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ABSTRAK 

Akbar, Habib Nabil. Analisis Kecemasan Berbicara Siswa di Kelas Bahasa 

Inggris (EFL) Kelas Dua di MTs Malang. Tesis. Tadris Bahasa Inggris. 

Fakultas Ilmu Tarbiyah dan Keguruan. UIN Maulana Malik Ibrahim 

Malang. Pembimbing: Farid Munfaati, M.Pd. 

Kata Kunci: Keterampilan Berbicara, Kecemasan, Tingkat Kecemasan Siswa. 

 

Penelitian ini bertujuan untuk mengidentifikasi faktor-faktor yang 

menyebabkan kecemasan berbicara di kalangan siswa dalam pembelajaran bahasa 

Inggris. Penelitian ini menggunakan pendekatan deskriptif kualitatif dengan 

melibatkan siswa kelas dua MTs Malang sebagai partisipan. Data dikumpulkan 

menggunakan instrumen FLCAS (Foreign Language Classroom Anxiety Scale) 

yang dikembangkan oleh Horwitz et al. untuk mengevaluasi tingkat kecemasan 

siswa. Temuan penelitian menunjukkan bahwa rendahnya penilaian diri, 

kurangnya persiapan, rasa gugup dan malu, serta ketakutan akan kesalahan 

merupakan faktor utama yang berkontribusi terhadap kecemasan berbicara siswa. 

Siswa sering merasa tidak percaya diri dan tertekan ketika harus berbicara di 

depan umum, terutama karena kekhawatiran akan penilaian negatif dari guru dan 

teman sebaya. Selain itu, kurangnya persiapan sebelum berbicara membuat siswa 

merasa lebih cemas dan tidak siap. Penelitian ini juga menunjukkan bahwa siswa 

yang mengalami rasa malu dan gugup cenderung menghindari situasi berbicara, 

yang semakin memperburuk kecemasan mereka. Untuk mengatasi masalah ini, 

penelitian ini merekomendasikan beberapa strategi bagi guru, termasuk 

menciptakan lingkungan belajar yang aman, memberikan waktu yang cukup untuk 

persiapan, mengajarkan teknik relaksasi, dan memberikan umpan balik yang 

konstruktif. Dengan menerapkan strategi-strategi ini, diharapkan siswa dapat 

mengurangi kecemasan berbicara mereka dan meningkatkan keterampilan 

komunikasi dalam bahasa Inggris. 
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ة ٌ صا  خُلَا

 من الثانية السنة في أجنبية كلغة الإنجليزية اللغة فصول في التحدث من الطلاب قلق تحليل .نبيل حبيب ،أكبر

ليمتع قسم .أطروحة .مالانج ،الأساسية التربية كلية  جامعة .المعلمين وتدريب التربية كلية .الإنجليزية اللغة 

ٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌ.الأعمال إدارة في ماجستير ،منفاتي فريد :المشرف .مالانج إبراهيم مالك مولانا

ٌٌٌٌٌٌٌٌٌٌٌٌٌٌٌ 

 

 الطلاب لدى القلق مستوى ،للقلق المسببة العوامل ،التحدث مهارات :المفتاحية الكلمات

ٌ 

اتاللغ لمتعلمي بالنسبة وخاصة .السهل بالأمر ليس الدراسي الفصل في التحدث مهارات تعلم إن  .الأجنبية 

 ويبدو .والعرض التمثيل بأدوار القيام من بالخوف الطلاب بعض يشعر ،الشخصية الملاحظة على وبناء  

ا بعضهم شعروني الطلاب تجعل التي العوامل معرفة في يرغبون الباحثين يجعل وهذا .وقلق ا متوتر   بالقلق 

 .الإنجليزية باللغة التحدث مهارات تعلم بشأن

ا الدراسة هذه استخدمت ايانجتاوم (1986) وآخرون هورويرتز صممه استبيان مع نوعي ا وصفي ا تصميم   

 سبب كان ،مالانج جبل طلاب من طالب ا 21 في أنه الدراسة نتائج أظهرت .نتائجها عن للكشف (2013)

اجالإحر جعلهم .فارغين جعلتهم التي والعصبية ،التحضير ونقص ،الذات تقييم انخفاض هو القلق  فهم وسوء 

 المتكررة المعلم وأسئلة ،مرتبكين والعصبية الخطأ من الخوف جعلهم .وقلقين منزعجين المعلم ملاحظات

وترينمت جعلتهم ا والتفكير ،الأخطاء ارتكاب من بالقلق الشعور . حانالامت من والإرهاق ،كثير   الشعور .

صبيةوالع ،اليقين وعدم ،القيمة بعدم الشعور .بالضغط والشعور ،الأمان بعدم والشعور ،بالتوتر  والشعور ،

ا الارتياح بعدم ا الدراسة هذه وجدت ،ذلك إلى بالإضافة .أيض  لمتوسطا الطالب أن أيض  انك   مستوى عند 

 بعد ،القلق اضطرابات بدون بخير بدوا .الاستبيان على الرد عند القلق من جد ا وعالي ما حد إلى مرتفع

 .القلق اضطرابات من يعانون أنهم النتائج أظهرت ،الاستبيان على الإجابة
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ABSTRACT 

Akbar, Habib Nabil. An Analysis of Students Speaking Anxiety in EFL 

Classroom at The Second Year of MTs Malang. Thesis. English Education 

Department. Faculty of Tarbiyah and Teacher Training. UIN Maulana Malik 

Ibrahim Malang. Advisor: Farid Munfaati, M.Pd. 

Keywords: Speaking Skills, Anxiety, Students Anxiety Level 

 

This study aims to identify factors that cause speaking anxiety among 

students in learning English. This study uses a qualitative descriptive approach 

involving second-grade students of MTs Malang as participants. Data were 

collected using the FLCAS (Foreign Language Classroom Anxiety Scale) 

instrument developed by Horwitz et al. to evaluate students' anxiety levels. The 

findings of the study indicate that low self-esteem, lack of preparation, 

nervousness and embarrassment, and fear of mistakes are the main factors 

contributing to students' speaking anxiety. Students often feel insecure and 

stressed when they have to speak in public, especially because of concerns about 

negative judgment from teachers and peers. In addition, lack of preparation before 

speaking makes students feel more anxious and unprepared. This study also shows 

that students who experience embarrassment and nervousness tend to avoid 

speaking situations, which further worsens their anxiety. To address this problem, 

this study recommends several strategies for teachers, including creating a safe 

learning environment, providing sufficient time for preparation, teaching 

relaxation techniques, and offering constructive feedback. By implementing these 

strategies, it is expected that students can reduce their speaking anxiety and 

improve their English communication skills. 
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CHAPTER I 

INTRODUCTION 

This chapter consisted of Background of The Research, Research 

Question, Research Limitation, and Research Objective. At the end of this 

chapter, the researcher puts the Significance of The Research and Definition of 

Key Terms. 

1.1 Background of The Research 

English is acknowledged as a foreign language and is widely taught in 

schools in Indonesia from playgroup to university level. English as a foreign 

language requires four abilities to acquire. There exist Listening, Speaking, 

Reading, and writing. Out of the 4 focuses, the most important one is 

speaking, because speaking is recognized as the practical and the standard 

of someone who can communicate with others, which means that if 

someone cannot speak English, they have not yet mastered the English 

Language. Nazara (2011) Stated that the most important skill used in the 

teaching and learning process of foreign languages throughout history is the 

speaking skill. According to Nunan (1995, as cited in Leong and Ahmadi, 

2017), The most important aspect of learning EFL or ESL is the speaking 

skill, which may be measured by carrying out a conversation in a foreign 

language. 

Learning a speaking skill in the classroom is not easy. Especially for 

foreign language learners. The researcher from the previous time had visited 

a language classroom learning. It was because his mother wanted him to 

accompany her and to make him experience the circumstances of teaching 

in the language classroom. Inside the classroom, the researcher observed his 

mother teaching the students how to speak a foreign language. During the 

process of teaching, the researcher saw that some of the students were afraid 

to do role play and presentation. Some of them seem to be nervous and 

anxious. This is where the inspiration for the researcher comes and thinks 

about learning speaking skill. After the researcher realized this fact, the 
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researcher was interested in discovering the process of learning English 

speaking skill. 

 

English speaking ability is not easy to achieve, because of many 

obstacles. Yahaya and Madzlan (2021), found that, in learning speaking 

skill, students often face Shyness, anxiety, and a lack of confidence. They 

claimed that making mistakes caused the students to feel like the center of 

attention and made them stop speaking English, especially in front of 

unknown people. Oktaviani (2017); and Yulianti and Sulistyawati (2021) 

have researched the difficulties found in the process of learning English 

Speaking skill. in this research, the researchers found that there are some 

psychological problems such as not being confident, fear of making 

mistakes, and nervousness that the learners face when learning the speaking 

skill. Also, there are linguistic problems like lack of vocabulary and 

environmental problems such as lack of topics in making a conversation. 

Pratolo and Setiawan (2019) found that anxiety is the leading obstacle that 

influences students’ performance in the classroom. Most of the students 

argued that they are afraid that the words they say are not understandable, 

they frequently talk fast, and afraid that people might criticize them because 

of the mistakes they have made.  

From all the obstacles that the researcher had observed, the leading 

obstacle that learners experienced was anxiety. All the English foreign 

language learners from different places such as middle, high, and university 

classrooms, according to the observation of the researcher stated that 

whether they succeeded or not in learning the English-speaking skill, they 

must have experienced anxiety. Therefore, this research tends to focus on 

speaking anxiety in an EFL Classroom. 

 

1.2 Research Question 

The researcher formulated research questions based on the problem's 

background and formulated them as follows: 
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1. What are the factors that caused anxiety to the students in learning 

English speaking skill? 

 

1.3 Research Limitation 

The researcher limits the research to two aspects. The first aspect is 

the primary aim of the present research. They are second-year students from 

MTs Malang. The second aspect is the object of this research which is the 

factors that can cause students’ anxiety in learning English speaking skill. 

 

1.4 Research Objective 

In accordance with the research question, this research tries to 

discover what are the factors that cause anxiety in students in learning 

English speaking skill. 

 

1.5 Significance of The Research 

The researcher hopes that the readers can get benefit from it. Students, 

teachers, and other researchers are the aim of the readers. In this part, the 

researcher explains what benefits those readers can get. 

1. For the Students 

Reading the research question and research objective can give 

the students information regarding their learning needs and help them 

to build a strong foundation of their mental in learning English 

speaking skills. 

2. For the Teachers and lecturers 

Teachers and lecturers should know that by understanding this 

research’s question and research objective they can get the 

information to encourage their students to be able to master the 

English-speaking skill with ease, also they can create a more 

interactive environment for teaching the English-speaking skill in the 

classroom. 
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3. For Other Researcher 

This research has limitations to discover about anxiety. 

Therefore, by understanding this research’s question and research 

objective, other researchers can get inspiration to do further research 

regarding the issues of anxiety. Other researchers also can use this 

research to support their upcoming research regarding the same issue. 

1.6 Definition of Key Terms 

The research provides several keywords to avoid misunderstandings 

regarding terms related to the following research. 

1. Speaking 

Speaking is the skill of expressing thoughts, feelings, and information 

through words. 

2. Anxiety 

Anxiety is a mental condition that makes the sufferer always feel 

anxious, worried, or afraid, making it hard to carry out daily activities. 
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CHAPTER II 

LITERATURE REVIEW 

The researchers gather theories and previous studies to explain several 

terms regarding this research. This part consists of the Definition and Types of 

Anxiety, Anxiety in the EFL Classroom, Factors that Cause Anxiety in Speaking 

Activity, the Effect of anxiety on language learning, and strategies to overcome 

anxiety. At the end of this part, the researcher puts reviews of related studies to 

distinguish this research from other research, and the researcher also puts the 

conceptual framework to ease the readers in understanding this chapter. 

2.1 Definition and Types of Anxiety 

Anxiety is one of part of psychological issues that arises during the 

process of learning English speaking skill. Wooten (2008) explained that " 

anxiety is a negative mood of apprehension accompanied by physiological 

characteristics". Chiang (2012), said that “anxiety is synonymous with 

worry, unease, disquiet, disquietude, and inquietude”. Suleimenova (2012) 

defined anxiety as a mental discomfort brought on by a dread of danger or 

bad luck. The American Psychological Association (2015) defines anxiety 

as a condition marked by feelings of tension, cautious thinking, and changes 

in one's appearance. In addition, anxiety is an intense, excessive, and 

persistent fear of certain situations characterized by rapid heartbeat, 

shortness of breath, sweating, and fatigue. 

Psychologists contrast three categories of anxiety: state anxiety, trait 

anxiety, and situation-specific anxiety. State anxiety is a temporary form of 

anxiety brought on by a specific anxiety-inducing event like a great test. 

(Spielberger, 1983: cited in Horwitz, 2001: 113). Trait anxiety is a more 

persistent inclination to be nervous and a very consistent personality trait. 

(Scovel, 1978: cited in Ellis, 1994: 479) while the third category, situation-

specific anxiety, describes how some fears are chronic and complex. 

(MacIntyre & Gardner, 1991a: cited in 2001: 113). It is triggered by 

particular circumstances or events, such as giving a speech in front of an 

audience, taking an exam, or participating in class. (Ellis, 1994: 480). 
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2.2 Anxiety in the EFL Classroom 

Abrar et al. (2016) stated that Anxiety related to studying a foreign 

language in a classroom can be characterized as complex and distinct from 

an individual's self-perception, behavior, sense, and assumption about the 

language. Maclntyre and Gardner (1993, as cited in Öztürk and Gürbüz, 

2014) defined anxiety which is a complex phenomenon as the subjective 

sensation of tension and apprehension incorporated with speaking, listening, 

and learning, which is known as the second language context. Therefore, the 

definition of speaking anxiety is a subjective feeling of uneasiness that the 

learners suffer in learning English speaking skill that affects their mastering 

speaking ability. Furthermore, three types of anxiety were identified by 

Horwitz and Cope (1986) in relation to language learning. They were 

Communication apprehension, Test anxiety, and Fear of negative 

evaluation. 

 

1. Communication apprehension 

A bashful mood brought on by the fear of interacting with 

others. In this instance, students who struggle with group 

communication typically struggle with speaking in foreign language 

classes. Students' control in a communicative setting is decreased. It 

affects their speaking performance as a result. 

2. Test anxiety 

Test anxiety usually shows in students who fear they won't pass 

the test. Students who experience anxiety throughout their foreign 

language exam may find it difficult to complete subsequent tests and 

quizzes. Even the most prepared students frequently make mistakes on 

the test. 
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3. Fear of negative evaluation  

Students who experience anxiety during test-taking. Every 

social evaluation circumstance, such as an interview or speaking 

during a foreign language lesson, might cause anxiety in themselves. 

 

2.3 Factors that Cause Anxiety in Speaking 

Several factors contribute to students' anxiety during the process of 

learning speaking skills. Liu (2006) identified various sources of this 

anxiety: 

1. Low English proficiency 

Research indicates that a significant barrier preventing students 

from engaging in conversation during lessons is their limited English 

proficiency. This lack of skill leads students to feel inferior and 

inadequate compared to their peers, affecting their willingness to 

communicate in English. 

2. Lack of familiarity with the task 

Familiarity with a subject matter greatly influences students' 

participation in speaking activities. When students are interested in 

and have a good understanding of a topic, they are more likely to 

engage actively in discussions about it. 

3. Lack of confidence 

Confidence is characterized by certainty, strong belief, and 

positive expectations of oneself. A lack of confidence can cause even 

students who are able to articulate their words clearly and competently 

to choose silence over participation due to a fear of failure or 

judgment. 

4. Incomprehensible inputs 

The difficulty in understanding language inputs—such as texts, 

listening exercises, teacher instructions, and conversations outside the 

classroom—can also contribute to students' anxiety. This challenge 

often stems from the complexity of the material or the students' 

limited language proficiency. 
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2.4 Effects of Anxiety on Language Learning 

Horwitz and Cope (1986) posited that anxiety influences language 

acquisition, with the effects categorized into two areas: second language 

studies and clinical experiences. 

1. Second language studies 

Anxiety is a significant factor that can influence students' 

proficiency in English. Research on this topic has yielded mixed 

results, with some studies suggesting that anxiety has minimal effects 

on language acquisition (Dewaele, 2008), while others have found that 

it can have substantial consequences (MacIntyre, 2017). Students with 

high levels of anxiety may avoid engaging in complex communication 

tasks, which can hinder their conversational abilities and 

comprehension. This avoidance can create a cycle where anxiety leads 

to less practice and exposure, which in turn can lead to decreased 

proficiency and confidence in using the language. It's important for 

educators to recognize the potential impact of anxiety on language 

learning and to develop strategies to help students manage their 

anxiety and improve their English skills. 

2. Clinical experience 

Clinical experience has shown that anxiety can have a 

significant impact on students' academic performance, particularly in 

areas requiring high levels of concentration and memory retention. 

The detrimental effects extend to the utilization of a second language, 

where anxiety can impede the ability to communicate effectively. 

Moreover, physical symptoms such as sweating and palpitations can 

accompany this psychological state, further hindering a student's 

ability to participate in class activities. In severe cases, the 

overwhelming nature of these symptoms can lead to avoidance 

behavior, with students choosing to miss classes to escape the anxiety-

inducing environment. This can create a cycle of absenteeism and 

academic decline, highlighting the need for supportive measures 

within educational settings. 
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Anxiety in language learning is a multifaceted phenomenon 

influenced by various factors that can significantly affect a student's 

educational journey (Rusmanto, 2024). One of the primary contributors to 

this anxiety is the fear of negative evaluation, where learners worry about 

the judgment they may receive from others regarding their language abilities 

(Fattahi Marnani, 2022). This fear can lead to communication apprehension, 

a reluctance or avoidance of speaking in the language being learned due to 

concerns over making mistakes or not being understood. Test anxiety also 

plays a role, with the pressure of exams and assessments causing 

considerable stress for learners. 

Personal beliefs about the efficacy of one's language learning, along 

with previous experiences, whether positive or negative, shape the learner's 

approach and attitude towards acquiring a new language (Getie, 2020). The 

perceived difficulty of the language itself can further exacerbate anxiety 

levels, making the learning process seem more daunting than it may actually 

be. Classroom dynamics are another critical factor in this context. The 

nature of the relationship between teachers and students, as well as the 

interactions among peers, can either alleviate or amplify anxiety (Dewaele, 

2019). A supportive and encouraging environment fostered by empathetic 

teachers and collaborative peers can mitigate feelings of anxiety, while a 

competitive or unsupportive atmosphere may intensify them. 

Teaching methods and the overall classroom environment also have a 

significant impact (Umar, 2017). Traditional methods that emphasize rote 

learning and repetitive exercises might heighten anxiety for some learners, 

whereas interactive and engaging approaches that promote communication 

and real-life application of the language can reduce stress and improve 

confidence. Understanding these factors is crucial for educators and learners 

alike, as it allows for the development of strategies and interventions aimed 

at reducing anxiety and fostering a more positive and productive language 

learning experience. Tailoring the educational approach to address these 

specific causes of anxiety can lead to improved outcomes and a more 

enjoyable learning process for all involved. 



10 

 

2.5 Review of Related Research 

In this part, the researcher took 3 previous studies to distinguish the 

current research from those studies. The first previous research conducted 

by Damayanti and Listyani (2020) focused on finding information about 

what factors can trigger students' speaking anxiety in the EFL classroom. 

This research was conducted in the English Language Education Program 

(ELEP). 

The subjects in this research involved 52 sophomores at a private institution 

in Central Java. This research considered a qualitative type of research with 

open-ended and close-ended questionnaires to reveal the findings. The 

results showed that exam anxiety, communication apprehension, and fear of 

receiving a poor grade were the three main sources of anxiety that 

contributed to students' speaking anxiety in English-speaking classes. 

Furthermore, as the data from the interviews and questionnaires showed, 

students' nervousness in speaking was also influenced by a lack of 

vocabulary, an underestimation of their abilities, a lack of preparation, an 

anxiety about making mistakes, and a fear of embarrassing themselves in 

front of their peers. 

The second research was conducted by Ikhsaniyah (2022), aimed at 

discovering the scale of students' anxiety in speaking, factors known to 

contribute to students’ anxiety in learning speaking skill, and students’ ways 

of overcoming their anxiety. A total of 65 participants from the 4th academic 

year of the English Department at UIN Syarif Hidayatullah were involved in 

this research. This research used a mixed qualitative and quantitative 

approach in the form of planned interviews and surveys to obtain the data. 

Based on the results, 4 students have low anxiety level (6.15%), 3 students 

with moderately low anxiety level (4.61%), 11 students with moderate 

anxiety level (16.92%), 17 students with moderately high anxiety level 

(26.15%), and 30 students with high anxiety level (46.15%) which can be 

concluded students of the university had a high level of speaking anxiety. 

Six factors were also found that contributed to anxiety. They were the lack 

of vocabulary which made students hard to find the right words and 
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compose sentences, fear of misinterpretation, low self-esteem, students' fear 

of making mistakes and their concern that the audience would leave a 

negative impression on them, the lack of preparation, and students' extreme 

anxiety before the test; they were afraid they would receive poor marks or 

possibly fail it. The research’s findings also revealed the way how students 

overcome their anxiety. The first one is to change their mindset. The second 

is to improve English skills by practicing it every day which will improve 

language skills and confidence. The third is doing preparation. It is crucial 

to meticulously prepare all items to be delivered. The last one is students 

should be brave and avoid negative thoughts about speaking to improve 

their skills.  

The last research by Maulani (2022) tried to track down the possible 

influence that leads to students’ anxiety while doing English-speaking 

activities and how students deal with their anxiety. The research involved 

XI IPA 1 students of SMAN 1 Jenangan and used qualitative methods to 

collect the data. Ten students were selected to conduct intensive interview 

sessions. From the outcome of the question and answer session, it was 

discovered the reasons why students became anxious when speaking 

English, like the lack of vocabulary and grammar, poor pronunciation, 

feeling bothered during the speaking exam, fear of being unsuccessful, fear 

of being mocked by friends/teachers if they commit errors and one's 

perception of where students believe they are not talented in English. Apart 

from that, it was also found the way how students deal with their anxiety, 

such as Being well-prepared to overcome their anxiety, relaxing their mind 

by inhaling and exhaling breaths slowly, staying optimistic by visualizing 

themselves making their best effort, and peer-seeking, in which students 

check for individuals who appear to struggle with anxiety in the classroom 

setting, much like them. 

The three studies have distinct characteristics, with the first focusing 

on anxiety factors, the second examining students' anxiety levels, addressing 

anxiety-related factors and solutions, and the third focusing on factors that 
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trigger anxiety and the solutions. However, there are complementary 

differences in education, location, participants, methods, instruments, and 

results. Unfortunately, anxiety treatment has received scant attention at the 

junior high school level. Junior high school students often struggle with 

anxiety, which is crucial for their academic success. Based on the 

experience of the second research, anxiety treatment must be done early to 

reduce students' anxiety levels and suppress the negative impacts of anxiety 

that occur at higher levels of education. Teachers must be able to recognize 

the symptoms of anxiety that occur in their students so that they can be 

treated immediately. 

The current research aims to identify factors causing anxiety in 

learning English speaking skills using a descriptive qualitative method 

design involving a questionnaire to collect the data at one of the well-known 

MTs in Malang. It differs from three previous studies in design, data 

collection method, findings, participants, and research location, despite 

being similar in design and method. 
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  CHAPTER III 

RESEARCH METHODOLOGY 

This part explains the method used to collect the data. Research Design, 

Research Settings, Research Participants, and Research Instrument. Data 

collection Procedure, and Data Analysis are the ways to collect the data. 

3.1 Research Design 

Understanding the variations of research design, the researcher will 

utilize descriptive qualitative as an approach for the current research. The 

reason is that descriptive qualitative is a versatile design, It can potentially 

applied to every kind of qualitative research. Besides that, the descriptive 

qualitative design is also suitable for this research because it is used to find 

the explanation of several objectives. According to Lambert (2012), the 

descriptive qualitative design is appropriate for research where the 

researcher's goal is to find an explanation for a phenomenon. When 

researchers seek to determine the participants, nature of the event, and 

location of the event, this information is deemed valuable. 

 

3.2 Research Settings 

This research will be conducted in an EFL classroom at MTs Malang. 

The reason why the researcher wants this research to be conducted in the 

location is that the previous research took university and high school level 

students as their setting of the place, to make it different the researcher 

encouraged to take this location as the setting of place. Also, the researcher 

is a preservice teacher. To support the researcher in the future, this place 

was selected. 

This research will be conducted in 2024. The researcher needs a few 

days to conduct this research from the start until this research reaches its 

conclusion. 
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3.3 Research Participants 

The researcher uses purposive sampling to select the candidates of the 

participants. Purposive sampling is a method where the researcher selects 

the candidates of the participants based on some criteria. Rai and Thapa 

(2015) stated that various non-probability sampling methods are grouped 

under the term "purposeful sampling." Purposive sampling, also known as 

selective, subjective, or judgmental sampling, requires the researcher's 

perception to determine the constituent parts (Persons, instances, companies 

circumstances, or points in time) that will be examined. In this case, the 

researcher will choose second-year students as the participants of the 

research. Also, the researcher succeeded in listing all data on class VIII 

students from classes VIII-A to VIII-I which are presented in the following 

table. 

Table 3. 1 

Number of Students and Classes 
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3.4 Research Instrument 

The FLCAS questionnaire (Foreign Language Classroom Anxiety 

Scale) invented by Horwitz et al., will be utilized as the instrument of the 

current research to evaluate students' levels of anxiety and consists of 33 

statements together with five responses: Strongly Agree (SA), Agree (A), 

Neutral (N), Disagree (D), and Strongly Disagree (SD). (Horwirtz et al., 

1986). 

Table 3. 2 

FLCAS Questionnaire 

No Statement Response 

  Strongly 

Agree 

(SA) 

Agree  

 

(A) 

Neutral  

 

(N) 

Disagree 

 

 (D) 

Strongly 

Disagree  

(SD) 

1 I never feel quite sure 

of myself when I am 

speaking in my foreign 

language class. 

     

2 I don't worry about 

making mistakes in 

language class. 

     

3 I tremble when I know 

that I'm going to be 

called on in language 

class. 

     

4 It frightens me when I 

don't understand what 

the teacher is saying in 

the foreign language. 

     

5 It wouldn't bother me 

at all to take more 

speaking classes. 

     



16 

 

6 During language class, 

I find myself thinking 

about things that have 

nothing to do with the 

course. 

     

7 I keep thinking that the 

other students are 

better at languages than 

I am. 

     

8 I am usually at ease 

during tests in my 

language class. 

     

9 I start to panic when I 

have to speak without 

preparation in language 

class. 

     

10 I worry about the 

consequences of failing 

my speaking class. 

     

11 I don't understand why 

some people get so 

upset over speaking 

class. 

     

12 In speaking class, I can 

get so nervous I forget 

things I know. 

     

13 It embarrasses me to 

volunteer answers in 

my language class. 

     

14 I would not be nervous 

speaking the foreign 

language with native 

speakers. 

     

15 I get upset when I don't 

understand what the 
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teacher is correcting. 

16 Even if I am well 

prepared for speaking 

class, I feel anxious 

about it. 

     

17 I often feel like not 

going to my speaking 

class. 

     

18 I feel confident when I 

speak in foreign 

language class. 

     

19 I am afraid that my 

language teacher is 

ready to correct every 

mistake I make. 

     

20 I can feel my heart 

pounding when I'm 

going to be called on in 

language class. 

     

21 The more I study for a 

language test, the more 

confused I get. 

     

22 I don't feel pressure to 

prepare very well for 

language class. 

     

23 I always feel that the 

other students speak 

the foreign language 

better than I do. 

     

24 I feel very self-

conscious about 

speaking the foreign 

language in front of 

other students. 
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25 Language class moves 

so quickly I worry 

about getting left 

behind. 

     

26 I feel more tense and 

nervous in my 

speaking class than in 

my other classes. 

     

27 I get nervous and 

confused when I am 

speaking in my 

language class.  

     

28 When I'm on my way 

to language class, 

especially speaking, I 

feel very sure and 

relaxed. 

     

29 I get nervous when I 

don't understand every 

word the language 

teacher says. 

     

30 I feel overwhelmed by 

the number of rules 

you have to learn to 

speak a foreign 

language. 

     

31 I am afraid that the 

other students will 

laugh at me when I 

speak the foreign 

language. 

     

32 I would probably feel 

comfortable around 

native speakers of the 

foreign language. 

     

33 I get nervous when the      
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language teacher asks 

questions which I 

haven't prepared in 

advance. 

 

3.5  Data Collection Procedure 

The questionnaires will be distributed to students. Students will be 

given one hour to complete the questionnaire and will be supervised to 

ensure the data collection procedure goes successfully. Afterward, the data 

analysis can be carried out. 

 

3.6 Data Analysis 

Bogdan and Biklen (1992) interpreted data analysis as an approach to 

arranging interview transcripts, field notes, and other resources to better 

explain phenomena.  

This research involved organizing student responses to questionnaire 

statements into a graphic, computing the total quantity of students who 

responded with "strongly agree", "agree", “neutral”, "disagree", or "strongly 

disagree" to each statement. The proportion of students who responded will 

be calculated, and the final result will be displayed in a detailed graphic. 
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CHAPTER IV 

FINDING AND DISCUSSION 

This chapter displays about the data that has been collected by the 

researcher from 21 Students in 8F. The data are served in percentage graphics and 

explained descriptively. 

4.1  Finding 

After the researcher finished collecting the data, the conversion is 

carried out to change the data into percentages which will be displayed in 

graphical form. The data were collected using a questionnaire designed by 

Horwirtz et al. (1986). The results were determined by choosing the 

negative statements that are contained “Strongly Agree + Agree” response 

that have higher percentages than neutral responses. The positive statements 

were selected by choosing the statements that contain “Disagree + Strongly 

Disagree” response that have lower percentages than neutral responses. 

Based on the finding, several factors were found that influence students 

anxiety, as explained in the following tables. 

 

 

 

 

 

 

 

Chart 4. 1 

The 2nd set of data shows that 5% of the students said they strongly 

agreed with the statement. The statement is considered positive. The 

majority of the students, 38% agreed with the statement, while another 38% 

of them were neutral. About 19% of students disagreed with the statement, 

and none of them strongly disagreed with it. Based on the majority of the 
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Statement #2

"I don't worry about making mistakes in 

language class."
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students, it can be inferred that some of them were unconcerned about 

making mistakes in a language lesson, while some of them were unsure of 

themselves. 

 

 

 

 

 

 

 

Chart 4. 2 

Based on the positive statement of the 5th data point, 5% of the 

students strongly agreed. Another 28% of the students said that they agreed 

with the statement. 52% of the students were neutral about the statement. A 

small number of 5% disagreed with the statement, and the remaining 10% 

strongly disagreed with the statement. According to the statistics, a high 

proportion of students responded neutrally to the statement, indicating that 

they are unsure about attending further speaking classes. 
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Chart 4. 3 

The 7th data set revealed around 14% of students strongly agreed with 

the statement. 38% agreed with the statement, while 48% of them were 

neutral. However, no students decided to disagree or strongly disagree with 

the statement. Based on the greatest percentage, the students chose to be 

neutral, indicating that they were unsure that other students were better than 

themselves. 

 

 

 

 

 

 

 

Chart 4. 4 

The 8th data set revealed around 5% of the students strongly agreed 

with the positive statement. Approximately 10% of students agreed with the 

statement. The majority of students (66%) chose neutral to the statement. 

While 19% of students disagreed with the statement. However, none of the 
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students strongly disagreed with the statement. The majority of the data 

indicated that students were unsure about themselves, whether they were at 

ease during language tests or not. 

 

 

 

 

 

 

 

Chart 4. 5 

The 9th data point which was the negative statement of the 

questionnaire revealed that 29% of the students strongly agreed with the 

statement. 37% of students also agreed with it. Another 29% of students had 

a neutral response to the statement. However, 5% of the students disagreed 

with the statement, and none of them strongly disagreed with it. The results 

revealed that the students with the largest proportion were panicked when 

they were forced to speak without preparation in language class. 
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Chart 4. 6 

The statement on the 12th data is considered a negative statement. This 

data revealed that 19% of the students strongly agreed with the statement. 

48% of students agreed with the statement. Another 19% of them felt 

neutral to the statement. On the other hand, 14% of the students disagreed 

with the statement, and none of them strongly disagreed with the statement. 

According to the discovery, students with the highest percentage were 

nervous during speaking class. 
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Chart 4. 7 

The data showed that this statement is negative. The 13th data 

explained that none of the students strongly agreed with the statement. 

Instead, 43% of them agreed with the statement. 38% of them responded 

neutrally. On the other hand, 14% of them disagree with the statement, 

while 5% of them strongly disagree with the statement. From the data’s 

explanation, It can be inferred that most of the students were embarrassed to 

volunteer answers in the language class. 

 

 

 

 

 

 

 

Chart 4. 8 

The 14th data is considered to be positive. It revealed that none of the 

students strongly agreed with the statement. Only 15% of students agreed 

with the statement, while 52% of them chose neutral. However, 33% of 
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students disagreed with the statement, although none of them strongly 

disagreed with the statement. According to the majority of the data, students 

were unsure about speaking with native speakers. 

 

 

 

 

 

 

Chart 4. 9 

The 15th statement is considered to be negative. According to the data, 

10% of the students strongly agreed with the statement, while 62% of the 

population agreed with it. Besides, 23% of students disagreed with the 

statement. 5% of them strongly disagreed with the statement, while none of 

them strongly disagreed. The majority of the data agreed that they get upset 

when the teacher is giving corrections. 

 

 

 

 

 

 

 

 

10%

62%

23%

5% 0%0%

20%

40%

60%

80%

100%

Strongly Agree Agree Neutral Disagree Strongly
Disagree

Statement #15

"I get upset when I don't understand what 

the teacher is correcting."



27 

 

 

 

 

 

 

 

Chart 4. 10 

The 16th data point revealed that 5% of students strongly agreed with 

the negative statement. The students who agreed with the statement were 

57% of the population. Neutral responses were filled by 33% of the 

students. While 5% of the students disagreed with the statement. But, none 

of them answered strongly disagreed. Based on the data, It can be implied 

that the majority of students were anxious even though they prepared well 

before speaking in class. 

 

 

 

 

 

 

 

Chart 4. 11 

The 18th data point revealed that 5% of the students strongly agreed 

with the positive statement. None of the students agreed with the statement. 

Instead, 81% of students felt neutral about the statement. Furthermore, 14% 
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of them disagreed with the statement. However, none of them strongly 

disagreed with the statement. The large number of students who chose to be 

neutral means that they were not sure about being confident while speaking 

in the classroom. 

 

 

 

 

 

 

Chart 4. 12 

The 22nd data set showed that no students strongly agreed with the 

positive statement. Instead, 29% of the students agreed with the statement. 

A total of 47% of students chose neutral for the statement. Furthermore, 

19% of students disagreed with the statement. Only 5% of them strongly 

disagreed with it. The majority of the data indicated that students were not 

sure about getting pressure to prepare themselves for language class. 
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Chart 4. 13 

This positive statement from the 24th data provided information that 

5% of students strongly agreed with the statement. 33% of them agreed with 

the statement. 38% of them based their answer on neutral. Additionally, 

24% of them disagreed with the statement. And no students answered 

strongly disagreed. The fact that the majority of students were neutral 

indicates that they were not sure about self-consciousness while speaking 

before the other students. 

 

 

 

 

 

 

 

Chart 4. 14 

The 28th data showed there were no students who strongly agreed with 

the positive statement. Instead, 14% of them agree with the statement. A 

large amount of 67% responded neutrally to the statement. On the other 
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hand, 19% of the students disagreed with the statement. However, no 

students strongly disagreed with this data. It can be implied that most of the 

students were not sure when they attended the language class, they felt sure 

and relaxed. 

 

 

 

 

 

 

Chart 4. 15 

The 32nd of the data indicated about 14% of the students that strongly 

agreed with the positive statement. While 19% of the students agreed with 

the statement, The other side, neutral responses were chosen by 48% of the 

students. There were also 19% of them who disagreed with the statement.  

However, no one chose to strongly disagree. The significance of the data 

showed that students were not sure about themselves, getting close to one 

native speaker of the foreign language. 
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4.2  Discussion 

Based on the analysis of the research results, there are factors that are 

the main causes of anxiety in public speaking. These factors include low 

self-esteem, lack of preparation, nervousness and embarrassment, and fear 

of mistakes. Factors such as low self-esteem, lack of preparation, 

nervousness, and embarrassment can be categorized as internal factors. 

These complex internal factors are one source of anxiety, where students 

feel unsure of their own abilities, often caused by a lack of adequate 

preparation. This can result in intense nervousness, where students feel 

unable to think or speak clearly when under pressure, such as during exams 

or presentations.  

The theory of factors causing anxiety in speaking explains that 

students who have low self-esteem tend to feel inadequate compared to their 

friends. This causes them to feel inferior and reluctant to participate in 

speaking activities. This distrust stems from the feeling that they do not 

have enough skills, which increases anxiety when speaking.  

The results showed that 21 students studied identified low self-esteem 

as one of the main factors causing their anxiety. Many students report 

feeling insecure and worried about negative judgment from peers and 

teachers, which often leads them to avoid public speaking situations. For 

example, students who feel unworthy and unsure about their speaking 

abilities experience higher levels of anxiety, which results in them feeling 

stressed and uncomfortable when asked to speak.  

In addition, research by Ikhsaniyah (2022) also found that students 

who have low self-esteem often feel afraid of making mistakes and worry 

that they will be ridiculed by their peers if they make errors while speaking. 

This suggests that negative self-perceptions can worsen speaking anxiety. 

This condition is in line with the finding that students who feel inferior are 

more likely to experience significant anxiety when speaking in English. 

Overthinking about possible negative outcomes can also worsen anxiety, as 
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students tend to think about the worst-case scenario that might happen rather 

than focusing on the positive potential of the situation. Feelings of 

unworthiness or low self-esteem can also add to the psychological burden 

they feel, hindering their academic and social performance. It is important 

for educators and parents to recognize these signs and provide the necessary 

support to help students overcome anxiety and build stronger self-

confidence.  

Lack of preparation before speaking in front of the class also 

contributes to anxiety, as students feel unprepared for the situation. Good 

preparation can provide confidence and reduce uncertainty, making students 

feel more comfortable when speaking. The nervousness that arises when 

having to speak in public is a significant factor, where students often feel 

pressured when asked to speak without adequate preparation. 

The research results also explained that students felt blank and 

nervous when asked to speak without sufficient preparation. They felt that 

inadequate preparation made them unable to convey their ideas clearly, 

which in turn increased feelings of anxiety and discomfort when speaking in 

front of the class. Research by Ikhsaniyah (2022) also supports this finding, 

where students who did not prepare before speaking experienced higher 

levels of anxiety. Students reported that they felt very anxious and stressed 

when they had to speak without preparation, and they often worried about 

the possibility of getting lower grades or disappointing their teachers and 

friends. This shows that good preparation is very important for reducing 

speaking anxiety. 

Furthermore, research by Pratolo and Setiawan (2019) highlighted that 

students who felt unprepared to speak often had difficulty organizing their 

thoughts and conveying messages effectively. They felt stressed and 

anxious, which resulted in them speaking quickly and unclearly, increasing 

the likelihood of mistakes. This shows that lack of preparation not only 

contributes to anxiety but can also affect the quality of students' 

communication when speaking. 
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The feeling of nervousness that arises when having to speak in public 

is also a result of a lack of preparation. Where this can cause anxiety and 

interfere with the ability to communicate effectively. Fear of mistakes also 

plays a big role, where students are afraid of the consequences of the 

mistakes they make when speaking, so this adds to their mental burden. 

Thinking too much about potential failure can lead to excessive anxiety, 

where students get caught in a negative cycle of what could go wrong rather 

than focusing on the task at hand. 

In addition to internal factors, this study also found that there are the 

most common causes of anxiety, namely the fear of making mistakes. This 

factor can also be categorized as an external factor. The pressure associated 

with exams and the need to excel in an academic environment is often a 

heavy burden, where students feel they have to meet certain standards, 

either set by themselves or by others. So this encourages fear in students. 

Furthermore, another study by Yahaya and Madzlan (2021) revealed 

that students who feel anxious when speaking often have difficulty 

expressing their ideas, which is rooted in a lack of confidence in their 

abilities. They feel that mistakes in speaking will attract negative attention, 

so they prefer not to speak at all. This suggests that there is a strong 

relationship between fear of making mistakes and speaking anxiety, which 

can hinder students’ ability to participate in speaking activities. 

From the perspective of anxiety's impact on language learning, fear of 

making mistakes can significantly affect the learning process. Students with 

high fear may avoid speaking situations, which hinders their opportunities to 

practice and improve their speaking skills. In addition, fear of making 

mistakes causes anxiety that can interfere with cognitive processes 

necessary for language learning, such as information processing and 

decision-making. When students feel stressed, they may have difficulty 

focusing and remembering vocabulary or sentence structures that they have 

learned, which can result in poor speaking performance. Anxiety can also 

cause students to have negative perceptions of their own abilities, 
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reinforcing their anxiety cycle and hindering their progress in learning to 

speak. 

In this study, factors such as low self-esteem, lack of preparation, 

nervousness and embarrassment, and fear of making mistakes were 

identified as causes of students' anxiety in public speaking. The results 

showed that students often felt anxious and uncomfortable when they had to 

speak in front of the class, especially when they felt that the teacher's 

feedback was unclear or confusing. Some students reported that they felt 

frustrated when they did not understand the criticism given, which caused 

them to feel worthless, afraid of making mistakes, and more anxious when 

speaking.  

Previous research by Damayanti and Listyani (2020) also found that 

fear of embarrassing themselves in front of peers was a significant factor 

contributing to speaking anxiety. This is in line with the findings in this 

study, where students who feel embarrassed tend to avoid public speaking 

situations. For example, students who feel that they cannot meet the 

expectations of their friends or who are worried about negative judgment 

from others are more likely to experience high anxiety. 

By understanding these factors, educators can design more effective 

strategies to reduce students' anxiety and improve their speaking skills. One 

of the main steps that can be taken is to create a safe and supportive learning 

environment where students feel comfortable speaking up without fear of 

being judged. By showing empathy and understanding how students are 

feeling, teachers can provide the emotional support they need, as well as 

encouraging anxious students to keep trying. In addition, teachers can teach 

relaxation techniques, such as deep breathing, that students can use before 

speaking to calm their minds. Adequate preparation is also essential; 

teachers should provide students with enough time and resources to prepare 

themselves before giving a presentation or speaking in front of the class. 
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Using a variety of learning methods, such as group discussions, role-

plays, and language games, can make speaking more engaging and less 

stressful. Constructive feedback after students speak is also essential, where 

teachers should focus on the positive aspects and provide suggestions for 

improvement without instilling fear. Encouraging collaboration between 

students in small groups or pairs can help reduce anxiety, as peer support 

often makes students feel more comfortable. Additionally, having fun 

speaking activities, such as debates or casual discussions, can reduce stress 

and increase student engagement. Anxiety education, including its causes 

and treatment, helps students recognize and manage their emotions. Finally, 

providing access to additional resources, such as books and language 

learning apps, can help students practice speaking outside of class. By 

implementing these steps, teachers can significantly help students overcome 

their anxiety and improve their English speaking skills more effectively. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

This session mainly talks about the summary of the research. To ease 

the reader’s understanding, the researcher designed it simply. Suggestions 

related to the significance of the research are also put to complete this 

research as the conclusion and suggestions. 

5.1  Conclusion 

The main findings of this study indicate that speaking anxiety is a 

significant problem faced by students in learning English. This study 

identified several factors that contribute to this anxiety. First, low self-

esteem in students is one of the main causes of anxiety. Many students feel 

that they are not proficient enough compared to their friends, which makes 

them hesitate to participate in speaking activities. 

Second, lack of preparation before public speaking also plays a 

significant role; students who do not feel prepared tend to feel more anxious 

and insecure when they have to speak. In addition, nervousness and 

embarrassment when speaking in front of the class are factors that cannot be 

ignored, where students often feel pressured by the attention given to them. 

Finally, the fear of making mistakes, both in pronunciation and grammar, 

further exacerbates this anxiety, as students worry about negative judgment 

from teachers and peers. 

The combination of these factors creates a challenging environment 

for students, which directly impacts their ability to speak confidently and 

effectively. To overcome this problem, teachers can implement several 

strategies. First, creating a safe and supportive learning environment where 

students feel comfortable speaking without fear of being judged. Second, 

provide sufficient time and resources for students to prepare before giving a 

presentation or speaking in front of the class. Third, teach relaxation 

techniques, such as deep breathing, to help students manage their 

nervousness. In addition, providing constructive and positive feedback after 
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students speak can help boost their confidence. By implementing these 

strategies, teachers can help students reduce their speaking anxiety and 

improve their overall communication skills. 

5.2  Suggestion 

Based on this research findings and discussions, several significant 

can be adopted by the teacher, students, and other researchers. To the 

teacher, the data collected by the researchers were rich, so the teacher can 

apply them as preparations to know about their students’ constraints while 

learning before teaching in a foreign language class. To the students, these 

research findings and discussions can be used to utilize the strategy to face 

the causes of anxiety. To other researchers, this research's main objective is 

to find the factors that cause anxiety towards students in learning English 

speaking skill, hence, the researcher encourages other researchers to conduct 

more research related to anxiety. 
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No Statement Response 

  Strongly 

Agree 

(SA) 

Agree  

 

(A) 

Neutral  

 

(N) 

Disagree 

 

 (D) 

Strongly 

Disagree  

(SD) 

1 I never feel quite sure 

of myself when I am 

speaking in my foreign 

language class. 

     

2 I don't worry about 

making mistakes in 

language class. 

     

3 I tremble when I know 

that I'm going to be 

called on in language 

class. 

     

4 It frightens me when I 

don't understand what 

the teacher is saying in 

the foreign language. 

     

5 It wouldn't bother me 

at all to take more 

speaking classes. 

     

6 During language class, 

I find myself thinking 

about things that have 

nothing to do with the 

course. 

     

7 I keep thinking that the 

other students are 

better at languages than 

I am. 

     

8 I am usually at ease 

during tests in my 

language class. 

     

9 I start to panic when I 

have to speak without 

preparation in language 

class. 

     

10 I worry about the 

consequences of failing 

my speaking class. 

     

11 I don't understand why 

some people get so 

upset over speaking 

     

Research Instrument 1 
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class. 

12 In speaking class, I can 

get so nervous I forget 

things I know. 

     

13 It embarrasses me to 

volunteer answers in 

my language class. 

     

14 I would not be nervous 

speaking the foreign 

language with native 

speakers. 

     

15 I get upset when I don't 

understand what the 

teacher is correcting. 

     

16 Even if I am well 

prepared for speaking 

class, I feel anxious 

about it. 

     

17 I often feel like not 

going to my speaking 

class. 

     

18 I feel confident when I 

speak in foreign 

language class. 

     

19 I am afraid that my 

language teacher is 

ready to correct every 

mistake I make. 

     

20 I can feel my heart 

pounding when I'm 

going to be called on in 

language class. 

     

21 The more I study for a 

language test, the more 

confused I get. 

     

22 I don't feel pressure to 

prepare very well for 

language class. 

     

23 I always feel that the 

other students speak 

the foreign language 

better than I do. 

     

24 I feel very self-

conscious about 

speaking the foreign 

language in front of 

other students. 

     

25 Language class moves      
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so quickly I worry 

about getting left 

behind. 

26 I feel more tense and 

nervous in my 

speaking class than in 

my other classes. 

     

27 I get nervous and 

confused when I am 

speaking in my 

language class.  

     

28 When I'm on my way 

to language class, 

especially speaking, I 

feel very sure and 

relaxed. 

     

29 I get nervous when I 

don't understand every 

word the language 

teacher says. 

     

30 I feel overwhelmed by 

the number of rules 

you have to learn to 

speak a foreign 

language. 

     

31 I am afraid that the 

other students will 

laugh at me when I 

speak the foreign 

language. 

     

32 I would probably feel 

comfortable around 

native speakers of the 

foreign language. 

     

33 I get nervous when the 

language teacher asks 

questions which I 

haven't prepared in 

advance. 
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ANGKET MOTIVASI SISWA 

TERHADAP PEMBELAJARAN BAHASA INGGRIS 

(FLCAS) 

 

Nama:___________________   Kelas:___________________ 

  

Mata Pelajaran: Bahasa Inggris   No. Absen:_______________ 

  

Hari/Tanggal:_____________ 

 

Petunjuk Pengisian Angket 

1. Angket ini terdiri dari 33 pertanyaan. Pertimbangkan baik-baik setiap pernyataan dalam 

kaitannya dengan Bahasa Inggris. Berikan jawaban yang sesuai dengan pilihanmu. 

2. Berikan tanda cek (√) pada kolom yang sesuai dengan jawabanmu. 

SS = Sangat Setuju   TS = Tidak Setuju 

S = Setuju    STS = Sangat Tidak Setuju 

N = Netral 

 

No Pernyataan Tanggapan 

  SS S N TS STS 

1 Saya tidak pernah merasa yakin 

pada diri saya ketika saya 

berbicara menggunakan Bahasa 

Inggris. 

     

2 Saya tidak merasa khawatir ketika 

membuat kesalahan di kelas 

Bahasa Inggris. 

     

3 Saya gemetaran ketika saya tahu 

nama saya akan dipanggil di kelas 

Bahasa Inggris. 

     

4 Saya merasa takut ketika saya 

tidak tahu apa yang guru sedang 

katakan dalam Bahasa Inggris. 

     

5 Saya tidak keberatan untuk 

mengambil jam pelajaran 
tambahan di kelas speaking. 

     

6 Selama jam Bahasa Inggris, Saya 

memikirkan sesuatu yang tidak 

ada kaitannya dengan pelajaran. 

     

7 Saya selau berpikir murid lainnya 

lebih baik daripada saya di kelas 

Bahasa Inggris.  

     

8 Saya biasanya merasa nyaman 

selama tes di kelas Bahasa Inggris. 

     

9 Saya mulai panik ketika saya      

Research Instrument 2 
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harus berbicara tanpa persiapan di 

kelas Bahasa Inggris. 

10 Saya khawatir terhadap 

konsekuensi kegagalan dalam 

kelas speaking. 

     

11 Saya tidak mengerti mengapa 

beberapa orang begitu kesal saat 

mengikuti kelas speaking. 

     

12 Dalam kelas speaking, saya bisa 

menjadi gugup sehingga membuat 

saya lupa hal-hal yang saya 

ketahui. 

     

13 Saya merasa malu untuk 

berpartisipasi dalam memberikan 
jawaban di kelas Bahasa Inggris. 

     

14 Saya tidak merasa gugup berbicara 

Bahasa Inggris dengan penutur 

asli.  

     

15 Saya merasa kesal ketika saya 

tidak tahu apa yang sedang 

dikoreksi guru. 

     

16 Meskipun saya sudah 

mempersiapkan diri dengan baik 

saat speaking, saya merasa cemas 

karenanya. 

     

17 Saya seringkali merasa tidak ingin 

masuk kedalam kelas speaking. 

     

18 Saya merasa percaya diri saat saya 

berbicara Bahasa Inggris di kelas. 

     

19 Saya takut jika guru Bahasa 

Inggris Saya mulai megkoreksi 
setiap kesalahan yang Saya buat. 

     

20 Saya dapat merasakan jantung 

Saya berdebar ketika Saya akan 

dipanggil di kelas Bahasa Inggris. 

     

21 Semakin Saya belajar untuk ujian 

Bahasa, semakin saya bingung. 

     

22 Saya tidak merasa tertekan untuk 

mempersiapkan yang terbaik 

untuk kelas Bahasa Inggris. 

     

23 Saya selalu merasa murid lainnya 

berbicara Bahasa Inggris lebih 

baik dari yang saya lakukan. 

     

24 Saya merasa minder dalam 

berbicara Bahasa Inggris didepan 

siswa lain. 

     

25 Kelas bahasa bergerak begitu 

cepat sehingga saya khawatir akan 

tertinggal. 

     

26 Saya merasa lebih tegang dan 
gugup di kelas speaking 

dibandingkan di kelas yang lain. 

     

27 Saya merasa gugup dan bingung 

ketika saya sedang berbicara di 

kelas Bahasa Inggris. 

     

28 Ketika saya dalam perjalanan 

menuju kelas Bahasa Inggris, 
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khususnya saat speaking, saya 

merasa yakin dan santai. 

29 Saya gugup ketika saya tidak 

mengerti setiap kata yang guru 

Bahasa Inggris saya katakan. 

     

30 Saya merasa kewalahan terhadap 

banyaknya aturan yang harus 

dipelajari untuk berbicara Bahasa 

Inggris. 

     

31 Saya takut jika murid lain 

menertawakan saya ketika saya 

berbicara dengan Bahasa Inggris. 

     

32 Saya akan merasa nyaman berada 

di sekitar penutur asli Bahasa 
Inggris. 

     

33 Saya gugup ketika guru Bahasa 

Inggris saya memberikan 

pertanyaan yang belum Saya 

persiapkan sebelumnya. 
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INTERVIEW GUIDELINES 

 

Interview guidelines for students 

1. Have you ever experienced feeling unsure of yourself when speaking in a 

foreign language class? 

2. Why don't you feel confident in yourself when speaking in a foreign 

language class? 

3. When have you felt unsure of yourself while speaking in a foreign language 

class? 

4. How do you feel when you feel unsure of yourself when speaking in a 

foreign language class? 

5. Who made you feel unsure of yourself when speaking in a foreign language 

class? 

 

INTERVIEW TRANSCRIPT 

Transcript of researcher's interview with class 8F students at MTsN 2 Malang 

City 

 

Person 1 

Name  : Natashya Aulia 

Date  : Wednesday , May 22 2024 

Time  : 11.00  WIB 

Place  : Classroom 8F MTsN 2 Malang City  

 

No Question Answer 

1 Have you ever experienced feeling 

unsure of yourself when speaking in 

a foreign language class? 

Yes 

2 Why don't you feel confident in 

yourself when speaking in a foreign 

language class? 

Because I am afraid of speaking 

incorrectly, afraid of 

misunderstanding the discussion in 

a foreign language, and I am even 

afraid of getting confused when 

discussing using a foreign 

language. 

3 When have you felt unsure of 

yourself while speaking in a foreign 

language class? 

When my name was called to 

speak English in class 

4 How do you feel when you feel 

unsure of yourself when speaking in 

a foreign language class? 

I feel nervous and a little anxious 

when speaking English in class, 

sometimes I also feel confused 

about how to read a word. 

5 Who made you feel unsure of 

yourself when speaking in a foreign 

language class? 

Actually, no one makes me feel 

insecure about myself when speaking 

in a foreign language class. It's just 
that my ability to speak a foreign 

language is lacking in confidence. 
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Person 2 

Name   : Sasi Kirana 

Date  : Wednesday , May 22 2024 

Time  : 11.14 WIB 

Place   : Classroom 8F MTsN 2 Malang City  

No Question Answer 

1 Have you ever experienced feeling 

unsure of yourself when speaking in 

a foreign language class? 

To be honest, it's normal, Sir, but 

I've experienced this once or 

twice. 

2 Why don't you feel confident in 

yourself when speaking in a foreign 

language class? 

When I feel less confident with 

myself when speaking English, it 

is because I have not prepared 

beforehand. So I am less confident 

because I have not practiced or 

studied beforehand. 

3 When have you felt unsure of 

yourself while speaking in a foreign 

language class? 

I felt unsure of myself, mostly 

because there was a friend in my 

class who was better at English 

than me, so from there I felt less 

confident. 

4 How do you feel when you feel 

unsure of yourself when speaking in 

a foreign language class? 

The feeling is more of fear, Sir. 

Because when I experience not 

being sure about myself during a 

foreign language class, my 

feelings are mixed. Like being 

afraid of missing out on foreign 

language material, being afraid of 

being scolded for not being able to 

do it, being afraid of getting a low 

grade in this foreign language 

class. 

5 Who made you feel unsure of 

yourself when speaking in a foreign 

language class? 

Friends, Sir, because sometimes if 

we pronounce a foreign language 

wrongly, we will be laughed at, so 

that makes us less confident. 

 

Person 3 

Name   : Dinda Zulistyowati 

Date  : Wednesday , May 22 2024 

Time  : 11.30 WIB 

Place  : Classroom 8F MTsN 2 Malang City  

No Question Answer 

1 Have you ever experienced feeling 

unsure of yourself when speaking in 

a foreign language class? 

Once 

2 Why don't you feel confident in 

yourself when speaking in a foreign 

Because I feel ashamed. 
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language class? 

3 When have you felt unsure of 

yourself while speaking in a foreign 

language class? 

When learning a foreign language. 

Sometimes I get upset when I don't 

understand what is being discussed 

or being corrected by the teacher. 

In addition, I also feel embarrassed 

to give answers voluntarily in a 

foreign language. 

4 How do you feel when you 

experience uncertainty about 

yourself when speaking in a foreign 

language class? 

Embarrassed, sometimes anxious 

and annoyed if I can't understand 

the language. 

5 Who made you feel unsure of 

yourself when speaking in a foreign 

language class? 

My classmates and my foreign 

language teacher. Even though 

they usually don't do or say 

anything, it still makes me 

nervous. 

 

Person 4 

Name   : Selin Suci Faustina 

Date  : Wednesday , May 22 2024 

Time   : 11.40 WIB 

Place   : Classroom 8F MTsN 2 Malang City  

No Question Answer 

1 Have you ever experienced feeling 

unsure of yourself when speaking in 

a foreign language class? 

Of course I have, Sir. 

2 Why don't you feel confident in 

yourself when speaking in a foreign 

language class? 

Because I felt unsure of myself 

when speaking a foreign language 

that class when I was thinking too 

much in learning the foreign 

language. I felt overwhelmed by 

the many rules that had to be 

learned to speak a foreign 

language. 

3 When have you felt unsure of 

yourself while speaking in a foreign 

language class? 

During the foreign language exam. 

Because at that time there must be 

many choices of answers or 

anxiety because I was going to 

take the exam, I even felt worried 

that what I learned would be 

different from the exam later. So 

when that moment came, I was a 

little unsure about my abilities in 

the foreign language class. 

4 How do you feel when you feel 

unsure of yourself when speaking in 

The feeling is, sometimes anxious, 

worried, stressed, restless, 
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a foreign language class? especially if you have to go to the 

front of the class alone to speak a 

foreign language, you will 

definitely be very embarrassed and 

afraid of making mistakes. 

5 Who made you feel unsure of 

yourself when speaking in a foreign 

language class? 

Sometimes friends, Sir. Because 

there are classmates who like to 

make mistakes in foreign 

languages into jokes. 

 

Person 5 

Name   : Fatima Ayudia Pratista 

Date  : Wednesday , May 22 2024 

Time  : 11.51 WIB 

Place   : Classroom 8F MTsN 2 Malang City  

No Question Answer 

1 Have you ever experienced feeling 

unsure of yourself when speaking in 

a foreign language class? 

Yes, Sir. 

2 Why don't you feel confident in 

yourself when speaking in a foreign 

language class? 

Because I'm more afraid of being 

laughed at, Sir. So it makes me less 

confident before trying to speak a 

foreign language. 

3 When have you felt unsure of 

yourself while speaking in a foreign 

language class? 

When I was asked to come forward 

to speak a foreign language by 

myself in front of the class or I felt 

nervous when the language teacher 

asked me questions that I had not 

prepared beforehand. 

4 How do you feel when you feel 

unsure of yourself when speaking in 

a foreign language class? 

Of course I'm nervous, a little 

shaky, and sometimes I feel 

uncomfortable, Sir, because as I 

said earlier, I feel very 

embarrassed to speak a foreign 

language in front of other students 

and maybe I would feel 

comfortable being around native 

speakers of that foreign language. 

5 Who made you feel unsure of 

yourself when speaking in a foreign 

language class? 

more towards my classmates 

because they like to joke around 

and sometimes the teacher also 

makes me unsure about being able 

to follow a foreign language class 

if the teacher asks questions 

suddenly without any preparation. 
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STUDENT OBSERVATION REPORT 

The results of the questionnaire data converted into percentages in the form of 

graphs and interviews provide observation results that can be described. In the 1st 

questionnaire as many as 43% of students chose neutral, meaning that in the 

percentage results, students are classified as not confident in speaking a foreign 

language. This is in accordance with what SSF said during the interview " Of 

course I have, Sir, I have experienced not feeling confident in myself when 

speaking in a foreign language class". Most students feel afraid of being wrong, 

embarrassed, worried, too many rules in understanding foreign language lessons, 

the results of the interview with NA regarding understanding foreign languages 

said "Because I am afraid of speaking wrong, afraid of misunderstanding the 

discussion of the foreign language, I am even afraid of confusion when discussing 

using a foreign language", as in the results of questionnaires 2, 4, 10, 13, 15 and 

30 which showed that most students agreed that fear of being wrong, worried, 

embarrassed, anxious, too many rules were one of the reasons they did not feel 

confident in themselves when speaking in a foreign language. 

Feelings of anxiety in learning a foreign language also arise from various 

situations, such as lack of preparation to speak a foreign language in front of the 

class, about to take an exam, not understanding what the language teacher is 

saying, and even when the teacher asks questions to students directly using a 

foreign language. FAP said in his interview, " When I was asked to come forward 

to speak a foreign language by myself in front of the class or I felt nervous when 

the language teacher asked me questions that I had not prepared in advance” , 

which statements were agreed by most of the other students because they were 

proven to be in accordance with the results of the 9th, 10th, 12th, 19th, 20th, 21st, 

22nd, 27th, 29th and 33rd questionnaires, which means that students were neutral 

and even agreed that the existence of these conditions of worry could make 

students less confident in their own abilities in taking foreign language classes. 

Whether or not a student is confident in speaking a foreign language can also 

be influenced by a classmate, why is that? Because students have confidence in 

the classroom allowing for support or mutual support with classmates, and vice 

versa, students will be less confident if there is no support. This happens to some 
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students, one of whom is SK, he said " sometimes if we pronounce a foreign 

language incorrectly, other friends will laugh at us, so that makes us less 

confident". SK's statement is in accordance with the 31st questionnaire statement, 

namely "I am afraid that other students will laugh at me when I speak a foreign 

language " which shows that 32% of students are afraid of being laughed at when 

speaking a foreign language. Based on the explanation above, it is concluded that 

the results of student observations related to anxiety in speaking a foreign 

language in class provide a neutral assumption and even agree with the feeling of 

anxiety when speaking a foreign language in class. 
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