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ABSTRAK

Alfirdaus , Fildzah Nabilah. 2024. Efektifitas Pembelajaran Berbasis Otak Untuk Mengukur
Kemampuan Membaca Bahasa Inggris di Sekolah Menengah Pertama. Skripsi, Jurusan
Pendidikan Bahasa Inggris. Fakultas [lmu Tarbiyah dan Keguruan. Universitas Islam

Negeri Maulana Malik Ibrahim Malang.
Pembimbing : Prof. Dr. Hj. Like Raskova Octaberlina, M.Ed

Kata Kunci : Pembelajaran Berbasis Otak, Keterampilan Membaca, Siswa kelas delapan.

Bahasa Inggris merupakan bahasa internasional yang penting dan menjadi salah satu bahasa
asing yang sering digunakan sehari-hari. Banyak siswa yang kurang aktif dalam pembelajaran
bahasainggris karenamerasa bosan dantidak tertarik, terutama dalam hal membaca. Membaca
sering dianggap sebagai hal remeh bagi siswa sehingga dalam pembelajaran bahasa inggris
banyak siswa yang tidak menguasainya. Hal ini disebabkan oleh metode pembelajaran yang
terkesan membosankan. Guru juga harus memikirkan metode yang dapat digunakan untuk
menarik perhatian siswa dalam belajar bahasa inggris. Salah satu metode yangdapat digunakan
adalah pembelajaranberbasis otak. Pembelajaran berbasis otak dapat membantu meningkatkan
antusias dan partisipasi siswa selama proses pembelajaran. Penelitian ini bertujuan untuk
mengukur efektivitas penggunaan pembelajaran berbasis otak pada keterampilan membaca
bahasa Inggris. Penelitian ini menggunakan metode kuantitatif kuasi eksperimen dengan
subjek penelitian 33 siswa kelas 8B sebagai kelas kontrol dan 24 siswa kelas 8C sebagai kelas
eksperimen. Siswa diberikan 3 kali perlakuan dengan menggunakan metode pembelajaran
berbasis otak. Perlakuan diberikan setelah pre-test dan sebelum post-test. Hasil analisis data
menunjukkan rata-rata pre-test sebesar 55,83 dan post-test meningkat menjadi 86,46 setelah
mendapat perlakuan. Pengujian tersebut diuji dengan T-Test: Dua sampel dengan asumsi
varians yang sama, yang dilakukan dengan Microsoft Excel. Hal ini dapat disimpulkan bahwa
penerapan brain-based learning efektif dalam mengukur kemampuan membaca bahasa Inggris
siswa.

XiX



ABSTRACT

Alfirdaus, Fildzah Nabilah. 2024. The Effectiveness of Brain Based Learning to Measuring
English Reading Skills in Junior High School. Thesis, Departmentof English Education.
Faculty of Tarbiyah and Teacher Training. State Islamic University Maulana Malik
Ibrahim Malang.

Advisor: Prof. Dr. Hj Like Raskova Octaberlina, M.Ed

Key words: Brain Based Learning, Reading Skills, Eighth Grade Students.

English is an importantinternational language and is one of the foreign languages thatare often
used daily. Many students are less active in learning English because they feel bored and
uninterested, especially in reading. Reading is usually considered a trivial thing for students so
in learning English many students do not master it. This is due to learning methods that seem
boring. Teachers should also think about methods that can be used to attract students' attention
in learning English. One method thatcan be used is brain-based learning. Itcan help increasing
students enthusiasm and participation throughout the learning process. This study aims at
measuring the effectiveness of brain-based learning on English reading skills. A quasi-
experimental quantitative method with 33 students of class 8B as the control class and 24
students of class 8C as the experimental class. Students were given 3 treatments using brain-
based learning methods. Treatment is given after the pre-test and before the post-test. The
results of the data analysis showed that the average pre-test was 55.83 and the post-test
increased to 86.46 after receiving treatment. The test was tested with T-Test: Two samples
assuming the same variance, which was conducted with Microsoft Excel. It can be concluded
that the application of brain-based learning is effective in measuring students' English reading

ability.
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CHAPTER 1

INTRODUCTION

This chapter explains the research background, research questions, research
objective, scope of the research, originality of the research significance of the

research, scope and limitations and definition of key terms.

1.1 Research Background

Reading is one of the four language skills taught in the English learning
process in addition to listening, speaking, and writing. Reading skills are
considered the most important skills. Because reading is not only beneficial in
the world of education but also in social and work life. Reading is very
important, it is one of the important aspects of learning English. There are still
many students who can not read and do not understand the content of the
reading. Reading is also a skill that must be achieved by a student to gain goals
and good comprehension skills. Reading is also very important for developing
the student's mind and understanding the written word is one of the ways a
student's mind grows in their abilities. Reading can help students focus on what
is being communicated to others (Glen and Diane Davis, 2016).

Brain-based learning is learning that is in line with the way the brain is
naturally designed to learn so that students are active in building their
knowledge based on the cognitive structure they alreadyhave andbased on how
the brain works so that learning is expected to be absorbed by the brain

optimally (Sakti &; Hartanto, 2020). Itis the activities and learning processes



of students carried out based on the stages of brain-based activities. It consists
of apre-exposure stage where it gives the brain a reason fornew learning before
actually delving further. Then the next stage is the preparation stage, where the
teacher gives a brief explanation of the material to be learned and relates it to
everyday life. The next stage is the initiation and acquisition stage. This stage
is known as the beginning ofa connection, or the pointat which a neuron begins
to communicate with other neurons. In this chapter, the teacher will divide the
students into groups. Next is the elaboration stage. At this stage, the teacher
provides opportunities for students to practice analyzing, evaluating, testing,
and deepening the lesson.

Brain-based learning is a concept that allows learning to focus on
strengthening the human brain. Where this learning can develop maximum
brain potential, namely: emotional, social, cognitive, physical, and reflective
learning systems. According to Given (2007), the five learning systems
influence each other and cannot stand alone.

Brain-based learning is learning that corresponds to the natural function of
the brain in learning. As the nervous system that regulates all body functions,
both conscious and unconscious, the brain has several important functions. The
brain is made up of several importantparts thateach provide a specific function.
The cerebrum functions to regulate movement, touch, vision, hearing,
judgment, reasoning, problem-solving, emotions, and learning. Then the
cerebellum functions to control and coordinate movement, maintain balance,

and maintain posture. The last is the brainstem, where its function is to carmy



signals to and from all parts of the body. In addition, the brain stem also
regulates body functions such as heart rate, blood pressure, and breathing (Thda

Fadila, 2022)

Forming learning conditions that allow the human brain to function optimally
is one method to increase student learning capacity. Many educational
processes focus only on developing a small part of the student's limited
capacity to maximize his or her potential. The educational process that
maximizes the function of an object does not just teach one lesson at a time.
But it also ensures that both functions are executed in balance. As a result, the
purpose of education will be achieved as much as possible in the process of
forming human character. The interpretation of this verse focuses on the word
"naashiyah” which means crown. This verse does not mention the person, but
the crown of the head. This verse is very important to study, the first is that the
front part of the human brain is responsible for the motor control of conscious
motion and the control of emotional expression and moral behavior known as
a lobe frontal (Johan Harlan, 2018). This has been affirmed in the Qur'an as

Allah Almighty says in his verse as follows:

LA UM dall Al Galdl 435 a1 Gl 38

Means:

"Not! Indeed, if he had not stopped doing so, we would have pulled his veil.

It is the crown of the one who lies and disobeys. (QS. Al-Alag: 15-16)"



Based on observations, brain-based learning is aresearch approach thataims
atunderstanding how humans learn and function. The study recommends using
learning strategies thatalign with the world of work, such as understanding how
knowledge, motivation, attention, and information structures function in
educational contexts. While there is still disagreementamongexperts over some
of the more effective approach techniques. Many educators believe that brain-
based teaching principles can raise educational standards.

Brain-based learning can help to improve the quality of English learning by
utilizing the principles of neuroscience (brain science) to optimize the leaming
process. The brain tends to strengthen neural connections when information is
repeated or practiced. Therefore, using repetition, reinforcement, and practice
techniques in English language learning can help learners to more effectively
understand and remember vocabulary, grammar, and speaking skills.

According to previous research, some problems are the same as the lack of
studentlearning activities (Titin, Fahmi Irfani, Sutisna, 2022). In addition, there
are some problems such as students' connection ability and mathematical
critical thinking are not as expected. One of the factors causing this problem is
learning that does not provide flexibility for students to optimally empower
brain potential (Lestari, 2014). This problem shows that increasing students'
mathematical critical thinking connection skills through brain-based learning is
better than students who get direct learning. Overall, the learning motivation
and response of students who learned through brain-based learning showed a

positive attitude.



In this study, researcher will clarify some things that may not be clear from
previous studies. Researcher will also examine similar themes but with different
objects. The first research focuses on improving students' ability to collaborate
and think critically with the objects of junior high school students in grade VII
using classroom action methods. The second study focused on improving
students' ability to read in English by using a sample of grade VIII students and
using a quantitative research approach.

Based on the results of observations in MTsN 15 Jombang, that will be the
object of research, students are less active in learning English due to several
factors. Research found several problems, including students get bored and
uninterested every time they face English learning, especially in terms of
reading. So in this study, research will measure students' reading skills in
learning English through brain-based learning.

Under the brain-based learning paradigm, students are encouraged to take
an active role in their education. As a result, learning happens through more
than just teachers. Then it can provide diverse learning opportunities. A diverse
education may make students feel more comfortable during the learning
process. The brain-based learning model also directs students to carry out
learning according to existing rules. Students are directed to rethink the initial
material related to the material discussed. With the application of brain-based
learning models, it is expected to be able to measuring english reading skills in

students.



1.2. Research Question
The following is the research question of this study :
1.2.1. Does the group target brain-based learning gain better score than
those in a conventional classroom?
1.3. Research Objective
Based on the research question, the research objectives are:
1.3.1. To measure the effectiveness of using-brain based learning at
English reading skills
1.4. Significance of The Study
This research is expected to provide benefits both theoretically and
practically in brain-based teaching and learning. The findings of this study
are expected to enrich important theories during the application of brain-
based learning in measuring English mastery in students. In practical terms,
this research is beneficial for students, teachers, and subsequent researchers.
For students, this study was conducted to improve the English reading skills
of grade VIII junior high school students in Jombang using brain-based
learning methods. For teachers, this research is expected to contribute new
information aboutclassroomteachingmethods to measure the reading skills
of students. This research improves the quality of studentlearning outcomes
in English reading skills. For researchers, this study is expected to be a
reference for future researchers regarding improving reading skills by

applying brain-based learning methods.



1.5. Scope and limitations the Study
The limitation of this research is to find out how effective the use of
brain-based learning methods is on English reading skills for eighth-grade
students of junior high schools in Jombang. This study explains the
effectiveness of brain-based learning to measure English reading skills. The
scope of this study was eighth-grade students at MTsN 15 Jombang. The
researcher used two classes, namely class 8B with 33 students and class 8D
with 24 students.
1.6. Definition of The Key Terms
1.6.1. Brain-Based Learning
Brain-based learning is a learning approach that is more parallel to
how the brain learns best naturally based on the disciplines of
neuroscience, biology, and psychology, understanding the relationship
between learning and the brain now leads to the role of emotions,
patterns, meaning, environment, rhythm and posture, stress, trauma,
judgment, music, movement, gender, and enrichment (Eric Jensen,
2008).
1.6.2. Reading Skills
Reading skills in English are the ability to understand, interpret, and
derive meaning from texts written in English. Reading skills are
essential for understanding written texts. In this study, the researcher

used aspects of reading skills in the form of recount texts.



CHAPTER 1l

LITERATURE REVIEW

In this chapter, research will discuss relevant theoretical and research

frameworks related to the research topic

2.1 Brain-Based Learning

In this section, the researcher will explain about the definition, theoretical

stages, strategies, and advantages and disadvantages related to brain-based learning

2.1.1 Definition of Brain-Based Learning

Brain-based learning is learning that is adapted to the way the brain
is naturally designed to learn (Jensen, 2011). Three main strategies can be
developed in implementingbrain-basedlearning, namely creatingalearning
environmentthatchallenges students' thinking skills, creatinga fun learning
environment, and creating active and meaningful learning situations for
students (Awolola, 2011). As a result, it is expected that the application of
these four strategies in the teaching process will increase students

understanding of the subjects given.

Each brain is unique and has its characteristics. Inside the human
brain, there are several parts responsible for carrying out various functions
of mentality, thinking, sexuality, memory, defense, emotions, and
creativity. Brain-based learning is learning that is based on the structure and

workings of the brain so that the brain can work optimally. The brain is said



to work optimally if all its potential can be optimized properly. Work -based
learning considers what is natural to the human brainand how it is affected
by the environment because most of our brains are involved in almost all

learning actions (Syafa’at, 2007).

Learning using a brain-based learning model is learning that is in
harmony with the way the brain works and is naturally designed to learn.

(Syafa’at, 2007).

This brain-based approach is a multidisciplinary approach built on a
fundamental question, "What is good for the brain?". This question comes
fromvariousdisciplines suchas reaction chemistry,neurology, psychology,
sociology, genetics, biology, and computational neurobiology (Jensen:
2008). Ability-based learning involves both hemispheres of the brain
simultaneously so that the learning experience that is carried out is more
meaningful and more firmly embedded in brain memory because brain
connections occur permanently. Learning based on brain talents allows
students to develop what they already know and strengthen their
connections. Brain-based learning can also be said to be a comprehensive
approach based on neuroscience research that shows how our brains leam

naturally.

So, brain ability-based learning is a learning approach by paying
attention to how the brain learnsso thatthe brain learns optimally. The brain

can learn optimally, of course, under certain conditions.



2.1.2 Stages of Brain-Based Learning Theory

Brain-based learningisa learningmodel thatis aligned with the way
the brain is scientifically designed to learn. Jensen (2011) outlined a brain-
based learning procedure. The stages of brain-based learning theory are as

follows:

a. Pre-Display Level

This stage gives the brain an excuse for new learningbefore actually
digging further, pre-exposure helps the brain build a better conceptual map.
Things that are done at this stage before learning begins is that the teacher
displays a concept map of the material to be studied. In addition, teachers
also need to approach students so that they feel comfortable because of the
special approach in the form of collaborative learning. Collaborative
learning can encourage students to work together in groups. With
collaboration, students can stimulate parts of the brain related to
communication, socialization, and problem-solving. The teacher conveys
the learning objectives to the students to do brain exercises. Brain
gymnastics is an effective strategy to improve students' concentration and
learning ability. Brain exercises can be done in the form of various physical
movements designed to train the brain and improve cognitive abilities.
Accordingto Nurmayani (2023) based on a review from dr. Gia Pratama,
there are several examples of brain exercises that can be done, one of which

is Cross Crawl. The benefits of this exercise can help improve coordination
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between the rightand left brains. The way to do this is to stand upright, lift
your left knee forward, and move your right hand forward, then repeat with

your left hand and right foot.

b. Preparation Stage

At this stage, teachers prepare all the needs that will support the
success of teaching and learning, such as preparing the RPP document So
that the learning process can run effectively and efficiently. This stage is
also a phase in creating students' curiosity or enjoyment of the material to
be taught. Usually, teachers relate the material to daily life by conducting
question and answer activities about the material to be studied. Such as
asking what activities are done during holidays or asking about daily

activities such as helping mom cook, and others.

c. Initiation and Acquisition Stage

This stage is the stage of creating connections or when the neurons
communicate with each other. Neurons are the working units of the human
nervous system that are responsible for transmitting information in the form
of electricaland chemical signals to various bodies. Neurons also play arole
in the process of human interpersonal communication, occurring through
action potential, which is information received visually and then channeled
by the nervous system to the brain and sent back to the organs of the body
to respond. At this stage, the teacher divides the students into groups. Then

the teacher gives students worksheets to each group to study before filling
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them out. After that, students discuss with their group friends to fill out the

student's worksheet.

d. Elaboration Stage

This stage provides the brain with the opportunity to investigate,
analyze, testand deepen learning. At this stage, students present the results
of group discussions in front of the class, while other students pay attention
and provide responses or questions. From the results of the discussion, it is
hoped that students will be able to find answers to the problems in the
student worksheets. Therefore, teachers must guide students to discuss so
that the discussion processruns smoothly. This stage is a processing stage

that requires pure thinking skills from the learning side.

e. Incubation and Memory Insertion Stages

This phase emphasizesthe importance of resttime and time to repeat
is important. At this stage, students stretch while watching videos that can
motivate them to learn. In addition, teachers can also provide understanding

questions related to the material learned during learning.

f. Verification and Confidence Checking Stages

In this stage, the teacher checks whether the students have
understood the material that has been learned or not. Students also need to
know whether they have understood the material or not. At this stage, the

teacher can give more complicated practice questions. After that, teachers
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and students check the students' work. If students have not done these

problems, usually the teacher assigns students to complete them at home.

g. Celebration and Integration Stage

This stage is very important in engaging emotions. With the
celebration, it makes this stage more cheerful and fun. This stage instills the
importance of a love of learning. At this stage, students with the guidance
of the teacher conclude the material they have just learned. Then the teacher
gives homework (Homework) to the students and informsthe students about
the material for the next meeting. In closing, teachers and students held

small celebrations, such as cheering and clapping together.

2.1.3 Brain-based Learning Strategies

Brain-based learning theory providesa concept to create learning by
orienting efforts to empower students' brain potential. Syafa'at (2007)
assesses that the excellence of brain-based learning lies in the strategies that

can be developed in the implementation of brain-based learning, including:

a. Creating a learning environment that challenges students'
thinking skills is a critical step in enriching the learning
experience. One approach that can be done is to present problems
or questions that are relevant to the learning material. This aims
to stimulate students in actively applying their knowledge, rather

than just receiving information passively.
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It is important for teachers to design questions that encourage
students to think critically, creatively, and analytically. These
questions should be designed with the level of difficulty in mind
according to the student's ability, so that they feel challenged but
not too frustrated. In addition, the use of media variations in the
presentation of questions is also an effective strategy. For
example, crossword puzzles, interactive games, or simulations
that grab students' attention and increase their engagement in
learning. Thus, students notonly practice their thinking skills, but
also get used to using different types of thinking in different
contexts.

However, the success of this approach depends not only on
creativity in presenting questions, but also on the ability of
teachers to provide appropriate support and provide constructive
feedback to students. Thus, students will feel valued and
motivated to continue to develop their brain's potential in the
learning process.

Creating a fun learning environment is an important strategy in
increasing student engagement and motivation. To achieve this,
more than just entertaining activities are needed; This approach
must be well planned and support an effective learning process.
One way to create a fun learning environment is to avoid learning

situations that make students feel uncomfortable or stressed. This
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can include a variety of things, from providing adequate social
support, ensuringopenness and cooperationbetween students and
teachers, to avoiding excessive pressure in evaluation.
Furthermore, learning activities outside the classroom can be an
effective way to enrich the learning experience. For example, a
visit to a museum, a field activity, or an experiment in the
outdoors can open students' minds to real-world applications of
concepts learned in class. Music can also be used as a tool to
enhance the learning atmosphere. However, it is important to
choose a type of music that suits the learning goals and does not
interfere with the student's concentration. Various studies show
that music with the right tempo can improve focus and
productivity.

In addition, group discussions interspersed with interesting
games can also improve social interaction between students and
strengthen their understanding of the learning material. However,
it is important to note that effective discussions require clear
guidance and good facilitation from teachers to ensure that
learning objectives are achieved. In designing a fun learning
environment, it is necessary to conduct continuous evaluation to
ensure that the approach used truly supports the achievement of
learning goals and studentdevelopment holistically. Additionally,

it is important to pay attention to students' individual needs and
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preferences in order to create an inclusive and supportive
environment for all.

Creating active and meaningful learning situations for students
requires a deep understandingofhow students work in processing
information and how they are actively engaged in learning. One
of the important aspects of this approach is to build a learning
situation that facilitates the optimal use of all members of the
student body in carrying out learning activities in the classroom.
Students' eyes are one of the important tools in the learning
process, because they are used to read, observe, and visualize the
information conveyed. Therefore, it is important for teachers to
provide learning materials that provoke students' visual interest,
such as pictures, diagrams, and multimedia presentations.
Students' hands are also an important tool in learning, as their
hand movements are involved in writing, taking notes, and
working on practical tasks. Teachers need to provide
opportunities for students to practice their writing skills through
a variety of activities, from writing essays to taking concise notes
or sketches.

The student's feet can be used to participate in games or physical
activities that support learning, such as role-playing or

simulations that involve body movements. Physical activity can
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increase blood flow to the brain and improve concentration,
allowing students to learn more effectively.

The student's mouth must also be active in the learning situation,
either through asking questions, discussing, or conveying their
thoughts. Group discussions, presentations, and a variety of
conversation-based activities can help students to articulate their
understanding and strengthen neural connections in the brain
associated with language processing.

Additionally, it is important to integrate the productive activities
of other limbs in learning, such as active listening, using the
senses of smell and taste to associate concepts with real
experiences, andusing body movements to recall information. By
creating learning situations that allow for optimal use of all
student limbs, teachers can increase student engagement and

build meaningful learning experiences.

2.1.4 Advantages and Disadvantages of Brain-Based Learning

Brain-based learning has its advantages and disadvantages. The

advantages of brain-based learning theory include providing new thinking

about how the human brain works, paying attention to the natural workings

of the learner's brain in the learning process, creating a learning climate

where learners are respected and supported, avoiding brain work coercion,

and being able to use various models in the learning process. However, this

theory also has weaknesses, such as not yet being fully recognized by
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education personnel in Indonesia, requiringa lot of time to understand or
learn, requiringconsiderable costs to create agood learningenvironment for

the brain, and requiring adequate facilities to support this learning practice.

2.1.5 The Differences of Brain-Based Learning with Other Learning

Strategies

In this session, the researcher will explain the difference between
brain-based learning and other learning strategies, such as Problem Based

Learning and Project Based Learning

a. Problem Based Learning

Problem Based Learningis a learning model that trainsand develops
the ability to solve problems. Oriented to authentic problems from students'
actual lives to stimulate higher-order thinking skills. The conditions that
must be maintained are a conducive, open, negotiatory, democratic,
comfortable and fun atmosphere so that students can think optimally.

(Ngalimun, 2017:330).

Brain-Based Learning and Problem Based Learning are two
different learning models in teaching approaches and strategies. In terms of
approach, brain-based learning focuses on developing students' critical
thinking skills and brain abilities. This method uses strategies that make
students active and participate in the learning process, such as creating a
fun, dynamic and meaningful environment (Sapa'at, 2009). (Yagliocu,

2014). Brain-Based Learning also requires students to be more active in
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identifying problems and looking for relevant learning resources.

(Mustiada, 2007:2).

The approach to Problem-Based Learningis oriented to the authentic
problems students face and develops their ability to solve problems. This
method requires students to think critically and relate the information
gathered to the topic studied. PBL also prioritizes a conducive, open, and
democratic atmosphere to improve students' thinking skills. (Ngalimun

(2017: 330)).

Strategically, brain-based learninguses strategies that make students
active, such as investigating, identifying problems, and looking for learning
resources. Brain-Based Learning also emphasizes the importance of a fun
and dynamic environment to improve student achievement. (Sapa‘at, 2009).
Meanwhile, problem-based learning uses problem-focused strategies, such
as problem-solving, connectinginformation, andcritical thinking. Problem-
Based Learning also emphasizes the importance of a conducive and

democratic atmosphere to improve students' thinking skills.

In synthesis, brain-based learning focuses on developing students'
critical thinking skills and brain abilities with strategies that make students
active and participate in the learning process. While problem-based learning
is oriented to authentic problemsthat students face anddevelopstheir ability
to solve problems with strategies that focus on critical thinking and

connecting information.
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b. Project Based Learning

Accordingto Goodman and Stivers (2010), project-based learning
is an approach in teaching that is used for learning activities. Including
assignments in the field that provide challenges for students, related to daily

life which must then be solved in groups.

Brain-Based Learning and Project-Based Learning are two different
learningmodelsin teachingapproaches and strategies. In terms of approach,
brain-based learning focuses on developing students’ critical thinking skills
and brain abilities. This method uses strategies that make students active
and participate in the learning process, such as creating a fun, dynamic and
meaningful environment (Sapa'at, 2009). (Yagliocu, 2014). Brain-Based
Learning also requires students to be more active in identifying problems

and looking for relevant learning resources (Mustiada, 2007).

Meanwhile, in project-based learning, the approach is oriented to
relevant and challenging projects, which allows students to think critically
and connect the information gathered with the topic studied. Project-Based
Learning also prioritizes a conducive, open, and democratic atmosphere to

improve students' thinking skills.

Strategically, brain-basedlearninguses strategies that make students
active, such as investigating, identifying problems, and looking for learning
resources. Brain-Based Learning also emphasizes the importance of a fun

and dynamic environment to improve student achievement. (Sapa‘at, 2009).
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Meanwhile, project-based learning uses strategies that focus on projects,
such as solving problems, connecting information, and thinking critically.
Project-Based Learning also emphasizes the importance of a conducive and

democratic atmosphere to improve students' thinking skills.

In synthesis, brain-based learning focuses on developing students'
critical thinking skills and brain abilities with strategies that make students
active and participate in the learning process. While project-based learning
is oriented to relevantand challenging projects, which allows students to

think critically and relate the information gathered to the topic studied.

2.2 Reading Skills

In this section the researcher will explain about the definition, purpose, and

also the ways of reading skills

2.2.1 Definition of Reading

Readingis one of the language skills (listening, reading, writing, and
speaking) that is important for every individual to learn and master. By
reading, one can interact with feelings and thoughts, obtain information, and
increase knowledge of science. According to Tarigan (1998) reading is a
process carried out and used by readers to obtain the goals to be achieved

by the author through the medium of words or written language.

Readingis one of the importantskills in learninga foreign language.

One way to improve communication skills is through reading exercises.
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Some students have a strong desire to speak fluently to express their ideas.
However, there are limitations when it comes to empirical concepts. This is
because the motivation to read the text is low and students also have

difficulty in understanding the text.

Richards and Schmidt (2002) define reading skills as abilities
necessary for reading skillfully, such as distinguishing main ideas,
understanding sequences, paying attention to specific details, making
inferences, making comparisons, and making predictions in second
language and foreign language teaching, especially with adults. These skills
are sometimes taught separately. Patel and Jain (2008) state that reading is
understanding the meaning of printed words i.e. written symbols. Reading
is an active process consisting of recognition and comprehension skills.
Reading is an important activity in life that can be used to update

knowledge. The ability to read is an important tool for academic success.

Based on the above definition, the author gets the impression that
reading can be defined as a complex process that the reader undertakes to
understand the author's intent. In addition, during the reading process, the

reader uses the brain to take notes and take notes.

2.2.2 The Purpose of Reading

Reading is one of the most important skills. The purpose of reading
is divided into two types, namely reading for pleasure and reading for

information (Linse, 2005). Reading for pleasure means reading that aims to

22



follow a narrative and enjoy the "sound" or rhyme of a literary text. By
reading for pleasure, students can improve vocabulary, reading
comprehension speed, and writing. Reading to get information means

reading various types of text to get some information from the text.

Reading skills serve many more purposes than just deciphering

words on a page. Here are some of the main goals:

a. Information Acquisition: Reading allows you to gather
information from various sources such as books, articles, and
websites. It is very important to learn about a variety of subjects,
stay informed, and expand your knowledge base.

b. Communication: Strong reading skills improve your ability to
understand written communication. These skills are essential for
understanding emails, letters, contracts, and other forms of
written communication both personally and professionally.

c. Critical Thinking: Reading encourages critical thinking by
encouraging you to analyze, evaluate, and interpret information.
This helps you develop opinions, assess arguments, and make
informed decisions.

d. Language Development: Reading helps improve vocabulary,
grammar, and comprehension. Exposure to a variety of writing

styles and word usage will improve language skills.
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Cognitive Development: Reading stimulates the brain and
improves cognitive functions such as concentration, memory,
and focus.

Entertainment and Relaxation: Beyond its educational benefits,
reading can also be a source of pleasure and relaxation.
Interesting stories, novels, or even poems can provide
entertainment and escapism.

Empathy and Understanding: Reading fiction, in particular,
allows you to immerse yourself in different perspectives and
understand diversecultures, cultivating empathy and broadening
your worldview.

Career Advancement: Strong reading skills are often critical to
professional success. These skills are necessary for tasks such as
researching, understanding complex documents, and staying up-

to-date in various fields.

In essence, reading skills are fundamental to learning,

communication, personal growth, and professional development. Reading

skills open doors to new worlds and empower individuals to navigate an

increasingly complex and information-driven society.

2.2.3 The Ways of Reading

Through reading, students meet and become familiar with new

grammatical structures. At the same time, they also expanded their
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vocabulary. According to Grellet (1984: 4) the ways of reading are as

follows:

a. Skimming

Skimming means reading quickly, focusing on all parts of the text
to understand the point. Visual reading includes several activities. These
activities include comparing values, searching and comparing events,

choosingtitles, drawing conclusions, deciding questions, and creatingtitles.

b. Scanning

Scanning is the process of reading text quickly to find certain
information. There are several activities in scanning. This includes finding
new words for old words, searching for grammar features, finding specific
ads, comparing details, checking data, creating shopping lists, glossaries

newspaper titles, and more.

c. Extensive Reading

Extensive readingisreadingalong text, usually for one's enjoyment.
There are several activities in extensive reading. These activities include

taking notes and diagrams, writing summaries, and pointing out problems.

d. Intensive Reading

Intensive reading involves reading short passages to obtain specific
information. Intensive reading includes matching nouns and verbs, dividing

sentences, combining sentences, making summaries, taking paragraphs,
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filling in blanks, completing tables and graphs, skimming and making
choices, choosing summaries, comparing versions, identifying facts, and

focusing on form and style.

2.3 Relevant Research
In this section, researchers mention several relevant studies thathavesimilar

topics to the research conducted by researchers.

First, research was conducted by Muh Agus Nur (2020) in his journal
entitled "The Application of Brain-Based Learning in Teaching Reading
Comprehension To The First Year Students of MA As'Adiyah Ereng-Ereng
Bantaeng" published in 2020. This journal is a journal that uses quantitative
descriptive methods, where data collection uses post-tests. The subject of the study
was class X MA As'adiyah students, with a sample of 22 students from 22
respondents. The results of the data show that there is a good classification with the

average post-test score is (80) and the standard deviation on the post-test is 9.1.

Second, research was conducted by Titin (2022) in his journal entitled
"Application of Brain-Based Learning Model to Improve Student Learning
Outcomes in Class VII PAI Subjects at SMPN 1 Bogor City" published in 2022.
This journal is a journal that uses the class action research method which is carried
out with two cycles. Each cycle consists of two meetings in class. The subject of
the study was class VII B students of SMP Negeri 1 Bogor City consisting of 35
students. Data collection techniques are through tests, questionnaires, interviews,

and observations. The study found Student learning outcomes from cycle | at

26



94.29%, still below the success indicator, then increased in cycle 11 at 100%, cycle

Il was above the success indicator.

Third, research was conducted by Sakka (2023) in its journal entitled "A
Brain-Based Learning Strategy for Developing English Reading Comprehension of
Primary Stage Pupils" published in 2023. This journal is a journal that uses a quasi-
experimental method that is carried out with tests. The subjects of the study were
elementary school students at Mohamed Hafez Elementary School with a randomly
selected sample number (73 students). Then the sample was divided into an
experimental group (37 students) and a control group (36 students). The results
showed that there was a statistically significant difference between the average

scores of the control group and the experimental group in reading comprehension.

2.4. Teaching Reading Using Brain-Based Learning

Brain-based learning is the study of the brain and its cognitive function that
moves away from traditional neuroscience studies and into the field of Education
by introducing best practices in the classroom (Sousa, 1990). Improvements in
reading comprehension can be seen if teachers can understand how the brain learns
and why the brain does not learn. Brain-based learning can significantly improve
reading skills by leveraging the latest research on how the brain processes
information and learns new skills. Here are some strategies that support this

approach:
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Phonemic and Phonic Awareness

Regular practice of phonemic awareness skills, phonics skills,
vocabulary development, fluency, and comprehension can be improved
through brain-based strategies. Phonemic awareness and phonics teaching
are important components in reading development, and brain research
highlights the importance of explicit and systematic teaching in this area.
. Novelty and Repetition

The brain's need for novelty and repetition is essential for learning
and memory consolidation. Varying activity and focused exercise over time
can build and strengthen neural connections, thereby improving reading
skills.
Comprehension strategies

Reading comprehension is a complex cognitive process that relies
on several components, including prior knowledge, vocabulary, and
linguistic knowledge. Teachers can model comprehension strategies and
help students practice them to strengthen their neurolo gical circuits.
Personal Connections and Real-Life Applications

Students are more likely to understand information when they
integrate learning with their own life experiences. Teachers should draw
connections between learning materials and real-life applications to engage
students and promote deeper understanding.

Effective Instructional Practice
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Brain-based literacy teaching emphasizes the importance of
systematic and explicit literacy teaching, including phonemic awareness,
phonics, word learning, and code decoding. It also highlights the need for
strong comprehension skills and the teaching of a rich vocabulary.

6. Professional Learning and Training
Educators can benefit from professional learning and coaching that
provides in-depth training, communities of practice, and individual support
to refine their practice and improve student outcomes. By incorporating
these strategies and findings into their teaching practices, educators can
create more effective and engaging learning environments that support the

development of strong reading skills in their students. (Aimee Karr, 2023)

In addition, the brain-based learning model also has three main principles,

namely:

1. Creatinglearning thatavoids students from fear during the learning process.
2. Creating learning thatchallenges students to actively participate in learning.

3. Creating learning that engages the student experience directly.

Some of the strategies and principles mentioned above are usually carried out
directly in the classroom either individually or in groups. Teacherscan choose and

modify brain-based learning methods according to the classroom situation and

material taught.
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2.5. Research Hypothesis

Based on the research questions and related theories above, the hypothesis

of this study is:

- Null Hypothesis (Ho) : Brain-based learning has no significant

effect on English mastery in reading skills.

- Alternative Hypothesis (Ha) : Brain-based learning has a significant effect

on mastery of English in reading skills.
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CHAPTER 111
RESEARCH METHODOLOGY
This chapter discusses research methodology, which includes details about
the background and duration of the study, research methods, population and

samples, data collection approaches, methods used for data analysis, and an

overview of hypotheses.

3.1 Research Design

This study used a quantitative type of research. According to Sugiyono
(2013), quantitative research methods are methods based on the philosophy of
positivism thatexamine certain populations or samples. Sugiyono (2010) stated that
there are four forms of experimental design, including pre-experimental design, true

experimental design, factorial design, and quasi-experimental design.

The study used a quasi-experimental design. This is because it does not
allow random sample selection. After all, a whole group has been formed such as a
group of students in one class, so if random grouping is done again it will cause
chaosinthelesson schedule. The researchdesign used in this study is nonequivalent
control group design. This design is similar to the pretest-posttest in true
experiments but no random sample selection is performed. The following is a
picture of a quasi-experimental non-equivalent control group design model by

Sugiyono, (2009: 116):
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0,X0,;

0;0,

Description :

O1 = Experimental group before treatment

O2 = Experimental group after treatment

O3 = Control group before treatment

O4 = Untreated control group

X = Treatment (use of brain-based learning)

3.2 Time and Place of The Study

This research will be carried out in the even semester of the 2023/2024

academic year in April and May 2024 at MTsN 15 Jombang, East Java.

3.3 Research Variable

According to Sugiyono (2009: 61), a research variable is a trait or value
derived from objects, activities, or people with certain variables set by researcher

to be studied so that information is obtained, then conclusions are drawn.

3.3.1 Identification of Variables
Based on the explanation aboveregardingthe definition of variables,

itis known thatthere are two types of variables used in this study, namely

independent variables and dependent variables. Nursalam (2016) states
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that independent variables are variables that affect or cause dependent
variables. The independent variable (X) of this study was brain-based
learning. And dependent variable is the impact of the independent
variable. In this study, the dependent variable (Y) was an increase in

English reading ability.

3.4 Research Population and Sample

This section contains the population and samples used in the study. A

sample is an object used in research and is part of the population.

3.4.1 Population

Accordingto Sugiyono (2018), the population is a group segment
consisting of things or people who fit the criteria to be studied and have
criteria set by researcher to be studied. The population in this study was
grade VIII students at MTsN 15 Jombang. Researchers used two classes
as research objects, namely class 8B with 35 students and class 8D with

24 students.

3.4.2 Sample

Abdullah (2015: 227) states that the sample is the selected
population element in wich the subject is carried out. The samples or
subjects in this study would be applied to grade V11 students of Junior High
School in Jombang. From the existing population, two classes were

randomly selected by voting to be used as research samples. One of the two
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classes was used as an experimental class and the other class was used as a
control class. Based on the results, class 8B was obtained as the control class

and class 8D as an experimental class.

3.5 Data Collection

In collecting data, researcher use tests and questionnaires. This is done to
measure students' writing skills. To collect data, researcher used pre-tests and
post-tests. To find out how effective brain-based learning is in mastering English

reading, researcher used questionnaires in data collection.

3.5.1 Pre-Test

A pre-test is conducted to determine students' English reading skills
before being given treatment. This pre-test is carried out in both classes,
namely the control class and the experimental class, to determine the
ability of students before being given treatment. Pre-test questions are

given before the treatment is carried out.

3.5.2 Treatment

Treatment is the next step that must be taken after conducting a pre-
test. Treatmentwould only be given to the experimental class. Treatment
would be conducted at least three meetings in the classroom. In this
treatment, brain-based learning will be carried out in mastering English

reading and at the end of the learning will be followed by giving a post-test.
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3.5.3 Post-Test

Post-test is conducted to determine students' reading ability after
receiving the necessary treatment. The subjects given on the post-test are
slightly different from those tested on the pre-test, both are used to
evaluate students' reading ability and to find out whether there is a
positive influence in the application of brain-based learning on students'

English reading mastery or not.

3.6 Validity and Reliability

The test is the instrument used in this study. Before the test is given to
students, a trial is first carried out to measure whether or not the instrument is
good. The results of the trial are used to determine the validity and reliability of

the test.

3.6.1 Validity

Measuring the validity of a test used in research is one way to
determine the accuracy of the study. Abdullah (2015) states that validity is
carried out to provide truth to the extent to which data obtained through
research instruments to measure what will be measured. Calculating
validity tests can use SPSS or Excel, in this study researcher used Excel

with the product moment formula:

Rxy : NYXXY-X X)X Y)

[N X X2-(X X)?][N X Y2—-(X Y)?]
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Rxy = Correlation coefficient between variables X and Y

N = Total number of Respondents

> X = Number of item scores

> Y = Total number of individual scores

> X2 = Number of squared scores of items

> Y2 =Total score sum squared of items

Criteria :

An instrument is considered valid if the value rcount is greater than
rtable. Conversely, the instrument is considered invalid if the rcount
value is smaller than r table. This determination of validity was done

using a significance level of 5% or 0.05.

3.6.2 Reliability

Stability and consistency in an instrument are related to reliability.
According to Abdullah (2015) reliability is a terminology used to ensure
that a measurement result is relatively consistent even though it is done
repeatedly. Reliability helps researcher to know whether the research

instrument is feasible or not for use in pre-test and post-test. In this case,
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reliability can be calculated using Excel or SPSS. In this study, researcher

used Excel as a tool to calculate reliability.

To measure the reliability of the test, researcher used the Kudr-

Richardson formula 20 (K-R 20).

p oK (ve=2pg
T K-1 v,

Information:

R;; = Test reliability

k = Number of valid items

2 = Varian total

P = Proportion of subjects who answered the question correctly
q = Proportion of subjects who answered the question incorrectly

2 pq =Number of multiplication results between p and q

The r value is calculated > r table 5%, then the question item is

accepted.

The r value (correlation coefficient) is compared with the critical value of
the table at a significance level of 5%. If the calculated r value is greater
than the critical value of the table, then the null hypothesis can be rejected

and the item accepted.

Table 3.1 Interpretation of Correlation Coefficient Values
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Coefficient Interval Correlation Level
0.00—-0.199 Very Low
0.20 - 0.399 Low
0.40 - 0.599 Medium
0.60 - 0.799 Strong
0.80 —1.000 Very Strong

The higher the reliability correlation coefficient value, the better the
measurement instrument is in measuring the variable under study. The
value of the reliability correlation coefficient that is considered good
depends on the research context and can be determined using certain
criteria, such as the instrument reliability correlation coefficient criteria

table.

3.7 Data Analysis

Data analysis is performed after the data is collected. Data analysis is
transforming and grouping data into one column, category, and unit of basic
description. In this study, quantitative data obtained from pre-test and post-test
results for students and respondents who have filled out questionnaires will be
analyzed using Excel. The data obtained from this study include positive and
negative data points, as well as data points that do not support the research
hypothesis. The study was conducted using statistical methods to obtain significant

score differences. The results of the data analysis show that using brain-based
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learning is effective for teaching English reading, and the results will be used to

improve English reading mastery in junior high school students.

3.7.1 Normality Test

A normality testis a type of testthat is carried outbefore adding data
based on an approved research model. The purpose of the data normality
test is to understand the data distribution of a particular variable used in

research. Good datais often used to validate research distribution models.

3.7.2 Homogeneity Test

Analysis carried out to find out whether data variance is
homogeneous or not is known as homogeneity variance. The goal is to find
out whether or not the conditions of the control group and the experimental
group are the same. Thishomogeneity testisalso based on the pretestresults

in each class.

3.7.3 Hypothesis Test

The purpose of a hypothesis test is to measure the degree of
agreement or disagreement with a given hypothesis. This process of testing
hypotheses uses statistics so that they can ultimately be concluded or
rejected. A statistical hypothesis is a hypothesis about conditions predicted
in a particular population. To evaluate the hypothesis, at-test: Two Samples

Assume the Same is used.
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Hypothesis :

Hy :t<0.05 Brain-based learning effective In improving
students' English reading skills

H; t>0.05 Brain-based learning is not effective In
improving students' English reading skills.

Significance level :

a=0.05

Statistical test :

Using the t-Test: Two-Sample Assuming on Excel.

Decision criteria :
H, is rejected if Sig. < a 0.05
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CHAPTER IV

RESEARCH FINDINGS AND DISCUSSION

This chapter contains data analysis from the pre-test, normality test,

homogeneity test, data analysis from the post-test, hypothesis test, and discussion.

4.1. Finding

In this section, the researcher explains the results obtained during the study,
which includes analyzing the data obtained after conducting the pre-test and post-
test in the experimental and control classes. In addition, researchers also took data

through questionnaires in the experimental class.

4.1.1. Data Analysis of Post-Test

The post-test will be conducted on May 19, 2024. The post-test was
conducted on the same day as the last day of treatment, and the post-test was
conducted after three treatments were carried out in the classroom using brain -based
learning methods. In this post-test, students are asked to answer four essay
questions in the form of recount text where the questions are the same as the pre-
test questions but with different readings. The purpose of the different reading
content is so that students do not answer questions based on their memory because
they have answered the same questions before. Post-test in the form of essay
questions with a working time of one lesson hour (40 minutes). Just like the pre-

test, in its implementation, students are asked to answer the questions thathave been
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distributed by answering essay questions in the form of recount text. It can be seen
from the results of students' post-test scores in the following table, there is a

comparison of scores from before the treatment was given in class.

Table 4.1 Post-test Score of Experimental Class Students

No. | Initials Name Post-test Score
1. AJH 80
2. ACSA 80
3. ATN 100
4. DHA 92,5
5. DK 92,5
6. ER 92,5
7. EW 80
8. FA 80
9. HAA 100
10. IR 100
11. KA 87,5
12. KAP 80
13. LM 87,5
14. MRP 80
15. MNRA 100
16. MRK 100
17. MD 70
18. MRJAS 80
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19. RII 80
20. RJ 87,5
21. SE 75
22. SM 100
23. SAH 80
24. WRP 70

S 2075
Average score 86,46

From the post-test results in table 4.1, it can be seen that the results
of the scores from class 8D as an experimental class, it can be known that
the lowest post-test score of the students is 70 and the highest score is 100.
With this score, the average obtained is 86,45. For the distribution of

students' post-test scores can be seen from the following histogram graph:

Diagram 4.1 Post-test Experimental Class

Post-test Experimental Class

10

Number of Person

[70,75] [75,80] [80,85] [85,90] [90,95] [95,100]
Post-test

o N B O ©
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Based on the histogram graph above, it can be seen the distribution
of student scores from lowest to highest, along with the number of students
in each grade in the experimental class. Based on the histogram chart in the
range 70-80 there are 13 students, in the range 81-90 there are 3 students,
and in the range 91-100 there are 8 students. From the results listed on the
histogram chart, it can be concluded that three students in the class get a
score below the passing score or KKM, which is 76. The descriptive

statistics of the post-test scores of the experimental class are as follows:

Table 4.2 Descriptive Statistic of Post-Test Experimental Class

Descriptive Statistics

M Range Minimum  Maximum Sum Mean Std. Deviation  Variance Skewness Kurtosis
Statistic Statistic Statistic Statistic Statistic Statistic  Std. Error Statistic Statistic Statistic  Std. Error Statistic  Std. Error

PostTest Experiment 24 30 70 100 2075 86.46 2.024 9.916 98.324 132 472 -1.184 918
Class

Valid N {listwise) 24

From table 4.2 it can be seen thatthe mean value of the experimental
class post-test is 86,46 with the standard deviation value obtained from the
experimental class post-test is 9.916. The table above shows that the
minimum score of students is 70, and the maximum score is 100. From the
data above, it can be seen that the standard deviation is smaller than the
average total score of students, so itcan be concluded thatthe pre-testscores

of the experimental class have good data quality.
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Table 4.3 Post-test Score of Control Class

No. | Initials Name Post-test Score
1. ANP 82,5
2. AS 95
3. AHHT 95
4. AF 77,5
5. BH 70
6. DKA 70
1. DN 65
8. EAAR 65
9. FSR 50
10. FIE 62,5
11. FRD 95
12. FJI 55
13. FAB 65
14. IT 77,5
15. KOIA 77,5
16. LAF 82,5
17. LZ 70
18. MMA 70
19. MRAF 77,5
20. MLRAR 70
21. MRA 82,5
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22. MAH 82,5
23. MYA 95
24. MNA 70
25. NL 95
26. RMP 77,5
27. RDA 77,5
28. TNT 70
29. | UQNF 70
30. VDNF 65
31. | YMSS 82,5
32. | ZSM 77,5
33. MWP 82,5
5 2500
Average score 75,75

From the post-test results shown in table 4.3, it can be seen that the
test results of class8B MTsN 15 Jombangasa control class. Itcan be known
that there is one studentwith a low score of 50, and there are 4 students with
the highest score of 95. With the acquisition of this value, the average

obtained is 75,75. Forthe distribution of studentscores can be seen from the

following histogram graph:
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Diagram 4.2 Post-test Control Class

Post-test Control Class

[50,55] [55,60] [60,65] [65,70] [70,75] [75,80] [80,85] [85,90] [90,95]
Post-test

Number of Person
o = N w D [9,] [e)] ~ (o] (o)

Based on the histogram chart above, it can be seen the distribution
of student scores from lowest to highest, along with the number of students
(frequency) in each grade in the control class. Based on the histogram chart
in the range 50-65 there are 7 students, in the range 66-75 there are 8
students, and in the range 76-95 there are 18 students. From the results listed
on the histogram chart, it can be concluded that 15 students in the class
scored below the passing score or KKM, which is 76. The descriptive

statistics of post-test value data of the control class are as follows:

Table 4.4 Descriptive Statistic of Post-test Control Class

Descriptive Statistics

| Range Minimum  Maximum Sum Mean Std. Deviation  Wariance Skewness

Statistic Statistic Statistic Statistic Statistic Statistic St Error Statistic Statistic Statistic

Std. Errar

Kurosis

Statistic

Std. Errar

Post-Test Control Class k) 45 50 95 2500 75.76 1.981 11.379 129.486 .059
Valid N (listwise) 33

409

=117

Rl
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From table 4.4 it can be seen that the mean value of the control class
post-testis 75,76 and the standard deviation value obtained from the control
class post-testis 11,379. The table above shows that the minimum score of
students is 50, and the maximum grade is 95. From the above, it can be seen
that the standard deviation is smaller than the mean total score of students,
so it can be concluded that the pre-test score of the control class has good

data quality.

4.1.2 Students’ Achievementin English Reading Skills Before and After

Using Brain Based Learning

The following are the results of student work through pre-test and
post-test. the purpose of these results is to compare the control class and the
experimental class to determine whether there is an increase or even a

decrease.

Table 4.5 Result Pre-test and Post-test of Experimental Class

. Difference .

No. Initials Name Description
Pre-test | Post-test

1 AJH 62,5 80 Increase
2 ACSA 70 80 Increase
3 ATN 80 100 Increase
4 DHA 45 92,5 Increase
5 DK 45 92,5 Increase
6 ER 42,5 92,5 Increase
7 EW 42,5 80 Increase
8 FA 45 80 Increase
9 HAA 62,5 100 Increase
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10 IR 80 100 Increase
11 KA 45 87,5 Increase
12 KAP 70 80 Increase
13 LM 70 87,5 Increase
14 MRP 45 80 Increase
15 MNRA 75 100 Increase
16 MRK 45 100 Increase
17 MD 45 70 Increase
18 MRJAS 70 80 Increase
19 RII 55 80 Increase
20 RJ 45 87,5 Increase
21 SE 45 75 Increase
22 SM 67,5 100 Increase
23 SAH 45 80 Increase
24 WRP 42,5 70 Increase
Average 55,83 86,46 Increase

From the table of pre-testand post-test results of the experimental
class, it can be seen that there are differences in students' scores. Pre-tests
are given before brain-based learning treatment in class, and post-tests are
given after treatment. There is an increase in student scores seen from the
second result. Not only that, there is also the average obtained in the
experimental class pre-testscore whichwas originally 55.83 andthe average
post-test score became 86.46. This means that the average value has
increased by 30.63. From these results, it can be concluded that the average

value of the pre-test is lower and the average value of the post-test is higher.
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Table 4.6 Result Pre-test and Post-test of Control Class

. Difference L

No. Initials Name Description
Pre-test | Post-test

1 ANP 62,5 82,5 Increase
2 AS 70 95 Increase
3 AHHT 45 95 Increase
4 AF 45 77,5 Increase
5 BH 45 70 Increase
6 DKA 42,5 70 Increase
7 DN 475 65 Increase
8 EAAR 45 65 Increase
9 FSR 62,5 50 -
10 FIE 70 62,5 Decrease
11 FRD 45 95 Increase
12 FI 55 55 Increase
13 FAB 47,5 65 Increase
14 IT 45 77,5 Increase
15 KOIA 75 77,5 -
16 LAF 47,5 82,5 Increase
17 LZ 45 70 Increase
18 MMA 70 70 -
19 MRAF 45 77,5 Increase
20 MLRAR 45 70 Increase
21 MRA 42,5 82,5 Increase
22 MAH 77,5 82,5 Increase
23 MYA 95 95 -
24 MNA 70 70 -
25 NL 70 95 Increase
26 RMP 80 77,5 Decrease
27 RDA 70 77,5 Increase
28 TNT 62,5 70 Increase
29 UQNF 77,5 70 Decrease
30 VDNF 62,5 65 Increase
31 YMSS 62,5 82,5 Increase
32 ZSM 70 77,5 Increase
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33 MWP 55 82,5 Increase
Average 59,09 75,75 Increase

From the table of pre-test and post-test results of the control class, it
can be seen that there are differences in students' scores. There was an
increase in studentscores as seen from the second result. Notonly that, there
is also the average obtained in the experimental class pre-test score which
was originally 59,09 and the average post-test score became 75,75. The
average score of the control class increased by 16,66. From these results, it
can be concluded that the average value of the pre-test is lower and the

average value of the post-test is higher.

4.1.3. Result of Validity Testing

Testing the validity of question items is carried out with construct
validity and contentwith question validators, namely lecturers and teachers.
Researchers gave 4 validity questions to grade 8C students who were not in
the control class and experimental class. The validity testis only performed
once in 40 minutes. The validity test of the question itemswill be conducted

on May 5, 2024.

In this study, researchers used Microsoft Excel to conduct validity
tests. By using the Corel formula in Microsoft Excel to find out the r count

of each question item, the following results are obtained:
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Picture 4.1 Test of Validity

ABIL HAZAN A2 ADHILI 0 5 [ T 30
ADINDA D ALY & BAHMS 10 5 [ T 30
ARMNAL PAERUEHIMN 0 5 & 5 16
EILRIE ANMIMDY A APRILIANTI 5 10 & T 30
CLAUDIA NOWIANA ANGIE 5 0 [ T 30
DIMA IRAW ATI 0 0 [ T 35
EE& PUTEA BAHMATULLOH 5 10 0 10 35
FAHTUR RAHRAARN 5 5 [ T 25
FATHORMIA ALIMATLUL EHUERA 5 5 & T 25
HAFIZH RIZEY KURNIAW AN 5 5 & T 23
IENAT ™A NAURAH ADMADIA 5 5 & T 23
IK.4 OLIYIA FEERIANTI 5 5 [ T 25
JAMMATUN MIZSW 4 5 5 =] T 23
FUHARMMAD ARIF CHAEBIELUR ROCHMAM 5 10 =] T 25
FUHAMRAD ROHMANUL IREYAD 5 0 [ T 30
FAUHARMMAD ILHAR PUTRA ROMADON a 5 & 5 16
FALUHARMMAD FALUZAMN AL AFIF 5 0 [ T 30
FAELATI 7 AF & ATUL LA 10 5 10 T 32
FOCHARAD TOTOK 10 5 & T 30
FADH. ANDHIEA RAMALA 5 0 jlu] T 32
FALUCHARMAD ILHAR a 5 4 5 14
FUHAMAD AREAR RASYID 5 0 [ T 30
FAUHARMAD PAS AID 0 5 =] 5 16
FAOHARMAD RERNDY RAALULARNA 5 5 & T 25
FUHAMMAD SAHRLUL AF1R 0 0 jlu] T 3T
GATLATUL MUFIDAH a 5 & 4 15
Ra&FIMUR FIRDALE 0 0 [ T 35
RANA NOVITA 2ARY 5 10 [ T 30
RAM MOVITA SARY 5 10 & T 30
RENIT & NUR ROHMAH 0 5 [ T 30
SELTANA AYLU ZAPUTRI 5 0 0 T 32
ST AFA CTYNTIA PUTRI 5 0 0 T 32
WHTELEY DAYVAS ALFREDO EFERDI 5 10 [ T 30
ZAHRA EEA AGUETIRA 10 10 10 T 3T
Z4EE1IA KHAIRUIN MISA 0 5 jlu] T 32
rhitung 0,505 0,650 [ 0536 [ 0,762

rtabel 0,554 0,534 | 0,554 | 0,554

status valid valid valid walid

From the results of the validation test above, it can be seen that the
question can be said to be valid if r counts > r table. From questions number
1-4, it can be seen that all questions are said to be valid after a validation

test. So that the four questions are worthy of testing.

4.1.4. Result of Reliability Testing

Reliability tests are performed after validation tests of each question.
Reliability tests are performed to measure whether the test gets relatively
the same results each time it is tested. In this study, researchers used

Microsoft Excel to test reliability tests by obtaining the following results:
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Picture 4.2 Reliability Test

I I I

AEIL HASAH ASYADHILL 0 5 ) 7 30
ADINDA DWI ALY RAHMA 10 5 3 7 30
AHHAS HASRUKHIN o 5 3 5 16
EILGIS AHINDYA AP FILIAHTI 5 10 3 7 30
CLALDIA HOVIANA AHGIE 5 "0 3 7 30
DINAIRAWATI 10 10 2 7 25
EKAFUTRA RAHMATULLOH 5 "0 "0 10 35
FAHTUR RAHMAH 5 5 3 7 5
FATHONIA ALIMATUL KHUSHA 5 5 3 7 25
HAFIZH RIZEY KURHIAWAN 5 5 3 7 23
IEHATYA HAURAH ADMALA 5 5 3 7 23
1A OLIVIA FEERIANTI 5 5 3 7 25
JAHHATUH HIZWA 5 5 3 7 23
MUHAMMAD ARIF CHAEIEUR FOCHMAN 5 "0 3 7 28
MUHAMMAD ROHMAHUL IRSYAD 5 "0 3 7 0
MUHAMMAL ILHAM PUTF& ROMADOH o 5 3 5 16
MUHAMMAD FAUZAH AL AFIF 5 " 3 7 30
MELATI SYAFA ATULULA "0 5 "0 7 3z
MOCHAHAD TOTOK 10 5 3 7 30
MOH, AHDHIKA FAMALS 5 "0 "0 7 3z
MUCHAMAD ILHAM [ 5 4 5 14
MUHAMAD AKEAF: RASYID 5 "0 3 7 30
MUHAMMAD FAWAID [ 5 3 5 16
MOHAMMAD REMDY HALLANS 5 5 3 7 25
MUHAMMAD SAHRUL AFIG "0 "0 "0 7 37
RAYLATUL MUFIDAH o 5 3 4 15
FAFI HUF FIRDALS "0 "0 3 7 35
FANA HOVITA SAFY 5 0 3 7 30
FAHIHOVITA SAFY 5 "0 3 7 30
REHITA HUF: ROHMAH "0 5 3 7 0
SELYAHA AV SAFUTRI 5 "0 "0 7 3z
SYAFA CYHTIAFUTRI 5 "0 "0 7 3z
WHYSLEY DAYAS ALFREDD EFENDI 5 "0 3 7 30
ZAHFA EEA AGUSTING " " " 7 37
ZATKIA KHAIRUH HISA "0 5 "0 7 3z
Varian ltom wsod] cdzel zzzal o9a8]
Jumlah Yar ltom 2021z

Jumlah Yar Tatal 39,515

From the results of the reliability test calculation above with the
formula used, namely using the KR20 formula, a result of 0,651 was
obtained. The dataisdeclared reliable with a "strong" correlation coefficient

value.

4.1.5. Result of Normality Testing

The normality test carried out in this study aims to find out whether
the data that has been obtained is normally distributed or not. In this
discussion, researchers used the One-Sample Kolmogorov-Smirnov Test.

Researchers also used the Lilliefors normality test on condition that the data
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were normally distributed. Data will be received if the significant value of

the normality test is higher than the significant value of a (0.05).

Picture 4.3 Normality Testing

One-Sample Kolmogorov-Smirnov Test

nstandardize

d Residual
I 24
Normal Parameters®® Mean 0000000
Std. Deviation 11.24094518
Most Extreme Differences Absolute 135
Fositive 35
Megative -073
> Test Statistic A35
Asymp. Sig. (2-tailed)® 2004
Monte Carlo Sig. (2-tailed)®  Sig. 2448
99% Confidence Interval  Lower Bound 287
Lpper Bound A1

a. Test distribution is Mormal.

b. Caleulated from data.

. Lilliefors Significance Correction.

d. This is a lower bound of the tfrue significance.

e. Lilliefors' method based an 10000 Monte Carlo samples with starting seed
2000000.

Based on the results of the normality test on SPSS 29 and in figure
4.3, itcan be known that the significance value is 0,299 >0,05. Then it can

be concluded that the residual values are normally distributed.
4.1.6. Result of Homogenety Testing

After the researcher performsa normality analysis of the data that
has been obtained, the researcher calculates the homogeneity. This

homogeneity analysis is carried out to find out whether the pupolation
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(sample) taken has the same variance or not. This homogeneity test is a
prerequisite for the independent sample T testand ANOVA test. Based on
the provisions of the homogeneity test, if the significance <0.05, then the
dataused are not homogeneous. Vice versa, if the significance >0.05, then
the data used is homogeneous. Here are the results of the homogeneity test

through SPSS.

Picture 4.4 Homogeinity Testing

Test of Homogeneity of Variance

Levene
Statistic df1 df2 Sig.
Hasil Belajar Siswa Based on Mean 080 1 546 TB6
Based on Median 034 1 546 855
Based on Median and with 034 1 51.705 855
adjusted df
Based on trimmed mean 081 1 546 g7a

the significance level for the pre-test and post-test experimental
group and control group is 0.766. So it can be concluded that the value is
greater than 0.05 (o = 5%). This means that the data from both classes are

homogeneous and can proceed to the hypothesis test.

4.1.7. Result of T-Test and Hypothesis Testing

After conductingvalidity and reliability tests, researchers concluded
that the data used in this study were valid and reliable. After obtaining the
results of the validity and reliability test, the researcher proceeded to test
and analyze the normality and homogeneity test. Based on the test results,
researchers concluded that the data used in this study had a normal and

homogeneous distribution.
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The next step, researchers conducted data analysis in the form of
hypothesis tests or t-tests to find out whether there was a significant
influence between classes given brain-based learning treatment and classes

that were not given the treatment.

Table 4.7 Result Gain Score Experimental Class and Control Class

Experimental Group Control Group
Pre- | Post- | Gainscore Pre- Post- Gainscore
No | test | test | experimental No | test test control
1 |62.5 |80 17,5 1 [625 82.5 20
2 |70 80 10 2 |70 95 25
3 180 100 |20 3 |45 95 50
4 |45 925 | 475 4 |45 77.5 32,5
5 |45 925 | 47,5 5 |45 70 25
6 |425 925 |50 6 |425 70 27,5
7 425 |80 37,5 7 | 47.5 65 17,5
8 |45 80 35 8 |45 65 20
9 |[625 100 |[37,5 9 [62.5 50 -12,5
10 | 80 100 |20 10 [ 70 62.5 -7,5
11 | 45 87.5 | 425 11 | 45 95 50
12 | 70 80 10 12 | 55 55 0
13 | 70 875 |175 13 | 475 65 17,5
14 | 45 80 35 14 | 45 77.5 32,5
15 | 75 100 | 25 15 | 75 77.5 2,5
16 | 45 100 |55 16 | 47.5 82.5 35
17 | 45 70 25 17 | 45 70 25
18 | 70 80 10 18 | 70 70 0
19 | 55 80 25 19 | 45 77.5 32,5
20 | 45 87.5 | 425 20 | 45 70 25
21 | 45 75 30 211425 82.5 40
22 | 675 | 100 |32,5 22 | 77.5 82.5 5
23 | 45 80 35 23 | 95 95 0
24 | 425 | 70 27,5 24 | 70 70 0
25 [ 70 95 25
26 | 80 77.5 -2,5
27 | 70 77.5 7,5
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28 [ 62.5 70 7,5
29 [ 717.5 70 -7,5
30 [ 62.5 65 2,5
31 [62.5 82.5 20
32 |70 77.5 7,5
33 [ 55 82.5 27,5

Picture 4.5 Hypothesis Testing

t-Test: Two-5ample Assuming Equal Variances

Gaoinscore experimental Gaoinscore control
Mean 30,63 16,67
Variance 170,79 273,70
Observations 24,00 33,00
Pooled Variance 230,66
Hypothesized Mean Difference 0,00
df 55,00
t Stat 3,43|T hitung
P(T==t]) ane-tail 0,00
t Critical one-tail 1,67
P(Te<=t) two-tail 0,00
t Critical two-tail 2,001T tabel

Researchers used Microsoft Excel to analyze the data. Based on the
results of hypothesis tests that have been carried out using the T-test: two
samples assuming the same variance. HO is rejected and Ha is accepted if T
counts > T table or t < 0.05. Then vice versa, HO is accepted and Ha is
rejected if T counts < T table or > 0.05. From the results above, it is found
that T counts > T table is 3.43 > 2.00 So it can be concluded that the use of
brain-based learning in English language learning in lower secondary

schools is effective and there are changes after treatment.
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4.2. Discussion

In this study, the researcher conducted research in a junior high school in
Jombang. The researcher used a sample of two different classes in conducting her
research. The research sample consists of 8D classes as the experimental group and
class 8B as the control group. There is a difference in the number of students
between the two classes, where class 8D consists of 24 students and class 8B
consists of 33 students. In this study, all students were asked by the researcher to
undergo the same pre-test and post-test, which all students could take. The purpose
of these two samples was to evaluate whether there was an effect of the treatment
given to one class and compare it with the class that did not receive similar
treatment. The treatmentisthe application of brain-based learning in one classroom.
The experimental class applied brain-based learning, while the control class

continued to undergo learning as usual without special treatment.

Before carrying out research in the experimental class and control class, the
researcher ran a test of questions in another class, namely class 8C. This trial aims
to assess the validity and reliability of the questionsthat will be used as pre-test and
post-test. The test given consists of 4 description questions with a processing time
of 40 minutes. The validity of the questions is tested to assess the suitability of the
questions to be used. The results of the validity test show that the questions are
considered valid orsuitable foruse. Abdullah (2015:256) explained that the validity
of evaluating the extentto which the research instrument is able to measure what

should be measured. Similarly, reliability is used to assess the consistency of
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measurement results from the research instruments used. Reliability, as explained
by Abdullah (2015:256), indicates that the measurement results remain relatively

consistent even if they are done repeatedly.

Before the post-test questions were tested, the researcher gave treatment to
the experimental class through brain-based learning. In the learning process, the
researcher applies seven stages as described in chapter two or known as literature
review. These stages include pre-display level, preparation stage, initiation and
acquisition phase, elaboration stage, incubation stage and memory insertion,

verification and confidence checking phase, and celebration and integration stage.

In the process of treating the experimental class, the researcher took three
meetings. In the first meeting, the researcher approached the students so that the
students felt comfortable in the learning process. In addition, the researcher
explained in general the material to be studied. As this is the initial stage in the
brain-based learning process, namely the pre-exposure stage. Furthermore, the
researcher entered the material to be delivered. Where the researcher explains the
material by relating it to daily life. In this case, the researcher explained a material
about recount text, starting from the definition, purpose, formula, and so on. This is

the implementation of the second stage, namely the preparation stage.

After the material is delivered, students are asked to create groups with the
aim of creating connections and communicating with each other. With a total of 24
students in the experimental class, researchers created groups with friends on one

or two benches. The goal is to make it easier for students to discuss later. After

59



being divided into groups, the researcher provided an example of a question in the
form of a recount text where the question was similar to the pre-test question that
had been tested. Then, students are asked to study the student's worksheet and
discuss it with their peers to fill out the student's worksheet. This can be called the

initiation and acquisition stage.

Enter the next stage, namely the elaboration stage. The researcher provides
an opportunity for students to show the results of group discussions in front of the
class. Students are asked to re-read the recount text on the questions that have been
given. The goal is to attract students' interest in reading, especially in English
lessons. Then answer the practice questions that have been discussed with their
respective groups. The researcher only called a few representatives from the group
to move forward, and for the other students to pay attention and give responses or
questions. In this case, the researcher uses electronic media in the form of
LCD/projector so that students are more enthusiastic in presenting the results of
their discussions. As an appreciation, the researcher gave prizes to students who
dared to move forward with the aim that other students could be interested and more

enthusiastic in the learning process.

After discussing the students' worksheets, the researcher gave them a break
by doing ice breaking. In this ice breaking, researcher showed a video that can
improve students' concentration and memory. The video contains basic brain
gymnastics movements where it can improve learning skills because students find
learning more enjoyable with the appearance of the video. This is called the

incubation and memory entry stage, providing an opportunity for the brain to
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process information indirectly with the aim of stimulating creative processes and

divergent thinking, which is an important part of brain-based learning.

After doing ice breaking, the researcher checked again whether the students
had understood the material well or not. Researcher use a variety of evaluation
methods, such asreflective questions, reflective assignments, or group discussions,
to measure students' understanding in more depth. This stage is called the
confidence verificationand checkingstage, which aimsto ensure thatstudents have
a deep and accurate understanding of the learning material. This involves reflection
and self-evaluation of the extent to which students' beliefs correspond to their level
of understanding. In the last stage, the researcher concludes the material that has
been studied and informs the students about the material for the next meeting. In
addition, the researcher also asked students to study the recount text that had been
given because at the next meeting students would be asked to read the text one by

one and analyze according to the general structure of the recount text.

In the control class, learning is carried out conventionally without applying
the seven stages contained in brain-based learning. The teacher gave an explanation
of the material and some practice questions to the students. The conditions in the
control class were not much different from those in the experimental class, where
most students were less interested in English lessons, especially in the reading
aspect. As a result, students tend to feel bored and pay little attention to the teacher
in front of the class. Students in the control class were also given a post-test in the

form of the same description questions given to students in the experimental class.
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The test was conducted so that researcher could measure the effectiveness of brain-

based learning in students' reading ability.

The treatment was given three times with several different reading texts. At
the first meeting, students were given a short reading text where students worked
individually. Here, they showed their attention to the reading text and then tried to
answer the questions in the reading. In the second and third meetings, students were
given other reading texts and worked in groups consisting of two people.
Researcher saw that students enjoyed the text a lot. This is based on guidelines for
using brain-based learning, which is using reading materials that connect with

previous material and are in accordance with experiences or daily life.

Researcher confirmed that brain-based learning significantly helps measure
students' comprehensionin English readingability. Students' ability to find the main
idea and supporting details is influenced by the initial explanation before reading
and the context of the material that is in accordance with the student's knowledge
background, so that the material becomes interesting to be studied in depth by
students. Therefore, brain-based learning can be applied in education by asking
students to learn to think critically and analyze abstract concepts and subtle details.
These strategies, identified through research based on what good readers do when

they read, help students become meta-cognitive.

Researcher have also succeeded in creating a relaxed environment with
various activities that stimulate students to concentrate fully. Techniques such as

humor and telling funny stories at the beginning of class reduce stress that may
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come from embarrassment due to academic difficulties. The use of pair-share is
also a brain-based collaborative strategy used to minimize student stress in risking

answers in front of the whole class (Cain & Cain, 1994)

After the treatment was carried out, the researcher used pre-test and post-
test as a tool to measure the effectiveness of brain-based learning, then the results
of the pre-test and post-test were calculated into SPSS 29.0. From the results of the
test, it was stated that the calculation between the pre-test and the post-test showed
that the use of brain-based learning was effective in teaching reading by looking at
students' scores in reading ability, especially in reading recount texts. The results of
data analysis using SPSS 29.0 showed that the average pre-test was 55.83 and the
post-test increased to 86.46 after receiving treatment. The mean of the pre-test was
lower than the post-test (55.83 <86.46), which means that the null hypothesis can
be rejected. In addition, it can be concluded that the application of brain-based

learning is effective in improving students' English reading skills.
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CHAPTER V

CONCLUSION

This last section contains conclusions from each impact of the conversation
that has been discussed and written before. This chapter also contains suggestions

addressed to teachers and researchers for the future.

5.1. Conclusion

Based on the results of hypothesis testing in research findings, it can be
concluded that students' reading ability is higher after teaching in the form of brain-
based learning. This means that the use of brain-based learningis effective to be
used as a learning method in improving students' reading skills, especially in terms
of reading text recount. This is evidenced by the results of hypothesis testing using
the T-test: two samples assuming the same variance using Microsoft Excel, it can
be seen that T is calculated > T table, which is 3.43 >2.00. Based on the results of
the t-test, it means that the null hypothesis (HO) is rejected and the alternative
hypothesis (Ha) is accepted. Thus, treatment using brain-based learning can be said

to be successful.

In addition, research findings show that the brain-based learning process
motivates students to read English, especially reading recount texts. This can be
seen in students who are active and interested during the learning process. This can
be seen from the students who are active and interested during the learning process.

Besides, students become more enthusiastic in every English learning process
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Overall, it can be said that this study can measure the effectiveness of brain-based
learning in students' reading skills, especially on text recount. Furthermore,
teaching reading recount texts using brain-based learning is effective and can

increase reading interest in eighth-grade students in MTsN 15 Jombang.

5.2. Suggestion

Based on the results of this study, researchers would like to provide some

suggestions as follows:

5.2.1. English Teachers

Teachers are advised to use brain-based learning as an alternative method
of teaching to improve reading learning. Given the feasibility of implementing
brain-based learning in increasing students' reading interest, researchers propose
that educators at MTsN 15 Jombang use brain-based learning as a fun reading-
learning procedure. Teachers are also advised to modify the application of learning
by adjusting the situation and conditions of the class so that students can be more
enthusiastic in following it. In addition, it can also be advised educators to provide
a lot of motivation to students and pay more attention to students who have low
morale and motivation. This learning is flexible and can be used anywhere and

anytime as well as possible.
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5.2.2. For Next Researchers

Future research can use this research as an inspirational idea, they can
develop brain-based learning methods in other cases. In addition, researchers can
further use this research as a reference to support several sources. Researchers hope

that further researchers can conduct research using different research methods and

develop brain-based learning on other language skills.
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Appendix | Survey Permit

KEMENTERIAN AGAMA REPUBLIK INDONESIA
UNIVERSITAS ISLAM NEGER| MAULANA MALIK IBRAHIM MALANG

FAKULTAS ILMU TARBIYAH DAN KEGURUAN
JalanCagayana 50 Tolepon (034 1) 552308 Fanmie (034 1) 552368 Malang

Mg itk «hmlm’u:n eamall am nnann.ﬂ o
Nomor 1050/Un 03 VTL 00 V/0XN2024 20 Maret 2024
Sifat Peonting
Lampiran -
Hal Izin Survey
Kepada
Yth. Kepala MTsN 15 Jombang
di
Jombang
Assalamu'alaikum Wr. Wb,
Dengan hommat, dalam rangka penyusunan proposal Skripsi pada Jurusan
Tadris Bahasa Inggrs (TBI) Fakultas limu Tarbiyah dan Keguruan (FITK)
Universitas Islam Negeri Maulana Malik Iorahim Malang, kami mohon dengan
hormat agar mahasiswa berikut:
Nama - Fildzah Nabilah Al Firdaus
NIM 19180058
Tahun Akademik Genap - 2023/2024
The Effectiveness of Brain Based Learning to
Judul Proposal Improve English Reading Skills in Junior High
School
Diberi (zin untuk melakukan swiveyistudi pendahuluan di lembagafinstansi yang
menjadi wewenang Bapak/iou
Demikian, atas perkenan dan kerjasama Bapak/lbu yang baik disampaikan
terimakas.
Wassalamu'alalkum Wr, Wb.
n Bidang Akaddemik
P ESHAmmad Walid, MA
I NIE#6730823 200003 1002
Tembusan

1. Ketua Program Studi TBI

2. Arsip
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Appendix 11 Research Permittion Letter

KEMENTERIAN AGAMA REPUBLIK INDONESM
UNIVERSITAS ISLAM NUGERI MAULANA MALIK INTRARIRA A
FAKULTAS ILMU TARBIYAM DAN KEGURUAN
m-m-n 0 Ymm 01 142280 nnuo munmzw My

Noaon 12806/ 03 1/TL 00 10472024 02 Apiil 2024
Séat Panting
L amgstan -
Hal Lzin Peneftian

Kopaata

Yin Xepalo MTsN 16 Jombang

i

Jombang

Assalamu’alaikum Wr, Wb,

Dengan hormat, dalam rangka maenyelesakan Wgas akhir berups perrusunan
skiipsi mahasiwa Fakulas Smu Tarbiyah dan Keguruan (FITK} Universtas
Istam Negen Maudana Malk Ibrarvm Mafang, kami mehon dengan hoemal a0

mahasiswa berkut:

Nama ;. Fidzah Nabilah Al Firdaus

NIM : 19180068

Jurusan . Tadris Bahasa ingaris (TBI)

Somester - Tahun Akademvk - Genap - 20232024

Judul Skrigsi . The EMectivensss of Brain Based
Learning To Improve English Reading
Skills in Junior High School

Lama Pensiftan © Apré 2024 sampai dengan Jumi 2024 (3
udon)

dben on utuk mebskukan peneitian & kevbagalngtanal yang menjact

wewenang Bapakilbu.

Damkian, alas perkenan dan Wedassma Bapakl/w yang bk di sampaikan

berimakasih

Wassalamu'alaikum Wr. Wb,

Temrkuson

1 Y Keta Program Stodi T84
2. Aesip
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Appendix 111 Validation Sheet

Validation Sheet
English Reading Test

“The Effectivencss Of Bmin Based Learning to Measuring Fnglish Reading Skills in

Junior High School™
Validator : Farid Munfaati, M.Pd
NIP ; 19860420201802012225
Expertise ¢ Devedopment of leaming mateni
Instance : Muulans Malik Ibeahim State Islamic University of Malang
\alidation Date : (15005/2024)

A. Intreduction
This validastion sheet aims to oblain an sssessment from the Validator of my
research instrunvent in the form of 4 Eaglish questions in essay form. This instrument
will be addressed to the rescarch subjects, namely cight-grade of junior high school
students. All comments and suggestions given are very important for researchers o
improve the quality of the instrument. Thank you for your willingness to be a
validatos in my research.

B. Guidance

1. In this section, assess by ticking (¥) with the following criteria 1o the columns
below;
1 : Very Poor
2 : Poor
3 ; Avernge
4 : Good
5 ¢ Excellent

2. Please give comments and suggestion in the columns below
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C, Validation Sheet

No

Aspect

Suitability of instrument with basic competencies
Basic Competence

.

Instrument Indicator
Clarity of question iterss comtalned in the rescarch
instruement

Clarity of Instrument an cach question in the rescarch
Inssrement

The research instrument s relevant with the refevant with
the rescarch objectives

5

The research instrutsent can help the rescarcher find out
students’ abilities in reading skills

The rescarch instrument is sasy to undenstand

1.

Fach question has one correct of mast correct answer

8.

The research using proper grammar.

9.

The choice of answers 10 the research instrument 1S
ad logical in terms of material

10.

The subject matter must be fomulated clearly and
Unequivocally

D. Suggestion

E. Conclusion

Based on the validation sheet abave, it can be concluded that the instruments

thathave been made is:

Please crass out (abed) the answer that doesn't masch the coeclusion you gave,

1. The instrument ¢an be used without revision,
2 The instrument can be used with alight revision,
3. The instrumens can be used with many revision.
4. The instrument can be used.

Maslang, May 15,2024
Validator,

19360420 20180201 2 225
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Appendix 1V Try-Out Test English Reading

QUESTION GRID OF VALIDITY

KISI-KISI SOAL VALIDITAS VOCABULARY

Nama Sekolah
Mata Pelajaran

: MTsN 15 Jombang

: Bahasa Inggris

Kelas/Semester - VII/Genap
Jumlah Soal : 4 soal uraian
Waktu : 40 menit
Capaian Pembelajaran | Chapter/Unit Learning Type of Number of
Objectives Question Question
Pada akhir Fase D, peseta | Compose very 1. students can Essay 1-4

didik menggunakan teks
lisan, tulisan dan visual
dalam bahasa Inggris untuk
berinteraksi dan
berkomunikasi dalam
konteks yang lebih beragam
dan dalam situasi fomal dan
informal.  Peserta didik
dapat menggunakan
berbagai jenis teks seperti
narasi, deskripsi, prosedur,
teks khusus (pesan singkat,
iklan) dan teks otentk
menjadi rujukan utama
dalam mempelajaribahasa
Inggris di fase ini. Peserta
didik menggunakan bahasa
Inggris untuk berdiskusi dan
menyampaikan
keinginan/perasaan.
Pemahaman mereka
terhadap  teks tulisan
semakin berkembang dan

keterampilan inferensi
mulai  tampak ketika
memahami informasi
tersirat. Mereka

memproduksi teks tulisan
dan visual dalam bahasa
Inggris yang terstruktur
dengankosakata yang lebih

short and
simple written
recount texts
related to
personal
experiences in
the past
(personal
recount)

analyze  the
structure of
personal
recount texts
2. students can
analyze  the
linguistic
clements in
personal
recount texts
3. students can
organize
random words
into sentences
in simple past
tense well.

4. students can
assemble
random
paragraphs
into personal
recount texts
5. students can
compose
personal
recount text
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beragam. Mereka
memahami tujuan dan
pemirsa ketika
memproduksi  teks tulisan
dan visual dalam bahasa
Inggris.
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LESSON PLAN

Experimental Class Control Class Time
Pree Ctivity Pree Activity 15 minutes
Pre-Exposure Stage - Greeting
- Check student
- Greeting attendance
- Check student - The teacher asks the
attendance students how they
- The teacher asked the are doing
students how they - Teachers deliver
were doing and gave topics and materials
a little ice breaking - The teacher warms
up about the recount
Preparation Stage text
- Presenting topics and
materials
- Warming up about
recount text
Core Activity Core Activity 65 minutes

- The teacher gives an
example of the
recount text and is
associated with daily
life

Initiation and Acquisition
Stage

- The teacher creates a
group of two people

- Teachers give
worksheets to each

group
Elaboration Stage

- The teacher asks
students to discuss

- The teacher asked the
students to present

- The teacher gave an
example of recount
text

- The teacher gave
practice questions
about the recount
text

- Practice questions
discussed together

- The teacher gave
some more
complicated
questions about the
recount text
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the results of the
discussion in front of
the class

The teacher
accompanies students
during the process of
working on each
group's problems

Incubation and Memory
Insertion Stages

Teachers give
students breaks by
showing videos that
can motivate students
in learning

Teachers again
provide
understanding of the
material to students

Verification and
Verification Stage

The teacher double-
checks the students'
understanding of the
material

The teacher again
gives more
complicated practice
questions individually

The Last Activity

Celebration and Integration

Stage

The teacher again
gave a conclusion of
the material and
informed about the
material at the next
meeting

The Last Activity

Teachers ask students
to collect student
learning outcomes
Teachers close class
and pray together

78




Teachers close class
and pray together
The teacher gave a
little celebration such
as clapping together
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VALIDITY TEST

INSTRUMENT OF VALIDITY TEST

A. Read the following text carefully. Then, underline the conjunctions and circle the
past time expressions written on the text.

Trip to Pangandaran Beach

Last month my family and | went to Pangandaran Beach for a vacation. We
took a tourism bus 10 go there. We left at 7 o”clock in the moming. The trip took about
4 hours and we arrived at for about 11 am,

After we arrived there, we walked down to the beach. It was a nice sunny day
wi\hnblwskyandugcnuelmeu.lwmwﬂhﬂwmndhmuingf«ﬁsh.
The waves were suitable for swimming, but | didn't swim because | couldn’t swim. |
just played with the water in the shallow part. We also dida't miss our opportunity
here taking some picture with the background of the beautiful Pangandaran beach.
Before we went bome, we looked for some beautiful souvenirs at the nearby shop
there. After that we went home for about 4 pm. It was a memorable experience for
me and my family.

B. Analyze the generic structure of the text.

Trip to Pangandaran Beach

l pu— Last month my family and | went to Pangandaran

‘ Beach for a vacation. We took a tourism bus to go
there. We left at 7 o*clock in the moming. The trip took
about 4 hours and we arrived at for about 11 a.m.

After we amived there, we walked down o the

¢=m beach It was a nice sunny day with a blue sky and a

gentle breeze. | saw some seagulls flew around hunting

for fish, The waves were suitable for swimming, but 1

didn"t swim because | couldn’t swim. [ just played with

the water in the shallow part. We also didn’t miss our

opportunity here taking some picture with the

background of the beautifil Pangandaran beach.

Before we went home, we looked for some beautiful

souvenirs at the nearby shop there, Afier that we went

1 pu— home for about 4 p.m. It was a memorable experience
for me and my family
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C. Change the verbs in the brackets into the correct forms of Past Tense,

a. Rian and | (go) 1o Bali last year.

b, We (visit) our grandparents last week,

c. |(stay) nt my grandma’s house last month.
d. The trip (take)_________about 2 hours.

c. We(see) some people sunbathing.

D. Arrange the jumbled paragraphs into a good order of recount text.

-
The first day of our holiday, we went to Prambanan Temple. When we got there, we conld
see that Prambanan Temple was very beautifisl and huge. There were many small temples

around the location with some big temples, After that, we visited Gembira Loka Zoo,
o —
\

r
- Last month, My Family and | went to Yogyakarta, We took a tourism bus to go there. We
- left at 7 o'clock in the moming. The trip took about 4 hours and we arrived at for about 11

\ 2:m.We visited many famous and amazing places in Yogyakarta. )

7’

Next day, my family and I went to Malioboro. 1 bought some souvenirs for my friends in
Malioboro, This place was very busy and crowded. Overall, | liked this experience so much.

-

I could see snakes collection, butterfly, fish, elephant, crocodiles and even tigers. [ took
some pictures of the animals, In the evening, we went back to our hotel at Sahid Raya
Hotel 1o take a rest. | felt very comfortable staying in this hotel since the facilities were

& completed and satisfying.

My Holiday in Yogyakarta
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Answer Key of the Validity Test

A. Read the following test carefully. Then, underline the conjunctions and cirele the
past time expressions written on the text.
Trip to Pongandaran Beach
@my family and | went 1o Pangandaran Beach for a vacation. We
100k a tourism bus 1o go there, We left at 7 o'clock in the moming. The trip took about

4 hours and we amived at for about 11 aum,

Afler we arrived there, we walked down to the beach. It was a pice sunny day
with a blue sky and a gentle breeze. | sow some scagulls flew around hunting for fish.
The waves were suitable for swimming, but 1 didn’t swim because | couldn’t swim. |
Just played with the water in the shallow part. We also didn't miss our opportunity
here taking some picture with the background of the beautiful Pangandaran beach.
Before we went home, we looked for some beautiful souvenirs ut the ncarby shop
there. Afer that we went home for about 4 p.m. It was a memomble experience for
me and my family,

B. Analyze the generic structure of the text.
L Orientation
2. Sequence of Events
3. Re-orientation

C. Change the verbs in the brackets into the correct forms of Past Tense,
a. Went
b. Visited
¢. Stayed
d, Took
¢. Saw

D. Arrange the paragraphs inte a good order of recount text.
My Holiday in Yogyakarta

Last month, My Family and 1 went to Yogyakarta. We took a tourism bus to go
there. Welefl at 7 o'clock in the moming. The trip took about 4 hours and we ammived
at for about 11 a.m. We visited many famous and amazing places in Yogyakarta,

The first day of our holiday, we went 1o Prambanan Temple. When we got
there, we could see that Prambanan Temple was very beautiful and huge. There were
many small temples around the location with some big temples, After that, we visited
Gembira Loka Zoo. 1 could see snakes collection, butterfly, fish, elephant, crocodiles
and even tigers. | took some pictures of theanimals. In the evening, we went back 1o
our hotel at Sahid Raya Hotel to take a rest. | felt very comfortable staying in this hotel
since the facilities were completed and satisfying. Next day, my family and | went to
Malioboro. I bought some souvenirs for my friends in Malioboro. This placewns very
busy and crowded. Overall, T liked this experience so much.



Appendix V Pre-Test English Reading

FRE-TEST
MName :

Stodent Number @

A, Head the following text carefully. Then, underline the conjunctions and circle the
past time expressions written on the text.

In the Swimming Pool

Yesterday 1 went to the swimming pool with my fricads. 1 brought my bag
which iz full by the things [ need in the swimming pool. When we arrive there, 1
changed my clothes into swimsuait then [ doa little warming up before get into the pool
Tused sunscrecn to prevent sun light bum my skin, becaose this is such a hot day. In
the middle of the time when swimming, | feel hongry, then I wore my bathing sui and
ate my foods that | brought from home.

After that 1 went swimuming again wntil 1 have done in having fun. After
swimming [ put on again my bathing suit and go to the bathroom to Fnse my body. [
use shampoo fo clean my hair and soap to clean my body. Afier that | used towel for
dry my hair and | comb my hair. 1 wear mvy clothes and put all the wet clothes o the
plastic bag, so my bag would not get wet by water. Finally I went home with my fricnds

again happily.

B. Analvze the generic structure of ihe texi.

Yesterday [ went to the swimming pool with my
friends. Ibrought my bagwhich is full by the things I need -

in the swimming pool. When we arrive there, 1 changed

my clothes into swimsuit then | do a litile warming up
before get into the pool. 1 used sunscreen o prevent sun
light burn my skin, becawse this is such a hot day. In the
middle of the time when swimming, | feel hungry, then |

wiore my bathing suit and aie my foods that [ brought From
home.

After that | went swimmingagain until lhave done
in having fun. After swirmming | put on again my bathing

!

suit and go 1o the bathroom o rinse my body. | wse
shampoo to clean my hair and soap to clean my body.

Afterthat ] used towel fordry my hairand [ comb my hair.

I'wear my clothes and putall the wet elothes ito the plastic
bag, so my bag would not get wet by water. Finally | went
home with my friends again happily.

!
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. Change the verbs in the brackets into the correct forms of Past Tense.

a. Rian and [ {go) to Bali kast year.

b. Dimna (eat) pizza two days ago in schat restaurant.
C. my parcnts (give) me money yestenday.

d. 1 (stay]) at my grandma’s house Last month.
e thevicook) meat last Sunday.

D Arrange the jumbled paragraphs into a good order of recount text.

Ky mother forgot the tomato sauce so we had to eat them plain. In the afiernoon, we
visited the squarium. My brother was axcited to ses the sharks and the tropical fish.

1%
Yesterday, my family and [ went to the National Zoo and Aquariom to visit the new Snow Cubs
and the other animals. In the moming, when we got to the Zoo and Aquariom there was a great

big line, =0 we had fo wait awhile fo get in

A

At the end of the day when we laft we were going to go and get ice cream but we decided
we were oo tired so we drove siraight home.

After we entered the zoo, we went straight to the endosure for the Snow Cubs. My
brother and | were so excited o see them. They were so cute and playful. At lunchiime
Dad decided to cook a bbg. He cooked sausages s0 we could have sausage
eandwiches.

A Trip to the National Zoo and Aquarium




Appendix VI Post-Test English Reading

POST.TEST
Name:
Student Number :

A. Read the following text carefully. Then, underline the conjunctions and circle the
past time expressions written on the text

Camping
Some years ago. my friends and | climbed the mountain which was not far from

our home. We gathered in Diko’s home 1o prepare the food, utensal, tent and others
After all the climber members had gathered , we decided 1o start to go there at § p.m.

Along the ascent, we told about funny story, sang and sometimes stopped our
weakness. Around 6 , we stopped 1o give change everyone to do the maghnb pray. At
7 We continued climbing until 9 night. Finally we got the wp of the mountam, we
prepared to set the tent, for girl prepared the dinner. After fmishing all. we went bed.

Next day, we woke up earlier at 4 a.m. it meant (o see the sun rise, we were so
amazed 1o see it directly through the mountam. While enjoying the sun nse view, the
girls prepared the breakfast and the boys made the out bond games for us. Around 8,
we lnished having break fast and contmued havmng games. There were moving stone
game, blowing the balloon and “bakiak™. I followed all the games. st was so fun.

The ume showed I p.m, it was ume to us to go back from the mountamn, We
ndied all and walk down the mountain. We felt so happy afier climbing the mountun
Many expeniences we got there, fnendship and what a wonderful world. | hope can get
there again next time although | will never know.

B. Amalyze the generic structure of the text.
Some years ago, my friends and | chmbed the

mountain which was not far from our home. We gathered m
Diko's home o prepare the food. utensil, ent and others.
After all the climber members had gathered , we decided ©

start 10 go there at § p.m.

Along the ascent, we told about funny story, sang and
sometimes stopped our weakness. Around 6, we stopped o
@ive change everyone o do the maghnb pray. At 7 We
continued chimbing untl 9 might. Finally we got the top of
the mountam, we prepared to set the teat, for girl prepared
the dmner. After fimishing all. we went bed.

Next day, we woke up ecarbier at 4 a.m, it meant o see
the sun rse, we were so amazed to see 1t directly through the
mountun. While enjoymg the sun rse view, the girls
prepared the breakfastandthe boys made the out bond games

forus. Around 8, we finished having break fist and contmued
havmng games. There were moving stone game, blowing the
balloon and “bakiak™_ 1 followed all the games, 1t wis %o fun.



The tme showed 1 p.m, il was hme o os o oo back
from the mountan. We bBdied all and walk down the
mountzimn. We feh so happy afler climbmyg the mountan.

Many experiences we gol there, (nendship and what a
wonderful world. | hope can gel there agun nexl lme

although [ will mever know.

C. Changge the verbs in the brackets inlo the correct Torms of Past Teme.

a. Shila (watch)  a pelevisi on last might

b. Caca {eal)  pizza two davs 2po i sehal restaurant.
my parenls (give]  me money yeslenday.

d. The stadent {plav}  a football in the yvard last Sanerday

e, The mp {lake) about 2 howrs.
. Arrange the jumbled paragraphs inte & good order af recownt lexi

Fortunately, a secunty guard helped me and gave me some directions to check-in. After
that | eniered the train and sat on e chair.

-~

| Estened to the song and | really enjoy when | was on the train. After 5 hours on the train |, |
finally arrived in Yogyakamna_ | would start my new ife in Yogyakarta | was really excited to
gtart my new adventure bo the new city.

")

. 9

| went to Yogyakarta by train. Bafore | came o e train station, | ded mot Know how to
check-in. Al the procedurnes wede S0 new [o me.

Last year, | was Elghteen years okd. | had graduated from my senkr high
school and | wanted to continue my education in Yogyakarta. | Bved with my
taimily i Clrebon for elghieen years Sa, | would live alone there and §was a
new experience for me.

Traveling by Train for the First Time

A AR R A R e e R R R R R R R R AR R A R S R R B S s s R B AR B KK AR R R R R R R S 8 B S S e R E R R R 8§ A A AR A R

L B Al 0 S e L R O S 0 S e e . Bt i S S Sl S e S s B B B L I I AL R

L B Al 0 S e L R O S 0 S e e . Bt i S S Sl S e S s B B B L I I AL R



Appendix VII Students Answer Sheet

I'RE-TEST
\

Namve: Mubhammad Nags Bahan Akara ' ‘ -
Student Number : \7

A. Read the Tollewing text earcfully. Then, underline the conjunctions and circle the
past time expressions written on the text.

In the Swimming Pool

Yesterday | went 1o the swimming pool with my friends. | beought my bag
which is full by the things | need in the swimming pool. When we arrive there. |
changed my clothes into swimsuit then | do a little warming up before get into the pool,
1used sumscreen 10 peevent sun light burn my skin, because this is such a hot day. In
the middle of the time when swimming, | feel hungry, then | wore my bathing suit and
ate my foods that | brought from bome.

After that 1 went swimming again until I have dowe in having fun. Afler
swimming 1 put on again my hathing suit and go 1o the bathroom to rinse my body. 1
use shampoo to clean my hair and soap to clean my body. After that | used towel for
dry my hair and | comb my hair. | wear my clothes and put all the wet clothes ito the
plastic bog, somy hag would pot get wet by water, Finally T went home with my fsends
again happily.

B. Analyze the generic structure of the text,

Yesterday [ went to the swimming pool with my
) | orReobon

friends. | brought my bag which ks full by the things | need
in the swimming pool. When we arrive there, | changed

my clothes into swimsait then | do a little warming up
before get into the poal. | used sumscreen 10 peevent sun
light burn my skin, because this is such a bot day. In the
middle of the tinve when swimming, | feel hungry, then 1
wore my bathing suit and ate my foods that I brought from —_—
home.

After that | went swimming again until [ have done  [EEEEE) Awe Eviee
in having fun. Afier swimming [ put o again my bathing

suit and go s the bathroom 10 rinse my body. I use
shampoo 1o clean my bair and soap to clean my body.
Afier that | used 1owel for dry my hair and 1 comb my hair.

1 wear my clothes an put all the wet clothes ito the plastic
bag, so my bag would not get wet by water. Finally | went - Re- OFtntdben
home with my friends again happily.




)

C. Change the verbs in the brackets into the correct forms of Past Tense.
o Rinnand 1(go) Weam 1o Babi last year.

b Dina(eam) st pizza two days ago in sehat restaurant,

€ my parents (give)  88V® e money yesterday,

d. 1 (stay) Staved  at my prandma's bouse last month,

e theyleook) vk ment last Sunday.

D. Arrange the jumbled paragraphs into a good order of recount text.

[ [ 1)
4 My mother fergot the tomato sauce so we had ta eat them plain. In the aflernoon, we
- veited the aquarium. My brother was excited 1o see the sharks and the tropical fish.
\_ -,
& 1\

Yesterday. my family and 1 went to the National Zoo and Aquarium 10 visit the new Snow Cuhs
\. and the other ansmals. In the moming, when we got to the Zoo and Aquarium there was a great
big line, 30 we had 1o wait awhile to get in I J

r —_— — — ———
Al the end of the day whan we laft we were going Lo go and gel ice cream but we decided
Yo | | we were too tred so we drove straight home

Ll

r

| After we entered the 200, we went straight to the enclosure for the Snow Cubs. My )
brother and | were so exated to see them, They were 50 cute and piayful. Al lunchtime

T-| | Dad decided to cock a bbg. He cooked sausages 5o we could have sausage
sandwiches.

\ J,
A Trip to the National Zoo and Aquarium
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POST-TEST (/ (j U

Name ! Mubammad MPafc Auba, Mkam
Student Nesder : (7

A, Read the following text carefully, Then, underlime the conjumctions and eirele the

past time expressions writtem on the test,

Camping
Some my (elends and | climbed the mountmn which wus ot far from

one hoene. We gan in Diko"s home 1o prepare the food, uiensil, sent sl others.
Afler all the clisber members had gathered |, we docided to start 10 go there at § pm.

Along the sscent, we told about funny stoey, sasg and sometimes stopped our
weakness. Around 6 , we stopped %0 give change everyone to o the maghrib pray. At
7 We continued climbing until 9 night, Finally we got the top of the mountain, we
Mmmﬂwm,fwgiﬂmndthcht.A_lhtrﬁdlingall.\\c\\mhed.

we woke up carlior ot 4 2.m, it Beant 1o see the Sun rise, we were 50
amazed to see it directly theough the moumain. While enjoying the sun rise view, the
girls prepared the teeakfast and the boys made the vut boed games for us. Arcend 8,
we finished having breakfisst and continued having games. There were movieg stone
game, blowing the dalloon and “bakisk™. | followed all the games. it was so fen.

The time showed | pum, i@ was time to us to po back from the mountain, We
tidied all and walk dows the mountain. We felt s happy after climbing the mountain.
Many expericnsgs e got there, fhiendship and what a woaderful workd 1 hops can get
mmmim.o.gnwinmrmm.

Amalyre the generie structare of the text,
Some years ago, my friends and | clhmbed the

mosmtain which was not far from our home. We gathered in
Diko's home to peepare the food, utessil, tent and others. OtSramen
Afer all the climber members had gathered | we decided 10

start 10 po there ot 5 pm.

Along the mscent, we told about funny story, sang and
sometimes stopped our weskness. Around 6 , we stopped 10
give change everyone to do the magheib peay. A1 7 We
continued climbing until 9 sight. Finally we got the top of
the mowntain, we prepared 10 set the test, for girl peepared
the dinner. Afler finashing all, we went bed.

Next day, we woke up earlier o 4 am, it meant (o sev
the sun rise, we were 50 amazed %0 see it diroctly theough the Evers
mountain. While enjoying e sun rise view, the girls

prepared the bresk{ast and the boys made the out boad games
for ws. Around &, we finished having hreakfast sad continse:d
baving games. There were moving stone game, dlowing the
balloon and “bakizk”. | followed all the games, it was so fun,
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The time showed | o, it wass fime b us o g back

from the mountnin We tidicd o wnd walk down e o - oabriann

mountsin. We felt so happy after climbing the mommtiin

My experionces we got there, fricadship ond whal o
wonderful workd, | dope e get thore apain mext lime
although 1 will never know.

C. Champe the verhs b the brackets intn ibe correet furms of Past Tense.
Shila (watch) WViatcdd 2 televish on last night

Cocs (cot) el pizza two dinys apo i schal restinmet

my parents (give) SR me money yestesday.

The stodont (play) el football in the yard last Saturday

The trip (take)_bavle  about 2 hows.

D. Arrange the jumbled paragraphs into » goodl arder of recount tesl

P R FPF

~
Fomm.omunygnwhdoodmeandgmmmmnombcm.m
that | entaced the train and sl on the chair
o
 — )
| Istaned to the song and | realy enjoy when | was on the train AnorShounonmem.l. ¢
Mmmvmm.lmmmmmnmwmummnamann K
start niure 10 the .
g g new e new ciy g
r- — —
lmmwmmlm.mlmbmmmman.lddnolmmw
check-in Al the procadulas were 5o rew o me
o -/
(| mw.lmemmm.lhwqu«nmmm
schoct and | wanted to continue my education in Yogyskarta | Ived with my
hﬁhhmuwnnﬁa.lmummammwnwua
new exparience for me. )
o

Traweling by Train for the Fiest Time

l- b&\’ M»‘ it (§ 0. crrmnmmire: i Exjunt  for ot

1' ‘m“.,n-rr"\—-’""\-‘-"" “ Wb M

9. Felumnstels , o Quuuty . .oooesmsssos OS8O
“"L‘“.’.I spepte Yo wren " “vw“.“ *m
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