas coherently using suitable linking words, thus improving their discourse
management skills. Although some progress was also observed in grammatical
competence and pronunciation, these two aspects still require further

improvement. Errors in sentence construction and pronunciation influenced by
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the student’s mother tongue remain a challenge, indicating a need for more
focused practice. Among the fun learning activities applied in the English Club,
role play emerged as the most impactful strategy. This activity not only
encouraged students to communicate naturally in context but also created a safe
and fun environment for practicing expressive and interactive English.
Therefore, this study affirms that fun learning within English Club
settings is not only beneficial but also essential in supporting students’
speaking competence. The findings contribute to a better understanding of how
engaging learning environments can promote meaningful speaking practice,
particularly for junior and senior high school students in a nonformal
educational context.
5.2 SUGGESTION
This section presents recommendations based on the research findings.
The suggestions are categorized for teachers, students, school administrators,
and future researchers.
5.2.1 For English Teachers
English teachers and English Club facilitators are encouraged to
continuously implement a variety of fun learning strategies that
emphasize interaction, creativity, and meaningful communication.
Activities such as role play, games, debates, and storytelling should be
adapted to match students’ proficiency levels and interests. These
methods are effective in building students’ fluency and confidence while

creating a low-anxiety environment that supports their speaking
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development. Teachers should also provide targeted guidance to

strengthen students’ grammatical accuracy and pronunciation.
5.2.2 For Students

Students are encouraged to actively participate in fun learning

activities especially debates and peer teaching. Through consistent

involvement, they can build grammatical and proninciation. Students

should also make use of the opportunities provided in English Club to

practice English beyond memorized scripts and focus on spontaneous

communication.

5.2.3 For School Administrators
School administrators are advised to support the integration of
fun learning strategies into English Club programs. Providing
resources, time, and space for interactive English Club activities can
help improve the overall quality of language education in schools.
Encouraging collaboration between English teachers and club
facilitators can also ensure that activities are well-structured and aligned
with students’ language needs.
5.2.4 For Future Researchers
Future researchers may explore the implementation of fun
learning in other language skills, such as listening, reading, or writing,
or apply similar studies in different educational settings. In addition,
using mixed-method approaches or involving a larger number of

participants from various institutions could provide more
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comprehensive and generalizable insights into the role of fun learning
in language development. Furthermore, it is also suggested that future
studies include interviews with students in addition to teachers. This
would provide deeper insights into students’ perspectives, experiences,
and challenges in engaging with fun learning activities, thereby

producing more complex and detailed data to strengthen the findings.
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INTERVIEW

Based on your opinion, have students' speaking skills improved after

participating in the English Club?

o How would you compare their speaking performance before and after
joining?

e Which activity do you think contributed most to that improvement?

Could you describe how students have developed in terms of fluency?

« Do you see that students can speak fluently without too many pauses
or hesitations?

e Do students rarely repeat themselves or correct themselves when
speaking?

o Do their ideas flow easily when speaking?

Could you describe how students have developed in terms of

pronunciation?

 Is the student's pronunciation clear and easy to understand?
e Do students use appropriate intonation and word stress?

o Does the student’s pronunciation not cause misunderstanding?

Could you describe how students have developed in terms of

vocabulary?
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o Are students able to use a diverse vocabulary?
« Is the word selection appropriate to the topic or context?

« Do students not repeat the same word too often?

Could you describe how students have developed in terms of

grammatical competence?

« Are students able to use sentence structure correctly?
o Do students use the right tense according to time and context?

« Do students understand the appropriateness of subject and predicate??

Could you describe how students have developed in terms of Discourse

Management?

e Are students able to convey ideas in a structured way?
e Do students use conjunctions or connectives appropriately?

e Is the flow of their speech easy to follow?

What is your opinion about the role play activity conducted in the

English Club?

« Do you think students are able to speak fluently and naturally during
role play?

« Do students often pause, hesitate, or repeat words while acting?

« Do students frequently correct themselves in the middle of speaking

during role play?
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How do students organize their ideas when performing a scene?

9 ¢¢

Do students use connectors such as “because,” “so,” or “then” to link
their ideas?
Are the students’ ideas easy for others to follow during the

performance?

What is your view on the debate activity conducted by students in the

English Club?

Do students seem to speak more fluently when participating in a
debate?

How often do students pause or repeat words while delivering their
arguments?

Are students able to express their arguments clearly from beginning to
end?

Do students use a variety of vocabulary when presenting their
arguments?

Do students avoid repeating the same words too frequently?

Avre students’ vocabulary choices appropriate for the debate topic and
formal context?

How do students structure their sentences when presenting their
arguments?

Do students apply correct grammar rules and tenses during debate?

Do the students’ subjects and verbs agree when students speak?
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. What is your observation of the storytelling activity in the English

Club?

« How do students plan or organize their story before telling it?
e Do the students’ ideas follow a clear sequence from beginning to end?

99 ¢¢

e Do students use linking words such as “first,” “next,” or “finally”
when telling a story?

« Is their pronunciation clear and easy to understand during storytelling?

« Do students use appropriate stress and intonation when telling the
story?

o Do students speak more fluently with fewer pauses when storytelling?

e Do students use proper grammar and sentence structures during
storytelling?

« Do students shift tenses correctly based on the sequence of events in
the story?

« What new or interesting vocabulary do students usually use in
storytelling?

o Do students avoid using the same words repeatedly?

. Do you think peer teaching has helped students improve their

speaking fluency and organization?

o Do students speak more smoothly and with fewer long pauses when

teaching their peers?
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11.

12.

e How do students organize their explanations to make them
understandable to peers?

e Do students use logical sequences and connectors like “so,” “because,”
or “for example” when explaining?

o Do students use a variety of vocabulary in their explanations?

« Do students pay attention to grammar while explaining?

e Are their sentences complete and grammatically correct?

In your opinion, how do English games (e.g., charades, taboo,

vocabulary race) affect students’ speaking skills?

Do games help students speak more quickly and fluently?

o Do students show fewer pauses or hesitations while playing games?

e What new vocabulary do students learn through games?

o Do students use different or creative vocabulary to win the games?

o Do their answers during games flow clearly from one idea to another?

o Do students use simple connectors or transitions when responding in
games?

« Do students appear more confident when expressing ideas during

games?

What strategies have you observed to be the most effective in helping

students improve their speaking competence?
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e Do students benefit more from pair work, group discussions, or
individual tasks?
« Are there any personal strategies students apply, like selfpractice or

notetaking?

13. What are your hopes or suggestions for future English Club programs

in relation to speaking improvement?

« Are there any additional activities or support systems you believe
should be included?
o How can the English Club be further optimized to enhance students'

speaking skills?
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OBSERVATION CHECKLIST
Rating Scale
5 =Very Good
4 = Good
3 = Fair
2 =Less

1 =Very Poor

No Indicator Criteria 1

1. | Fluency Speech flows naturally
without hesitation or

excessive pauses.

Few to no unnecessary

repetitions.

Rarely selfcorrects

during speech.

2. | Pronunciation Words are pronounced

clearly and correctly.

Appropriate intonation

and stress.

No ambiguity in
meaning due to

pronunciation.

153



Vocabulary Use

Uses a variety of

vocabulary.

Word choice is
appropriate for the

situation.

Avoids overusing the

same words.

Grammatical

Competence

Sentence structure is

grammatically correct.

Correct use of tenses.

Proper agreement
(subjectverb,

pronouns).

Discourse

Management

Ideas are structured

clearly.

Uses logical connectors
(e.g., however,

therefore).

Speech is cohesive and

easy to follow.
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C. Validation Sheet

Score s
‘\ A et 1 23] 4psE

1. | Suitability of Instrument with basic competencies

Basic Competence vV
2. | Instrument Indicator

Clarity of question items contained in the research v

instrument
3. | Clarity of instrument on each question items contained v

| in the research instrument

4. | The research instrument is relevant with the relevant

with the research objectives 3
S. | The research instrument can help the researcher find out

students abilities in speaking skills.
6. | The research instrument is easy to understand \/"
7. | Each question has one correct or most correct answer v
8. | The research using proper grammar v
9. | The choice of answers to the research instrument is o

appropriate and logical in terms of material ‘
10. | The subject matter must be formulates clearly and ‘ v

unequivocally 1

D. Suggestion
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Interview Transcript

“There has been an improvement in students' speaking competence, especially in

terms of fluency, additional vocabulary, then their pronunciation”

“Students are more active and more enthusiastic because there is their intention to
improve their skills, and also from the learning method which is fun or fun learning

from teachers for students”

“Role-play is role-playing, so students are more active, especially when students
play a role, then students practice in real situations, and also in the cottage

environment there are often dramas that students can later use English”

“Students can speak fluently and naturally because students have previously added
vocabulary, because before activities on certain topics we have prepared what must

be memorized so that students can speak fluently”

“Students rarely stop, hesitate, or repeat words when doing this activity, because

students have prepared and practiced it”

"students rarely correct themselves in the middle of speaking because students have

been prepared from the beginning, memorized, it is rare to make mistakes*

”Students organize their ideas and play a scene coherently and logically to perform

a scene*

”Students also use connecting words to link ideas or a word*

”Students' ideas can already be understood because students have often practiced "
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"Students speak quite fluently and naturally because students often practice,

students have improved their speaking skills"

"There are some that make them stop or repeat words when conveying arguments
because there is vocabulary that wants to be said this is still thought about first,
There is an impact because from this debate there is a rebuttal so that it still thinks

before supporting or speaking*

”Some students often misunderstand but because of frequent practice these

misunderstandings can be understood and understood*

”Students often practice and look for diverse vocabulary when conveying

arguments according to the topic of discussion®

”Students have tried to avoid excessive repetition of words and because students

are required to bring a dictionary so students can still look for another vocabulary

(13

”Students choose vocabulary that is appropriate to the topic and formal context and
the vocabulary used must be by the theme so that students can develop new

vocabulary*

”Students apply for word order correctly, structure, tenses2, appropriate subject,

and predicate so that the order is correct”

"Students are given the freedom to create their own stories so that students fit the
theme and students prepare materials, careful preparation so that students can

prepare well"
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‘students’ ideas follow a clear sequence from beginning to end because previously
students have been given material to make stories, so their storytelling actions are

obvious and very good."

“Students use conjunctions because there are examples from previous materials”

“students' pronunciation is clear and easy to understand because students have time

to practice before performing”

“Because students are still practicing so that the pressure and intonation still cannot
match native speakers, students' intonation still uses Indonesian or regional

languages”

"Because students have practiced, students' speaking is more fluent than before.
There are some mistakes and students need to be corrected so that students can be

maximized again®

”Students are quite good regarding the use of grammar and sentence structure,
especially in the simple past tense, storytelling is narrating activities that have been
carried out or events that have passed. But it needs improvement and needs more

accuracy for the use of this grammar*

”Students avoid using the same vocabulary repeatedly because this will make them
bored, and if it's just that, there is no variety of words but there are some that are

less varied, so this storytelling activity can improve students' speaking even better"”

“Students' speaking fluency is the same as other activities but because this activity

the atmosphere is a bit different so it needs a good mentality so that the vocabulary
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Is not lost when dealing with their friends and with continuous practice students are

better at speaking to learn to teach to their friends”

“The order of delivery of students is perfect and neat and can use connecting words”

“Students try to develop a diverse vocabulary so that it is easily understood by their

friends”

“Students have paid great attention to grammar so that later students' grammar is

not wrong when delivering material and does not create misunderstanding”

“Students can speak spontaneously and or answer from the games given”

“Students look for new vocabulary that is sure to win the game and try to use new

vocabulary to be more varied and provide victory in this activity”

“Students speak with the flow because there is an improvement from before”

“Students are quite active in using connecting words or simple transitions and

reflexes in following this game and responsive”

"There are some children who benefit greatly from discussion. Some children are
given individual tasks that are more enthusiastic and comfortable. There are
different characteristics of children, but if it is required to be in a group, whether
students want it or not, students have to try to be in a group, and students can work

together or motivate each other"

"There are some students who are always looking for new vocabulary and students
open dictionaries and bring some sheets containing vocabulary. This shows which

ones want to improve their speaking"
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"There is a support system at school such as vocabulary writings in every room to

make it easier to memorize vocabulary"

"I hope that the English Club is not only a routine activity but can participate in
competitions, either storytelling, debate, speech, etc. because from there we can see
the output and motivate them to be more enthusiastic, and confident, and hopefully

it can be used as a provision for the need to continue to college"
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OBSERVATION CHECKLIST ROLE PLAY
Rating Scale
5 =Very Good
4 = Good
3 = Fair
2 =Less

1 =Very Poor

No Indicator Criteria 1] 2

1. | Fluency Speech flows naturally
without hesitation or

excessive pauses.

Few to no unnecessary

repetitions.

Rarely self-corrects

during speech.

2. | Pronunciation Words are pronounced

clearly and correctly.

Appropriate intonation

and stress.

No ambiguity in
meaning due to

pronunciation.
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Vocabulary Use

Uses a variety of

vocabulary.

Word choice is
appropriate for the

situation.

Avoids overusing the

same words.

Grammatical

Competence

Sentence structure is

grammatically correct.

Correct use of tenses.

Proper agreement
(subject-verb,

pronouns).

Discourse

Management

Ideas are structured

clearly.

Uses logical
connectors (e.g.,

however, therefore).

Speech is cohesive and

easy to follow.

166




OBSERVATION CHECKLIST DEBATE
Rating Scale
5 =Very Good
4 = Good
3 = Fair
2 =Less

1 =Very Poor

No Indicator Criteria 1] 2

1. | Fluency Speech flows naturally
without hesitation or

excessive pauses.

Few to no unnecessary

repetitions.

Rarely self-corrects

during speech.

2. | Pronunciation Words are pronounced

clearly and correctly.

Appropriate intonation

and stress.

No ambiguity in
meaning due to

pronunciation.
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Vocabulary Use

Uses a variety of

vocabulary.

Word choice is
appropriate for the

situation.

Avoids overusing the

same words.

Grammatical

Competence

Sentence structure is

grammatically correct.

Correct use of tenses.

Proper agreement
(subject-verb,

pronouns).

Discourse

Management

Ideas are structured

clearly.

Uses logical
connectors (e.g.,

however, therefore).

Speech is cohesive and

easy to follow.

168




OBSERVATION CHECKLIST STORYTELLING

Rating Scale
5 =Very Good
4 = Good
3 = Fair
2 = Less
1 =Very Poor
No Indicator Criteria 4
1. | Fluency Speech flows naturally V-
without hesitation or
excessive pauses.
Few to no unnecessary v
repetitions.
Rarely self-corrects v
during speech.
2. | Pronunciation Words are pronounced v
clearly and correctly.
Appropriate intonation v
and stress.
No ambiguity in v

meaning due to

pronunciation.
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Vocabulary Use

Uses a variety of

vocabulary.

Word choice is
appropriate for the

situation.

Avoids overusing the

same words.

Grammatical

Competence

Sentence structure is

grammatically correct.

Correct use of tenses.

Proper agreement
(subject-verb,

pronouns).

Discourse

Management

Ideas are structured

clearly.

Uses logical
connectors (e.g.,

however, therefore).

Speech is cohesive and

easy to follow.
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OBSERVATION CHECKLIST PEER TEACHING
Rating Scale
5 =Very Good
4 = Good
3 = Fair
2 =Less

1 =Very Poor

No Indicator Criteria 11213

1. | Fluency Speech flows naturally
without hesitation or

excessive pauses.

Few to no unnecessary

repetitions.

Rarely self-corrects

during speech.

2. | Pronunciation Words are pronounced

clearly and correctly.

Appropriate intonation

and stress.

No ambiguity in
meaning due to

pronunciation.
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Vocabulary Use

Uses a variety of

vocabulary.

Word choice is
appropriate for the

situation.

Avoids overusing the

same words.

Grammatical

Competence

Sentence structure is

grammatically correct.

Correct use of tenses.

Proper agreement
(subject-verb,

pronouns).

Discourse

Management

Ideas are structured

clearly.

Uses logical
connectors (e.g.,

however, therefore).

Speech is cohesive and

easy to follow.

172




OBSERVATION CHECKLIST GAMES
Rating Scale
5 =Very Good
4 = Good
3 = Fair
2 =Less

1 =Very Poor

No Indicator Criteria 1] 2

1. | Fluency Speech flows naturally
without hesitation or

excessive pauses.

Few to no unnecessary

repetitions.

Rarely self-corrects

during speech.

2. | Pronunciation Words are pronounced

clearly and correctly.

Appropriate intonation

and stress.

No ambiguity in
meaning due to

pronunciation.
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Vocabulary Use

Uses a variety of

vocabulary.

Word choice is
appropriate for the

situation.

Avoids overusing the

same words.

Grammatical

Competence

Sentence structure is

grammatically correct.

Correct use of tenses.

Proper agreement
(subject-verb,

pronouns).

Discourse

Management

Ideas are structured

clearly.

Uses logical
connectors (e.g.,

however, therefore).

Speech is cohesive and

easy to follow.
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