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ABSTRACT

Farkhan, Muhammad (2024) The Effectiveness of Canva Application as a Student’s
Writing Media in Descriptive Text. Thesis of English Education Department
at Faculty of Education and Teacher Training of Maulana Malik Ibrahim
Islamic State University Malang. Advisor: Nur Fitria Anggrisia, M.Pd

Keywords: Writing Media, Canva Application, Descriptive Text

Globalization changes many aspects of human life, especially in science and
technology. The use of technology in the learning activity can help the teacher in the
learning process. One way to integrate ICT into learning activities is to utilize it as
learning media. Canva provides some features to support teachers, such as learning
media in learning activities.

This study aims to prove the effectiveness of the Canva application as a
student’s writing media. The researcher used a quantitative approach with a quasi-
experimental method. The participant of the study was chosen randomly by Mrs. N as
an English teacher in one of the Islamic high schools in Pasuruan with 23 students from
X-K as an experimental class and 23 students from X-B as a control class. The
researcher used SPSS. 25 to analyze the data. The research showed significant
differences in using the Canva application as a student’s writing media. The results
showed that the experimental class has an average score 85.92 and the control class has
an average score 72.45. The independent t-test was conducted to find the significant
difference between the two average scores. The independent t-test results showed a
significant difference in using the Canva application as a student’s writing media was
effective with the score in Sig. (2-tailed) 0.000 less than 0.005. The researcher suggests
that the media be tried for other skills, such as reading, speaking, or grammar.

XVi



ABSTRAK

Farkhan, Muhammad (2024) Efektifitas Penggunaan Aplikasi Canva Sebagai Media
Menulis Siswa Pada Teks Deskriptif. Skripsi, Jurusan Tadris Bahasa Inggris
Pada Fakultas Ilmu Tarbiyah dan Keguruan Universitas Islam Negeri
Maulana Malik Ibrahim Malang. Pembimbing: Nur Fitria Anggrisia, M.Pd.

Kata Kunci: Media Menulis, Aplikasi Canva, Teks Deskriptif

Globalisasi dapat mengubah kehidupan manusia dalam berbagai aspek
kehidupan, khususnya dalam bidang sains dan teknologi. Penggunaan teknologi dapat
membantu guru dalam kegiatan pembelajaran. Salah satunya ialah melibatkan TIK
dalam kegiatan pembelajaran yakni menggunakannya sebagai media pembelajaran.
Canva menyediakan beberapa fitur yang dapat mendukung guru sebagai media
pembelajaran pada kegiatan pembelajaran.

Tujuan penelitian ini ialah untuk membuktikan efektifitas aplikasi Canva
sebagai media menulis siswa pada teks deskriptif. Peneliti menggunakan pendekatan
kuantitatif dengan metode eksperimen semu. Peserta penelitian dipilih secara acak oleh
Bu. N sebagai guru bahasa inggris disalah satu sekolah mengenga atas islam di
Pasuruan dengan 23 murid dari kelas X-K sebagai kelas eksperimen dan 23 murid dari
kelas X-B sebagai kelas control. Peneliti menggunakan SPSS. 25 untuk menganalisis
data. Hasil menunjukkan bahwa kelas eksperimen memiliki nilai rata-rata 85.92
sedangkan kelas control memiliki nilai rata-rata 72.45. Uji-t independen dilakukan
untuk mengetahui perebedaan yang signifikan antara nilai rata-rata dari dua kelas.
Hasil dari uji-t independen menunjukkan bahwa adanya perbedaan yang signifikan
dalam menggunakan aplikasi Canva sebagai media menulis siswa efektif dengan nilai
dari Sig. (2-tailed) 0.000 kurang dari 0.005. Peneliti menyarankan untuk mencoba
media ini di keterampilan-keterampilan lainnya seperti membaca, berbicara, atau tata
bahasa.
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CHAPTER I
INTRODUCTION
In this chapter, the researcher explains the background of study, the research
question, the objective of study, the significance of study, scope and limitation, and the
definition of key terms.
1.1 Background of Study

Nowadays, language has become crucial to communicate with others and
connect with others in the world. Through language, humans can see how the culture
Is growing. The language that is most used in the world is English. In addition, English
is becoming the first foreign language that must be learned in Indonesia since English
has an important role in the world. English language is a compulsory lesson that
students must learn, especially in Indonesia (Yuliazar, 2020). Learning English
requires two skills to be advanced to master English well: receptive skills and
productive skills. Receptive skills in English are used in reading and listening skills
because they receive the information, and productive skills are speaking and writing
skills for producing the information.

English as Foreign Language (EFL) writing activities in Indonesia are usually
used in various forms such as essays, papers, letters, journals, theses, etc. According to
Hadi (2021), writing has a role in producing information for spreading knowledge to
the world. Teaching writing for EFL students is not easy because English is not their

first or second language. An EFL teacher also needs strategies to teach EFL students



effectively, as well as writing material and supporting material that helps teach and
learn writing activities.

The COVID-19 pandemic, which began in 2019, profoundly impacted global
education, forcing a shift to online learning to prevent the virus's spread. In Indonesia,
the government implemented measures such as studying from home, canceling the
National Test, and transitioning to online student admissions. The pandemic had both
positive and negative effects: it boosted creativity and technological proficiency among
teachers and students (Siahaan, 2020), but it also hindered students’ understanding of
material and character development and reduced teacher control over students (Sari,
2020). After the post-COVID — 19 all activities return to normal as before the
pandemic. Every sector of human needs starts with normal activities such as
economics, health, and education. For education, a teacher who takes control of the
class needs more creativity, as mentioned in the standard competence of teacher
development of the material creatively. Successful learning cannot be separated from
the role of the teacher itself; as explained in Law No. 14 of 2005, the teacher is a
professional educator who has the main task of educating, teaching, guiding, directing,
training, assessing, and evaluating a student in early childhood education through basic
formal education and secondary education. In addition, the other main tasks of a teacher
are teaching planning, carrying out quality learning processes, assessing and evaluating
learning outcomes. Therefore, teachers need to develop their learning material for the
teaching material they deliver to students.

As a facilitator, the teacher needs to develop their teaching material. Using

appropriate techniques can help teachers convey their teaching materials to students.



There are many techniques that teachers can use, especially in teaching writing. For
example, the FRESH (Fact, Reason, Elaboration, Shift) technique is used to teach
writing. Based on Faisal (2013) this technique makes students more enthusiastic about
following learning activities. The students can compose the sentence well by
combining all items from the FRESH technique.

In this era, globalization is a process that can help human activity in their daily
life. In addition, globalization changes many aspects of human life, especially in
science and technology. Information and communication technology (ICT) are the
main factors that encourage humans to adapt to changes. The development of ICT is
linked with the improvement of science in the educational sector, and it can be said that
ICT results from science’s improvement and needs to be used in education (Wulandari,
2022). According to Mulyani (2021) defines that ICT is the first step toward the
country's success because it can create something new that did not exist before.
Nowadays, many countries have developed their ICT to compete with other countries;
one of the ICT development products is the Internet.

The internet era was began in 1993 when the World Wide Web got free access
to the public (Respini, 2018). Furthermore, the internet has still snowballed growth as
time progresses. The Internet has been used in various aspects, especially education.
For example, the students can google problem-solving from the material and teachers
can google the additional material from their lesson. Based on Asosiasi Penyelenggara
Jasa Internet Indonesia (APJII) in 2022 showing that the internet penetration data in
Indonesia from 2021 until 2022 in Q1 reached about 77,02% of the population in

Indonesia was 272.682.600 in 2021, so the total data from Q1 is 210.026.769.



Nowadays, ICT growth is rapidly faster than before. All activities can be
integrated with ICT to brief human movement and be more effective than without the
integration of ICT. Integration of ICT has influence, especially in the educational
sector. According to Bilyalova (2017), using ICT enhances teachers’ quality in
teaching foreign languages. Padurean and Morgan (2009) argue that the advantages of
ICT in teaching foreign languages: Firstly, teachers can use computers to combine
material, graphics, and audio to present the material to their students; secondly, the
teacher has novelty and creativity in delivering the lesson material; thirdly, the teacher
can give feedback on students’ correct and wrong answers through the computer;
Lastly, the program contains a computer adapted by the teacher to determine students’
needs.

ICT integration has been supported in one of verse in Al-Qur’an in Q.S. Al-

Jatsiyah:
(V7 5 330 5558 £ BT OB & )" & ok U 31 3 g oozl 3 6 K0 55z

He has subjected to you whatever is in the heavens and whatever is on the earth, all of
it (as a mercy) from Him. Indeed, in that are signs for a people who give thought (Al-
Jatsiyah: 13)

From the meaning of this verse, it can be implied that everything in this universe can
be utilized for the benefit of humans, including science and technology. Yunus (2013)
outlines that using ICT integration has several benefits, such as attracting students’
attention, helping the teacher in the teaching process, and encouraging students to

encourage their independence and self-skill. In addition, Hartarto (2023) argued that



appropriate learning improves student learning outcomes by enhancing methods,
media, and use of existing ICT media.

One of integrating ICT in learning activities is utilization of learning media.
Based on Andriani (2022) the utilization of learning media might increase students’
understanding of the delivered material by their teacher in learning activities. Wirawan
(2020) explains that some media support for teaching English include visual media,
audio media, audio-video media, and multimedia. Many media can be used in teaching
writing; one of them is Canva.

Canva is an online web-based application for designing visual content such as
presentations, posters, infographics, and social media graphics. It offers a wide range
of design templates and graphical elements suitable for users ranging from beginners
to experts. Canva provides some features to support teachers as learning media in
learning activities. Nanda (2023) stated that Canva can support teachers in learning
activities, such as developing the learning material. Additionally, Wahyuni (2022)
finds that teachers can attach YouTube links in Canva to the learning material delivered
to students. The use of Canva possibility can allow the users to be more creative on
their own.

Some previous studies discussed the use of Canva as a learning media for
students writing. Hadi (2021) investigated that the effectiveness of using Canva
application media to enhance students’ writing skills. Students had a positive impact
after using Canva on their writing performance and also motivated them. Jumami
(2021) found that the use of Canva in teaching writing can improve students’

imagination skills and new knowledge in creative writing. Sugiani (2023) added that



the use of Canva has a positive impact to use and the student has the ability to utilize
the application.
Based on the explanation above, the researcher found that the utilization of
Canva application was choosen as a students writing media. In addition, ICT may be
used to deliver the material to students in learning activities. The researcher is
interested in investigating Canva application as a student’s writing media in descriptive
text. This research used the FRESH (Fact, Reason, Elaborate, Shift) technique. It is
essential to study because the Canva application using the FRESH technique can affect
student’s writing process in descriptive text.
1.2 Research Question
According to the background of study, the researcher has a question about the
material that will be discussed in this research below:
1. Is the use of Canva application effective as a student’s writing media in
descriptive text?
1.3 Objective of Study
Based on the research question that the researcher developed above, the objective
of this study is as follows:
1. To investigate the effectiveness of Canva application as the student’s writing
media in descriptive text.
1.4 Advantage of Study
Following the explanation of the objective of study, this research has two

advantages of study:



1. Theoretical advantage
Hopefully, this research can give information and an explanation of the
effectiveness of Canva as a writing media in writing skills. In addition, it suggests
further research hopefully can use this research, especially for the same topic or
relevant topic in knowledge or education.
2. Practical advantages
a. For school
This study can be used as a reference by the school to improve the
school’s quality and educational quality.
b. For teacher
This study can be used as feedback that the teacher must transfer
knowledge and to advise, guide, and develop good role models for their
students.
c. For researcher
The result of this study can be used to increase knowledge about the
effectiveness of Canva as a writing media in teaching English writing to
students.
1.5 Scope and Limitation
Based on the objective of this research, this research discussed the use of Canva
as a writing media in descriptive text. The subject of this study is students in grade X

in one of the Islamic senior high schools in Pasuruan.



1.6 Definition of Key Terms

According to this research, a researcher has the definition of key terms used along
this research to avoid misunderstanding the meaning used in this research, for the
definition of key terms as below:

Writing Media: the procedure of composing content for publishing or showing the
information contained including traditional formats such as newspapers, magazines or
printed documents and modern formats by integrating digital platforms such as blogs,
e-books or social media.

Canva Application: an online platform used to create graphic designs with
available features that can be used to create and costumize various kinds of designs
creatively. This platform is available on the web, Android, and iOS versions.

Descriptive Text: a text that used to imagine something such as people, things, etc.

specifically to make the reader understand the information contained by the writer.



CHAPTER 11
LITERATURE REVIEW
In this chapter, the researcher presents some theories related to the literature,

such as the concept of writing, teaching writing media, the concept of teaching writing
through Canva, the procedure of using Canva, the advantages and disadvantages of
teaching writing through Canva, and previous studies.

2.1 Concept of Writing

To master the English language, students need to complete four elements in
English, one of which is writing. Writing is a life skill involving human knowledge,
ideas, and expression. In addition, writing has an important role in humans’ lives, as it
gives information and drives communication to society, even in the past or the future.
According to Graham (2013), people use writing to express their imagination in written
text, share information, look for a person’s bibliography, and record their experiences.

Yusup (2022) states that writing is not only about writing sentences or words but
also having to be careful about grammar and the message the writing readers can
receive. Generally, writing is the ability to work efficiently in a given amount of time
and produce better output than input, which is called productive skill. As a productive
skill, Writing is a skill that has a different structure, which involves vocabulary,
grammar, and coherence from receptive skills in that people extract meaning from the
discourse they see or hear.

Writing ability is a skill to communicate between the writer and the reader about

the information from the writer's understanding. Yi (2009) defines that writing skills



must be specified before developing the assessment process, but teachers will likely
need to learn this basic principle. The teachers focus on designing the test, task, topic,
and scoring. In the other side, writing ability is a life skill that needs time to realize.
This skill also considers content, grammar, vocabulary, and other parts that can be
supported in writing activities.

Writing is a life skill and one of four English elements that need to be mastered, it
needs to develop that skill. Durga (2018) explains that writing skills are not just writing
the text but need coherence, appropriate grammar, and spelling. According to Brown
(2002), writing has five criteria: content, organization, grammar, vocabulary, and
mechanics.

Content is the way for the writer to create their writing. In descriptive text, the
content refers to the topic that the writer wants to conduct, such as describing
amusement parks, favorite sports, favorite idols, etc. Organization refers to the good
arrangement of the descriptive text. The organization of the descriptive text is about
using the structure of identifying the description of the topic including of introduction,
body, and conclusion. VVocabulary refers to the ability to use proper words or idioms to
support the topic from the writer. Grammar refers to the grammatical structure that is
usually used in descriptive text, like using present tense and agreement. Mechanic in
the descriptive text is about using the capital words, spelling, punctuation, and layout
of the descriptive text.

2.2 Strategies in Teaching Writing

According to Cahyaningrum (2022), a teaching strategy is a teacher’s action to

accomplish teaching plans and guide students to achieve their goals. In the learning
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process, teachers should determine strategies to improve the effectiveness of teaching

and students' learning outcomes. Based on Haynes (2010), some strategies can be

used in teaching writing:

1.

2.

Providing comprehensible input

Using visual aids

Elaborating on new information

Using cooperative strategies

Giving writing tasks

Cahyaningrum (2022) explained some types of teaching strategies:
Brainstorming

Brainstorming is a strategy used in group work to generate many ideas on
various topics. This strategy achieves product creation by gathering numerous
ideas from the members of the group.

Small Group Discussion

This method aims to discuss topics and share ideas from students'
comprehensive understanding. It also helps students improve their reading
skills.

Games

Games can be used as a fun learning method. This approach fosters competition,
participation, and feedback among students, reducing boredom and increasing

student motivation in learning.

11



4. Independent Study
Independent study refers to studying alone. This strategy can be used to learn
independently through printed materials, videos, or recordings related to the
learning material.

According to Harmer (2004), there are four strategies for teaching writing:

1. Planning
Before starting to write, the writer needs to think about the purpose of their
writing, language use, the information context, the audience, and the structure
of the content.

2. Drafting
The first version of writing is called a draft. This initial ‘step’ in creating the
text is expected to be revised later.

3. Editing
In this step, the writer usually reads through what they have written. If the writer
encounters any problems with their writing, or if the writing is ambiguous or
confusing, they need to revise it. Reflection and revising are often aided by an
editor who comments and makes suggestions.

4. Final Version
The last step in writing, after drafting and making changes, is producing the
final version. This may look different from the original plan and the first draft
due to changes made during the editing process. The written text is then ready

to be sent to the intended audience.
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2.3 Fact, Reason, Elaboration, Shift (FRESH)

Nowadays, teachers need to analyze what the students need before delivering the
material to teach. The goal of using this technique is to engage the students with the
material in teaching and learning activities. One technique used in teaching writing is
the FRESH technique. According to Faisal (2013), FRESH is an acronym for Fact,
Reason, Elaboration, and Shift. Each section has a different function: 'Fact' refers to
the identification or general description of the object. 'Reason’ provides supporting
ideas to strengthen the fact of the object or can convey a sense of impression (Achmad,
2019). 'Elaboration’ involves a detailed explanation of the reasons, allowing the writer
to provide more information about the object, so the reader can gain a clearer
understanding (Kurniawati, 2017). 'Shift' concludes the discussion, summarizing the
points after the writer has presented the story (Noviyana, 2019).

There are advantages and disadvantages to using the FRESH method in teaching
writing. Based on Noviyana (2019), some advantages of using the FRESH method are:

1. It helps the students organize descriptive text clearly.

2. It helps the students understand the lesson logically.

3. It makes the learning activity more engaging for the students.

4. It helps the students recognize the material easily.

However, there are also disadvantages of using the FRESH method:
1. The teacher needs more time to explain the FRESH method to the students.

2. The students need more time to elaborate their ideas into paragraphs.
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2.4 Media in Teaching Writing

Teaching English writing for EFL students is more challenging. In addition,
English is not a first or second language for EFL students, teachers need to analyze
students' writing needs. In Indonesia, English become a compulsory lesson taught in
school. Therefore, in learning activities, teachers need the appropriate strategies in
teaching and learning activities. Permendikbud No. 43 2015 explains that teaching
professionalism means mastering the teacher's professional competence and pedagogy.
The teacher can develop this professionalism by enhancing knowledge, skill, and
attitude from the teacher.

Sugiharti (2017) states that there are some factors can improve a teacher’s
professional competence to develop teacher professionalism: (1) mastering the
material, (2) management of teaching and learning programs, (3) class management,
(4) utilization of media and learning resource, (5) educational foundation mastery, (6)
assessing teaching and learning achievement, (7) understand the principle of
management of the institution and the educational program, (8) mastering thinking
methods, (9) upgrading skills and carrying out the missions, (10) giving assistance and
guidance to students, (11) having insight into educational research, (12) understanding
student characteristic, (13) school management administration, (14) having insight into
educational innovation, (15) decision maker, (16) capability in developing curriculum,
(17) planning and programming management, (18) time management.

Based on the statement above, one of the teacher professionalism components is
the utilization of media and learning resources. Choosing appropriate media can

enhance student understanding of the material from the lesson. Some studies used
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media in teaching writing to enhance EFL students’ writing ability. Here are some

media used in teaching writing:

1)

2)

Social media

According to APJII, in 2022 about 89,15% of Indonesian society mostly
used social media. Hence, the use of social media can be applied in teaching
writing to make social media users productive using their social media. Lakhal
(2021) stated that using social media has a role in enhancing students writing
ability. His research shows that 66.70% got a B for their writing, 27.40% had a
C, while 3.80% and 2.20% obtained an F and A respectively. In addition, about
66.7% of student social media users got a B compared to 12.3% of nonusers. In
the other research, Mustafa (2022) showed that the result of using social media
in teaching writing. The mean experimental score was 26,89 from 22 students
and got 68 percent from 40 marks; this result shows that the average score in
the experimental group is higher than the control group, whose score was 22,53
from 20 students.
Picture

Writing through pictures is a teaching method combining the left and
right hemispheres to transform the information from pictures into written text.
The human brain has two hemispheres, right and left. Both have a role in each
other; according to Buzan (2018), human’s brain has two hemispheres left and
right. The use of the left hemisphere is for logical, analytical, and verbal, while
the right hemisphere is used for visualization, imagination, and perceptual.

According to Sakkir (2020), a picture is one visual aid that can be used in the
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3)

4)

learning process to stimulate and motivate students in the learning activity. In
addition, Abdullah (2019) stated that teaching using pictures helps the student
to enhance their writing competence.

Film

Human work that combines moving pictures and suitable audio to create
artwork is called film. This method can be implemented in teaching writing,
especially for narrative text. Aziz (2017) states that teaching writing using film
can improve students’ writing skills and help the teacher succeed in writing
narrative text. In line with Aziz (2017), Zaswita (2021) shows that teaching
using film can stimulate students’ writing ability and create more enthusiasm
in the learning process.

Application

Teaching writing using applications can assist teachers in delivering
instructional material during learning activities. There are several applications
available for teachers to utilize in this regard, including Google Apps for
Education, Padlet, and Canva.

Teaching writing through Google Apps for Education entails the
utilization of various Google applications to deliver instructional content. Daud
(2019) described this approach as utilizing Google Docs for writing tasks,
Google Classroom as a platform for teachers to disseminate material, and
Google Hangouts for virtual classrooms.

Teaching writing through Padlet is using for collaborative learning to

deliver the material its just like online whiteboard that teachers and students
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can interact to each other. According to Nafik (2022), teaching writing using
Padlet can use for collaborative learning in delivering material and reduce gap
among students, teachers, and peers since this application facilated interaction
among students.

Teaching writing using Canva is one method of using instructional
media for writing. The utilization of Canva can be incorporated into teaching
writing because it is one of the design applications that can enhance students'
creativity in writing. According to Ramadhani (2023), Canva has been proven
to be the most popular media for students to express their feelings and ideas.

2.5 Concept Of Teaching Writing Through Canva

An EFL teacher needs to choose media for teaching to determine suitable media.
According to Andriani (2022), teaching through media can be used to achieve learning
goals because it can stimulate students’ attention, interest, thinking, and feeling in
learning activities. There are many media for teaching English, especially for teaching
writing. One of the media that can be used in teaching writing is Canva.

Canva is an online digital application for designing that launched in 2013 with a
mission to create people able to design and publish. Canva provides the world with a
simple way to create elegant designs. There are over one million images and thousands
of customizable templates, and users can collaborate with anyone everywhere.

Canva is easy to utilize, users install the application, create the account and users
can explore more to design by using this application. This application provides user the

design templates, such as logos, posters, flyers, labels, videos, cards, etc. Since this
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application provides templates, users can use and customize them by their creativity.
Users can develop their designs by combining the available elements.

Jumami (2021) stated that Canva is an all-in-one design app that lets you create
eye-catching graphics or edit designs. This application is suitable and can be used in
teaching writing. Hadi (2021) reviewed that teaching writing through Canva
significantly can enhance students’ writing performance. The concept of teaching
writing through Canva is utilization of Canva as the media for students’ writing. The
teacher provides the material they want to teach in the learning activity. The teacher
can gives the students the material and order the students to utilize Canva for creating
a content based on the delivered material. For example, creating descriptive text to
describe something that students want using Canva.

2.6 Descriptive Text

Descriptive text is a text that students can imagine or describe about something
such as a particular thing, place, or object based on their perception. Wicaksono (2016)
explains that the purpose of descriptive text is used to create the impression of a person,
place, or object. Utami (2014) divided some structures into descriptive text:

a) Generic structure of the descriptive text, includes:

- ldentification
- Describing features

b) Generic features of descriptive text, includes:

- Using proper verbs in the form of present tense and adjective

- Topic sentences
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c) Construct of descriptive text, includes:
- Opening in the first paragraph
- Description of something
- Concluding paragraph (optional)

Writing descriptive text is the simplest way to teach students about increasing their
ability skills. Before using Canva, teachers need to explain what descriptive text is.
Alawi (2011) divided descriptive text into two categories: objective and subjective.
Obijective description is the writer needs to describe the object based on the real without
making any reaction from the writer. For subjective description, the writer needs to
describe the object based on their reaction. In teaching writing in descriptive text, some
components need to be implemented in their descriptive text (Pratama, 2012).

2.7 Procedure Of Using Canva In Smartphone

Canva is an online design platform that is used with internet connectivity. Below
are some steps to use Canva for creating descriptive text:

1. Prior to using this application, users need to install and download it in Google

Playstore or the App Store.

Canva: Design, Photo &
Canva Video

Figure 1 Install & Download Canva
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2. Users need to sign in using an available account; the researcher recommens

using a Google account.

Loginorsignupin
seconds

| G Continue with Google I

0 Continue with Facebook

Continue another way

inva's Jerms of Use

BB Sign up with your work email

Figure 2 Login with Google Account
3. After log in into this application, click “+” and choose Instagram Post

(Square).

You might want to try...

ProflSMPN 5 Pa.. HAPPINESSIS My Vide

Instagram Posts

Figure 3 Click New Design and choose Instagram Post (Square)

4. At this step, the researcher orders the participants to make descriptive text

based on their creativity.

2.8 Strengths And Weaknesses Of Teaching Writing Through Canva

As a learning media, Canva can facilitate students in their study of writing skills.

However, every learning media has strengths and weaknesses in implementation to

students. These few points show the strengths and weaknesses of using Canva
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whenever students want a more effective and better result. Kurniawati (2023) argues

that there are several strengths in using Canva as media writing:

1.

2.

3.

4.

5.

6.

7.

8.

Canva makes the learning process more fun

Canva is easy to use

Canva can increase students' creativity in designing

Canva can improve students' writing skills

Canva makes students more comprehensible in the writing process
Canva can be used as a collaborative

Canva increases students’ focus and concentrate

Canva is useable for another lesson

Several weaknesses of using Canva as a writing media:

1.

2.

3.

Canva needs a data connection
Canva is often forced to close

Only use online accessibility

2.9 Previous Study

Some related previous studies are used to support the research conducted by the

researcher. In addition, research originality in this study is also used to avoid

plagiarism. This interesting topic has yet to be discussed because of many similar

research discussions. For the research originality, the researcher has several references

from previous studies about teaching writing using Canva as below:

Hadi (2021) was conducted to investigate the effectiveness of using Canva

application media to enhance student writing skills in narrative text. The researcher

randomly chose one class of 41 students for the participant from class 9 in MTs Al-
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Islamiyah in Ciledug to take the treatment. Since this research used a pre-experimental
design, the researcher used a pretest and post-test to show the result of the treatment.
The result showed that in pre-test writing, about 28 students had level enough
(68.29%), 13 students had level poor (31.71%), and none got level excellent, good, and
very poor (0%). There are significantly changed results in the post-test, showing that
about 21 students have level good (51.22%), 9 students have level enough (21.95%),
11 students have level poor (26.83%), and none got level excellent and very poor (0%).
The findings indicate that teaching using Canva improves students’ writing skills.

Another study was conducted by Jumami (2021) to find the impact of Canva in
teaching writing to students' writing skills. This study was conducted in SMA 9
Tarbiyah Islamiyah in Bogor in student class XI, consisting of 32 students as a
participant and eight students as a sample. The data was collected from questionnaires
and interviews. This study showed that about 95% of Canva makes students more
creative in writing, 92.5% showed finding ideas more accessible using Canva, and
82.5% are motivated to learn writing using Canva. In short, Canva can improve their
creativity and motivation to learn.

Sugiani (2023) conducted a study about the implementation of Canva as a media
for learning English. This study examines the teacher’s challenge in implementing
Canva in teaching the English language. This study used a teacher who teaches students
in grade XI from SMKN 2 Singaraja as a participant. The data was collected using
semi-structured interviews, questionnaires, and documentation. The result of the study

showed that the development of Canva media can be implemented as a teaching
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strategy because it can improve students’ writing ability, creativity, and also they have
motivation to learn.

Noviyana (2019) investigated about the effect of fact, reason, elaboration, shift
(FRESH) technique on students’ writing of descriptive text. This study was conducted
in SMAN 5 in South Tangerang City, which participant 78 students of tenth grade. This
study use two kinds of tests, pre-test and post-test to measure students writing abilities.
The result of this study showed that the effect on using FRESH technique in student’s
writing of descriptive text which score is 2.705, its mean the use of FRESH technique
has strong effect on student’s writing descriptive text.

Based on the four previous studies mentioned above, the similarity with this study
lies in teaching writing using Canva as a media for student instruction. On the other
side, this study differs in its use of the FRESH (Fact, Reason, Elaboration, Shift)

technique in teaching writing using Canva application in descriptive text.
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CHAPTER 111
RESEARCH METHOD
In this chapter, the researcher will elaborate on the research design, time and setting
of the research, research population and sample, research instrument, data collection,

validity and reliability testing, and data analysis.

3.1 Research Design

In this study, the researcher wants to show how the effectiveness of Canva as a
students’ writing media in descriptive text. This study used quantitative research
methods to analyze the data. Creswell (2018) explained that quantitative research is an
approach that tests objective theories by examining relationships between variables.
This study used experimental research as a research design. This kind of experimental
design is considered quasi-experimental (Creswell, 2018). This research used quasi-
experimental research to determine the effectiveness of Canva as a students’ writing
media in descriptive text.

This study used two variables: independent and dependent variables. Teaching
writing using Canva is the independent variable, and writing results from the students
is the dependent variable. In addition, the quasi-experimental design in this study is to
determine the effectiveness of Canva as a student’s writing media in descriptive text
for class X students from one of Islamic senior high schools in Pasuruan.

This research design consists of two groups symbolized by (R : Rz2), experimental
and control groups, using post-test only. This study aimed to investigate the

effectiveness of Canva as a student’s writing media in descriptive text. The
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experimental group has a treatment through integrating English lessons with Canva as
a writing media (X). In contrast, the control group only receives English lessons
without integrating Canva as a writing media. The post-test scores of the two groups
has compared to each other to show the result of the objective of this study. Before the
treatement, the researcher ask to Mrs. N about the result from the middle examination
to know the sample’s condition before the treatement. The effect of the treatment can

be symbolized by (O1 : 02). Quasi-experimental post-tests only designed as follows:

Group Treatment Post-test
Experiment Group (R1) X 01
Control Group (R2) - 02

Table 1: llustration of quasi-experimental design post-test only

This research investigated the effectiveness of teaching writing using Canva as a
student’s writing media in descriptive text. The use of the treatment is aimed to test the
effect of Canva as a students’ writing media to increase students' writing skills or not.
Consequently, the impact of the treatment can be proven from the score comparison
between experimental and control groups.

3.2 Time and Setting of The Research

This research conducted at one of the Islamic senior high schools in Pasuruan. This
research conducted during the even semester in the 2023/2024 academic year. The
reason the researcher chose one of the Islamic senior high schools in Pasuruan is
already familiar with integrating technology for learning. However, using Canva as a

learning media has never been used to learn English, especially focusing on writing
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skills. The researcher conducted the treatment for three meetings using Canva as a
students’ writing media for the experimental group. As an English teacher in both class
experimental class and control class, Mrs. N has gave her permission to the researcher
to conduct the study which the material is descriptive text. The detail of the research

explained as follows:

No. Date Activity
1 | 10" January 2024 Giving first treatment

2 17" January 2024 Giving second treatment
3 24" January 2024 Giving third treatment

4 | 31" January 2024 Post-test

Table 2: Research Schedule Activities
3.3 Research Population and Sample

According to Sugiyono (2013), population is a generalization area that consists of
an object/subject that has certain qualities and characteristics that are determined by
the researcher to learn and take a conclusion. It means it can be an object or natural
object, not only for a human with a quality and characteristic to learn.

Based on the explanation above, the researcher took the population that related to
the study topic as all of the students of X grade in one of the Islamic senior high schools
in Pasuruan. Sugiyono (2013) stated that a sample is part of the population with
numbers and characteristics. The sample must be represented by the population itself.

In this study, the researcher take a sample of two classes because those two classes
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were taught by Mrs. N as an English teacher student in grades X - K and X - B in one

of the Islamic senior high schools in Pasuruan. The sample of the study is as follows:

Sample
Participants

Experimental (X - K) Control (X - B)

23 23 46

Table 3: Research Samples

3.4 Research Instrument

Sugiyono (2013) explained that quantitative research used the instrument as a data
collection, which instruments are used to measure the values from studied variables. In
addition, instruments are crucial in data collection to measure the truths of the resulting
study depending on the effectiveness of the use of the instrument. Selecting the
instrument from the researcher can be accounted for in terms of validity and reliability.

In this study, the researcher used written text to measure the effectiveness of Canva
as a student’s writing media in descriptive text, by creating a description of a student’s
favourite idol. The instruction to create the descriptive text is the student’s ordered to
make a table to organize their writing and the written text must be written in two
paragraphs with a minimum at least 100 words in 60 minutes.

There are several item that can be used in student writing based on Brown (2007)
which ranges is 1 - 4 in each point with the detailed score:

1. Content

At this point, the content assessment includes topics and detail are

interconnected. The student get the highest score if their topic is clear and
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detailed relating to the topic. The student get the lowest score if their topic is
unclear and the detail are not related with the topic.

Organizer

At this point, the organizer assessment includes identification (Fact, Reason)
and description (Elaboration, Shift). The student get the highest score if the
identification is clear and descriptions are arranged with proper connectives.
The student get the lowest score if the the identification is unclear and
description are arranged with misuse proper connective.

. Vocabulary

At this point, the vocabulary assessment includes using proper vocabulary and
understanding. The student get the highest score if choosing words and forms
effectivel. The student get the lowest score if they have many misappropriate
words and forms are not understandable.

Grammar

At this point, the grammar assessment includes the use of present tense. The
student get the highest score if their grammatical has less mistakes and easy to
understand. The student get the lowest score if their grammatical have many
mistake and need to explain.

Mechanics

At this point, the mechanics assessment includes using capitalization, spelling,
and punctuation. The student get highest score if they use proper capitalization,
spelling and punctuation. The students get the lowest score if they have many

mistakes in using proper capitalization, spelling and punctuation.
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3.5 Data Collection
Data collection is gathering the required information to accomplish the research.
To collect the data, the researcher using the data from the participants as follows:
1. Treatment
The researcher employed the Canva application as a treatment. This
treatment was used in the experimental class for writing descriptive texts.
The treatment was given in three meetings. The first treatment was
conducted on 10" January 2024, involving group work on the material
assigned by the researcher. The second treatment was conducted on 17"
January 2024, involving group work on the assigned material and group
presentations. The third treatment was conducted on 24" January 2024,
involving individual work. The students completed the assignments using
Canva as a writing media, while the control class received conventional
learning without any treatment.
2. Post-test

The aim of the post-test in this research is to determine how the students
understand the material after receiving the treatment. The post-test was
conducted in the fourth meeting as an individual assignment, where students
created a descriptive text about their favorite idol. The procedures for the
post-test involved the researcher asking students to create a descriptive text
using Canva and submit it via a provided link. The control class took the

test after receiving conventional learning. After completing the test, the
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researcher calculated the post-test scores and conducted an independent t-
test on the results.
3.6 Validity and Reliability Testing
3.6.1 Validity

Hardani (2020) argues that validity is essential because it ensures the
adequacy of the measurements on the specified scale of the variables used to
determine the relationships between events or phenomena. Similarly, validity
IS important because it ensures that the instrument being measured is accurate.
According to Brown (2007), validity in language testing is a measurement
tool that verifies that the assessment results are appropriate, meaningful, and
valuable.

This research used another class, different from the experimental and
control classes, to check the validity of the test. The participants of this test
consisted of 23 students from class X-E in an Islamic high school in Pasuruan.
After obtaining the scores, the researcher used SPSS 25, employing Pearson
Product-Moment correlation to validate the data. The results of the validity

testing are shown below:
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Correlations

Iterm_1 lterm_2 lterm_3 lterm_4 [tern_5 Total_Score

ltem_1 Pearson Correlation 1 491 &0t 215 549" 782"

Sig. (2-tailed) 017 015 323 .007 .000

N 23 23 23 23 23 23

ltem_2 Pearson Correlation 4917 1 628" A9 5547 824"

Sig. (2-tailed) 017 001 047 006 .000

N 23 23 23 23 23 23

ltern_3 Fearsan Correlation &0t A28” 1 356 faa” a0a”

Sig. (2-tailed) 015 001 095 .000 .000

N 23 23 23 23 23 23

ltem_4 Pearson Correlation 215 A9 356 1 328 546

Sig. (2-tailed) 323 047 095 127 007

N 23 23 23 23 23 23

ltem_5 Pearson Carrelation 5497 5547 689" 328 1 813"

Sig. (2-tailed) 007 006 .000 127 .000

N 23 23 23 23 23 23

Total_Score  Pearson Correlation 782" 8247 808" 545 813" 1
Sig. (2-tailed) .000 .000 .000 .007 .000

N 23 23 23 23 23 23

* Correlation is significant at the 0.05 level (2-tailed).

** Correlation is significant atthe 0.01 level (2-tailed).

Table 4 Validity Testing Result

The data is valid if the data of validity more than r-table. The result of
r-table is 0.413. Based on the data above, each result of the items are more than
r-table (0.413) it can be concluded that the data is valid.

3.6.2 Reliability

Hardani (2020) proves that reliability can be defined as a measurement
process that is free from errors. In addition, Creswell (2018) states that
reliability refers to the consistency of an instrument's use. Similarly, a reliable
instrument demonstrates the consistency of measurements or measurement

tools..
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After checking the data's validity, the researcher conducted the
reliability testing. A measurement scale is qualified by Cronbach’s Alpha value,
which ranges between 0 and 1, with optimal values ranging between .7 and .9.
The reliability was checked using SPSS 25. The result of the reliability testing

is shown below::

Reliability Statistics
Cronbach's
Alpha N of Items
.817 5

3.7 Data Analysis

Data analysis is a data collection activity obtained from all respondents or other
research sources. Sugiyono (2013) describes that data analysis activity involves
gathering the information consisting of the variables and responses, data tabulation
based on the variables and respondents, presenting the data for each variable studied,
performing the calculation to answer the research question, and performing the
calculation to test the hypothesis that is proposed.

To discover any possibilities that show the significant difference in scoring
between the experimental class and the control class in the post-test mean, the
researcher used SPSS. 25 to lead the possibilities of significant differences in scoring.
The purpose of data analyzing is to know the differences between teaching writing
through Canva in descriptive text and teaching writing without using Canva in

designing descriptive text. The methods to conduct independent t-tests are as follows:
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1. Normality testing
Normality testing is used to test whether the experimental and control
classes' results are normally distributed. This normality testing used SPSS.
25 by using Kolmogorov-Smirnov and Shapiro-Wilk testing. the data was
normal or not after seeing output table in SPSS in test of normality by seeing
the significance level. The data was normally distributed if significance
level or Sig. > 0.05
2. Homogeneity testing
Homogeneity testing is used to know are the experimental class and the
control class have the same homogeneity. To test varians homogeneity
using SPSS. 25. The data was varians or not can be seen from Sig. in output
tabel in SPSS test of homogeneity of variances. The results of the test is
varians from the data if Sig. > 0.05
3. Hypothesis testing
After normality and homogeneity testing, the researcher conducted
hypothesis testing. The researcher used independent t-test to know the
significant differences among variables. Based on Riduwan (2006), the
researcher used t-test on two dependent variables to compare that the two

variables are same or not. Independent t-test formula is below:

t X1-X,
count —
(n1-1)S12+(ny—1)S522 (L + L)
ni+ny-2 ny np
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Hypothesis rule:

- tcount > tranle, HO accepted, Ha rejected

- teount < tanle, HO rejected, Ha accepted
The purpose of t-test analyzing conducted an independent sample t-test to
determine the research hypothesis:

- HO : The null hypothesis means there is no significant difference
between the post-test scores, both the experimental and control
class

- Ha : The alternative hypothesis means there is a significant
difference between the post-test scores both the experimental

and control class
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CHAPTER IV

FINDING AND DISCUSSION

In this section, the researcher presents the finding and discussion of this
research. This chapter consists of analytical description of experimental class,
analytical description of control class, normality testing, homogeneity testing, and
hypothesis testing.

4.1. Finding

This research was conducted at an Islamic high school in Pasuruan with the aim of
determining the effectiveness of Canva application as a student’s writing media in
descriptive text. Data was collected from 10" — 31 of January 2024, involving two
classes: an experimental class and control class for the research. The experimental class
received specific instruction in descriptive text and was provided with a treatment using
the Canva application. While, the control class received the conventional learning

methods.

4.1.1. Analytical Description of Experimental Class
The researcher asked the middle examination result form Mrs. N to know how
the result before conducting the post-test. The middle examination result for

experimental class is below:
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NO. | INITIAL REI\gIUDLT
1 AM 34
2 | AHH 29
3 CIF 29
4 | DCAL 28
5 DIA 29
6 | FPSZ 34
7 FZ 32
3 4 32
9 | IAAA 32
10 | IDM 29
11 | LVA 28
12 | MRM 34
13 MN 32
14 | MFTY 29
15 | MAS 34
16 | MLD 28
17 | NSM 35
18 | NFEK 29
19 | SLL 34
20 | SAP 34
21 | SIw 29
22 | SAS 28
23 | zAAZ 35

Table 5 Middle Examinaton Result Experimental Class
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After receiving the middle examination results from Mrs. N, the researcher

conducted four seasons in four meetings with detail on the 10" and 17" of January 2024

focusing on descriptive text using the FRESH technique. On 24" of January 2024

providing on accessing Canva via students’ smartphones individually. And on 31 of

January 2024 the researcher conductin the post-test (see Appendix I) through a link

provided by the researcher, the result of the post-test were based on the scoring rubric

with the detail such as: C (Content), O (Organization), G (Grammar), V (Vocabulary),

M (Mechanics). To get the result the researcher has calculated based on the following

formula below:

3C+20+2G+ 1.5V +1.5M

Scoring guidelines = 20 X 100

The result of the post-test for the experimental class in table below:

No. | INITIAL| C o) G V M | TOTAL | RESULT

1 AM 4 4 3 3 3 35 87.50
2 AHH 4 4 3 3 3 35 87.50
3 CIF 3 3 3 3 3 30 75.00
4 | DCAL 4 4 4 4 4 40 100

5 DIA 4 2 3 3 3 31 77.50
6 FPSZ 4 4 4 3 3 37 92.50
7 FZ 4 4 3 3 3 35 87.50
8 H 4 4 3 3 3 35 87.50
9 | IAAA 4 3 3 3 3 33 82.50

37



10 | IDM 3 3 3 3 3 30 75.00
11 | LVA 3 3 3 3 3 30 75.00
12 | MRM 4 4 4 3 4 39 96.25
13 MN 4 4 4 3 3 37 92.50
14 | MFTY 3 3 3 3 3 30 75.00
15 | MAS 3 3 3 3 3 30 75.00
16 | MLD 3 3 3 3 3 30 75.00
17| NSM 4 4 4 4 3 39 96.25
18 | NFEK 2 2 3 3 3 25 62.50
19 SLL 4 4 4 4 3 39 96.25
20 SAP 4 4 4 4 4 40 100

21 | SIW 4 4 4 4 2 37 92.50
22 SAS 4 4 3 3 3 35 87.50
23 | ZAAZ 4 4 4 4 4 40 100

Table 6 Experimental Class Post-test Result

Based on the table above, the researcher showed that the lowest score in the
post-test conducted in the experimental class is 63, while the highest score is 100. To
obtain the histogram chart, the researcher used SPSS 25 to get more detailed data in

the analytical data description. The histogram chart is shown below:
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Figure 4 Histogram of Experimental Class Post-test
Based on the histogram chart above, the post-test results of the experimental class
show that 1 student scored less than 70, 7 students scored between 70 and 80, 6 students
scored between 80 and 90, and 9 students scored more than 90. In addition, the
researcher provided detailed post-test calculations using SPSS 25, as shown in the
following table:

Descriptive Statistics

M Range Minimum Maximum Sum Mean Std. Deviation Variance
Statistic Statistic Statistic Statistic Statistic Statistic Std. Error Statistic Statistic
Experimental Class 23 38 63 100 1976 85.92 2180 10.453 109.264
Valid N (listwise) 23

Table 7 Descriptive Statistic Experimental Class's Post-test

The table above explains several items in detail. It shows that the mean score in
the experimental class’s post-test was 85.92. The researcher found that the standard
deviation of the experimental class’s post-test was 10.453, with a minimum score of
63 and a maximum score of 100. The total score for all students in the experimental
class was 1976. The variance in the table above was 109.264.

Standard deviation is a measurement of how the data is distributed in relation to
the mean. It is commonly used to investigate if the sample data represents the entire

population. With a standard deviation of 10.453, it indicates that the standard
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deviation in this data set is lower than the mean, suggesting that the sample is reliable
for the research. The standard error of the mean indicates the accuracy of the sample
in representing the population. In this data, the standard error of the mean was 2.180.
4.1.2. Analytical Description of Control Class
The researcher asked the middle examination result form Mrs. N to know how

the result before conducting the post-test. The middle examination result for control

class is below:

NO. | INITIAL REI\gIUDLT
1 AFY 21
2 BAZ 21
3 FIH 29
4 FIZ 32
5 FF 32
6 FA 35
7 FL 28
8 FA 39
9 GP 29
10 1A 28
11 IWS 32
12 JAH 35
13 JOAR 37
14 M 37
15 MMK 28
16 MDA 29

40



17 MWA 32
18 MAS 32
19 MFR 39
20 MFA 32
21 NAR 35
22 SM 28
23 SA 32

Table 8 Middle Examination Result Control Class

After the middle examination, the researcher asked Mrs. N, a teacher, to teach
the control class. This was conducted on January 9", 16", and 24", 2024, to provide
descriptive text material and use the FRESH technique. On January 30th, 2024, the
researcher asked Mrs. N to administer the post-test (see Appendix 1), which was
developed by the researcher and submitted on the same day. The results of the post-test

for the control class are shown below:

No. | INITIAL C O G \Y M | TOTALS | RESULT
1 AFY 3 2 3 2 2 25 62.50
2 BAZ 4 3 3 2 3 32 78.75
3 FIH 3 2 3 2 4 28 70.00
4 FIZ 3 2 3 2 4 28 70.00
5 FF 3 2 3 2 2 25 62.50
6 FA 4 3 3 3 3 33 82.50
7 FL 3 2 3 2 3 27 66.25
8 FA 4 3 3 2 3 32 78.75
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9 GP 3 2 3 2 2 25 62.50
10 1A 3 2 3 2 3 27 66.25
11 IWS 3 3 3 3 3 30 75.00
12 JAH 3 3 3 3 3 30 75.00
13 JOAR 3 2 3 3 2 27 66.25
14 M 4 4 4 4 3 39 96.25
15 MMK 3 2 3 2 4 28 70.00
16 MDA 3 3 3 3 3 30 75.00
17 MWA 3 3 3 3 3 30 75.00
18 MAS 4 2 3 3 3 31 77.50
19 MFR 3 2 3 2 2 25 62.50
20 MFA 3 2 3 3 2 27 66.25
21 NAR 3 2 3 2 4 28 70.00
22 SM 3 3 3 3 3 30 75.00
23 SA 4 3 3 3 3 33 82.50

Table 9 Control Class Post-test Result

Based on the table above, the researcher showed that the lowest score in the
post-test conducted in the control class is 63, while the highest score is 96. To obtain
the histogram chart, the researcher used SPSS 25 for a more detailed analytical data

description. The histogram chart is shown below:
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Figure 5 Histogram of Control Class Post-test

Based on the histogram chart above, the post-test results of the control class
show that 8 students scored less than 70, 12 students scored between 70 and 80, 2
students scored between 80 and 90, and 1 student scored more than 90. In addition, the
researcher provided detailed post-test calculations using SPSS 25, as shown in the

following table:

Descriptive Statistics

M Range Minimum Maximum Sum Mean Std. Deviation Variance
Statistic Statistic Statistic Statistic Statistic Statistic Std. Error Statistic Statistic
Control Class 23 34 63 96 1666 7245 1.710 3201 67.255
Valid N (listwise) 23

Table 10 Descriptive Statistic Control Class's Post-test

The table above explains several items in detail. The items show that the mean
score in the control class’s post-test was 72.45. The researcher found that the standard
deviation of the control class’s post-test was 8.201, with a minimum score of 63 and a
maximum score of 96. The total score for all students in the control class was 1666.
The variance shown in the table above was 67.255.

Standard deviation is a measurement of how the data is distributed in relation to the
mean. It is commonly used to investigate if the sample data represents the entire

population. With a standard deviation of 8.201, it indicates that the standard deviation
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in this data set is lower than the mean, suggesting that the sample is reliable for the
research. The standard error of the mean indicates the accuracy of the sample in
representing the population. In this data, the standard error of the mean was 1.710.
4.1.3. Normality testing

Normality testing is a procedure to determine whether the data is normally
distributed. In this study, the researcher used SPSS 25 to test the normality of the data
using the Kolmogorov-Smirnov and Shapiro-Wilk tests. The data is considered normal
if the significance (Sig.) value is more than 5% or 0.05. The results of the normality

testing conducted in this study are shown below:

Tests of Normality

Kolmogorov-Smirnov? Shapiro-Wilk
Statistic Df Sig. Statistic df Sig.
Post-test Experimental 169 23 .089 916 23 .056
Class
Post-test Control Class 139 23 200" 907 23 .036

*. This is a lower bound of the true significance.

a. Lilliefors Significance Correction
Table 11 Normality Testing

Based on the results in the normality testing table above, the significance value
for the post-test in the experimental class was 0.089 for the Kolmogorov-Smirnov test
and 0.056 for the Shapiro-Wilk test. This result indicates that the post-test data in the
experimental class was normally distributed, with values of 0.089 and 0.056 both
greater than 0.05. Similarly, the significance value for the post-test in the control class
was 0.200 for the Kolmogorov-Smirnov test and 0.036 for the Shapiro-Wilk test. This
result indicates that the post-test data in the control class was normally distributed, with

values of 0.200 and 0.036 both greater than 0.05.
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4.1.4. Homogeneity testing
Homogeneity testing is used to determine whether the data is homogeneous or
not. In this study, the researcher used SPSS 25 to conduct the homogeneity test. The
data used for this test are the results of the post-tests from both the experimental class
and the control class. The data is considered homogeneous if the significance level is

more than 5% or 0.05. The results of the homogeneity testing are shown below:

Test of Homogeneity of VVariances

Levene
Statistic dfl df2 Sig.
Post-test Result Based on Mean 2.322 1 44 135
Based on Median 1.424 1 44 .239
Based on Median and 1.424 1 43.620 .239
with adjusted df
Based on trimmed 2.085 1 44 .156

mean

Table 12 Homogeneity Testing

Based on the table above, the homogeneity testing that used the results of the
post-tests from both classes, the experimental class and the control class, has a
significance level of 0.135. This indicates that the data from the results of the post-tests

from both classes, the experimental class and the control class, were homogeneous.

4.1.5. Hypothesis testing
After conducting normality and homogeneity testing, the researcher tested the
data for hypothesis testing using SPSS 25. Hypothesis testing is used to determine the
decision by testing the hypothesis, and this step requires comparing the data. The
researcher conducted an independent t-test to obtain the hypothesis result. The

independent t-test result is shown below:
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Independent Samples Test

Sig t df Big. (2-tailed) Mean Diflarencs Differance

2322 135 4.8BE 4 a0 13.4783 27703 7250 18.0815

Pestirst Rasult Erpial

Equal 4885 41642 000 13.4783 2.7703 7.8861 18.0704

Table 13 Independent T-test Result
According to the table above, there are two independent t-test results: "Equal

variances assumed" and "Equal variances not assumed." It is shown that in Levene’s
Test, the significance result is 0.105, which is greater than 0.005. In the t-test table, the
significance number is 0.000, which is less than 0.005. The hypothesis result states that
if the null hypothesis (HO) is less than the alternative hypothesis (Ha), HO is rejected
and Ha is accepted. Based on the hypothesis result, it can be assumed that there is a
significant difference between the post-test scores of both the experimental and control
classes when using Canva as a student’s writing media in descriptive text.

4.2. Discussion

Based on the data, the researcher found that in the experimental class the minimum
score was 63, while the maximum score was 100. After conducting the assessment, the
researcher found that the student who scored 63 completed the post-test not fully in
accordance with the scoring rubric developed by Brown (2007). The student wrote a
descriptive text about Bryan Domani as a favorite idol. Based on the text that was
written, the researcher found that the content assessment, which includes topic and
details, was not suitable with the table the student developed as a writing framework.
It can be concluded that the topic is clear, but the details do not relate to the topic. In
the organization aspect, which includes identification and description, the student only
wrote a few identifications that matched the table, making the description not suitable

with the table. It can be concluded that the identification is unclear and the descriptions
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are arranged with a few misused proper connectives. In the grammar aspect, the student
wrote the text based on a translation from Google Translate. It can be concluded that
there are very few grammatical errors, but it is still understandable. In the vocabulary
aspect, the student used several vocabulary words incorrectly. In the mechanics aspect,
the researcher found several errors in the use of capital letters and punctuation. On the
other hand, the student who scored 100 on the post-test was completely fulfilled the
standard assessment developed by Brown (2007).

In control class, the researcher found that the minimum score was 63 and for the
maximum score was 96. The researcher found that the students who have scored 63 in
post-test are still not fulfill the standard from the scoring guidelines that was developed
by Brown (2007). In the content aspect, the student wrote the descriptive text about
Park Ji Sung as a favourite idol which the topic is clear but the details almost relate to
the topic. In the organization aspect, the identification is unclear and description are
arranged with few misuse proper connectives. In grammar aspect, there are very few
grammatical errors, but it is still understandable. In vocabulary, many must be more
appropriate in choosing words and forms but sill understandable. In mechanics aspect,
the student frequently mistakes in using capitalization, spelling, and punctuation
because the control class conducted the post-test using provided paper from the
researcher.

In the experimental class, consisting of 23 students, the researcher provided
treatement by incorporating Canva application as a writing media in learning activites.

The use of Canva application made students more interested in writing text because
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they felt free to transfer their imaginative skills through Canva application. It changed
the students' mindset about learning English writing, it is easier and less tedious.

On the other hand, teaching writing using the FRESH technique can increase
student engagement with the lesson, because this method helped them better organize
and understand the material. According to Noviyana (2019), using the FRESH
technique can increase students' understanding of the material and encourage critical
thinking.

During the treatment, the researcher not only focused on explaining the use of
Canva in writing but also provided descriptive text material by combining the FRESH
technique. This technique aimed to prevent students from becoming confused after
creating the table they developed before writing through Canva as a writing media.
This was evident when the students faced a post-test conducted by the researcher. The
writing skill level of students in the experimental class was better than that of students
in the control class.

The control class was taught by their teacher, consisting of 23 students who did not
receive any treatment like the experimental class. The teacher only used conventional
learning methods by using textbooks in the learning activities. The students were not
interested in learning activities because they were bored. Furthermore, the teacher
taught them without using any media in learning activities.

After the experimental class and control class received different treatments, the
results differed between both classes. The mean score in the experimental class and
control class, conducted by SPSS 25, was an average score of 85.92 for the

experimental class, while the control class had an average of 72.45. As a result of
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analytical descriptive analysis, there was a significant difference in the post-test when
using the Canva Application as a student’s writing media in descriptive text. To ensure
whether the mean had a significant difference or not, the researcher conducted an
independent t-test to test the significant difference in the mean of the post-test in the
experimental and control classes.

Before conducting the independent t-test, the researcher conducted normality
testing to determine whether the data was normally distributed or not using
Kolmogorov-Smirnov and Shapiro-Wilk formulas in SPSS 25. The normality testing
showed that the scores in both classes had significance levels of 0.056 and 0.036, which
were greater than the significance level of 0.05.

After conducting the normality testing, the researcher conducted homogeneity
testing to investigate whether the data was homogeneous or not using SPSS 25. The
result of homogeneity testing showed that the significance level had a score of 0.135,
which was greater than 0.05. The independent t-test was conducted after normality and
homogeneity testing.

The independent t-test was conducted using SPSS 25. The researcher found that the
result of the independent t-test to prove the hypothesis testing showed that Sig. (2-
tailed) in the independent t-test had a score of 0.000, which was less than 0.05. This
result showed that HO (null hypothesis) was rejected, and Ha (alternative hypothesis)
was accepted. Based on the result, there is a significant difference in using Canva as a
student’s writing media in descriptive text.

This research is in line with a previous study conducted by Hadi (2021) concerning

the implementation of Canva as a media for learning English. The result of this research
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stated that the use of Canva is very useful in improving students' writing skills. Students
can learn about the material critically and creatively while producing descriptive text
because Canva provides customizable templates that they can use.

Additionally, Jumami (2021) proved that the use of the Canva application enhances
students’ writing skills by utilizing the provided features such as pictures, colors,
images, photos, fonts, and graphics. The utilization of Canva's features helps organize

students’ ideas in writing and makes it easier for readers to understand the text.
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CHAPTER V
CONCLUSION

In this chapter, the researcher describes conclusion and suggestion based on the
finding and discussion that explained on the previous chapter.

5.1. Conclusion

Based on the result of data analysis and hypothesis testing in the previous chapter,
it is indicated that there was a significant difference between the post-test results in
both classes, the control class and experimental class. It can be concluded that the use
of Canva as a student’s writing media in descriptive text is effective based on Brown
(2007) assessment. This statement is supported by the result of the independent t-test,
showing that Sig. (2-tailed) is lower than 0.05, with a score of 0.000. This result
indicates that the null hypothesis (HO) was rejected, and the alternative hypothesis (Ha)
was accepted, meaning that there is a significant difference between the post-test scores
in both the experimental and control classes.

Additionally, teaching English using the Canva application is effective, especially
in teaching English writing. The students are more interested in participating in
learning activities because they experience a new and engaging technique in learning
English, particularly in writing. Furthermore, learning using Canva application as a
student’s writing media is effective in enhancing students’ writing skills for tenth-grade
students at one of the Islamic high schools in Pasuruan.

5.2. Suggestion

According to the results of the research that has been done, the researcher makes

several suggestion:
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1. English Teachers
The researcher suggests that English teachers, in particular, use the Canva
application as a media for student writing. In the learning process, students show great
interest in learning that integrates the Canva application with their studies. Teachers
need to pay attention to innovation in learning activities to create engaging lessons that
are enjoyable and not boring.
2. Students
Students can utilize the Canva application for creating visual content such as
presentations, video editing, and more. They can use this application to aid them in
creating visual content, especially when completing assignments that require
visualization.
3. Schools
The researcher suggests to schools that integrating technology into education is
effective. One effective method is using the Canva application as a writing media,
which can enhance effectiveness and efficiency compared to traditional methods
without integrating technology in learning activities.
4. Further Researchers
For further research, the researcher suggests conducting studies on the use of the
Canva application as a student’s writing media at other educational levels, such as
high school. Researchers also hope that future studies can explore different materials
or experiment with using this media for other skills, such as reading, speaking, or

grammar
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Appendic |

Post Test
Pre - Write

You will describe your favorite idol by describing the data from the table that you
have developed to help you in making descriptive text. An example table of favorite
idol (you can add more columns or information if you think it is necessary)

For example:

Name Nazril Irham
Nicknamed “Ariel”
Date of Birth September 16, 1981
Name of Group Band Peterpan, NOAH
Height/Weight 167 cm / 59 Kg
Achievements - Anugerah Musik Indonesia
- Dahsyatnya Awards
- Inbox Awards
- Indonesian Movie Awards
- Infotainment Awards

Lets Write!

Instruction:
- Write a description of your favorite idols based on the data from your table
that you have develop.
- Write your descriptive text in 60 minutes
- Write your text with 100 words
- Write your text in two paragraph
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Appendic II

Experimental Class

MODUL AJAR 2 BAHASA INGGRIS SMA/MA FASE E

Informasi Umum

Kode Modul Bahasa Inggris E.X.2

Penyusun/Tahun Dra. Nur Khamidah /2023

Kelas/Fase Capaian X/Fase E

Elemen/Topik Menyimak — Berbicara
Membaca — Memirsa
Menulis — Mempresentasikan / Unlock the Ideas to
Arts

Alokasi Waktu 360 menit (8 Jam Pelajaran)

Pertemuan Ke- 1-4

Profil Pelajar Global Diversity

Pancasila

Sarana Prasarana LCD, Proyektor, Papan Tulis

Target Peserta Didik Regular/tipikal

Model Pembelajaran Problem-Based Learning

Mode Pembelajaran Tatap Muka

B. Komponen Inti

Tujuan Pembelajaran

Setelah mengikuti proses pembelajaran, peserta didik dapat:
1. Mengidentifikasi informasi terkait describing people melalui short

conversation

Ak W

descriptive text

Mengidentifikasi informasi back-channeling melalui short conversation
Mengidentifikasi informasi terkait dari short description
Mengidentifikasi kegunaan dari future intention

Mengidentifikasi konteks dan informasi terperinci terkait descriptive text
Mengidentifikasi penggunaan aplikasi Canva sebagai media menulis

7. Memanfaatkan penggunaan aplikasi Canva sebagai media menulis

descriptive text

Materi Pembelajaran

1. Back-channeling (Pathway to English X hal. 34)
2. Common expressions for future intentions (Pathway to English X hal. 36)
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3. Descriptive Texts (Pathway to English X hal. 38)
Langkah Pembelajaran
Pertemuan 1 (2 JP)

Pertanyaan Pemantik

1. Have you ever seen an unusual building before? What is it? Where is it?
2. How do you usually show your attention in a conversation?

3. How do you usually express your plans?

Persiapan Pembelajaran

1. Guru melakukan asesmen diagnostik dalam bentuk kuis sebelum pembelajaran.

2. Guru menyiapkan bahan tayang PPT materi back-channeling dan ungkapan future
intention dalam bahasa Inggris.

Kegiatan awal (10°)

¢ Guru membuka kegiatan pembelajaran dengan mengucapkan salam.

e Perwakilan peserta didik memimpin doa.

¢ Guru menanyakan kabar peserta didik dan memeriksa kehadiran peserta didik.

e Guru memberikan pertanyaan pemantik terkait back-channeling dan ungkapan
future intention dalam bahasa Inggris.

e Guru menyampaikan tujuan pembelajaran yang ingin dicapai dalam materi back-
channeling dan ungkapan future intention dalam bahasa Inggris.

Kegiatan Inti (70°)

e Peserta didik diminta untuk mendengarkan short conversation

e Peserta didik diminta untuk mengidentifikasi pembahasan dari short
conversation

e Peserta didik melakukan tanya jawab dengan guru terkait pembahasan dari short
conversation

e Peserta didik diminta untuk mengidentifikasi informasi yang terkait dari short
description

e Peserta didik diminta membuat kelompok untuk mengumpulkan informasi terkait
dengan future intention dan hasil dari pengumpulan informasi di aplikasikan
menggunakan Canva

Kegiatan Penutup (10°)
e Guru bersama peserta didik melakukan refleksi mengenai pembelajaran yang telah
dilakukan, yaitu ungkapan back-channeling dan future intention dalam bahasa

Inggris.
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e Guru mengkonfirmasi materi yang akan dibahas pada pertemuan berikutnya yaitu
teks deskriptif tentang atlit berprestasi.

Pertemuan 2 (2 JP)

Pertanyaan Pemantik

1. What do you see in picture?

2. Who is she/he

3. What kind of sport does she/he play?

4.  What make him/her great at sport? Why do you think so?

Persiapan Pembelajaran

1. Guru melakukan asesmen diagnostik dalam bentuk kuis sebelum pembelajaran.

2. Guru menyiapkan bahan tayang PPT materi teks deskriptif tentang atlit berprestasi
dalam bahasa Inggris.

Kegiatan awal (10°)

¢ Guru membuka kegiatan pembelajaran dengan salam dan berdoa

e Salah satu siswa diminta untuk mempimpin doa sebelum memulai pembelajaran
e Mengecek kehadiran siswa

e Guru melakukan apersepsi melalui beberapa pertanyaan tentang fungsi dari
descriptive text

Kegiatan Inti (707)

e Peserta didik diminta untuk mengamati dan menganalisa sebuah video tentang
atlet berprestasi dengan proyektor
(https://www.youtube.com/watch?v=/ZEy 5NjQehg)

e Peserta didik melakukan tanya jawab terkait dengan video yang telah
ditampilkan

e Peserta didik di minta untuk mendengarkan dan menganalisa sebuah audio
tentang atlit berprestasi

e Peserta didik diminta untuk mengumpulkan informasi yang terkait dari audio
yang telah diputar oleh guru

e Perwakilan dari peserta didik diminta untuk mempresentasikan hasil temuannya

e Peserta didik diminta untuk mebuat kelompok

e Peserta didik diminta untuk mengumpulkan informasi terkait dengan descriptive
text dan perwakilan dari kelompok yang di tunjuk mempresentasikan dengan
menggunakan Canva

e Peserta didik diminta untuk mendengarkan infromasi tambahan tentang fresh
method
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Kegiatan Penutup (10°)

¢ Guru bersama peserta didik melakukan refleksi mengenai pembelajaran yang telah
dilakukan, yaitu informasi yang terkait dalam descriptive text.

¢ Guru mengkonfirmasi materi yang akan dibahas pada pertemuan berikutnya yaitu
pemanfaatan aplikasi Canva sebagai media menulis descriptive text

Pertemuan 3 (2 JP)

Pertanyaan Pemantik
1. Do you ever edit your photo or video? Which application did you use to edit?

Persiapan Pembelajaran

1. Guru melakukan asesmen diagnostik dalam bentuk kuis sebelum pembelajaran.

2. Guru menyiapkan bahan tayang PPT materi pemanfaat aplikasi Canva sebagai
media menulis dalam bahasa Inggris.

Kegiatan awal (10°)

¢ Guru membuka kegiatan pembelajaran dengan salam dan berdoa

e Salah satu siswa diminta untuk mempimpin doa sebelum memulai pembelajaran

e Mengecek kehadiran siswa

e Guru melakukan apersepsi melalui beberapa pertanyaan tentang fresh method dan
aplikasi editing

Kegiatan Inti (70%)

e Peserta didik diminta untuk mendengarkan penjelasan dari guru tentang fresh
technique

e Peserta didik diminta untuk mengumpulkan informasi tentang kegunaan aplikasi
Canva

e Peserta didik diminta untuk membuka aplikasi Canva melalui smartphone /
laptop mereka

e Peserta didik diminta untuk masuk aplikasi Canva

e peserta didik diminta untuk membuka lembar kerja baru pada aplikasi Canva

e Peserta didik diminta untuk membuat membuat descriptive text dengan topic
bangunan

Kegiatan Penutup (10°)

¢ Guru bersama peserta didik melakukan refleksi mengenai pembelajaran yang telah
dilakukan, yaitu penggunaan aplikasi Canva sebagai media menulis

¢ Guru mengkonfirmasi materi yang akan dibahas pada pertemuan berikutnya yaitu
proyek membuat descriptive text dengan topic favourite idol.

65



Pertemuan 4 (2 JP)

Pertanyaan Pemantik
1. Have you finish your job?

Persiapan Pembelajaran
1. Guru melakukan asesmen diagnostik dalam bentuk kuis sebelum pembelajaran.
2. Guru menyiapkan rubric penilaian terhadap hasil kerja peserta didik

Kegiatan awal (10°)

e Guru membuka kegiatan pembelajaran dengan salam dan berdoa

e Salah satu siswa diminta untuk mempimpin doa sebelum memulai pembelajaran
e Mengecek kehadiran siswa

e Guru melakukan apersepsi melalui beberapa pertanyaan tentang aplikasi editing

Kegiatan Inti (70°)

e Peserta didik diminta untuk melanjutkan pekerjaan mereka pada topic bangunan
jika ada yang belum selesai

e Peserta didik diminta untuk membuat descriptive text dengan topic favourite idol

Kegiatan Penutup (107)

e Guru bersama peserta didik melakukan refleksi mengenai pembelajaran yang telah
dilakukan, yaitu dengan mengumpulkan hasil dari descriptive text dengan topic
fovourite idol

e Guru menyampaikan agenda pertemuan berikutnya.

Rencana Asesmen

Peserta didik mengerjakan tugas terstruktur, yaitu Let’s Practice dan Critical
Thinking Tasks dari Buku Pathway to English SMA/MA Grade X dari PT Penerbit
Erlangga halaman 43-50.

Pengayaan dan Remedial

Peserta didik mengerjakan soal pengayaan dan remedial yang terdapat di akhir bab.
Soal tersebut dapat diunduh dengan scan QR. Soal dikerjakan secara digital.

Refleksi Peserta Didik dan Guru
Refleksi Peserta Didik
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v To make sure that you have understood the lesson, let’s reflect your understanding
by filling in the mind map.

Refleksi Guru

v" Do the teaching and learning process run as planned?

v" Do the students participate in class activities?

v Do students have any difficulties in understanding some parts of the materials?

C. Lampiran

Lembar Aktivitas
Silakan kerjakan Let’s Practice dan Critical Thinking Tasks dari Buku Pathway
to English SMA/MA Grade X dari PT Penerbit Erlangga halaman 43-50.

Bahan Bacaan Guru dan Peserta Didik
Buku Pathway to English SMA/MA Grade X dari PT Penerbit Erlangga.

Daftar Pustaka

Sudarwati, Th. M. dan Eudia Grace. 2022. Pathway to English SMA/MA Grade
X. Jakarta: PT Penerbit Erlangga
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Appendic IIT

Control Class

MODUL AJAR 2 BAHASA INGGRIS SMA/MA FASE E

Informasi Umum

Kode Modul Bahasa Inggris E.X.2

Penyusun/Tahun Dra. Nur Khamidah /2023

Kelas/Fase Capaian X/Fase E

Elemen/Topik Menyimak — Berbicara
Membaca — Memirsa
Menulis — Mempresentasikan / Unlock the Ideas to
Arts

Alokasi Waktu 450 menit (10 Jam Pelajaran)

Pertemuan Ke- 1-5

Profil Pelajar Global Diversity

Pancasila

Sarana Prasarana LCD, Proyektor, Papan Tulis

Target Peserta Didik | Regular/tipikal

Model Pembelajaran Problem-Based Learning

Mode Pembelajaran Tatap Muka

E. Komponen Inti

Tujuan Pembelajaran
Setelah mengikuti proses pembelajaran, peserta didik dapat:

L.

menemukan informasi spesifik dalam bahasa Inggris lisan dan menjawab
pertanyaan.

2. menggunakan strategi back-channeling untuk memulai dan mempertahankan
percakapan dan diskusi.

3. menggunakan ungkapan future intention.

4. membaca teks deskriptif tentang bangunan yang tidak biasa dan belajar
menghargai karya kreatif orang lain.

5. membaca teks deskriptif untuk untuk memahami arti kosakata tertentu dalam
konteks.

6. menggunakan kalimat pasif dalam simple present, simple past, dan present

future untuk membuat identifikasi.

7. menonton video pendek untuk memahami konteksnya.
8. menulis teks deskriptif melalui kegiatan yang dipandu.
9. berkolaborasi dalam proyek penelitian perpustakaan.
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10. mempresentasikan hasil survei menggunakan mode presentasi yang berbeda
agar sesuai dengan audiens yang berbeda dan untuk mencapai tujuan yang
berbeda dalam bentuk cetak dan digital.

Materi Pembelajaran

4. Back-channeling (Pathway to English X hal. 34)

5. Common expressions for future intentions (Pathway to English X hal. 36)
6. Descriptive Texts (Pathway to English X hal. 38)

7. Passive Sentences (Pathway to English X hal. 44)

Langkah Pembelajaran

Pertemuan 1 (2 JP)

Pertanyaan Pemantik

4. Have you ever seen an unusual building before? What is it? Where is it?
5. How do you usually show your attention in a conversation?

6. How do you usually express your plans?

Persiapan Pembelajaran

3. Guru melakukan asesmen diagnostik dalam bentuk kuis sebelum pembelajaran.

4. Guru menyiapkan bahan tayang PPT materi back-channeling dan ungkapan future
intention dalam bahasa Inggris.

Kegiatan awal (10°)

e Guru membuka kegiatan pembelajaran dengan mengucapkan salam.

e Perwakilan peserta didik memimpin doa.

e Guru menanyakan kabar peserta didik dan memeriksa kehadiran peserta didik.

e Guru memberikan pertanyaan pemantik terkait back-channeling dan ungkapan
future intention dalam bahasa Inggris.

e Guru menyampaikan tujuan pembelajaran yang ingin dicapai dalam materi back-
channeling dan ungkapan future intention dalam bahasa Inggris.

Kegiatan Inti (70°)

e Peserta didik membaca teks mengenai perancang bangunan yang tidak biasa dan
menjawab pertanyaan yang diberikan.

e Peserta didik menyimak audio untuk mengidentifikasi informasi yang sesuai
dengan bangunan yang dideskripsikan.

e Peserta didik secara berpasangan berlatih mengucapkan dialog dalam bahasa
Inggris di Buku Pathway to English SMA/MA Grade X dari PT Penerbit Erlangga
halaman 33-34 dan menjawab pertanyaan yang diberikan.

69



e Peserta didik menyimak penjelasan guru mengenai strategi back-channeling.

e Peserta didik menggunakan ungkapan back-channeling yang tepat untuk
menanggapi sebuah pernyataan.

e Peserta didik secara berpasangan berlatih mengucapkan dialog dalam bahasa
Inggris di Buku Pathway to English SMA/MA Grade X dari PT Penerbit Erlangga
halaman 35 dan menjawab pertanyaan yang diberikan mengenai penggunaan
ungkapan back-channeling dan ungkapan future intention.

e Peserta didik menyimak penjelasan guru mengenai ungkapan future intention.

e Peserta didik menyusun dialog acak menjadi sebuah percakapan yang bermakna

Kegiatan Penutup (10°)

e Guru bersama peserta didik melakukan refleksi mengenai pembelajaran yang telah
dilakukan, yaitu ungkapan back-channeling dan future intention dalam bahasa
Inggris.

e Guru memberikan tugas untuk peserta didik membuat dialog mengenai bangunan
yang tidak biasa yang pernah mereka kunjungi menggunakan ungkapan back-
channeling dan future intention dalam bahasa Inggris.

¢ Guru mengkonfirmasi materi yang akan dibahas pada pertemuan berikutnya yaitu
teks deskriptif tentang bangunan yang tidak biasa.

Pertemuan 2 (2 JP)

Pertanyaan Pemantik

1. Do you still remember The Basket Building in USA and The Dancing House in
Prague?

2. Have you ever seen such unusual building in Indonesia?

3. How do they look like?

Persiapan Pembelajaran

3. Guru melakukan asesmen diagnostik dalam bentuk kuis sebelum pembelajaran.

4. Guru menyiapkan bahan tayang PPT materi teks deskriptif tentang bangunan yang
tidak biasa dalam bahasa Inggris.

Kegiatan awal (10°)

e Guru membuka kegiatan pembelajaran dengan mengucapkan salam.

e Perwakilan peserta didik memimpin doa.

¢ Guru menanyakan kabar peserta didik dan memeriksa kehadiran peserta didik.

¢ Guru memberikan pertanyaan pemantik terkait teks deskriptif tentang bangunan
yang tidak biasa dalam bahasa Inggris.
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Guru menyampaikan tujuan pembelajaran yang ingin dicapai dalam materi teks
deskriptif tentang bangunan yang tidak biasa dalam bahasa Inggris.

Kegiatan Inti (70°)

Peserta didik menentukan sinonim yang tepat untuk kosakata yang diberikan.
Peserta didik mengemukakan pendapat mereka mengenai gambar bangunan yang
tidak biasa yang diberikan.

Peserta didik membaca teks deskriptif mengenai bangunan tidak biasa yang telah
diperlihatkan sebelumnya.

Peserta didik membandingkan kedua teks deskriptif dengan menyelesaikan
kegiatan 14, 15, dan 16 di Buku Pathway to English SMA/MA Grade X dari PT
Penerbit Erlangga halaman 39.4

Peserta didik menyimak penjelasan guru mengenai teks deskriptif dan perbedaan
fakta dengan opini.

Peserta didik menentukan kalimat yang berupa fakta atau opini dengan
menyelesaikan kegiatan 17 dan 18 di Buku Pathway to English SMA/MA Grade X
dari PT Penerbit Erlangga halaman 40.

Peserta didik menonton tayangan video dengan didampingi oleh guru dan
menyelesaikan kegiatan 21, 22, dan 23 di Buku Pathway to English SMA/MA
Grade X dari PT Penerbit Erlangga halaman 42-43.

Kegiatan Penutup (10°)

Guru bersama peserta didik melakukan refleksi mengenai pembelajaran yang telah
dilakukan, yaitu ks deskriptif tentang bangunan yang tidak biasa dalam bahasa
Inggris.

Guru mengkonfirmasi materi yang akan dibahas pada pertemuan berikutnya yaitu
kalimat pasif dalam simple present, simple past, dan present future dan penulisan
teks deskriptif.

Pertemuan 3 (2 JP)

Pertanyaan Pemantik
2. What do you know about passive sentences? Can you give the example?

Persiapan Pembelajaran

3.

Guru melakukan asesmen diagnostik dalam bentuk kuis sebelum pembelajaran.

4. Guru menyiapkan bahan tayang PPT materi kalimat pasif dalam simple present,

simple past, dan present future dan penulisan teks deskriptif dalam bahasa Inggris.
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Kegiatan awal (10°)

Guru membuka kegiatan pembelajaran dengan mengucapkan salam.

Perwakilan peserta didik memimpin doa.

Guru menanyakan kabar peserta didik dan memeriksa kehadiran peserta didik.
Guru memberikan pertanyaan pemantik terkait kalimat pasif dalam simple present,
simple past, dan present future dan penulisan teks deskriptif.

Guru menyampaikan tujuan pembelajaran yang ingin dicapai dalam materi kalimat
pasif dalam simple present, simple past, dan present future dan penulisan teks
deskriptif.

Kegiatan Inti (70°)

Peserta didik membaca sebuah teks deskriptif berisi kalimat pasif dan menjawab
pertanyaan yang diberikan.

Peserta didik mengidentifikasi kalimat pasif yang terdapat pada teks yang telah
diberikan.

Peserta didik menyimak penjelasan guru mengenai kalimat pasif dalam simple
present, simple past, dan present future.

Peserta didik melengkapi sebuah teks deskriptif dengan kalimat pasif dalam bentuk
yang tepat.

Peserta didik membuat kerangka teks deskriptif menggunakan kalimat pasif dalam
simple present, simple past, dan present future.

Peserta didik menuliskan teks deskriptif mengenai bangunan yang tidak biasa
melalui kegiatan yang dipandu.

Kegiatan Penutup (10°)

Guru bersama peserta didik melakukan refleksi mengenai pembelajaran yang telah
dilakukan, yaitu kalimat pasif dalam simple present, simple past, dan present future
dan penulisan teks deskriptif.

Guru mengkonfirmasi materi yang akan dibahas pada pertemuan berikutnya yaitu
proyek penelitian perpustakaan.

Pertemuan 4 (2 JP)

Pertanyaan Pemantik

2.

What do you know about adjectives? Can you give the example?

Persiapan Pembelajaran

3.

Guru melakukan asesmen diagnostik dalam bentuk kuis sebelum pembelajaran.

4. Guru menyiapkan bahan tayang PPT proyek penelitian perpustakaan dalam bahasa

Inggris.
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Kegiatan awal (10°)

e Guru membuka kegiatan pembelajaran dengan mengucapkan salam.

e Perwakilan peserta didik memimpin doa.

e Guru menanyakan kabar peserta didik dan memeriksa kehadiran peserta didik.

e Guru memberikan pertanyaan pemantik terkait proyek penelitian perpustakaan.

e Guru menyampaikan tujuan pembelajaran yang ingin dicapai dalam proyek
penelitian perpustakaan.

Kegiatan Inti (70°)
e Peserta didik secara berkelompok melaksanakan proyek penelitian perpustakaan
melalui kegiatan yang dipandu.

Kegiatan Penutup (10°)

e Guru bersama peserta didik melakukan refleksi mengenai pembelajaran yang telah
dilakukan, yaitu proyek penelitian perpustakaan.

e Guru mengkonfirmasi kegiatan yang akan dilaksanakan pada pertemuan berikutnya
yaitu presentasi hasil penelitian.

Pertemuan 5 (2 JP)

Pertanyaan Pemantik
1. Are you ready to present your research results?

Persiapan Pembelajaran
1. Guru menyiapkan rubrik penilaian presentasi hasil penelitian.

Kegiatan awal (10°)

e Guru membuka kegiatan pembelajaran dengan mengucapkan salam.

e Perwakilan peserta didik memimpin doa.

e Guru menanyakan kabar peserta didik dan memeriksa kehadiran peserta didik.

e Guru memberikan pertanyaan pemantik terkait presentasi hasil penelitian.

e Guru menyampaikan tujuan pembelajaran yang ingin dicapai dalam presentasi hasil

penelitian.

Kegiatan Inti (70°)

e Peserta didik secara berkelompok mempresentasikan hasil penelitian di depan
kelas.
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e Peserta didik mengerjakan Critical Thinking Tasks di Buku Pathway to English
SMA/MA Grade X dari PT Penerbit Erlangga halaman 48-50.

Kegiatan Penutup (10°)
¢ Guru bersama peserta didik melakukan refleksi mengenai pembelajaran yang telah
dilakukan, yaitu proyek penelitian perpustakaan.

¢ Guru menyampaikan agenda pertemuan berikutnya.
Rencana Asesmen

Peserta didik mengerjakan tugas terstruktur, yaitu Let’s Practice dan Critical
Thinking Tasks dari Buku Pathway to English SMA/MA Grade X dari PT Penerbit
Erlangga halaman 43-50.

Pengayaan dan Remedial

Peserta didik mengerjakan soal pengayaan dan remedial yang terdapat di akhir bab.
Soal tersebut dapat diunduh dengan scan QR. Soal dikerjakan secara digital.

Refleksi Peserta Didik dan Guru
Refleksi Peserta Didik

v' To make sure that you have understood the lesson, let’s reflect your understanding
by filling in the mind map.

Refleksi Guru

v' Do the teaching and learning process run as planned?

v" Do the students participate in class activities?

v' Do students have any difficulties in understanding some parts of the materials?

F. Lampiran

Lembar Aktivitas
Silakan kerjakan Let’s Practice dan Critical Thinking Tasks dari Buku Pathway
to English SMA/MA Grade X dari PT Penerbit Erlangga halaman 43-50.

Bahan Bacaan Guru dan Peserta Didik
Buku Pathway to English SMA/MA Grade X dari PT Penerbit Erlangga.

Daftar Pustaka

Sudarwati, Th. M. dan Eudia Grace. 2022. Pathway to English SMA/MA Grade
X. Jakarta: PT Penerbit Erlangga
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Appendic IV

Instrument Validation Sheet

INSTRUMEN VALIDATION SHEET

“THE EFFECTIVENESS OF CANVA APPLICATION AS A
STUDENT’S WRITING MEDIA IN DESCRIPTIVE TEXT”

Validator Rendhi Fatrisna Yuniar, M.Pd

NIP 19940182020121003

Instance UIN Maulana Malik Ibrahim Malang
Validation Date 11 January, 2024

A. Introduction

This validation was made to obtain an assessment from the validator (Mr/Ms) on
the research instrument used in this study. Every comment and suggestion given is
very useful to improve the quality of the research instrument. Thank you for your

willingness to become a validator instrument in this research.
B. Guidance

1. In this part, please give a score on each item using (v) with the scale as follows:
1= Very poor
2 =Poor
3 = Average
4= Good
5 =Excellent

2. Comments and suggestion can be entered in the column provided.
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C. Validation Sheet

Aspect

Score

Performance of Descriptive
Text

Accumulation

Content
©

The topic is clear and
detailed relating to the topic.

Topic
Detail

The topic is clear, but the
details almost relate to the
topic.

The topic is clear, but the
details not relate to the topic.

The topic is unclear, and the
details not relate to the topic.

Organization
©)

Identification

Identification is clear and
descriptions are arranged
with proper connectives

Description

Identification is unclear and
descriptions are arranged
with almost proper
connectives

Identification is unclear and
descriptions are arranged
with few misuse proper
connectives

Identification is unclear and
descriptions are arranged
with misuse proper
connectives

2x

Grammar

@)

Using present

There are very few
grammatical mistakes, and it is
easy to understand.

tense
Agreement

There are very few
grammatical errors, but it is
still understandable.

There are many grammatical
errors, but they are still
understandable.

There are many grammatical
errors, and it needs to be
explained.

2%

Vocabulary
)]

Effective in choosing words
and forms

A few needed to be more
appropriate in choosing
words and forms, but they
were still understandable.

Many must be more
appropriate in choosing
words and forms but still
understandable.

Many misappropriate words
and forms are not
understandable.

L.5%
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Mechanics
(M)

Using capitalization,
spelling, and punctuation

The use of
capitalization,
spelling,

Few mistakes in
capitalization, spelling, and
punctuation

punctuation

Frequently mistakes in
capitalization, spelling, and
punctuation

Many mistakes in
capitalization, spelling, and
punctuation

D. Suggestion and Comment

e et pot tur Y"“M enture. T o Wngtrection
dewr gor O™ &yedre Shedety,

1 (eogmener

2. FomwmT detal oy words 7

Jd
5. £~9L? 20 mde 60 Plnake, (MM

1 Dywhten pre §post seleve

*‘!(Avﬂ(of_

dle‘(cd f‘) '\
Ture olfotmest )
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E. Conclusion
Based on the validation sheet above it can be concluded that
1. The instrument can be used without revision.
@’I’he ifistrument can be used with revision.
3. The instrument can be used with many revisions.

4. The instrument can not be used.

Malang, January 11%, 2024
Validator

Rendhi Fatrisna Yuniar, M.Pd
NIP. 19940182020121003

78



Appendic V

Research Permission Letter

KEMENTERIAN AGAMA REPUBLIK INDONESIA
UNIVERSITAS ISLAM NEGERI MAULANA MALIK IBRAHIM MALANG
FAKULTAS ILMU TARBIYAH DAN KEGURUAN

JalanGajayana 50, Telepon (0341) 552398 Faximile (0341) 552308 Malang
http:// fitk.uin-malang.ac.id. email : lang.ac.id

Nomor : 3277/Un.03.1/TL.00.1/12/2023 20 Desember 2023
Sifat : Penting
Lampiran i
Hal : I1zin Penelitian
Kepada

Yth. Kepala MAN 1 Pasuruan
di

Kabupaten Pasuruan

Assalamu’alaikum Wr. Wb.

Dengan hormat, dalam rangka menyelesaikan tugas akhir berupa penyusunan
skripsi mahasiswa Fakultas llmu Tarbiyah dan Keguruan (FITK) Universitas

Islam Negeri Maulana Malik Ibrahim Malang, kami mohon dengan hormat agar
mahasiswa berikut:

Nama . Muhammad Farkhan
NIM : 19180049
Jurusan

: Tadris Bahasa Inggris (TBI)

Semester - Tahun Akademik : Ganjil - 2023/2024

Judul Skripsi : The Effectiveness of Canva Application
as a Student's Writing Media in
Descriptive Text

: Januari 2024 sampai dengan Maret 2024
(3 bulan)

Lama Penelitian

diberi izin untuk melakukan penelitian di lembaga/instansi yang menjadi
wewenang Bapak/Ibu.

Demikian, atas perkenan dan kerjasama Bapak/lbu yang baik di sampaikan
terimakasih.

Wassalamu'alaikum Wr. Wb. k

Tembusan :

1. Yth. Ketua Program Studi TBI
2. Arsip
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Appendic VI

Research Completion Letter

KEMENTERIAN AGAMA REPUBLIK INDONESIA
KANTOR KEMENTERIAN AGAMA KABUPATEN PASURUAN

MADRASAH ALIYAH NEGERI 1
Jalan Balai Desa Glanggang Nomor 3A Beji Pasuruan 67154
Telepon (0343) 742690; Faksimile (0343) 742690
Website: www.mansatupasuruan.sch.id

SURAT KETERANGAN
Nomor : 165 /Ma.13.09.01/PP.00.6/1/2024

Yang bertanda tangan dibawah ini Kepala MAN 1 Pasuruan, dengan ini
menerangkan dengan sebenarnya bahwa mahasiswa dengan identitas berikut :

Nama : Muhammad Farkhan

NIM : 19180049

Jurusan : Tadris Bahasa Inggris (TBI)
Fakultas : limu Tarbiyah dan Keguruan
Perguruan Tinggi : UIN Maulana Malik Ibrahim Malang

Telah melaksanakan Penelitian tentang '"The Effectiveness of Canva
Application as a Student’s Writing Media in Descriptive Text" pada tanggal 8 s.d
31 Januari 2024, dan dilaksanakan dengan Baik.

Demikian Surat ini dibuat untuk dapat dipergunakan sebagaimana mestinya.

Pasuruan, 31 Januari 2024
Kepala Madrasah,

Nasrudin

@ Dokumen ini telah ditanda tangani secara elektronik
A}

Token : tORJsM
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Appendic VII
Writing Scoring Rubric

Aspect

Score

Performance of Descriptive
Text

Accumulation

Content
©)
Topic
Detail

The topic is clear and detailed
relating to the topic.

The topic is clear, but the
details almost relate to the
topic.

The topic is clear, but the
details not relate to the topic.

The topic is unclear, and the
details not relate to the topic.

3 X

Organization
()
Identification
Description

Identification is clear and
descriptions are arranged with
proper connectives

Identification is unclear and
descriptions are arranged with
almost proper connectives

Identification is unclear and
descriptions are arranged with
few misuse proper
connectives

Identification is unclear and
descriptions are arranged with
misuse proper connectives

2 X

Grammar

(6)

Using present
tense
Agreement

There are very  few
grammatical mistakes, and it is
easy to understand.

There are very  few
grammatical errors, but it is
still understandable.

There are many grammatical
errors, but they are still
understandable.

There are many grammatical
errors, and it needs to be
explained.

2 X

Vocabulary
V)

Effective in choosing words
and forms

A few needed to be more
appropriate  in  choosing

15X
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words and forms, but they
were still understandable.

Many must be more
appropriate  in  choosing
words and forms but still
understandable.

Many misappropriate words
and forms are not
understandable.

Mechanics
(M)

The use of
capitalization,
spelling,
punctuation

Using capitalization, spelling,
and punctuation

Few mistakes in
capitalization, spelling, and
punctuation

Frequently — mistakes in
capitalization, spelling, and
punctuation

Many mistakes in
capitalization, spelling, and
punctuation

1,5x

Scoring guidelines =

3C+20+2G+ 1.5V +1.5M
40
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Appendic VIII

Name Muhammad Farkhan
Student ID Number ;19180049

Date and Place of Birth Pasuruan, 22 June 1999
Gender Male

Address

Phone Number

E-mai

CURRICULUM VITAE

Gentong, Gading Rejo, Kota

Pasuruan, Jawa Timur

085645802761

mugikaizo@gmail.com

Educational Background

No. | Graduate Education Place
1 | 2005 TK Hidayatul Mubtadi’in Gadingrejo, Pasuruan
2 | 2012 SD Al-Kautsar Bugul Kidul, Pasuruan
3 | 2015 MTsN Bugul Kidul, Pasuruan
4 12018 Pondok Modern Darussalam Gontor, Ponorogo
5 |2024 UIN Maulana Malik Ibrahim Malang
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