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ABSTRAK

Annafiah, Afiya Ulin Nuha. 2023. Implementasi Kurikulum Merdeka Pada Pembelajaran
Bahasa Inggris di MAN 2 Ponorogo. Skripsi. Tadris Bahasa Inggris. Fakultas
lImu Tarbiyah dan Keguruan. Universitas Islam Negeri Maulana Malik
Ibrahim Malang. Pembimbing Dr. Alam Aji Putera, M.Pd

Kata Kunci: Pembelajaran Bahasa Inggris, Kurikulum Merdeka

Kementerian ~ Pendidikan, = Kebudayaan, = Riset dan  Teknologi
(Kemendikbudristek) telah mengembangkan kebijakan Kurikulum Merdeka sebagai solusi
untuk mengatasi learning-loss pasca pandemi COVID-19. Kebijakan ini berlaku untuk
semua satuan pendidikan, termasuk madrasah yang merupakan sekolah umum berbasis
Islam di bawah bimbingan Kementerian Agama. Namun, dalam hal regulasi mata
pelajaran, madrasah mengikuti peraturan Kemendikbudristek kecuali untuk pelajaran
Agama dan Bahasa Arab. Implementasi Kurikulum Merdeka di madrasah, khususnya di
MAN 2 Ponorogo, menghadapi tantangan tersendiri. Terlebih, MAN 2 Ponorogo telah
dipilih sebagai salah satu madrasah percontohan dalam mengimplementasikan Kurikulum
Merdeka.

Penelitian ini akan berfokus pada tahap proses perencanaan implementasi
Kurikulum Merdeka dan tahap implementasi pembelajaran dan pengajaran bahasa Inggris
dalam Kurikulum Merdeka di MAN 2 Ponorogo.

Penelitian ini menggunakan pendekatan kualitatif. Sumber data dalam
penelitian ini adalah kata-kata dan tindakan. Data kata-kata diperoleh dari empat informan
melalui wawancara mendalam, sedangkan data yang berbentuk tindakan diperoleh dari
hasil observasi terhadap dua guru Bahasa Inggris di kelas 10.

Setelah data-data tersebut terkumpul, peneliti melakukan reduksi data sesuai
dengan fokus penelitian, kemudian ditelaah dengan teori dan disajikan. Dari sajian data,
ditemukan dua temuan. Temuan pertama, tahapan proses perencanaan implementasi
Kurikulum Merdeka di MAN 2 Ponorogo, terdiri dari lima poin: (1) perancangan
Kurikulum Operasional Ssatuan Pendidikan berada pada tahap berkembang; (2)
perancangan Alur Tujuan Pembelajaran berada pada tahap berkembang dan mahir; (3)
perencanaan pembelajaran dan asesmen berada pada tahap mabhir; (4) penggunaan dan
pengembangan perangkat pembelajaran berada pada tahap berkembang; dan (5)
Perencanaan Projek Penguatan Profil Pelajar Pancasila (P5) berada pada tahap mahir.
Temuan kedua, tahapan implementasi pembelajaran Bahasa Inggris dalam Kurikulum
Merdeka di kelas 10 di MAN 2 Ponorogo, terdiri dari delapan poin: (1) implementasi
Projek Penguatan Profil Pelajar Pancasila (P5) berada pada tahap siap; (2) penerapan
pembelajaran yang berpusat pada siswa berada pada tahap awal dan tahap siap; (3) integrasi
penilaian dalam pembelajaran berada pada tahap berkembang dan tahap mahir; (4)
implementasi pembelajaran sesuai tahap belajar siswa berada pada tahap awal dan tahap
mahir; (5) kolaborasi antar guru untuk tujuan kurikulum dan pembelajaran berada pada
tahap berkembang; (6) kolaborasi dengan keluarga siswa dalam pembelajaran berada pada
tahap berkembang; (7) kolaborasi dengan masyarakat/industri berada pada tahap siap; dan
(8) refleksi, evaluasi, dan peningkatan kualitas implementasi kurikulum berada pada tahap
berkembang.

XViil



ABSTRACT

Annafiah, Afiya Ulin Nuha. 2023. The Implementation of The Merdeka Curriculum in
English Lesson at MAN 2 Ponorogo. Undergraduate Thesis. English
Education Department. Faculty of Education and Teacher Training.
Universitas Islam Negeri Maulana Malik Ibrahim Malang. Thesis Advisor Dr.
Alam Aji Putera, M.Pd

Keywords: English Lesson, Merdeka Curriculum

The Ministry of Education and Culture has developed the Merdeka Curriculum
policy to overcome learning loss after the COVID-19 pandemic. This policy applies to all
educational units, including madrasah, which are Islamic-based public schools under the
guidance of the Ministry of Religious Affairs. However, regarding subject regulation,
madrasah follow Ministry of Education and Culture regulations except for Islamic religious
education and Arabic lessons. Implementing Merdeka Curriculum in Madrasah, especially
at MAN 2 Ponorogo, faces challenges. Moreover, MAN 2 Ponorogo has been chosen as
one of the pilot madrasah in implementing the Merdeka Curriculum.

This research will focus on the planning stage of implementing the Merdeka
Curriculum and the implementation stage of English learning and teaching in the Merdeka
Curriculum at MAN 2 Ponorogo.

This research uses a qualitative approach. The data sources in this study are
words and actions. Word data were obtained from four informants through in-depth
interviews, while data in actions were obtained from observations of two English teachers
in 10 grade.

After the data was collected, the researcher reduced the data according to the
focus of the research, then reviewed it with theory and displayed it. From the data display,
two findings were found. The first finding, the planning process stage for implementing the
Merdeka Curriculum at MAN 2 Ponorogo, consists of five points: (1) Designing Education
Unit Operational Curriculum (KOSP) is at a developing stage; (2) Designing Learning
Obijectives Flow (ATP) is at a developing and advanced stage; (3) learning and assessment
planning is at an advanced stage; (4) usage and development of learning tools are at a
developing stage; and (5) Pancasila Student Profile Strengthening Project (P5) planning is
at an advanced stage. The second finding, the stages of implementing English learning in
the Merdeka Curriculum in grade 10 at MAN 2 Ponorogo, consists of eight points: (1) the
implementation of Pancasila Student Profile Strengthening Project (P5) is at the ready
stage; (2) the implementation of student-centred learning is at the beginning and ready
stage; (3) the integration of assessment in learning is at the developing and advanced stage;
(4) the implementation of Teaching at the Right Level (TaRL) is at the beginning and
advanced stage; (5) collaboration between teachers for curriculum and learning purposes is
at the developing stage; (6) collaboration with students' families in learning is at the
developing stage; (7) collaboration with the community/industry is at the ready stage; and
(8) reflection, evaluation, and quality improvement of curriculum implementation are at
the developing stage.
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CHAPTER |

INTRODUCTION

A. Background of the Study

After the COVID-19 pandemic, education in Indonesia has experienced
a distinct learning loss in students' literacy and numeracy attainment. A learning
recovery policy is needed within a certain period related to the implementation of
the curriculum by the school to overcome this learning loss. In 2021, the Ministry
of Education, Culture, Research, and Technology (Kemendikbudristek) developed
a Prototype Curriculum as part of the national curriculum to encourage learning
recovery during the COVID-19 pandemic. The national curriculum has three
options that all schools can choose for learning recovery starting in 2022. The three
curriculum options include the 2013 Curriculum, the Emergency Curriculum (the
simplified 2013 Curriculum), and the Prototype Curriculum (Kemdikbud, 2021).
Curriculum implementation by schools must pay attention to the competency
achievement of students in every school in exceptional conditions with a note that
they must use a curriculum that follows the learning needs of students. Also, the
school must pay attention to the competency achievement of students in the context
of learning recovery. The decision follows Allah SWT's words in Surah Ar-Ra'd

verse 11.

~
f0% &
-

Bl Ut e s s Y

“Indeed, Allah will not change the condition of a people until they change
what is in themselves” (Ar-Ra’d (13): 11).



The Prototype Curriculum launched by the Ministry of Education and
Culture (MoEC) was initially implemented in 2,500 schools that are members of
the Sekolah Penggerak and Vocational Centers of Excellence program in 2021. In
its implementation, schools are given flexibility and independence to provide
learning projects that are relevant and close to the school environment. Along with
the MoEC's continuous monitoring of the implementation of this Prototype
Curriculum, the MoEC has re-released the Merdeka Learning program titled
Merdeka Curriculum and Merdeka Learning Platform in 2022. The Minister of
Education, Culture, Research and Technology, Nadiem Makarim (2022), explained
that this Merdeka Curriculum is the new name from the Prototype Curriculum that
has been tested before. Makarim (2022) said that all levels of education could
implement the curriculum in stages according to the readiness of each school
(Direktorat Sekolah Menengah Pertama, 2022).

In addition to schools included in the Sekolah Penggerak, many schools
have started implementing the Merdeka Curriculum. Some of them are still in the
stage of adjusting to the curriculum. In Ponorogo, two state Islamic senior high
schools have received permission from the Director General of Islamic Education
to implement the Merdeka Curriculum: MAN 1 and MAN 2 Ponorogo. They are
currently transitioning from the 2013 curriculum to the Merdeka Curriculum. The
research location take place at MAN 2 Ponorogo because, of the two Islamic high
schools approved by the Director General of Islamic Education to start
implementing the Merdeka curriculum, MAN 2 Ponorogo is a school that has quite
a lot of achievements at the national and international levels. Therefore, the

Madrasah’s efforts were differ from other schools.



In the preliminary study, which was carried out on November 7, 2022,
the researcher had the opportunity to conduct interviews with the head of the school
and two English teachers in 10th grade. From the preliminary results, the head of
the school explained that MAN 2 Ponorogo was one of the Islamic high schools in
Ponorogo, which made the Merdeka curriculum an option in order to strengthen the
independence of the school in managing education and learning, as well as
improving the quality of learning and graduates. He also stated that MAN 2
Ponorogo was appointed by the Directorate General of Islamic Education of the
Ministry of Religion as one of the pilot madrasah, especially in Ponorogo. In
addition, from the interviews with two 10th-grade English teachers, the researcher
found that the current Merdeka Curriculum has yet to be fully implemented.
Schools are still trying to adjust gradually by continuing to study the flow of
implementation and the provisions contained in the Merdeka Curriculum. From the
interview, it can be concluded that MAN 2 Ponorogo is gradually transitioning from
the 2013 Curriculum to the Merdeka Curriculum.

Several previous studies discussed the implementation of the Merdeka
Curriculum. The first is the study by Rahayu et al. (2022). In this study, they
explained the implementation of the Merdeka Curriculum in one of the Sekolah
Penggerak in Bandung. This study includes the role of principals and teachers in
successfully implementing the Merdeka Curriculum in their schools, analyzes
whether it is efficient to implement, and the problems or constraints that school
principals and teachers feel during implementing the curriculum. As a result, the
researcher explained that in implementing the Merdeka Curriculum, the principal

as a school leader must be able to move, direct, and inspire teachers to want to



change towards a better education. In addition, good cooperation is needed between
stakeholders so that the implementation of the Merdeka Curriculum in schools can
be realized optimally (Rahayu et al., 2022).

Another researcher Sari (2023), revealed the implementation and
teacher’s problems during the Merdeka Curriculum implementation in English
teaching-learning. This research found that the problem faced by the teacher is the
limited time to design differentiated learning based on students' individual needs,
and the teacher cannot maintain student enthusiasm until the end of the lesson (A.
A. Sari, 2023).

The following study is by Usman et al. (2022), Ferdaus and Shinta
(2023), Kharimah et al. (2023) and Malikah et al. (2022), who intended to determine
the implementation of the Merdeka Curriculum in the Sekolah Penggerak, which
includes an approach, models, methods, achievements, learning objectives, learning
processes, and learning evaluations. It was considered that the implementation of
the Merdeka curriculum was more interactive, practical, and varied. The learning is
done by adjusting the student's and teachers' learning styles. However, obstacles
arise related to perception changing from teacher-centered learning to student-
centered. Thus, in implementing this curriculum, schools still be constrained by the
infrastructure arrangement and need more material references (Ferdaus & Novita,
2023; Kharimah et al., 2023; Malikah et al., 2022; Usman et al., 2022).

Considering these previous studies, the research that revealed the
implementation of the Merdeka Curriculum at Madrasah is rarely conducted.
Unlike Merdeka Curriculum at Sekolah Penggerak, the Merdeka curriculum at the

madrasah should use two regulations, i.e., Regulation of the implementation of the



Merdeka Curriculum by the Ministry of Education and Research No. 56 of 2022
and Guidelines for implementing Merdeka Curriculum in Madrasah “KMA No. 347
of 2022”.

Furthermore, the Merdeka Curriculum in education units, in this case,
Madrasahs, must consider planning and implementation aspects. Referring to the
guidelines and stages of implementing the Merdeka Curriculum in education units,
the planning and implementation elements include 13 aspects. Five aspects on the
planning element and eight aspects on the implementation element (BSKAP
Kemendikbudristek, 2022d). In this study, the researcher focused on how the
planning aspect and implementation aspect was implemented at Madrasah
especially in English lessons at MAN 2 Ponorogo regarding curriculum transition
at school.

B. Research Questions

By looking at the urgency of implementing the Merdeka Curriculum in
schools following the new policy calls from the government, researchers conducted
this research to find out how teachers implement it into learning, especially English
lesson at MAN 2 Ponorogo. The research questions that focus this study are:

1. How is the planning stage of implementing the Merdeka Curriculum in English
teaching and learning at MAN 2 Ponorogo?
2. How is the implementation stage of the Merdeka Curriculum in English
teaching and learning at MAN 2 Ponorogo?
C. Limitation of the Study
This research focuses on how teachers implement the Merdeka

curriculum in English lesson in 10th grade at MAN 2 Ponorogo. It includes school



and teachers' efforts in implementing the Merdeka Curriculum in learning in
madrasah, especially English lesson, the completeness of curriculum and learning
tools, and how teachers practice in the classroom. The findings then be presented
in detail so that they can be used as a reference for other madrasah in implementing
the Merdeka Curriculum and for English teachers in implementing English lesson
during the transitional period of the curriculum in their schools. Four English
teachers teach 10th grade in this school, but the researcher would observe only two
teachers.
D. Objectives of the Study

Referring to the formulation of the research question described earlier,
this study aims to:
1. Determine the planning stage of the Merdeka Curriculum in English teaching

and learning at MAN 2 Ponorogo.
2. Determine the implementation stage of the Merdeka Curriculum in English
teaching and learning at MAN 2 Ponorogo.

E. Significance of the Study

The researcher of this study hopes that later, the findings in this study can
be helpful for the madrasah managers, English teachers, English class students, and
other researchers. For madrasah managers, the researcher hopes this study’s finding
can inform new references and information about how this pilot madrasah strives
to implement the Merdeka Curriculum well. For English teachers, the researcher
hopes this study's findings can inform new references and information about how
teachers can implement English learning to the Merdeka Curriculum. For students,

the researcher hopes that this study can provide new insights to prospective teachers



and help them improve their English language skills. For other researchers, it is

expected that the findings from this study can serve as a resource for future

researchers who are also interested in researching the implementation of English
lesson in the Merdeka Curriculum but with a different focus.

F. Definition of the Key Terms

There are several key terms provided in this study, they are:

1. Implementation is a general term that can refer to the process of putting plans
or ideas into action.

2. The Merdeka Curriculum (previously referred to as the prototype
curriculum) is part of the learning restoration effort, developed as a more
flexible curriculum framework while focusing on essential material and
developing the character and competence of students.

3. English Lesson is a learning process in which students act as subjects and

teachers act as facilitators



CHAPTER I

LITERATURE REVIEW

The literature review contains theories that are relevant to the research to
be then used as material for discussion and reading of the research data that has
been collected. The theories that are presented refer to the variables in this study,
which consist of references and provisions for implementing learning in accordance
with the Merdeka Curriculum. In addition, this chapter presented the detailed
previous studies and a research framework in the form of a concept map.

A. Background of Merdeka Curriculum Implementation in Madrasah

Madrasah is formal schools with general and vocational education based
on the Islamic religion under the guidance of the Ministry of Religion (Presiden RI,
2003). The Ministry of Religious Affairs regulates the Madrasah curriculum for
religious subjects, and the Ministry of Education and Culture regulates the
Madrasah curriculum for general subjects. In this context, implementing the
independent curriculum in a madrasah must follow the regulations stipulated in
KMA No. 347 of 2022 and Permendikbudristek No. 56/M/2022 (KMA Number 37
Tentang Pedoman Implementasi Kurikulum Merdeka Pada Madrasah, 2022).

Implementing the Merdeka Curriculum in madrasah is necessary
because, as an Islamic-based public school, madrasah must follow the Ministry of
Education, Culture, Research, and Higher Education policies. In addition, with the
changing learning paradigm of the 21st century and the development of a dynamic
world, a new pattern is needed to manage madrasah education and learning (KMA

Number 37 Tentang Pedoman Implementasi Kurikulum Merdeka Pada Madrasah,



2022). Therefore, the Ministry of Religious Affairs issued guidelines for curriculum
implementation in madrasas, including ten main elements in implementing the
Merdeka Curriculum. The ten elements include Graduation Standards, Content
Standards, Curriculum Structure, Curriculum Implementation in Madrasah,
Learning and Assessment, Strengthening the Pancasila Learner Profile, Madrasah
Operational Curriculum, Monitoring and Evaluation of the Implementation of the
Merdeka Curriculum in Madrasah, Socialization and Assistance in Implementing
the Merdeka Curriculum in Madrasah, and Learning Outcomes.

In addition to the Merdeka Curriculum implementation guidelines
published by the Ministry of Religious Affairs for madrasah, the Ministry of
Education and Culture is the primary stakeholder in the establishment of the
Merdeka Curriculum as a candidate for the national curriculum that will be
implemented as a whole in 2024, has also released various guidelines for the
implementation of the Merdeka Curriculum for all education units
(Kemendikbudristek, 2022). These guidelines include the Guidance for the Stages
of Implementation of the Merdeka Curriculum in Education Units, Guidelines for
Developing the Operational Curriculum for Education Units (KOSP), Learning and
Assessment Guidelines, and Guidelines for Developing Projects to Strengthen the
Pancasila Student Profile.

B. Elements of Merdeka Curriculum Implementation at Education Units
1. Education Unit Operational Curriculum (KOSP)

Implementing the Education Unit Operational Curriculum (KOSP) in

schools needs to be a dynamic document which requires continuous renewal,

reference in daily life, reflection, and continuous development. Several principles
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can be applied in its preparation, including student-centred, contextual, essential,
accountable, and involving various stakeholders. In addition, in its preparation, the
government authorizes each school to determine the format and systematics of its
preparation, provided that it still refers to the curriculum structure and standards set
by the government and harmonizes it with the characteristics and needs of students,
schools and regions (BSKAP Kemendikbudristek, 2022b)

In the preparation and review process, several components become the
main focus. The main components of the KOSP include education unit
characteristics, vision, mission and objectives, learning organization and learning
planning. Education unit characteristics and vision, mission and objectives are the
components that are reviewed every 4-5 years. Meanwhile, the organization of
learning and learning planning are the components that are reviewed every year
(BSKAP Kemendikbudristek, 2022b).

2. Learning

The provisions for implementing the learning process are summarized in
the Regulation of the Minister of Education, Culture, Research and Technology of
the Republic of Indonesia No. 16 of 2022 concerning Process Standards for early
childhood education, primary education, and secondary education. This regulation
explains that there are minimum criteria for the learning process based on path,
level, and type of education to achieve graduate competency standards set by the
government. These criteria are called Process Standards (Regulation of the Minister
of Education, Culture, Research and Technology of the Republic of Indonesia,

2022).
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The Process Standard guides an effective and efficient learning process
to optimally develop students' potential, initiatives, abilities, and independence.
Process standards in learning include learning planning, learning implementation,
and learning process assessment.

a. Learning Planning

Lesson plans and assessments guide teachers in daily learning to achieve
a learning goal. In the Merdeka Curriculum, the teacher must follow several
planning steps in planning learning and assessment. These steps begin with the
teacher understanding the Learning Outcomes (CP), formulating learning
objectives, compiling the Learning Objectives Flow (ATP), and planning lessons
and assessments (Decree of the Minister of Education, Culture, Research and
Technology of the Republic of Indonesia Number 56/M/2022 Concerning
Guidelines for Implementing Curriculum in the Framework of Learning Recovery,
2022).

At the stage of compiling ATP, teachers can prepare ATP independently
by adjusting school readiness, using examples of ATP that are already available, or
modifying ATP examples while still adjusting to student needs and the
characteristics and readiness of schools. However, the government still
recommends that the ATP be developed with the Subject Teacher Conference
(MGMP) to unite the allocation of lesson hours.

At the stage of planning lessons and assessments, it should be noted that
lesson plans are made based on ATP that has been prepared beforehand. The
government also emphasized that every teacher needs a lesson plan to help direct

the learning process to reach CP. This lesson plan can be in the form of lesson plans
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or teaching modules. If the teacher chooses to use the teaching module, then the
teacher does not need to make a lesson plan because the components in the teaching
module cover more fully the components in the lesson plan. If the teacher uses
teaching modules, in this case, they can choose and modify examples of available
teaching modules or develop their own according to the students' context, needs,
and characteristics (Anggreana et al., 2022).

The minimum components in lesson plans and teaching modules include

things, as seen in table 2.1 (Anggreana et al., 2022).

Table 2.1 The Minimum Components in Lesson Plan and Teaching Module

Minimum Components In RPP Minimum Components In Teaching

Modules
e Learning objectives (one of the e Learning objectives (one of the
objectives in the learning objectives in the learning
objectives flow) objectives flow)
e Steps (activities) learning e Steps (activities) learning
e Learning assessment containsan e  Assessment plan for early learning
assessment plan at the beginning along with the instruments and
of learning and an assessment methods of assessment.
plan at the end of learning to e Assessment plan at the end of the
check the achievement of lesson to check the achievement of
learning objectives learning objectives and the
instruments and methods of
assessment.

e Learning media used, such as
reading materials, activity sheets,
videos, or website links, that
students need to learn.

From these descriptions, it can be concluded that at the planning stage,
the 2013 curriculum change to the Merdeka Curriculum gave teachers more
flexibility to plan lessons that prioritize students' needs, commonly referred to as

differentiated learning. In this new curriculum, the government provides many
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examples of learning tools, such as ATP and teaching modules, that teachers can
modify while referring to student needs and school readiness (BSKAP
Kemendikbudristek, 2022a).
b. Learning Process

In the implementation of learning, there are several policy changes that
make the Merdeka Curriculum different from the 2013 Curriculum. These changes
include various aspects, including aspects of the approach used, the focus of
learning, and suggestions for activities in learning.
1) Approach

In the 2013 curriculum, the recommended learning approach is to use a
scientific approach for all subjects. Competency characteristics at the senior high
school level are thematic and subject, prioritizing models such as Problem-Based
Learning, Discovery Learning, and Project Based Learning (Zetriuslita & Alzaber,
2020). In the Merdeka Curriculum, the government seeks to strengthen
differentiated learning (learning that accommodates student learning needs) or
teaching at the right level (TaRL) following student achievement levels (Nugroho
& Narawaty, 2022).
2) Learning Focus

In the 2013 curriculum, generally, learning is only focused on
intracurricular (face-to-face learning). The maximum allocation of study load for
co-curricular activities is only 50% outside face-to-face hours. However, co-
curricular implementation is not required in the form of specially planned activities,
so the activities are left to the creativity of the supporting teacher. In comparison,

the learning applied in the Merdeka Curriculum combines intra-curricular and co-
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curricular learning. The co-curricular is in the form of projects to strengthen the
profile of Pancasila. The allocation of intracurricular learning loads is around 70-
80% of lesson hours, and co-curricular is around 20-30% of lesson hours (Nugroho
& Narawaty, 2022).

In the Merdeka Curriculum, learning competencies are called Learning
Outcomes (CP). The CP for English lessons in the Merdeka Curriculum consists of
six skills: listening, speaking, reading, viewing, writing, and presenting. Learning
targets are not spelled out as in the previous curriculum. Still, they are mentioned
in general, and it is the teacher's job to understand and analyze CP so that they can
become learning objectives that are then used in their own lessons by adjusting
students' needs and mastery levels (Decree of the Head of the Education Standards,
Curriculum and Assessment Agency on Learning Outcomes, 2022)

3) Learning Activities

The provisions for implementing learning in the Merdeka Curriculum are
listed in the Minister of Education and Culture of the Republic of Indonesia Number
16 of 2022 concerning Standard Processes in Early Childhood Education,
Elementary Education Levels, and Secondary Education Levels. In this
Permendikbud, there are no provisions for the stages of activities in implementing
learning. However, there are recommendations for criteria for a learning
atmosphere and the role of the teacher during the learning process carried out
(Regulation of the Minister of Education, Culture, Research and Technology of the
Republic of Indonesia, 2022).

The implementation of learning by teachers should be carried out by

providing examples to students in the form of noble behavior in everyday life. In
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addition, mentoring by providing challenges, support, and guidance to students
during the learning process and providing facilitation in the form of access and
learning opportunities according to student needs is also recommended. More
importantly, learning is done by paying attention to the learning atmosphere.
According to Indonesian laws and regulations, some of the criteria for a good
learning atmosphere are: Interactive, inspirational, fun, challenging, motivate
students to participate actively, and provide sufficient space for initiative, creativity,
and independence following the talents, interests and physical development and
psychology of students.

3. Assessment

In the Merdeka Curriculum, as stated in Permendikbud Number 16 of
2022, assessment is mainly done on the learning process. The learning process
assessment in Merdeka Curriculum is an assessment of the planning and
implementation of learning, carried out after learning at least once a semester. The
teacher carries out this assessment through self-reflection on the implementation of
planning, the learning process, and the results of assessments by fellow teachers,
the principal, or the students (BSKAP Kemendikbudristek, 2022a).

However, in the Merdeka Curriculum, the assessment paradigm has
changed. In the previous curriculum, assessments tended to focus on summative
assessments as a reference for filling out learning outcomes reports. The assessment
results have yet to be used as feedback for improving learning. Unlike the
assessment paradigm in the Merdeka Curriculum, teachers are expected to focus
more on formative rather than summative assessments. The formative assessment

results will be used to improve the continuous learning process. Therefore, the
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assessment in the Merdeka Curriculum is more of a learning process (assessment
as learning) and an assessment for the learning process (assessment for learning)
(BSKAP Kemendikbudristek, 2022a).

The difference in the assessment paradigm in the 2013 Curriculum and

the Merdeka Curriculum can be seen in Figure 2.1.

The trend of implementation of previous The expected assessment
assessments implementation
Assesment Learning l Assesment Leaming
of

&
{5

Figure 2.1 The Assessment Paradigm in the 2013 Curriculum and the
Merdeka Curriculum

Source:
https://res.cloudinary.com/harytri/Figure/upload/v1639318862/Blog/asesmenl w

cluc.pn

Based on the Figure, in the assessment of the Merdeka Curriculum,
teachers are emphasized to strengthen formative assessments. The assessment
results can be used to design learning according to the stage of student achievement.
In addition, authentic assessments are also carried out primarily in projects to
strengthen the profile of Pancasila students. The most striking difference between
the assessment system in the 2013 curriculum and the Merdeka Curriculum is that

there is no separation between the assessment of attitudes, knowledge, and skills.
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4. Pancasila Student Profile Strengthening Project (P5)

Strengthening the Pancasila learner profile in Madrasah differs slightly
from projects implemented in other schools. The Ministry of Religious Affairs
recommends that Madrasah highlight strengthening the Pancasila student profile in
two aspects, including the Pancasila Student Profile and the Rahmatan lil ‘alamin
Student Profile. The purpose of the rahmatan lil ‘alamin learner profile is the profile
Pancasila learners in madrasas who can realize the insight, understanding, and
behavior of tafagquh fiddin (learn religious knowledge) as the distinctiveness of
religious competence in madrasas and can play a role in society as a moderate
figure, useful amid diverse community life and actively contribute to maintaining
the honor and glory of the state and nation of Indonesia (KMA Number 37 Tentang
Pedoman Implementasi Kurikulum Merdeka Pada Madrasah, 2022).

As with the Pancasila Student Profile Strengthening Project (P5), whose
regulations are set by the Ministry of Education and Culture, the profile of rahmatan
lil ‘alamin students is also prepared based on the Graduate Competency Standards.
The implementation of the project to strengthen the profile of students rahmatan lil
alamin (P4RL) can be integrated with the implementation of P5, which is carried
out flexibly in terms of content, activities, and implementation time (KMA Number
37 Tentang Pedoman Implementasi Kurikulum Merdeka Pada Madrasah, 2022).

P4RL planning has the same concept as P5, which follows the Ministry
of Education and Culture planning guidelines. In the book "Guide to the
Development of the Pancasila Student Profile Strengthening Project,” there is a
profile project planning flow, which consists of five stages, including forming a P5

facilitator team, identifying the level of readiness of education units, designing
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dimensions, themes, and time allocations in P5, compiling project modules, and the
last is designing a strategy for reporting project results (BSKAP
Kemendikbudristek, 2022c)

In this case, the P5 module is crucial because it is a document that
contains the objectives, steps, learning media, and assessments needed to
implement P5. In its preparation, educators have the flexibility to create, select, and
modify the available P5 modules according to students' context, characteristics, and
needs (BSKAP Kemendikbudristek, 2022c).

C. Implementation Stages of the Merdeka Curriculum

The stages of implementing the Merdeka Curriculum published by the
government are not patent regulations or standards. These stages are compiled to
assist teachers and education units set targets for implementing the Merdeka
Curriculum. Because the readiness of each school and teacher is different, the
government designed these stages so that teachers and schools are more confident
that they can continue to learn to implement the Merdeka Curriculum better. The
existence of these stages strives for teachers and schools to implement the Merdeka
Curriculum starting from the lowest stage compared to other schools. However, its
implementation still adheres to the principles of curriculum design (BSKAP
Kemendikbudristek, 2022d).

In general, the stages of implementing the Merdeka Curriculum include
13 aspects divided into two main aspects: planning and implementation. Each
aspect consists of 4 stages: the beginning, developed, ready, and advanced. The
planning aspect includes the first five aspects, and the implementation aspect

includes the last eight. These 13 aspects apply to all levels of education



19

1. Planning Aspects

a. Designing the Education Unit Operational Curriculum (KOSP)

Table 2.2 Indicators of Designing the KOSP

Stage Indicator
Beginning At this stage, schools make minor adjustments to the sample KOSP

Stage document Ministry of Education and Culture (MoEC) provided.

At this stage, the school can develop the KOSP based on the sample
D . KOSP document provided by MoEC by modifying the organizing

eveloping . i : i .
stage anq lesson planning sections according to school con_dltlons without

being based on reflection on the results of the analysis of school

characteristics.

At this stage, the school can develop the KOSP based on examples

from the MoEC by modifying the organization and planning of

Ready learning based on analysis and reflection on the conditions,

Stage facilities, infrastructure, and teaching and education personnel at the
school by involving student representatives, parents, or the
community
At this stage, the school can develop a KOSP that is contextualized
and in accordance with the aspirations of the school community as

Advanced well as the results of school self-analysis and reflection. In addition,

Stage the school can also structure learning according to the vision-

mission and context of the school by involving student
representatives, parents, and the community.

b. Designing the Learning Objective Flow (ATP)

Table 2.3 Indicators of Designing the ATP

Stage Indicator
Beéqtlggemg At this stage, schools use the sample ATP provided by MoEC.
Developing At this stage, schools adjust the ATP provided by MoEC based on
stage student needs.
Ready At this stage, the school revamps the ATP provided by MoEC

Stage

based on student needs
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Stage Indicator

At this stage, the school develops the ATP independently
concerning the Learning Outcomes (CP). In addition, the
Advanced curriculum coordinator at the school leads the design process,
Stage. monitors implementation, and leads the ATP development and
evaluation process so that ATP development becomes part of the
education unit curriculum planning and evaluation system

c. Learning and assessment planning

Table 2.4 Indicators of Learning and Assessment Planning

Stage Indicator

Beginning At this stage, schools use the sample lesson plans and assessments
Stage provided by MoEC.

Developing At this stage, schools adjust the sample lesson plans and
stage assessments provided by MoEC based on student needs.

Ready At this stage, schools revamp the sample lesson plans and
Stage assessments provided by MoEC based on student needs

Advanced At this stage, schools develop learning and assessment plans
Stage. based on student needs.

d. Usage and development of teaching tools

Table 2.5 Indicators of Usage and Development of Teaching Tools

Stage Indicator

Beginning At this stage, schools use textbooks and teaching modules as the
Stage primary source of instruction.

At this stage, teachers can select materials from textbooks,

Developing - (eaching modules, and other teaching materials to suit the local
stage  context and students' needs.
Teachers can combine various teaching tools at this stage to suit
the local context and students' needs. In addition, teachers can
z‘sady modify some parts of the teaching modules provided by the
age

Ministry of Education and Culture for one or part of the subject
matter.

Teachers can combine various teaching tools at this stage
according to the local context and student needs. In addition,
Advanced teachers can develop teaching modules for one or part of the
Stage. subject matter and share their teaching modules with other
teachers. In addition, schools organize collaborative teaching
module development sessions.
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e. Project Planning for Strengthening the Profile of Pancasila Students

Table 2.6 Indicators of Project Planning for Strengthening the Profile of
Pancasila Students

Stage Indicator

Beginning At this stage, schools use the project modules provided by MoEC
Stage without customization or with minimal customization

Developing At this stage, schools adjust the project modules provided by

stage MOoEC according to the local context and student needs
Read At this stage, the school makes adjustments to the project module
y provided by the MoEC according to the local context, needs, and
Stage : : ) R A
interests of students by involving students' opinions and ideas
At this stage, schools develop ideas and project modules
Advanced i i
Stage. according to the local context, needs, and interests of students by

involving students' opinions and ideas.

2. Implementation Aspects
a. Implementation of the Pancasila Student Profile Strengthening Project

Table 2.7 Indicators of Implementation of the Pancasila Student Profile
Strengthening Project

Stage Indicator

At this stage, schools implement projects to strengthen the
Pancasila learner profile with less or more than recommended by

Beéq;;\gelng MOoEC. The projects implemented aim to produce artifacts (such
as food and drinks), not yet focusing on understanding concepts
and problem-solving.

At this stage, the school implements a project to strengthen the
profile of Pancasila students with the amount recommended by

Developing the _I\/Iinisftry of Educa_ltion _ar_ld R_esearch_. Thg applied _project

stage begins with problem identification that is guided or directed more

by the teacher so that project activities begin to be oriented
towards understanding concepts and problem-solving according to
the theme

At this stage, the school implements the project of strengthening
the profile of Pancasila students with the amount recommended
Ready by the Ministry of Education and Culture. The applied project
Stage begins with problem identification facilitated by the teacher so
that project activities begin to be oriented towards understanding
concepts and problem-solving according to the theme
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Stage Indicator

At this stage, the school implements a project to strengthen the
profile of Pancasila students with the amount recommended by
the MoEC. The applied project begins with problem identification
Advanced that is mainly carried out based on student initiatives and

Stage. facilitated by teachers and community partners involved as
facilitators or resource persons so that project activities are
oriented towards understanding concepts and problem-solving
according to the theme.

b. Implementation of student-centered learning

Table 2.8 Indicators of the Implementation of Student-Centered Learning

Stage Indicator
Bedinnin At this stage, the teacher uses various teaching methods but is still
gtag o 9 dominated by an instructor-like role that directs students'’

activities throughout the learning process.

Developing At this stage, teachers use varied and student-centered learning
stage methods and methods that align with the learning objectives

At this stage, teachers use varied and student-centered learning
methods following learning objectives and student needs. In

Ready practice, the role of the facilitator is more dominant, demonstrated
Stage - o
by providing more opportunities for students to learn
independently and take responsibility for their learning process.
Teachers differentiate learning methods at this stage according to
students' needs, achievements/performance, and interests.
Advanced h I Killful in their rol i b
Stage. Teachers are also more skillful in their role as facilitators by

providing more opportunities for students to learn independently
and take responsibility for their learning process

c. Integration of assessment in learning

Table 2.9 Indicators of the Integration of Assessment in Learning

Stage Indicator

At this stage, teachers conduct assessments at the beginning of the
learning process but do not use them to plan lessons or identify
students who need special attention. Teachers also start to conduct
assessments several times (not just when approaching reporting
time), but these assessments are only used to give grades to
students and have yet to be utilized to plan lessons. Teachers only
use the assessments available in textbooks and teaching modules.

Beginning
Stage
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Stage

Indicator

Developing
stage

Ready
Stage

Advanced
Stage.

At this stage, teachers conduct formative assessments at the
beginning of learning, and the results are used to identify students
who need more attention. When designing assessments, teachers
start to pay attention to the suitability of the assessments with the
learning objectives.

At this stage, teachers conduct formative assessments at the
beginning of the lesson, and the results are used to design
subsequent lessons that match the achievements of most students
in their class (not yet a differentiated learning plan). Teachers also
conduct assessments to get feedback on student learning needs
and determine follow-up

At this stage, teachers conduct formative assessments at the
beginning of the lesson, and the results are used to design
differentiated learning according to the students' stage of
achievement (teaching at the right level (TaRL)). Teachers can
also make adjustments throughout the learning process so all
students achieve the learning objectives. In addition, schools
develop policies that encourage teachers to use assessment results
in designing curriculum and learning

d. Learning according to students' learning stages

Table 2.10 Indicators of Learning According To Students' Learning Stages

Stage Indicator
At this stage, based on the formative assessment at the beginning
Beginning  of the lesson, the teacher teaches all students in the class
Stage according to the Learning Outcomes phase of the majority of
students in the class.
At this stage, based on the formative assessment at the beginning
of the lesson, the teacher teaches all students in his/her class
Developing according to the learning achievement phase of the majority of
stage students in his/her class and by paying particular attention to some
students who need different treatment (learning materials and
methods).
At this stage, based on the formative assessment at the beginning
of learning, students in the same class are divided into two groups
Ready according to their learning achievements. Thus, each student can
Stage learn according to his/her learning outcomes. In addition, the

school organizes additional learning programs for students who
need more time to be ready to learn according to their grades.



24

Stage Indicator
At this stage, based on the formative assessment at the beginning
of learning, students in the same class are divided into two groups
according to their learning outcomes. Thus, each student can learn
Advanced X . - .
Stage. according to his/her learning outcomes. In addition, the school

organizes various study programs, such as extra lessons for
students who are not ready to learn according to their grades and
for students who need more enrichment or challenge.

e. Collaboration between teachers for curriculum and learning purposes

Table 2.11 Indicators of Collaboration between teachers for curriculum and
learning purposes

Stage

Indicator

Beginning
Stage

Developing
stage

Ready
Stage

Advanced
Stage.

At this stage, teachers have not collaborated for intracurricular
learning purposes but have collaborated to strengthen the profile
of Pancasila students.

At this stage, teachers collaborate in the learning planning process
at the beginning or end of the semester, for example, discussions
about student learning progress at the end of the semester, sharing
good practices, sharing information about teaching tools, and the
rest., and collaborate for the project to strengthen the profile of
Pancasila learners.

At this stage, teachers collaborate in lesson planning at the
beginning of the semester and in the learning process throughout
the semester, for example, through discussions on student learning
progress, sharing good practices, sharing info on teaching tools,
and the rest., and collaborating for the Pancasila learner profile
strengthening project and engaging in curriculum evaluation at
school.

At this stage, teachers collaborate in lesson planning at the
beginning of the semester and in the learning process throughout
the semester, for example, through discussions on student learning
progress, sharing good practices, sharing info on teaching tools,
and the rest., and collaborating for the Pancasila learner profile
strengthening project and involved in the development of KOSP.
In addition, the school also has policies and mechanisms that
encourage teacher collaboration for intracurricular learning
activities and projects, for example, through classroom
observations, learning reflection activities, sharing good practices,
and the rest.
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f.  Collaboration with parents or students' families regarding the learning

Table 2.12 Indicators of Collaboration with Parents or Students' Families

Regarding the Learning

Stage

Indicator

Beginning
Stage

Developing
stage

Ready
Stage

Advanced
Stage.

At this stage, teachers through the school provide information
about students' learning progress to parents/guardians when
receiving report cards and when students experience learning
problems. However, communication tends to be one-way from the
school or teacher to the parents; for example, the teachers advise
parents on how they can support the student’s learning process.

At this stage, teachers, in coordination with other teachers
throughout the school, provide information about students'
learning progress to parents/guardians when receiving report
cards and periodically in the learning process. However,
communication still tends to be one-way, from the school or
teacher to the parents; for example, teachers advise parents on
how they can support the student's learning process.

At this stage, teachers, in coordination with other teachers
throughout the school, provide information about students'
learning progress to parents when receiving report cards and
periodically in the learning process. Communication is a two-way
dialogue where the school, teachers, and parents seek ideas and
agreements on what should be done together to support student
learning

At this stage, teachers, in coordination with other teachers
throughout the school, provide information about students'
learning progress to parents when receiving report cards and
periodically in the learning process. There are regular
communication channels for parents to provide feedback on
curriculum and learning. Parents can be involved in learning, such
as resource persons in intracurricular and Pancasila learner
profile-strengthening projects. Communication involves three
parties, which include teachers, students, and parents, to discuss
the stages of learning and the follow-up that needs to be done to
support the student's learning process.
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g. Collaboration with society, community, or industry

Table 2.13 Indicators of Collaboration with Society, Community, or Industry

Stage Indicator

At this stage, the school has designed the involvement of the
Beginning  society/community/industry in the intracurricular learning process
Stage and the project of strengthening the profile of Pancasila learners,
but it has not yet been implemented

At this stage, the school involves the society/community/industry
Developing only to support activities that are not sustainable or unrelated to
stage intracurricular learning or projects to strengthen the profile of
Pancasila students

Schools at this stage involve the community/ industry to support
intracurricular learning or student profile-strengthening projects
for longer-term activities

Ready
Stage

At this stage, the school involves the community/industry on an
ongoing basis to support intracurricular learning and the Pancasila
Advanced learner profile strengthening project. This stage involves a more
Stage. diverse community/industry according to the objectives of
intracurricular learning and the Pancasila learner profile
strengthening project

h. Reflection, evaluation, and quality improvement of curriculum

implementation

Table 2.14 Indicators of Reflection, Evaluation, and Quality Improvement of
Curriculum Implementation

Stage Indicator

At this stage, the school has designed the involvement of the
Beginning  society/community/industry in the intracurricular learning process
Stage and the project of strengthening the profile of Pancasila learners,
but it has not yet been implemented

At this stage, the school involves the society/community/industry
Developing only to support activities that are not sustainable or unrelated to
stage intracurricular learning or projects to strengthen the profile of
Pancasila students

Schools at this stage involve the community/ industry to support
intracurricular learning or student profile-strengthening projects
for longer-term activities

Ready
Stage
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Stage Indicator

At this stage, the school involves the community/industry on an
ongoing basis to support intracurricular learning and the Pancasila
Advanced learner profile strengthening project. This stage involves a more
Stage. diverse community/industry according to the objectives of
intracurricular learning and the Pancasila learner profile
strengthening project

D. Previous Studies

The first is the study by Rahayu et al. (2022). In this study, they explained
the implementation of the Merdeka Curriculum in one of the Sekolah Penggerak in
Bandung, using descriptive qualitative method. This study includes the role of
principals and teachers in successfully implementing the Merdeka Curriculum in
their schools, analyzes whether it is efficient to implement, and the problems or
constraints that school principals and teachers feel during implementing the
curriculum. As a result, the researcher explained that in implementing the Merdeka
Curriculum, the principal as a school leader must be able to move, direct, and
inspire teachers to want to change towards a better education. In addition, good
cooperation is needed between stakeholders so that the implementation of the
Merdeka Curriculum in schools can be realized optimally (Rahayu et al., 2022).

The following study is by Usman et al. (2022). This research used a type
of qualitative research by conducting the direct observation. This study intended to
determine how the Biology lesson uses the Merdeka Curriculum, which includes an
approach, models, methods, achievements, learning objectives, learning processes,
and learning evaluations applied at SMAN 7 Tangerang. The study found that using
the Merdeka Curriculum, Biology lesson in these schools was considered more

interactive, practical, and varied. The learning is carried out by adjusting the
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student's and teachers' learning styles. The assessment is carried out without setting
the Minimum Completeness Criteria (KKM) following the directions from the
Ministry of Education and Culture. However, in implementing this curriculum,
schools still need to be constrained by the infrastructure arrangement and need more
material references (Usman et al., 2022). Considering this previous research, in
addition to the research gap in the type of school that became the research location,
the research focus is also different. This research focused on the discussion of
English lessons, not Biology.

The third study is by Malikah et al. (2022). This research is qualitative
research with an ethnographic design. In this study, the researchers attempted to
describe the management of mathematics lesson in the Merdeka Curriculum at SMP
Negeri 1 Jumo Temanggung. The research includes planning mathematics lesson,
implementing mathematics learning, and evaluating mathematics learning. The
results of the research included (1) the mathematics lesson plan was prepared
through a school-level mathematics teacher deliberation (MGMP) and was guided
by the education unit operational curriculum (KOSP); (2) the implementation of
mathematics lesson is guided by the mathematics lesson plan and integrated into
the applied KOSP; schools carry out (3) evaluation of the implementation of
mathematics lesson at the end of each semester through documentation and
observation (Malikah et al., 2022).

The following study is by Ferdaus and Novita (2023). This research
intends to analyze the implementation of the Merdeka Curriculum in English
subjects at a vocational high school in Sidoarjo, a Center of Excellence for

Vocational High Schools (SMK PK). This research focuses on the following six
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areas related to the implementation of the Merdeka Curriculum: 1) implementation
of teaching modules, 2) teaching and learning process, 3) use of learning materials,
4) use of learning media, and 5) implementation of assessment. The researchers
found that the Merdeka Curriculum in one of the vocational high schools has been
widely implemented. However, the obstacle that arises is the perception change
from teacher-centered to student-centered learning. All approaches taken in the
teaching and learning process of English learning have resulted in a student-
centered approach, which also follows the results of the Pancasila Student Profile.
The integration of the Pancasila Student Profile orientation and the student-centered
approach in English learning is intended to produce a generation that is
independent, able to think critically, creatively, innovatively, pleasant, and able to
communicate and collaborate. In addition, the principle of freedom upheld in this
Merdeka curriculum has encouraged students and teachers to maximize a more
meaningful teaching and learning process (Ferdaus & Novita, 2023).

The next study is by Kharimah et al. (2023). This article aims to explain
the Application of the Merdeka Curriculum for Formal English Learning. The
results showed that implementing the Merdeka Curriculum at the Primary S level
prioritizes project-based learning. The implementation of learning not only focuses
on the world of knowledge but emphasizes mastery of character, literacy, skills, and
technology. Implementing the Merdeka Curriculum in English Language Learning
at the junior high level is by applying the Project Based Learning method, namely
the student-oriented learning. Implementing the Merdeka Curriculum at the high

school level of English Learning is by implementing the curriculum, namely the
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Basic Framework, Target Competencies, Curriculum Structure, Learning Process,
Assessment, Teaching Resources, and Curriculum Tools (Kharimah et al., 2023).

The last previous study is by Sari (2023). The objectives of this research
were to describe the implementation of the Merdeka Curriculum in English teaching
learning and to find the teacher’s problems during the implementation of the
Merdeka Curriculum in English teaching-learning at the seventh grade of SMPIT
Insan Mulia Surakarta in the academic year 2022/2023. The study results show that
the Merdeka Curriculum has been implemented in English teaching-learning. The
teacher makes Alur Tujuan Pembelajaran and Modul Ajar based on the Merdeka
Curriculum, which is adapted to the characteristics of the educational unit. The
teacher has also implemented a learning cycle and conducted an assessment based
on the Merdeka Curriculum. Learning components in objectives, materials,
methods, media and evaluation have been fulfilled in English teaching-learning.
The problem faced by the teacher is the limited time to design differentiated
learning based on students' individual needs, and the teacher cannot maintain
student enthusiasm until the end of the lesson (A. A. Sari, 2023).

Considering these previous studies, the research that revealed the
implementation of the Merdeka Curriculum at Madrasah is rarely conducted.
Unlike Merdeka Curriculum at Sekolah Penggerak, the Merdeka curriculum at the
madrasah should use two regulations, i.e., Regulation of the implementation of the
Merdeka Curriculum by the Ministry of Education and Research No. 56 of 2022
and Guidelines for implementing Merdeka Curriculum in Madrasah “KMA No. 347
of 2022”. Moreover, this research’'s novelty is the focus of the discussion. This

research focused on English lessons about how the school and teachers prepare for
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integrating Merdeka Curriculum in the learning and teaching activities, how they
prepare and implement the Merdeka Curriculum at Madrasah, how they conduct
English teaching and learning activity in the class using the Merdeka Curriculum,
what kind of approaches they use, and how they conduct the assessment. All of
them are focused on its implementation in the Merdeka Curriculum. The final result
refered to the conclusion of the analysis, at which stage Madrasah have successfully
implemented the Merdeka Curriculum especially in English teaching and learning
ar 10" grade.

E. Research Thinking Framework

Regulation of the implementation of the Merdeka
Curriculum by the Ministry of Education and
Research No. 56 of 2022

/\

(Guidelines for Implementing the ) Guidelines for Implementing
Merdeka Curriculum: Merdeka Curriculum in Madrasahs
« Stages of Implementation of "KMA No. 347 of 2022"
the Merdeka Curriculum
« Learning and Assessment 3
- Pancasila Student Profile « Curriculum Structure
Strengthening Project (P5) - Rahmatan lil Alamin Student Profile
\ / Strengthening Project (P4RL)

Implementation of English Language Learning

in the Merdeka Curriculum in Madrasahs

Figure 2.2 Research Thinking Framework



CHAPTER 11

RESEARCH METHODOLOGY

This chapter provides the research method used in this study. It consists
of research approach, research location, research participants, data source, research
instrument, data collecting, data validity test, data analysis, and research procedure.
A. Research Methodology

Research methodology is a scientific process or way to obtain data for
research purposes. In the research entitled "Implementation of English Lesson in
the Merdeka Curriculum at MAN 2 Ponorogo”, researcher need a deep
understanding in order to be able to fully and deeply describe the reality that occurs
in the field based on the results of the researcher's observations. Therefore, a
qualitative approach with a study case theory is the proper method to be applied
during the research to answer the research questions. Simons (2009) proposed a
case study definition based on a critical review by looking for commonalities
between the various case study definitions. He stated that case studies are in-depth
explorations from various perspectives of the complexity and uniqueness of a
particular project, policy, institution, program or system in real life (Starman,
2013).

In addition, the researcher used case study theory because the research
was carried out at a senior high school under the auspices of the Ministry of
Religion (Islamic Senior High School/ Madrasah). So, the form of the planning and
the implementation of English lesson in the Merdeka curriculum at Madrasah are

different from other senior high schools under the auspices of the Ministry of
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Education and Culture. This is because schools under the auspices of the Ministry
of Education and Culture had received intense guidance for approximately one year
before the Merdeka curriculum was launched.
B. Research Location

In this study, the research location was at MAN 2 Ponorogo, addressed
at Soekarno Hatta Street Number 381 Keniten Village, Ponorogo District, Ponorogo
Regency, East Java. This location was chosen because it is one of the Islamic senior
high schools in Ponorogo, which was approved by the Ministry of Religion of the
Republic of Indonesia (Kemenag) to begin implementing the Merdeka curriculum
in stages in 2022. This is based on the Decree of the Directorate General of Islamic
Education Number 3811 of 2022 concerning Madrasas Implementing the Merdeka
Curriculum for the 2022/2023 Academic Year. The decree also stated that the
implementation provisions, namely the Merdeka curriculum, could be implemented
only in 10" grade.
C. Research Participants

In qualitative research, the subjects were selected purposively; that is,
they were selected with specific considerations and objectives. Researchers have
the right to choose by considering anyone who is seen to understand the issues
raised in research (Sugiyono, 2006). The subjects or research informants in this
study were Nasta'in, S.Pd, M.Pd.I; the principal of MAN 2 Ponorogo, Siti Sa’diyah,
S.Pd as staff of curriculum development, and two English lesson teachers out of a
total of four English subject teachers in class X MAN 2 Ponorogo; they are Trina
Purwiyati, S.Pd, and Enny Yuliani, M.Pd. The choice of school principal and one

staff of curriculum development as informants was because, in this study,
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researchers intended to discover the development of changes to the curriculum that
schools implemented. Then, the selection of two English subject teachers was
because one of them, Mrs. Trina Purwiyanti, got the most teaching schedules with
a total of 4 classes in 10" grade, and the other, Mrs. Enny Yuliani only gets 1 class
with her as the homeroom teacher. Therefore, it is hoped that these informants can
assist researcher in answering questions in the research.

D. Data Source

The data in the study are raw materials collected by researcher from the
research locations studied. These materials are in the form of particular matters that
form the basis of the analysis. According to Patton (1980), qualitative data is what
the subject or informant says according to the questions posed by the researcher.
The words put forward by the subjects are the primary source of qualitative data,
both through questions in the form of interviews and in writing through document
analysis. In line with the opinion expressed by Neuman (2000), qualitative data is
in the form of words, including quotations or descriptions of special events
(Ahmadi, 2014). Concerning these definitions, this study's types and data sources
are words, actions, written sources, and documentation.

The first data is words. The words regarding these contexts are what the
informant said during the interview with the researcher (Sugiyono, 2006). In this
study, the words considered as data were the words of the principal and the English
Lesson teacher in 10th grade.

The second data is action. In this study, action is the action of the
observed subjects, namely the actions of the English Lesson teachers in 10th grade

while doing the teaching and learning activities.
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The third data is a written source. The researcher needs two kinds of
written data in this study, primary and secondary. The written data that is not
included in the primary data type in this study is a Decree of the Directorate General
of Islamic Education Number 3811 of 2022 concerning Madrasah Implementing
the Merdeka Curriculum for the 2022/2023 Academic Year and Learning
Obijectives Flow (ATP). Besides, the primary written data is the Learning Module
or the Lesson Plan (RPP) document

The fourth data is the documentation. In this study, researchers used
documentation in the form of photos, videos, and voice recordings to reinforce the
results of observations and interviews.

E. Research Instrument

In qualitative research, if the problem needs to be clarified and specific,
then the research instrument is the researcher himself. However, after the problem
to be studied is clear, the researcher can develop supporting instruments. Supporting
instruments that are developed can be simple instruments that are expected to
complement the data and compare with the data that has been found (Sugiyono,
2006). Researcher developed supporting instruments from interviews, observations,
and documentation that would assist researcher in answering research questions.

The researcher used an interview instrument to obtain data on English
language teaching and learning aspects, and information about curriculum
implementation in madrasah. Meanwhile, the observation instrument helped
researcher obtains data derived from documents, and also the data derived from the

subject's actions.
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F. Data Collection

This study uses data collection techniques in the form of in-depth
interviews, observation, and documentation. These techniques align with Catherine
Marshall and Gretchen B. Rossman (1998) who argue that in qualitative research,
data collection is carried out in natural conditions with primary data sources. Data
collection techniques are mainly carried out through observation, in-depth
interviews, and documentation (Sugiyono, 2006). The research schedule can be

seen in Table 3.1.

Table 3.1 The Research Schedule

No. Activity Date

1. Preliminary research 7", November 2022

5 Submission of research permit to the 14" March 2023
school

3. Conducting interviews 17" March-4™ April 2023

4.  Analyzing Documents 17™ March-4", April 2023

5. Conducting observations 17" March-4™ April 2023

6. Conducting data triangulation 30", March-21°% June 2023

1. Interview

An interview is a conversation between two or more people and takes
place between the interviewee and the interviewer. As expressed by Esterberg
(2002), an interview is a meeting of two people to exchange information and ideas
through question and answer so that meaning can be constructed on a particular
topic. Furthermore, according to Susan Stainback (1988), through interviews,
researchers learn more in-depth about participants in interpreting situations and
phenomena that occur, where this cannot be found through observation (Sugiyono,

2006).
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In this study, the type of interview used by the researcher was an open
interview, which means that in this interview, the informant knows that he is being
interviewed for research purposes. Informants also know the intent and purpose of
the interview. Meanwhile, the interview technique was a semi-structured interview,
which means the question and answer were carried out like a daily conversation
with a few questions arranged by the researcher. Furthermore, the interview
transcript sheet recorded all the raw data obtained. In brief, the list of informants
and data obtained is as follows:

a. Nasta'in, S.Pd, M.Pd.I, as the head of MAN 2 Ponorogo. The interview was
conducted on November 7, 2022, with data obtained about the school profile.

b. Siti Sa'diyah, S.Pd, as madrasah curriculum development staff. The interview
was conducted on June 18, 2023, with the data obtained including KOSP
design, P5 planning and implementation, and reflections on implementing the
Merdeka Curriculum.

c. Trina Purwiyati, S.Pd, as a grade 10 English teacher. The interview was
conducted on March 17, 2023, with the data obtained including ATP design,
lesson planning and assessment, use and development of teaching tools,
application of student-centered learning, the integration of assessment in
learning, TaRL, and forms of teacher collaboration.

d. Enny Yuliani, M.Pd, as a grade 10 English teacher. The interview was
conducted on March 18, 2023, with data obtained including ATP design, lesson
planning and assessment, use and development of teaching tools, application
of student-centered learning, the integration of assessment in learning, TaRL,

and forms of teacher collaboration.
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2. Observation

Through this technique, the researcher conducts passive participatory
observation. According to Spradley (1988), passive participatory observation
means that the researcher comes to the place where the subject is being observed
but is not involved in the activity (Sugiyono, 2006). Well in this case, the researcher
starts the observation with descriptive observation, meaning the researcher has yet
to bring up the problem to be studied, so the researcher conducts a general and
thorough exploration, describing everything seen, heard, and felt. This stage is
carried out through preliminary research.

Furthermore, after the researcher got the first conclusion, the researcher
continued to the focused observation stage. At this stage, the researcher conducts a
taxonomic analysis to find a research focus. Then, the observation continued to the
selected observation stage. At this stage, the researcher described the data in more
detail so that the researcher is expected to be able to find an in-depth understanding.

All observational data are recorded in field notes containing what the
researcher hears, sees, experiences, and thinks in the context of data collection.
Furthermore, all of these data are reflected by researcher, including implementation
of Merdeka Curriculum in Madrasah, which focuses on its implementation in
English language learning in 10th grade in several classes taught by research
informants. The observations were carried out by researchers in Mrs. Trina's
learning activities on March 30", 2023, and Mrs. Enny April 4™, 2023.

3. Documentation
Document or documentation techniques generally collect data from non-

human sources, including documents, sound recordings, and photographs.
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According to Lincoln and Guba (1981), documents can be used in the research
process because this source is always available, is a stable source of information,
can be re-analyzed without changing, is a source of contextually relevant and
fundamental information, and is a legal statement that can be meet accountability
(Fadli, 2021).
G. Data Validity Test
1. Prolonged Involvement

The role of the researcher as a key instrument in qualitative research
makes the participation of the researcher something important. The participation of
researchers is not only carried out in a short time but requires a prolonged
involvement. Prolonged involvement also strengthen the relationship between
researchers and informants so that the information obtained are complete. This
research extended the time for data collection starting from June 10-June 21, 2023.
2. Persistence observation

The persistence of the observation in question is finding the
characteristics and elements in situations that are very relevant to the problems or
issues related to learning activities during the transition period from the 2013
Curriculum to the Merdeka Curriculum. In addition, increasing persistence can also
be done by making continuous observations and reading various references, such
as guidelines for implementing learning and assessment in the Merdeka curriculum,
decrees from the Ministry of Religion, and government laws regarding standards
for implementing learning processes and assessments. In addition to reading
references, researcher can also re-read research results and related documentation

so that researcher’s insights are broader and sharper. In this study, the researcher
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carried out the research diligently by conducting the recording process
independently, recording the data in manuscript form, and analyzing carefully.
3. Triangulation

Data triangulation can be interpreted as checking data through various
sources, techniques, and time to increase qualitative research's theoretical,
methodological, and interpretive strengths. In this research, the techniques used
include triangulation with the source, the method, and the investigator.
a) Triangulation with sources

Triangulation with sources means comparing and checking back the level
of trust in information obtained through various sources (Mekarisce, 2020). The
application of triangulation with sources example in this study is checking the data
validity regarding the implementation of the Merdeka Curriculum, which is carried
out in stages by schools. The researcher compared the data obtained from various
sources, they are the school principal, one curriculum development staff, two
English teachers in 10th grade, and a document in the form of a Decree by the
Directorate General of Islamic Education Number 3811. From these three sources,
the researcher described and categorized which views are the same, which are
different, and which are specific.
b) Triangulation with method

Triangulation with the method in this study is used to test the credibility
of the data by checking data from the same source using different methods
(Mekarisce, 2020). Its application in this research is in the form of data from
interviews on implementing the Merdeka Curriculum in 10th-grade English lessons

checked again using observation and documentation. If the three methods produce
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different data, the researcher conducts further discussions with the relevant data
sources to ensure which data is correct or all three are correct because the processes
are different.
H. Data Analysis

To perform data analysis, researchers must capture, record, interpret, and
present the information obtained. Data analysis must be done immediately to
determine the following data collection. According to Miles and Huberman (1984),
there are three types of activities in data analysis, namely data reduction, data
display, and conclusions (Fadli, 2021).
1. Data reduction

In this step, the researcher summarized, choosed the main things, focused
on the essentials, looked for themes and patterns, and removed unnecessary data
while adjusting to the research focus. Thus, the reduced data provided a clearer
picture and made it easier for researcher to collect further data and look for it when
needed (Sugiyono, 2006).
2. Data Display

After the data reduction, the next step is data display. In this step, the
researcher presented the data following each research focus in descriptions, charts
connecting categories, etc. According to Miles and Huberman (1984), narrative text
is the most frequently used form of data presentation in qualitative research
(Sugiyono, 2006). Well, this study presented the data in the form of narrative text

or description.
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3. Conclusion

The conclusion is the final step in the data analysis stage. The researcher
drew the conclusions and verify data. According to Sugiyono (2006), the expected
conclusions in qualitative research are new findings that have never existed.
Findings can be in the form of a description of an object previously dim or dark so
that the object becomes clear when examined. Findings can be causal or interactive
relationships, hypotheses, or theories (Sugiyono, 2006).

The flow of data analysis according to Miles and Huberman (1984), can

be seen in Figure 3.1.
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Figure 3.1 The Flow of Data Analysis

From this figure, after the researchers collected data from interviews,
observations, and documentation, the researchers sorted out the data according to
the research focus (data reduction). The data has been sorted out, examined with
the appropriate theory, and strengthened by the results of previous research, then
presented in finding and discussion (data display). From the data display,
researchers then formulated research conclusions.

I. Research Procedure
There are three stages of research in this research: preliminary research,

core research, and reporting of research results.
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1. Preliminary Research

In this stage, the researcher carried out preliminary research, which
included preparing a rough research plan, selecting research locations, arranging
research permits, assessing and assessing field conditions, selecting and utilizing
informants, and preparing research equipment. After that, the researcher began to
prepare a research proposal to be submitted to the university to carry out the core
research. This stage was held from November 2022-January 2023.
2. Core Research

At this stage, the researcher enters the field or research location and
collects data. At this stage, the researcher simultaneously analyzed the data that has
been collected.
3. Reporting Research Results

Reporting research results is the last stage for researchers, especially after

conducting core research and data analysis.



CHAPTER IV

FINDINGS AND DISCUSSIONS

A. General Description of the Research Object

This section presented general information about the madrasah, including
the madrasah profile, vision, mission, goals, current curriculum, facilities and
infrastructure, and teacher and student profiles.
1. Profile of MAN 2 Ponorogo

MAN 2 Ponorogo has identity number 20584466 and madrasah statistic
number 1331135020002 with A accreditation as of 2016. The total building area of
MAN 2 Ponorogo is 2,444 m?, with its land area being 9,788 m?. In carrying out its
role, MAN 2 Ponorogo develops the credo of "Ulul Albab™ Madrasah, which means
Strong in Faith and Tagwa (IMTAQ) and Strong in Science and Technology
(IPTEK). MAN 2 Ponorogo is strategically located near the Madiun-Ponorogo main
route, precisely located at Soekarno Hatta Street Number 381, Kertosari, Keniten,
Ponorogo.
2. Vision, Mission, and Goals

To improve the quality of education, MAN 2 Ponorogo formulated
several visions and missions to be achieved, including the aspects of Religious,
Excellent, Cultured, and Integrity.

Religious means fostering religious behavior that strengthens faith and
devotion. Excellent means fostering a creative mentality for madrasa residents and

implementing a culture of high discipline for madrasa residents. Cultured means

44
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fostering an appreciation of regional and national culture and cultural diversity.
Integrity means instilling harmony of speech and action for madrasa residents.

In addition to the Vision and Mission, MAN 2 Ponorogo also formulated
several goals to succeed the Vision and Mission. The goals that have been
formulated also support the four aspects of the vision and mission. The first is in
the religious aspect, including efforts to foster religious behavior that strengthens
faith and devotion, fosters the spirit and habit of sincerity in charity, realizes moral
behavior, and realizes awareness of congregational prayer. In the excellent aspect,
it includes efforts to foster a creative mentality for madrasa residents, implement a
culture of high discipline for madrasa residents, develop a curriculum according to
future needs, implement effective and efficient learning following the demands of
cultural and technological developments, and foster the habit of reading, writing
and producing work.

In the aspect of culture, school goals include fostering an appreciation of
regional and national culture and cultural diversity, implementing a culture of
cooperation for madrassa residents, fostering an independent and responsible
person towards tasks, and fostering a culture of healthy living for community
members. Moreover, finally, in the aspect of integrity, the school's goals include
efforts to instill harmony of speech and actions for madrasah residents and make
the character of integrity the foundation of madrasah residents in providing
services, working, learning, processing, and obtaining results.

3. Curriculum of MAN 2 Ponorogo
In 2023, MAN 2 Ponorogo implemented two types of curriculum,

including the 2013 Curriculum and the Merdeka Curriculum. Based on the results
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of the interview with the principle of MAN 2 Ponorogo on November 2022, The
2013 Curriculum is applied at the 11th and 12th-grade levels with three majors:
Mathematics-Natural Sciences, Social Sciences, and Religion. Meanwhile, the
Merdeka Curriculum is applied to grade 10 without any majors following
government regulations.
Informant 3 interview excerpt:
“For now, we are implementing the Merdeka Curriculum as
recommended by the Ministry of Religious Affairs and the Ministry of
Education and Culture, namely only in 10"-grade. 11" and 12"-grade

continue to wuse the 2013 Curriculum. (Nasta’in, personal
communication, November 7, 2022)”

4. Facilities and Infrastructures

MAN 2 Ponorogo has developed various educational programs as a form
of Madrasah readiness to become a quality Madrasah and become the choice of the
ummah. The existence of PDCI classes (Special Intelligent Learners) or
Accelerated classes and Achievement Development Classes is a concrete
manifestation of realizing quality Madrasah. The facilities provided include
representative and comfortable rooms, air-conditioned rooms equipped with an
audiovisual, library, computer laboratory, multi-media laboratory, physics
laboratory, biology laboratory, chemistry laboratory, electrical laboratory, sewing
laboratory, mosque, gazebo, healthy canteen, basketball court, volleyball court,
tennis court, sports hall, hall, large parking lot, 24-hour hotspot area, learning
garden, School Health Unit (UKS), and music studio.
5. Teachers and Students Profile

Improving the quality of education at MAN 2 Ponorogo is supported by

the number of teaching staff totaling 82 people, with details of 32 teachers with
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magister education and four teachers still pursuing magister education, with 25 non-
educational staff. Meanwhile, the total number of students is 1.151 students. In
MAN 2 Ponorogo, there is excellent cooperation between students, teaching staff,
non-educational staff, and committees with their respective roles to continue
improving the quality of education at MAN 2 Ponorogo.
B. Findings

This section presented research results based on in-depth interviews,
observations, and documentation that researchers have conducted with informants
when conducting research on the implementation of English subjects in the
Merdeka curriculum at MAN 2 Ponorogo.
1. Planning Aspects

This section presented the field findings on the planning aspect of the
implementation of the Merdeka Curriculum at MAN 2 Ponorogo, which includes
aspects of designing the Education Unit Operational Curriculum (KOSP), designing
the Learning Objective Flow (ATP), learning and assessment planning, usage and
development of teaching tools, and the planning of Pancasila Student Profile

Strengthening Project (P5).

a. Designing The Education Unit Operational Curriculum (KOSP)

The KOSP document is one of the crucial documents that must be owned
by the education unit implementing the Merdeka Curriculum. Based on the results
of interviews with one of the MAN 2 Ponorogo curriculum development staff, Mrs.
Siti Sa'diyah, who is also Informant 2, there were several efforts made by the
madrasah in preparing the KOSP document. The madrasah's first step was to carry

out the Merdeka Curriculum review after being officially appointed as one of the
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madrasah implementing the Merdeka Curriculum. In the next step, the madrasah
participated in the socialization of the implementation of the Merdeka Curriculum
organized by the Regional Office of the Ministry of Religion of East Java Province
online, then held a workshop with a discussion in the form of technical instructions
for implementing the Merdeka Curriculum by inviting National Instructor speakers.
As a follow-up to the workshop, the deputy head of the curriculum section and the
curriculum development team at MAN 2 Ponorogo worked to compile the KOSP
document.

In addition to describing the process and efforts of the madrasah in
preparing the KOSP document, Informant 2 also mentioned several parties involved
in the KOSP preparation process.

Informant 2 interview excerpt:

“Those involved during the preparation are more or less the madrasah

head, deputy head of curriculum, curriculum development team,

madrasah committee, and madrasah supervisor (S. Sa'diyah, personal
communication, June 18, 2023).”

b. Designing The Learning Objective Flow (ATP)

Understanding the Learning Outcomes (CP) listed in government
regulations is the first step that teachers must master before starting the lesson.
Based on the results of interviews with Mrs. Enny Yuliani, an English subject
teacher of 10th grade and Informant 4, understanding CP is an important thing that
teachers must master because it affects the next stage.

Informant 4 interview excerpt:

"...we as teachers are given the freedom to choose the materials listed in

the CP, so automatically the teacher determines for him/herself what the

goal is, and also the learning flow. Which material comes first, etc... (E.
Yuliani, personal communication, March 18, 2023)."
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This statement shows that teachers’ understanding of Learning Outcomes
(CP) is crucial to formulating learning objectives, learning flow, and what material
should be prioritized in learning.

On another occasion, Mrs. Trina Purwiyati, an English teacher of 10th
grade and Informant 3, explained the stages of formulating the Learning Objective
Flow (ATP) used to the researcher. In this explanation, the informant pointed out
that she understood the Learning Outcomes (CP) quite well, as seen by how she
delivered them.

The second step is formulating learning objectives. One of ways to
formulate learning objective by analyzing the competencies and scope of material
in CP. Based on the interview results with Mrs. Enny Yuliani, she uses this
alternative way to formulate the learning objectives that she will apply.

Informant 4 interview excerpt:

"...we as teachers are given the freedom to choose the materials listed in

the CP, so automatically the teacher determines for him/herself what the

goal is, and also the learning flow. Which material comes first, etc... (E.
Yuliani, personal communication, March 18, 2023)."

Mrs. Enny Yuliani mentioned that teachers should determine the learning
objectives they use themselves. Teachers are also free to determine and choose
which material to prioritize. This statement reinforces that in preparing learning
objectives, Mrs. Enny Yuliani first analyzes the scope of material and competencies
contained in the CP.

For the next step, regarding the ATP preparation, based on the results of
interviews and documentation, the two informants were different regarding
preparing the ATP. The Informant 3 understands that the ATP used are all the same,

so teachers do not need to compile their own ATP to be used, so they only need to



50

use the examples provided by the government. In the interview process, Informant
3 emphasized:
Informant 3 interview excerpt:

“The ATP is the same, I don't make it myself (T. Purwiyati, personal
communication, March 17, 2023).”

This statement was supported by the results of the documentation conducted by the
researcher. Informant 3 showed the ATP document she used in the form of an ATP

example provided by the government.

TUJUAN PEMBELAJARAN
HO ALOKAS!

ACUAN KEBAHASAAN

Ly WAKTU
e A MENYIMAK dan BERBICARA
10,41 Mmgapnka;ika‘ den menyimpulkan makna secara kontekstuzl fungsi sosial,

struktur teks, dan ursur kebahasaan serta merancang teks intersksi transaksional [ 87

Esan yan; gnelb atkan ungkanan kebutuhan, perasaan, dan sikap (needs,
and mnm} secara kritis, kreatif dan santun terkait topik
BBl cergan tingkat kelancaran dan ketepatan yang optimal.

(Perhatikan irtanasi, nada, ke:epatan ujaran, volume suars, penekanen untuk
||||| uhi makna, penggu ce,
siasi dan pemer t:l\a pe-'t uturan

10 A Mengaplikasikan dan menyimp ulkan makna secara monclzsl al fungsi sosial,
s, b ks

qpinlnn luu mmwdan‘mmym.w(
kred n santun terkalt topk dengan tingkat

kel Ian.a ean dan mepa:ar yang optimal.

am
* Academic & Social Activites
*  Life styles & Current affairs.
* Human, Flara & Fauna

*  Personal Histary

«  Bicgraphy

(Permatikan intonas, volume suara, penekanan untuk
memengaruhi makna, penggunazn thinking verbs serta strategi inisiasi den

nada, kecepatan ujaran,

pernertabanan pertuturan)

dan menyimpulkan makna secara kontekstual fungs sosial,
, dan unsur kmnl\a aan ks lisaen atau tuils berbertuk (B0 AN pUE

wreatif dan santun terkait topik RENIGUPANITSIEE] cengan tingkat

2 kritis,
kelancaran dan kewepa\.ar yang optimal.

ara kontekstual fungsi sasial, struktur

erbentuk_maratif fikei dan non ficsi

«  Indenesia history
+  World history

2. FUNGSI

+  Asking & giving opinica
«  Expressing agreement and disagreement

ELWY/FASE EF/INGGRIS 2021 -

Figure 4.1 The First Page of the ATP Used by Informant 3

Meanwhile, from the interview with Informant 4,

it is known that he

formulated her own ATP to be used in learning. Informant 4 emphasized:

Informant 4 interview excerpt:

"I made my own ATP, without adapting it (E. Yuliani,

communication, March 17, 2023)."

personal

The statement was also corroborated by the documentation by the researcher.

Informant 4 showed the ATP document that she compiled herself.
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Figure 4.2 The First Page of the ATP Compiled by Informant 4

c. Learning and Assessment Planning

In the learning and assessment planning, Informant 3 and 4, who are
10th-grade English teachers, agreed that the teaching module must be compiled by
themselves. According to both of them, the preparation of individual teaching
modules aims to make the learning process adaptable to the conditions and needs
of students.

Informant 3 interview excerpt:

"l made the module by adapting the examples provided by the
government. If I only use the module provided, it will not suit my class
(T. Purwiyati, personal communication, March 17, 2023).”

Informant 4 interview excerpt:

"l made my own teaching module without adapting it (E. Yuliani,
personal communication, March 18, 2023)."

"...adjusting to the needs of the students in my class. Their conditions are
different from the conditions of students in other classes, so | have to
make my own (E. Yuliani, personal communication, March 18, 2023).”

Besides the interview stage, documentation was also carried out to

reconfirm the validity of each informant's statement. According to the results of

documentation on the teaching modules used by informants, it is known that each
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teaching module made has met the minimum standards of the main components that
must be contained in a teaching module. There are five main components that must
be included in the teaching module. The first component is learning objectives. In
the teaching module that be observed by the researcher, Informant 4 focused on the

analytical exposition materials, as can be seen on Figure 2.
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Figure 4.3 Learning Objectives Contained in Informant 4's Teaching Module
The second component is learning steps or activities. Informant 4

mentioned learning activities for several meetings in one teaching module, as can

be seen on Figure 2.
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Figure 4.4 Learning Activities Included in Informant 4's Teaching Module
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The third component is assessment plan for early learning. In the
Informant 4’s teaching module, she provided the sparking question as the early

learning assessment. It consisted of five questions as can be seen on Figure 2.
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Figure 4.5 The Questions for Early Learning Assessments in Informant 4’s
Teaching Module

The fourth component is assessment plan at the end of the lesson along

with the instruments, as be seen on Figure 2.
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Figure 4.6 Assessment Plan at The End of The Lesson in Informant 4°s
Teaching Module

And the last component is learning media used during the lesson, as can
be seen on Figure 2.
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Figure 4.7 Media Used in Learning in Informant 4’s Teaching Module
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In designing learning and assessment, English teachers also explained
that one of the main orientations in planning learning and assessment is that teachers
must know what skills will be the targets and objectives of the learning itself. As
Informant 3 said, she explained that as much as possible, the learning carried out in
her class leads to the mastery of certain skills.

Informant 3 interview excerpt:

“In each material, | try to train and develop the 4 skills in English.

Starting from reading, then moving on to writing, then to speaking. For

listening I am still limited to relying on myself, so | haven't gotten to using

certain audio from native speakers (T. Purwiyati, personal
communication, March 17, 2023).”

d. Usage and Development of Teaching Tools
In addition to the KOSP, teaching tools are essential documents that
teachers must own and develop. Based on the results of interviews with Informants
3 and 4, English teachers choose teaching materials from textbooks, teaching
modules, and other teaching materials in the form of online sources. The selection
of teaching materials is adjusted to the learning objectives achieved in class.
Informant 3 interview excerpts:
“For the reading skill, I usually give the text on the slide, then I give an
example of how to read it first, then | ask the students to repeat it
together. This kind of practice also trains speaking. Because in my
opinion, if you want your child to be proficient in speaking, then train

them first with light things like this. It will slowly build their confidence
(T. Purwiyati, personal communication, March 17, 2023)."

"Most of the time I use ppt slides, but sometimes | can also use flashcards,
pictures, just to adjust the material and needs (T. Purwiyati, personal
communication, March 17, 2023)."

From this information, Informant 3 more often used ppt slides for learning that

focuses on reading skills that also train the students’ speaking skills slowly.
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In addition, Informant 4 also mentioned that in addition to using
textbooks, teaching modules, and online resources, she also uses learning resources
in the school environment while still adjusting to the needs of students.

Informant 4 interview excerpt:

"l also occasionally carry out learning outside the classroom. Usually,

the activity is in the form of observing the environment. Well, this

material relates to an object or location description. So | ask the students
to make a list of vocabulary individually by adjusting what objects their

group agrees to observe, then later in groups, they make the text together.
(E. Yuliani, personal communication, March 18, 2023)."

From this explanation, learning outside the classroom by Informant 4 is usually
related to descriptive text material. The activity was explained to increase students'
enthusiasm for learning.
e. The Planning of Pancasila Student Profile Strengthening Project (P5)

The regulation of implementing the Merdeka Curriculum in academic
units is closely related to the Pancasila Student Profile Strengthening Project, or
what is familiarly called P5. In preparing to implement this P5, the madrasah must
make various efforts. Based on the results of interviews with Informant 2 regarding
developing the P5 module in madrasas, Informant 2 explained that madrasas first
organized a P5 implementation facilitation team. The team that has been formed is
then distributed with their respective tasks and continues with the preparation
process of compiling P5 modules and journals.

Informant 2 interview excerpt:

"Madrasah started by organizing a team of facilitators to implement P5.

This team was then given their job descriptions. Then the preparation

process was carried out to compile the P5 module and journal by first

choosing the theme that would be implemented in Phase E in grade 10."
(S. Sa’diyah, personal communication, June 18, 2023).”
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2. Implementation Aspects

This section presented the field findings on the implementation aspect of
the implementation of the Merdeka Curriculum at MAN 2 Ponorogo, which
includes the implementation of Pancasila Student Profile Strengthening Project
(P5), the implementation of student-centered learning, the integration of assessment
in learning, the implementation of teaching at the right level, the collaboration
between teachers for curriculum and learning purposes, the collaboration with
parents/ students families in learning, the collaboration with community/ industry,
and reflection, evaluation, and quality improvement of curriculum implementation.
a. The Implementation of Pancasila Student Profile Strengthening Project

(P5)

The government has also issued guidelines for implementing P5 in
education units. Based on the results of interviews with Informant 2, who is a
member of the curriculum development team, there are several things that
researchers can get, including the number of themes in the project implemented,
project orientation, and the role of teachers in the project. Three themes are
implemented in implementing P5: sustainable living, Unity in Diversity (Bhineka
Tunggal Ika), and building the soul and body.

In addition, Informant 2 also explained the orientation of the
implemented project, the teacher's role in implementing P5, and the time allocation.

Informant 2 interview excerpt:

“The Project-oriented comprehensive approach that guides learners to

work individually or in groups and relates to real-world topics, with the

three themes chosen, will shape the character dimension of the Pancasila
learner profile. (S. Sa diyah, personal communication, June 18, 2023). *

“Teachers play an essential role in implementing P5 because the
Institute issues a letter of assignment for the facilitator team that



57

accompanies P5 activities consisting of 2 facilitators in each class, and
P5 activities are plotted on Fridays during the 3rd to 6th lesson hours.
The activity is from 08.05 to 11.00 every week. (S. Sa diyah, personal
communication, June 18, 2023).*

From this explanation, Informant 2 also informed some parties involved
in the project: teachers, homeroom teachers, students, parents, madrasah
committees, education practitioners, and the community. She also explained the
time of implementation of project activities, which is held every Friday during the
third to sixth lesson hours every week.

b. Implementation of Student-Centered Learning

Based on the interviews with the informants, the researcher found
differences in the models of English learning activities applied in each of the classes
they teach.

Informant 3 interview excerpt:

"For the reading, | usually give the text on the slide, then | give an

example of how to read it first, then I ask the students to follow along. |

go around the class to see who has not followed the reading, once I find
them, | reprimand them and ask them to repeat it again with a louder

voice. This kind of practice can also train their speaking ability (T.
Purwiyati, personal communication, March 17, 2023)."

Informant 3's statement shows that her learning activities usually start by
giving students a text displayed on the projector and guiding them to read it aloud
with good and correct reading. The activity is carried out with the teacher still
watching each student carefully. According to her, learning activities in this way
automatically trains students’ speaking skills as well.

Then, data collection continued with the observation process of teacher
learning and teaching activities in the classroom on Thursday, March 30, 2023,

from 07.30 to 08.50 Western Indonesian Time. During the observation, the teacher
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conducted a lesson with speaking material in class 10-D. The development of
speaking skills was combined with spelling bee exercises by students.

Coinciding with the first lesson time, the teacher instructs the students to
pray first before greeting the students. After praying, the teacher greeted the
students and started the lesson. The teacher greets the students, asks how they are,
and then reads the class attendance.

In the previous meeting, the teacher distributed a paper containing a list
of the vocabulary used to practice the spelling bee. After reading the attendance,
the teacher called three students with better skills in English to come forward to the
teacher. They were asked to spell some English vocabulary words according to the

list.

Figure 4.8 Teacher Calls Three Students to Practice for Spelling Bee

After the three students with better skills finished practicing the spelling
bee with the teacher, they were asked to tutor their peers. The teacher divides all
students into three groups, and then each advanced student is responsible as a peer
tutor to the group that has been divided.

Students who have finished practicing spelling with their friends' tutors

are invited to come forward to meet the teacher to be trained in speaking skills using
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flash cards. The teacher has prepared some flashcards containing vocabulary,

pictures, and questions that can be applied to train students' speaking skills.
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Figure 4.9 Flashcard as Learning Media
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Watching Movies, Listening to Music,
Playing Sports, Surfing the Internet

Hobbies

1. Which hobbies on the card are good
for a rainy day? Which are good fora
sunny day?

2. Which two hobbies are the most
similar? Why?

3. What is your favorite hobby? Why?

4. What do you usually read? Tell me
about it.

5. What sports do you play? What
sports do you watch? Why?

6. Imagine you have a day off from
school. What activities would you do
for fun? Why do you enjoy them?

Along a
City street

...........................

1. sidewalks

2. signs

3. street lights
4. trees

5. parking spaces
6. trash cans

++

Things that
you play

1. musical
instruments
sports
video games
board games
card games
songs

A S

At this stage, the teacher gives clues or descriptions about the vocabulary

listed on the flashcards if students need help guessing or mentioning the vocabulary

in English.

Figure 4.10 Students Take Turn Facing the Teacher to Practice Speaking
Using Flashcards in Turn

Students who have practiced spelling and speaking using flashcards are

given one flashcard to practice with their friends in pairs. While students are

practicing in pairs, the teacher supervises and gives directions by going around the

class.
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Figure 4.11 The Teacher Goes Around the Class to Monitor and Give Advice

After the practice was completed, two students from the class who were
sent to be the school delegation to participate in the speech competition were asked
to come forward and practice the results of their training. Afterward, the teacher
motivated the students to continue developing their interests, talents, and potential.
At around 08.45, the teacher ended the class with a greeting.

Interviews and observations were also conducted with Informant 4.
Based on the results of the interview on Saturday, March 18, 2023, related to
learning activities carried out by teachers, Informant 4 explained several activities
that she usually applies in the classroom.

Informant 4 interview excerpts:

"...for example, the first 1/3 of the hour is used for students to learn
independently, the next 1/3 is continued with questions and answers with
the teacher, then the last is discussion and assignments. In the self-study
stage, | usually ask the students in groups to look for material or a brief
explanation of the theme of the material | provide. They can search
through the internet using their cellphones. Then the results are written
down for discussion and questions and answers with the teacher (E.
Yuliani, personal communication, March 18, 2023)."

"...] often prioritize writing skills. For reading and speaking skills, only
occasionally. | train reading and speaking at the same time during the
assignment. So for example, | give an assignment in the form of a
procedure text, then after creating the text, | ask them to practice the
procedure. Just simple things to train their reading and speaking skills
(E. Yuliani, personal communication, March 18, 2023)."
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"Besides these methods, | also sometimes carry out learning outside the
classroom. Usually, the activity is in observing the environment, well this
material is related to the description of an object or location. So I ask the
students to make a list of vocabulary individually by adjusting what
objects their group agrees to observe, then later in groups, they write the
text together (E. Yuliani, personal communication, March 18, 2023)."

Informant 4's statement shows that she usually applies several classroom
learning activities, adjusting to the studied material or skill focus. Then, data
collection continued with observing learning and teaching activities in the
classroom. The observation was conducted on Tuesday, April 4, 2023, from 07.30
to 08.50 Western Indonesian Time. At the time of observation, the teacher carried
out learning with reading skills material in class 10-K. The material used was a
report text entitled "Cats."

After entering the class, the teacher greeted the students and asked them
to continue the prayer by reading the Qur'an. After the students finished, the teacher
greeted the students and read the class attendance. The teaching and learning
activities began with the teacher telling the students about the material they would
learn, followed by the teacher asking the students sparking questions such as “what
is report text?”, “what do you know about report text?”, “what does the report text
discuss?” and so on. After that, the teacher explained the general meaning of the
text type. The teacher then distributes a paper containing an English report text with
an animal theme to every two students, and then the teacher asks students in pairs
to practice reading the text aloud in turn with their classmates. This activity lasts

about ten minutes.
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Cats

Do you ever touch a cat?
Do you have a cat at home?

A catis one c_n‘ the mammal animal which is liked a lion. It is called small lion Although they have a similarity but they are different
much. A cat is categorized as a tame animal, is a carnivore which consumes meat, fiesh or fish. We can see it everywhere such
as at home, at road, at the cat conservation and other.

This mammal, has four legs for making it easy to run so don't be shocked if you see the fast cat takes your meal in the dining
table. It can run as fast as a dog. It has paws to protect itself from the enemy, climbing the tree and danger. It has sharp teeth
which is useful to cut the meal, eat something and bring something. The beautiful and smooth feather is for protecting form the
unpredicted situation and keeps the important body part. Every cat has different feather color, such as cream, black, white, or
black-white and other.

It is a tame pet so everybody take care of it at home, to protect from the mouse too. But we have to be careful when we are with
it. There are many diseases from the cat, guys.. for example influenza, cough, respiratory error who can be caused by the cat
feather. If you have a cat at home and you love it so much, please wash your hand before touching your meal and face, sweep
the floor after it sleeps and also takes a bath it once a day.

Figure 4.12 Report Text Used During Learning

After the students finish reading, the teacher chooses a random student
to read the text aloud. Each student who is chosen gets to read one paragraph. After
this activity, the teacher invites students to interpret the text sentence by sentence
together. The teacher asks the students if anything needs to be clarified or sentences
they need help understanding.

Next, the teacher explains the generic structure of the report text and
invites students to discuss and determine the main idea of each paragraph. After
that, the teacher asks students to mention the characteristics and purpose of the text
type according to what the teacher has just explained. The material is finished, and
the teacher invites students to review the material they have just learned. Once the
lesson ends, the teacher closes the learning session by leading the students to read
Hamdalah together. The teacher then greeted the students and left the class.

c. Integration of Assessment in Learning

To find out what types of assessments are applied by teachers in learning,
the researcher conducted interviews and also observations on the implementation
of learning by teachers in the classroom. Based on the results of the interview with

Informant 3 regarding what kind of assessment she applies in the classroom,



63

Informant 3 explained that, at the beginning of the lesson, she conducted the
diagnostic assessment to evaluate and map students' abilities. This mapping is used
to facilitate teachers in determining the appropriate treatment for students.
Informant 3 interview excerpt:
"Diagnostic assessment is used to facilitate teachers in determining the

treatment for students (T. Purwiyati, personal communication, June 18,
2023)."

Moreover, generally, she also conducted formative assessment through observation
to evaluate the learning process.
Informant 3 interview excerpts:
"l apply assessment in the form of my own observation of the students'
learning process as an evaluation of further learning. In addition to
observations, of course, assignments too, can be in the form of writing or

speaking practices (T. Purwiyati, personal communication, March 17,
2023)."

"l also give assignments to the students in the form of Quzziz several
times. But it is rarely, only in certain materials (T. Purwiyati, personal
communication, March 17, 2023)."

Then, based on the results of observations on Thursday, March 30, 2023,
while carrying out learning activities, the teacher also carried out formative
assessments in the form of oral formative tests. In this case, the teacher directly
asked students to practice speaking with the teacher with the help of flashcards.

The researcher also interviewed Informant 4. Based on the interview
results, Informant 4 explained that she usually applies formative assessment
through group assignments.

Informant 4 interview excerpt:

"..I ‘usually give group assignments (E. Yuliani, personal
communication, March 18, 2023)."

"...usually writing texts, for example descriptive texts, | will ask students
to observe or determine one object to observe, then each student in the
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group collects as much vocabulary as possible to make the text together.
Later, after the task, | give individual homework. Sometimes they
produce products, sometimes using Quizziz (E. Yuliani, personal
communication, March 18, 2023)."

This statement shows that Informant 4 usually provides formative assessments,
which include group observation and writing.

Then, based on the results of observations carried out on Tuesday, April
4, 2023, while carrying out learning activities, the teacher also asked simple
questions to students several times so that discussions were formed between
teachers and students.

Observation excerpt:

» Teacher: "What type of text structure does the first paragraph belong
to?"»

» Teacher: "From this text, what is the purpose of the text?" »
d. Implementation of Teaching at the Right Level (TaRL)

Based on the results of the interview with Informant 3, she teaches all
students in her class using the same materials and the same methods. For the small
number of students who have yet to achieve the targeted learning objectives,
Informant 3 assists them after class by asking them to come to see her in the office.

Informant 3 interview excerpt:

"During this learning process, | position myself as a mentor who

supervises and allows them to consult about the difficulties they

experience. So | guide them one by one. For students who are still
lacking, I usually ask them to meet me again in the office after class hours

so that their learning achievements are the same as their other friends.
(T. Purwiyati, personal communication, March 17, 2023).”

In striving to learn according to their level by giving more attention to
students who still need to be ready, Informant 3 also provides more enrichment and

diverse challenges to students that she considers already at the advanced stage. The
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form of challenge is like being a peer tutor or being proposed to participate in
various competitions outside the school.

Based on the observation on Thursday, March 30, 2023, Informant 3
asked three students who were considered to have higher learning achievements to
tutor their friends. They practiced spelling English vocabulary in groups, each

tutored by one student at the advanced stage.

Figure 4.13 Spelling Practice by All Students in Group

Observations were also made on the lesson conducted by Informant 4 on
Tuesday, April 4, 2023, in class 10-K. The lesson carried out was about the
linguistic structure of the report text. The lesson was carried out with the English
teacher explaining the general meaning of the report text, asking students to read
aloud, then continued with the English teacher explaining the general structure of
the text by occasionally inviting students to discuss. At the end of the lesson, the
English teacher also invited students to review the material they had learned.
e. Collaboration between Teachers for Curriculum and Learning Purposes

Based on the interview results, when preparing the teaching module,
Informant 3 stated that she occasionally held discussions with other teachers to

share their knowledge.
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Informant 3 interview excerpt:
"In the process, | did sharing with other teachers. We just take the

knowledge, the rest still goes back to the needs of my own class (T.
Purwiyati, personal communication, March 17, 2023)."

Meanwhile, based on the results of interviews with Informant 4, she
explained that in the madrasah there is an internal MGMP forum. This forum serves
to share information among English teachers about lesson planning and
implementation. Nevertheless, she emphasized that in preparing teaching modules,
she compiled them independently by referring to the instructions in the guidelines
provided by the government.

Informant 4 interview excerpt:

"In this madrasah, there is an internal MGMP which is usually used to

share information about learning. But even so, | designed my own by

referring to the guidelines and adjusting the needs of the students in my
class (E. Yuliani, personal communication, March 18, 2023)."

f. Collaboration with Parents/ Families in Learning

Collaboration between teachers and parents in learning is carried out after
the implementation of the project, at the end of even semester. Based on Informant
3 explanation, the homeroom teacher coordinates with parents through the
Whatsapp group after the project ends. Information about student development and
obstacles experienced by students is obtained by homeroom teachers from each
subject teacher.

Informant 3 interview excerpt:

"Usually the homeroom teacher gets the information from the subject

teacher, then it is conveyed and coordinated to the parents through the

Whatsapp group (T. Purwiyati, personal communication, June 18,
2023)."
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g. Collaboration with Community/ Industry

The Merdeka curriculum encourages education units to collaborate with
various parties to support learning. Based on the results of interviews with one of
the madrasah curriculum development staff as well as Informant 2 regarding which
parties are involved in learning, especially co-curricular learning or P5, she
mentioned that the madrasah collaborates with parents, educational practitioners,
and the community.

Informan 2 interview excerpt:

“Several parties are involved in the project: teachers, homeroom

teachers, students themselves, parents, the madrasah committee,

education practitioners, and the community. (S. Sa’diyah, personal
communication, June 18, 2023).“

h. Reflection, Evaluation, and Quality Improvement of Curriculum
Implementation

MAN 2 Ponorogo has reflected on the end of the even semester of the
2022-2023 academic year on the implementation of the Merdeka Curriculum. This
reflection found obstacles in the curriculum implementation process, especially in
the diagnostic assessment. Solutions to these obstacles are sought through sharing
with teachers and bringing in National Instructor resource persons from the
Ministry of Education and Culture. This description was conveyed by Informant 2.

Informant 2 interview excerpt:

“We organized a workshop by conveying in National Instructors related

to the implementation of Merdeka Curriculum Technical Guidelines (S.
Sa’diyah, personal communication, June 18, 2023).”

C. Final Findings
Based on the research findings and discussion, the final findings of this

study are as follows:
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The planning process stage of implementing the Merdeka Curriculum at MAN
2 Ponorogo is as follows:

Designing the KOSP at MAN 2 Ponorogo is at the developing stage because
even though it has designed the KOSP independently, in designing the
document, it has yet to involve various stakeholders following the Ministry of
Education and Culture's recommendations.

Designing ATP in grade 10 English lessons by Informant 3 and 4 at MAN 2
Ponorogo are at various stages. Each informant reaches a different stage, the
developing and advanced stages. In designing ATP, each informant has
different principles. However, the decisions and actions taken remain following
applicable regulations.

Learning and Assessment planning in grade 10 English lessons by Informant 3
and 4 at MAN 2 Ponorogo are at the advanced stage. Both informants develop
lesson plans and assessments independently based on student needs.

Usage and development of teaching tools in grade 10 English lessons by
Informant 3 and 4 at MAN 2 Ponorogo are at the developing stage. Apart from
using teaching materials sourced from textbooks and modules, both informants
utilize online sources and the surrounding environment as additional teaching
materials.

P5 planning at MAN 2 Ponorogo is at the advanced stage. Madrasah and the
facilitator team develop project ideas and modules according to the local
context, student needs, and student interests.

The implementation stage of English learning and teaching in the Merdeka

Curriculum at MAN 2 Ponorogo
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a. The implementation of P5 at MAN 2 Ponorogo is at the ready stage. Madrasah
implement projects with the amount following the regulation, 3-4 themes in
Phase E. The teacher acts as a facilitator, and the projects developed are
oriented toward understanding the theme concept. Madrasah also integrate P5
with P4RL following the Ministry of Religious Affairs regulations.

b. Implementing student-centered learning in grade 10 English lessons by
Informant 3 and 4 at MAN 2 Ponorogo are at a varied stage, the beginning stage
and the ready stage. Both English teachers use varied learning methods that
follow learning objectives and students' needs. Informant 3 is skilled as a
facilitator by providing more opportunities for students to learn independently
and be responsible for their learning process. However, Informant 4 is still
biased in implementing this method.

c. Integration of assessment in learning in grade 10 English lessons by Informant
3 and 4 at MAN 2 Ponorogo are at the developing and advanced stage. English
teachers use the results of diagnostic assessments to design differentiated
learning according to students' achievements and can make learning
adjustments throughout the learning process. Informant 3 applied the
diagnostic assessment result well; however, Informant 4 still needs some
adjustments.

d. The implementation of TaRL in grade 10 English lessons by Informant 3 and
4 at MAN 2 Ponorogo are at the beginning and advanced stage. Informant 3
divides students in the class into two groups based on their learning outcomes.

The teacher also guides students who need more practice and provides
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additional enrichment for proficient students. However, Informant 4 still needs
to implement differentiated learning treatments in her class.

e. Collaboration between teachers for curriculum and learning purposes at MAN
2 Ponorogo is at the developing stage. English teachers discuss with other
English teachers to share understanding and information about lesson planning
and implementation through the internal MGMP forum. Teachers are also
actively involved in the implementation of the P5 project.

f. Collaboration with students' families in learning at MAN 2 Ponorogo is at the
developing stage. Homeroom teachers coordinate with other subject teachers
to discuss students' progress and obstacles to be conveyed to parents or
students' families through WhatsApp groups.

g. MAN 2 Ponorogo's collaboration with the community/industry is at the ready
stage. MAN 2 Ponorogo involves the community in the implementation of P5.

h. Reflection, evaluation, and quality improvement of curriculum implementation
at MAN 2 is at the developing stage. Madrasah conduct reflection and
evaluation with some teachers, and still need to be data-based. Some teachers

use the results to adjust lesson planning.

D. Discussions

This section presented data discussion on the planning and
implementation process of the Merdeka Curriculum at MAN 2 Ponorogo, especially
in English language learning in class 10.
1. Planning Aspects

This section presented the discussion about the findings that have been

presented. It includes the implementation aspect of the planning of the Merdeka
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Curriculum at MAN 2 Ponorogo, consisting aspects of designing the Education
Unit Operational Curriculum (KOSP), designing the Learning Objective Flow
(ATP), learning and assessment planning, usage and development of teaching tools,

and the planning of Pancasila Student Profile Strengthening Project (P5).

a. Designing The Education Unit Operational Curriculum (KOSP)

Based on the data above, it can be seen that the preparation of the KOSP
document at MAN 2 Ponorogo was carried out by the deputy head of the curriculum
section and the curriculum development team. The other parties involved are the
madrasah head, madrasah committee, and supervisor. Based on the parties involved
in the preparation of the document, the madrasah, in this aspect, is included in the
developing stage category (BSKAP Kemendikbudristek, 2022d).

The KOSP document is a document that contains the entire plan of the
learning process organized in the school and also as a guideline for the
implementation of learning in schools (Merliza, 2022). In developing the KOSP,
several principles must be adhered to by education units. These principles include
student-centered, contextual, essential, accountable, and involving various
stakeholders. The stakeholders include the school committee, parents,
organizations, and various centers (BSKAP Kemendikbudristek, 2022b). If these
stakeholders are not all involved, the school has yet to reach the advanced stage,
even though it has successfully developed a contextualized KOSP independently
(BSKAP Kemendikbudristek, 2022d).

b. Designing The Learning Objective Flow (ATP)
Based on the data above, it was found that the two English teachers had

differences in designing the ATP. Informant 3 designs ATP by making adjustments
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to the ATP provided by the Ministry of Education and Culture by adjusting to
student needs. From this data, regarding The Stages of Implementing the Merdeka
Curriculum by the Ministry of Education and Culture, Informant 3 is at the
developing stage in designing ATP (BSKAP Kemendikbudristek, 2022d).

In addition, Informant 4 designed the ATP by developing the ATP
independently by referring to the Learning Outcomes according to the phase.
Informant 4 explained that preparing the ATP begins with understanding the
Learning Outcomes and formulating learning objectives. After these two steps are
completed, then the English teacher compiles the ATP from the learning objectives
that have been compiled. Based on this data, regarding The Stages of Implementing
the Merdeka Curriculum by the Ministry of Education and Culture, Informant 4 is
at the advanced stage in the aspect of designing the ATP (BSKAP
Kemendikbudristek, 2022d)

Moreover, Informant 4 also explained that in the second stage of ATP
design, namely formulating learning objectives, informant 4 formulated it by
analyzing the competencies and scope of material in the learning outcomes. This
action follows the direction of the Ministry of Education and Culture in the
Guidelines for Implementing Learning and Assessment. In the guide, the
government explains three alternative ways teachers can apply to formulate
learning objectives. The first alternative, teachers can directly formulate based on
CP. The second alternative, teachers can formulate learning objectives by analyzing
the competencies and scope of material in CP. Furthermore, the third alternative,

teachers can formulate learning objectives across CP elements. In conclusion,
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Informant 4 formulated the learning objectives following the second alternative
(BSKAP Kemendikbudristek, 2022a).

From the findings of the two informants above, the importance of
teachers' ability to design the Merdeka Curriculum in the aspect of designing ATP
is a necessity (Putri et al., 2022). Because in the context of the Merdeka Curriculum,
the government allows teachers to design ATP according to students' abilities so
that no students experience learning loss (Jojor & Sihotang, 2022). The concept of
the Merdeka Curriculum, which prioritizes the formation of independence in
thinking, requires teachers to develop innovative learning concepts for students
because teachers are the main milestone in supporting success in education (Manalu
etal., 2022).

c. Learning and Assessment Planning

Based on the data above, both English teachers have conducted lesson
planning and assessment by developing teaching modules independently based on
students' needs. This data shows that both English teachers are at the advanced stage
in the aspect of lesson planning and assessment (BSKAP Kemendikbudristek,
2022d).

In addition, both informants also stated that they chose to develop the
module independently to suit their students' needs. As stated in a study by Maulida
(2022), teaching modules significantly support teachers in designing learning.
Therefore, ideally, teachers need to compile teaching modules optimally (Maulida,
2022). This statement is emphasized in research by Setiawan (2022), which
explains that teachers need to know and understand the concept of teaching modules

to make the learning process more exciting and meaningful (Setiawan et al., 2022).
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Furthermore, based on the results of document observation, the teaching
modules prepared by informants have included the minimum components that must
be included in the teaching modules according to the guidelines published by the
Ministry of Education and Culture. However, in the assessment plan component,
informants have yet to include the implementation and function of the assessment
in detail, so the teaching modules do not fully meet the criteria. Moreover, an
explanation of the implementation and function of the assessment is needed in the
teaching module to make it easier for teachers to carry out quality learning (Adicita
et al., 2023; Wahyuni & Fatimah, 2023).

In addition to understanding the concept of teaching modules, teachers
must also understand the orientation and learning targets to be implemented, which
will be contained in the learning activity points. Therefore, orientation and learning
targets need to be planned before planning the teaching module (Nurhikmayati et
al., 2023). Based on the interview results with Informant 3 and 4, they mentioned
that before compiling the teaching module, they first designed the activities that
would be carried out in class. The activities they designed were oriented toward
students' mastering four English skills, including reading, writing, speaking, and
listening. The planning is, of course, following the stages of designing teaching
modules (Nurhayati et al., 2022).

According to Informan 3, she explained the activities that usually she
conduct in the class. She usually applies a drilling system to develop both reading
and speaking skills. She presents the text through the projector, practices reading
properly and correctly, and asks students to follow together or randomly point to

individual students to repeat. Well, according to her, speaking skills can be
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developed by training students with activities such as drilling so that students’
pronunciation is first trained. Then students are given more intense speaking
exercises such as spelling bees and simple conversation practices with the help of
flashcards.

Also, to train writing skills, Informant 3 usually assigns students in
groups to create concept maps of the text they will create according to the theme
that has been given. Each group generally only contains about 3-4 people, so
students can play an active role in their respective groups. Groups that have finished
compiling concept maps will be asked to consult the results of their work with the
teacher. Groups still having difficulty even after class hours will be asked to go to
the teacher in the teacher's room for more guidance.

Meanwhile, according to Informant 4, she often prioritizes writing skills.
In developing writing skills, Informant 4 usually conducts activities outside the
classroom, such as observing the environment. This kind of activity is related to the
description text. Informant 4 asks students to make a vocabulary list individually
by adjusting to the objects they decided to observe. Then the vocabulary will help
them to write the description text.

Moreover, for reading and speaking skills, Informant 4 explained that she
trained in reading and speaking simultaneously during the assignment. For
example, she gave the students a group assignment to make the procedure text.
After creating the text, the students are asked to read the text and practice the
procedure without reading the text.

In addition, based on the explanation above, English teachers'

understanding that English skills consist of four skills differs from the latest
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regulations in the Merdeka Curriculum. In the Merdeka Curriculum, students'
English language skills consist of three elements, each of which consists of two
skills, so the total English language skills in the Merdeka Curriculum are six. These
elements and skills are listening-speaking, reading-viewing, and writing-
presenting. (Keputusan Kepala BSKAP Kemendikbudristek Tentang Capaian
Pembelajaran, 2022). From this information, it can be shown that English language
skills in this curriculum are more than just emphasized four types of skills, including
reading, writing, listening, and speaking (Nisa et al., 2023). Also, teachers'
understanding of the skills that must be developed in students in the Merdeka
Curriculum is still biased with the skills in the 2013 Curriculum.
d. Usage and Development of Teaching Tools

Based on the data exposure above, several findings exist in using and
developing teaching tools that focus on the teaching materials used. In this aspect,
English teachers use teaching materials sourced from textbooks, teaching modules,
and other teaching materials in the form of online resources and learning resources
around the school environment. This data shows that both English teachers are at
the developing stage (BSKAP Kemendikbudristek, 2022d). As stated in a series of
indicators of the Implementation Stages of the Merdeka Curriculum in Education
Units, teachers are at a developing stage if they can select materials from textbooks,
teaching modules, and other teaching materials to suit the local context and student
needs (BSKAP Kemendikbudristek, 2022d).

What the two English teachers have done is very appropriate in
developing teaching tools because, in addition to using textbooks and teaching

modules, English teachers have used other teaching materials based online and in
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the surrounding environment (Aisyah et al., 2023). This statement is supported by
research by Rosmianti et al. (2022), which explains that efforts that can be made to
improve learning effectiveness include selecting and using teaching materials that
are under the conditions and needs of students (Rosmianti et al., 2022).

Based on the interview results, Informant 3 also explained that she
utilized PowerPoint slides to teach reading and speaking skills-oriented materials.
She presented the text through PowerPoint slides displayed on a projector. Then,
she reads the text well and correctly and asks students to follow her, either together
or in turn. According to Informant 3, repeating the teacher while reading the text
can train speaking skills gradually, especially practicing pronunciation so that when
students are faced with more difficult speaking materials, students are ready.
Therefore, using PowerPoint as one of the teaching tools is considered to be quite
helpful for both teachers and students, especially in improving students' ability in
English reading skills (Hadiyanti, 2019). In addition, PowerPoint is also effective
in helping to increase students' interest in speaking (Nurohmat et al., 2023). So, the
teacher's decision to utilize PowerPoint to help the English learning process in her
class is the right step.

In addition, based on the interview with Informant 4, it is known that she
also planned English learning outdoors to increase students' enthusiasm. Informant
4 carried out learning outside the classroom on materials that focus on developing
students’ writing skills, with materials such as descriptive text. The activities can be
in the form of observing objects in the environment. From these observations,
students are asked to write down the vocabulary that matches the observed object.

From the vocabulary list, students can begin to compose a complete description text
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about the object they observed. Based on a study, an outdoor learning can reduce

foreign language anxiety in students. In addition, outdoor learning also has many

benefits that can be felt directly by both teachers and students, such as increased

learning motivation and more active learning (Morlans, 2023).

e. Project Planning for Pancasila Student Profile Strengthening Project
(P5)

Based on the data above, at the P5 planning stage, the madrasah made
several efforts to prepare to implement P5 in the madrasah. The most important
thing is to develop the implementation module. In the process, the madrasah formed
a team of facilitators to develop the project module. The facilitator team then
prepares the project module, from selecting themes and objectives to the
development of activities and assessments independently. These efforts show that
the development of the project module at MAN 2 Ponorogo is at an advanced stage
even though (BSKAP Kemendikbudristek, 2022d). Even though in its preparation,
the facilitator team fully plans the P5 module without involving students’ opinions
and ideas, madrasah have made considerable efforts in designing P5 projects
(BSKAP Kemendikbudristek, 2022c).

In planning the implementation of P5, schools need to develop a module.
The P5 module is a document containing the objectives, steps, learning media, and
assessments needed to implement the project (Mahanani et al., 2023). In its
preparation, schools, through the facilitator team, have the flexibility to create,
select, and modify the available project modules by adjusting students’ context,
characteristics, and needs (BSKAP Kemendikbudristek, 2022c). However, the

involvement of various stakeholders in the module development process must also
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be considered so that the implementation of the project runs smoothly, mainly by
listening to the opinions and ideas of students as the target implementers (Aulia et
al., 2023).
2. Implementation Aspects

This section presented the discussion about the findings that have been
presented. It includes the implementation aspect of the implementation of the
Merdeka Curriculum at MAN 2 Ponorogo, consisting the implementation of
Pancasila Student Profile Strengthening Project (P5), the implementation of
student-centered learning, the integration of assessment in learning, the
implementation of teaching at the right level, the collaboration between teachers for
curriculum and learning purposes, the collaboration with parents/ students families
in learning, the collaboration with community/ industry, and reflection, evaluation,

and quality improvement of curriculum implementation.

a. The Implementation of Pancasila Student Profile Strengthening Project
(P5)

Based on the data exposure above, there are several findings related to
the implementation of P5 in madrasah, including the number of project themes
implemented, project orientation, and the role of teachers in project
implementation.

The government has set a minimum and maximum number of themes to
be selected for the project. The division of this number is categorized based on the
phase that the student is in. In Phase E, the government recommends that education
units take 3 to 4 profile projects with different themes (BSKAP Kemendikbudristek,

2022c). Based on Informant 2's explanation, MAN 2 Ponorogo chose three themes
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for their project. The themes include a sustainable lifestyle, Unity in Diversity
(Bhineka Tunggal Ika), and Building the Soul and Body. This amount certainly
follows the government's recommendation to choose at least three themes for Phase
E (BSKAP Kemendikbudristek, 2022c).

The selection of the three themes, especially the theme of Unity in
Diversity, is an excellent step to integrate the P5 program by the Ministry of
Education and Culture with P4RL by the Ministry of Religion, following the
recommendations written in KMA Number 347 of 2022 concerning Guidelines for
Implementing the Merdeka Curriculum in Madrasah (KMA Number 37 Tentang
Pedoman Implementasi Kurikulum Merdeka Pada Madrasah, 2022). The
embodiment of the theme of Unity in Diversity explained by the Ministry of
Education and Culture is that students are expected to be able to recognize and
promote a culture of peace and non-violence and learn to build a respectful dialogue
about diversity and the values of their teachings. Students are also expected to learn
the perspectives of various religions and beliefs, critically and reflectively
examining negative stereotypes and their impact on conflict and violence (Saputra
et al., 2022). Therefore, the theme of Bhineka Tunggal Ika is closely related to the
orientation of P4RL, i.e., religious moderation.

The following finding is related to the orientation of project
implementation at MAN 2 Ponorogo. Informant 2 explained that P5 at MAN 2
Ponorogo is oriented towards a comprehensive approach that instructs students to
work individually or in groups and relates to real-world topics. The two orientations

chosen represent an understanding of the concepts according to the project theme



81

(Saraswati et al., 2022). They hope that the chosen theme and orientation can shape
students' dimensional character.

The last finding in the implementation aspect of P5 is about the role of
teachers in the project. Based on data exposure, teachers are the facilitator that
accompanies the activities. It is supported by the results of research by Nafaridah
et al. (2023), which explained that in the implementation of the project, the teacher
plays an essential role in order to helping students build the characters targeted in
the project by acting as a facilitator (Nafaridah et al., 2023).

From these three findings, in the aspect of implementing P5, MAN 2
Ponorogo is at the ready stage. Based on the criteria in the Implementation Stages
of the Merdeka Curriculum by the Ministry of Education and Culture, an
educational unit is said to be at the ready stage if it implements P5 in the amount
recommended by the government. In addition, the project runs with the teacher as
a facilitator so that project activities begin to be oriented towards understanding the
concept of the theme taken (BSKAP Kemendikbudristek, 2022d).

Furthermore, based on the data, MAN 2 Ponorogo has not integrated
English learning into the projects implemented. In this case, several ways can be
considered, including incorporating English learning into projects. Projects can
provide students with more opportunities to develop their English language skills,
for example, by asking students to research, analyze, and present the results of their
projects using English (Cahya & Syafrizal, 2022).

b. Implementation of Student-Centered Learning
Based on the data above, both English teachers use various teaching

methods in implementing student-centered learning. However, their roles in the
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classroom are different. In the learning process, Informant 3 plays a more dominant
role as a facilitator, as shown by giving more opportunities for students to learn
independently and take responsibility for their learning process. From the data, in
this aspect, Informant 3 is at the ready stage (BSKAP Kemendikbudristek, 2022d).
On the other hand, in the learning process, Informant 4 acts a lot like an instructor
who directs students' activities throughout the learning process. Therefore, from the
data, Informant 4 is at the beginning stage of implementing student-centered
learning (BSKAP Kemendikbudristek, 2022d).

In student-centered learning, the teacher acts more as a facilitator. As
facilitators, teachers are essential in building a learning environment that supports
successful student learning and motivates students to achieve their goals
(Kosimova, 2023). In this case, Informant 3 discovered it by providing students
with learning activities like spelling practice. Students in groups were tutored by
one of their friends to take turns spelling various vocabulary words provided by the
teacher. Students were also given flashcards containing clues and specific images
that can become speaking topics, such as images of various places. They are
mountains, forests, beaches, and the rest. The students can conduct the conversation
referring to the images, like where they want to live. It is near the forest, near the
beach, or somewhere else. The flashcards also provided a question list that guided
the students about the topics they could take. The practice of speaking using
flashcards is carried out in pairs. With this activity, the teacher also succeeded in
creating a learning atmosphere recommended by the government, namely an

interactive, fun, and motivating learning atmosphere for students to participate
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actively (Regulation of the Minister of Education, Culture, Research and
Technology of the Republic of Indonesia, 2022).

Several previous studies have also suggested the success of English
language learning that applies to student-centered learning (Athirah et al., 2020;
Jaiswal & Al-Hattami, 2020; Kassem, 2019). Implementing student-centered
learning improved memory and proficiency in English vocabulary knowledge,
improved students' affective ability, and increased student achievement. Student-
centered learning can be implemented by assigning students’ roles, using props
such as pictures, charts, audio, games, and worksheets, evaluating the learning
process and learning products done in groups to test the success of their
collaboration, and providing more language-based learning activities.

c. Integration of Assessment in Learning

Based on the data above, there are several findings on integrating
assessment in learning, including using initial assessment (diagnostic assessment)
by English teachers and implementing formative assessment.

First, based on the interview results, English teachers have carried out
assessments at the beginning of learning to evaluate and map students' abilities,
which then become a reference for determining appropriate treatment according to
the level of ability that has been identified. The actions teachers have taken are
under the function of diagnostic assessment, which is a tool to diagnose students'
basic abilities (BSKAP Kemendikbudristek, 2022a). In line with research by
Kosimov (2022), which explains that through diagnostic assessments, teachers can
analyze student needs because this assessment will help teachers identify the

weaknesses and strengths of their students. (Gafforov & Abdulkhay, 2022).
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In addition, in the Learning and Assessment Guidebook published by the
Ministry of Education and Culture, there are several assessment principles, one of
which states that assessment is an integrated part of the learning process which is
realized by educators strengthening assessment at the beginning of learning to
design learning according to student readiness (BSKAP Kemendikbudristek,
2022a).

The second finding in this aspect is the implementation of formative
assessment by English teachers in their respective classes. Based on the results of
interviews with both informants, they both implement formative assessment during
the learning process they carry out. The difference lies in the type of assessment
activities implemented. The assessment techniques used by the informants seem to
be in line with the examples of assessment techniques provided by the government.
Referring to the Learning and Assessment Guidelines published by the Ministry of
Education and Culture, there are several examples of assessment techniques that
can be adapted by teachers, such as observation, performance, projects, written
tests, oral tests, assignments, and portfolios (BSKAP Kemendikbudristek, 20223).
Some assessment techniques adapted by Informants 3 and 4 are observation,
performance, oral testm and assignments.

The first is observation. It is an assessment of students carried out on an
ongoing basis through periodic observation of observed behavior, which can be
carried out in daily tasks or activities. According to Informant 3, observation is done
by herself on the students' learning process, how their abilities and understanding
develop, how students respond to the tasks given, and how students' attitudes are

during the learning process.
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The second is performance. The assessment requires students to
demonstrate and apply their knowledge to various contexts according to the desired
criteria, such as practicing, producing products, doing projects, or creating
portfolios. Informants 3 and 4 conducted performance assessments by giving
students tasks like producing products such as writing to measure students' writing
skills. Informant 3 also applies practices such as speaking practice to measure
students' speaking skills and vocabulary mastery.

The third is written test. Tests with questions and answers presented in
writing can take the form of essays, multiple choice, or other forms of written tests.
Informant 3 adapts written tests by using Quizziz media on certain materials in
English language learning.

The fourth is an oral test. It gives questions requiring students to answer
orally and can be given classically when learning. Informant 3 did the oral test by
asking students some questions with flashcards during the lesson. Meanwhile,
Informant 4 questions students with simple questions are done several times
between the delivery of material to create discussion between teachers and students.
The questions asked are about the definition of a text, the general structures, and
the text's purpose.

The last is giving tasks to students to measure knowledge and facilitate
students to gain or improve knowledge. Informant 4 gave assignments to students
in the form of group assignments. Students are asked to observe an object, write
down vocabulary related to the object, then compile it into a descriptive text.

Moreover, both English teachers carry out formative assessments

intending to evaluate students’ abilities, which will then be used to present learning
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more in line with students' learning achievements. As stated in the research by
Budiono & Hatip (2023), the formative assessment results can be used as a basis
for carrying out subsequent learning improvements (Budiono & Hatip, 2023).

In addition, based on the data exposure regarding the follow-up of
formative assessments carried out by English teachers in the classroom, Informant
3 said that the formative assessment results will help teachers identify students who
need additional coaching. This coaching plan encourages students to achieve the
same learning outcomes as other students. This action is described in research by
Darwin et al. (2023) that formative assessment also encourages teachers to be more
systematic and consistent in viewing each student in all areas of development,
allowing students to get individualized direction according to their needs. For
example, high-achieving students can continue to increase their potential with
various enrichments, and lower-achieving students can receive the support they
need (Darwin et al., 2023).

From these two findings, the two English teachers are at different stages
in the aspect of integrating assessment into learning. Informant 3 is at the advanced
stage, and Informant 4 is at the developing stage (BSKAP Kemendikbudristek,
2022d).

d. Implementation of Teaching at the Right Level (TaRL)

Based on the data above, the two English teachers implement different
learning in implementing learning that is appropriate to students' learning stages.
Informant 3 divides students into two groups in her class according to their learning
achievement. She also provides extra lessons for students who need more time to

be ready to learn according to their class. Informant 3 gave an example of the form
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of additional assistance she usually does, such as in writing material; Informant 3
usually assigns students individually or in groups to create concept maps of the text
they will create according to the theme that has been given. Students that have
finished compiling concept maps will be asked to consult the results of their work
with the teacher. Students identified as needing additional guidance will be asked
to come to the office to meet the teacher and then be guided intensively based on
the students’ weak points. After the students have improved their ability and can be
categorised as achieving the learning target like his other friends, the teacher invites
the student to return to class. These extra lessons are conducted after class hours.
In addition, based on the observation of English learning in the
classroom, Informant 3 implemented TaRL by applying one of the implementation
examples provided by the government, namely by providing more diverse
challenges for advanced students, such as becoming peer tutors (BSKAP
Kemendikbudristek, 2022a). With a total of three advanced students, they were
asked to tutor their peers in spelling practice activities. In addition, for more
advanced students, Informant 3 provides opportunities for them to develop their
potential by coaching and providing opportunities to participate in English
competitions as school delegates, of course, in various fields such as speeches,
storytelling, and essays. Therefore, the learning carried out by Informant 3 can be
categorized as being at the advanced stage (BSKAP Kemendikbudristek, 2022d).
On the other hand, Informant 4 conducts classroom teaching by
following the learning outcomes of most students in her class. She has not provided
additional coaching for students who have yet to reach the target learning outcomes

or enrichment for more advanced students. Therefore, the learning implemented by
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Informant 4 can be categorized as being in the beginning stages (BSKAP
Kemendikbudristek, 2022d).

In the Merdeka Curriculum, the learning principle indicates the
importance of developing learning strategies according to the stage of student
learning achievement, known as differentiated learning or teaching at the right level
(TaRL). However, for some educators, doing differentiated learning is complex
(BSKAP Kemendikbudristek, 2022a). Some studies also convey the difficulties
experienced by teachers in implementing differentiated learning, such as difficulties
in designing content differentiation, difficulties in determining learning models and
media that can be used even with different student abilities, and there are even some
teachers who do not understand the correct concept of differentiated learning
(Jatmiko & Putra, 2022; Melani & Gani, 2023; Rodi et al., 2022).

e. Collaboration between Teachers for Curriculum and Learning Purposes

Based on the data exposure above, the two informants collaborate with
teachers for curriculum and learning purposes. Informant 3 explained that she
sometimes held discussions with other English teachers to share knowledge and
understanding related to lesson planning and implementation in the Merdeka
Curriculum. Likewise, Informant 4 said that the madrasah had formed an MGMP
forum for discussion among subject teachers. Regarding this collaboration,
Informant 2 also added information that all teachers are involved in implementing
the Pancasila Learner Profile Strengthening Project, with teachers acting as a team
of facilitators who assist in project activities. Thus, based on these three statements,

both informants are at the developing stage regarding collaboration between
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teachers for curriculum and learning purposes (BSKAP Kemendikbudristek,
2022d).

Collaboration between teachers is one of the programs in the Merdeka
Curriculum. The provision of this collaboration is because strengthening teacher
competence in the long term can be done through collaboration-based learning and
teacher interaction. In other words, teachers teach teachers (Jannati et al., 2023).
This statement is corroborated by the presentation of research results by
Suryaningrum (2023), which explains that strengthening teacher capacity can be
done through training and professional development, mentoring, and collaboration
between teachers and education policymakers (Suryaningrum, 2023).

Teacher collaboration is also needed in classroom learning in planning
and implementing the Pancasila Student Profile Strengthening Project, a co-
curricular activity. Because technically, optimizing the implementation of profile
projects is related to the ability of teachers and schools to manage the running of a
series of profile project activities effectively and efficiently (BSKAP
Kemendikbudristek, 2022c). Therefore, teachers must be able to master good
collaboration in order to create meaningful projects (Hamdi et al., 2022).

f. Collaboration with Parents/ Families in Learning

In this aspect, collaboration with parents or students' families includes
several things, communication patterns and the involvement of parents in
intracurricular and co-curricular learning. Informant 2 explained that teachers,
especially homeroom teachers, communicate with parents through WhatsApp
groups after the P5 project ends. Teachers convey information about student

development and obstacles experienced by students during learning. Homeroom
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teachers obtain information on student development and obstacles experienced by
students through coordination with teachers in each lesson. In this case, the
coordination between teachers in providing information about students to parents
shows that in this aspect, MAN 2 Ponorogo can be categorized in the developing
stage (BSKAP Kemendikbudristek, 2022d).

Parents are the closest family to the students and the place of primary
education for them. Therefore, the family is essential to the child's education
process. This statement makes teacher collaboration with parents essential because
the collaboration will effectively solve student-related problems at school (Irwan et
al., 2023). Research by Sari et al. (2022) also reinforces the understanding that
collaboration aims to achieve the desired common goal by helping each other.
Therefore, in this aspect, what is expected from the collaboration between teachers
and parents is that they try to carry out their respective roles aimed at student
success in the learning process (D. P. Sari et al., 2022).

g. Collaboration with Society/ Community/ Industry

Based on the data exposure above, in collaboration with the society,
community, or industry, the madrasah collaborates with parents, educational
practitioners, and the community in implementing the P5 project. In this case,
following what is stated in the Stages of Implementing the Merdeka Curriculum in
the Education Unit, MAN 2 Ponorogo is at the ready stage (BSKAP
Kemendikbudristek, 2022d).

Collaboration of education units with the society/community/academics
and practitioners aim to enrich the P5 project material implemented (BSKAP

Kemendikbudristek, 2022c). Collaboration with these parties is also one of the
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supporting factors for successfully implementing learning and P5 projects in

schools (Asiati & Hasanah, 2022; Nur et al., 2023).

h. Reflection, Evaluation, and Quality Improvement of Curriculum
Implementation

Based on the data above, in reflection, evaluation, and improving the
quality of curriculum implementation, the madrasah conducts reflection and
evaluation at the end of the semester to identify the obstacles faced. From the results
of the reflection and evaluation, the madrasah then discusses solutions and takes
actions that are deemed appropriate. Therefore, the madrasah is at the developing
stage (BSKAP Kemendikbudristek, 2022d).

The importance of reflection and evaluation by madrasah is supported by
the results of research by Jani (2023), which states that reflection and evaluation of
all processes that have been carried out are important elements to see achievements
and challenges, then plan future actions (Jani, 2023). Strengthened by the results of
research by Mujitahid (2022), reflection is a stage intended to review the actions
taken thoroughly. Then based on the data that has been collected, an evaluation is
then carried out to improve the next action (Mujitahid, 2022).

Reflection and evaluation activities should involve all teachers, with a
reflection and evaluation process that is not one-way from the principal (BSKAP
Kemendikbudristek, 2022d). The involvement of all teachers in the reflection and
evaluation process will be used to share experiences of good practices and
challenges. This activity is closely related to the importance of collaboration

between teachers to implement the curriculum in learning successfully (Jani, 2023).



CHAPTER V
CONCLUSION
A. Conclusion

This study aims to find out the planning stages and implementation stages
of the Merdeka Curriculum at MAN 2 Ponorogo, especially in English lessons. The
results of this study indicate that in the aspects of planning and implementing the
Merdeka Curriculum, the madrasah is at four stages: the beginning stage, the
developing stage, the ready stage, and the advanced stage.

First, madrasah is in the beginning stage on two aspects: the
implementation of student-centered learning by Informant 4 and the
implementation of TaRL by Informant 4. Second, madrasah is in the developing
stage on seven aspects: designing KOSP, designing ATP by Informant 3, usage and
development of teaching tools, the collaboration between teachers, collaboration
with students’ families, and in the aspects of reflection, evaluation, and quality
improvement of Merdeka Curriculum implementation. Third, the madrasah is at the
ready stage in implementing P5, implementing student-centered learning by
Informant 3, and collaborating with society/community/industry. Last, the
madrasah is at the advanced stage in designing ATP by Informant 4, learning and
assessment planning, P5 planning, integration of assessment in learning, and the
implementation of TaRL by Informant 3.

The limited number of informants from English teachers makes the
results of the analysis of each aspect that leads to English learning cannot be
generalized. Therefore, future research can increase the number of informants from

English teachers by at least more than half of the number of English teachers or can
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also choose English teachers who have the most class schedules so that they can
help researchers conclude the overall achievements of the school or madrasah.

Moreover, the researcher expects that other researchers, English teachers,
English class students, and madrasah managers will find value in the study's
findings. Researchers hope that the results of this study will help madrasah
managers by offering new resources and details on how this pilot madrasah intends
to adopt the Merdeka Curriculum successfully, especially in English teaching and
learning. Researchers hope that the results of this study will help English teachers
by offering additional resources and details about how to integrate English teaching
within the Merdeka Curriculum. Researchers think this study will benefit students
by educating aspiring teachers and assisting them in honing their English language
proficiency. It is hoped that the results of this study will serve as a resource for other
academics who are also interested.
B. Suggestion

Based on the results of this study, the researcher provides suggestions for
several parties involved directly or indirectly in this study.
1. For madrasah managers

Implementing the Merdeka Curriculum at MAN 2 Ponorogo had
developed rapidly, starting from when the madrasah was appointed as one of the
pilot madrasah by the Directorate General of Islamic Education of the Ministry of
Religion. This research can be a reference for other madrasas just starting or finding
it difficult to implement the Merdeka Curriculum. In addition, researchers hope that

madrasah can pay attention to and strengthen the MGMP function so that
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collaboration between teachers can continue in the hope that the learning carried
out can align with the aims and objectives of the Merdeka Curriculum,
2. For educators

The results of this study can serve as a reference for implementing
learning better. In addition, it is hoped that educators will pay more attention to the
importance of collaboration with various parties, fellow teachers, parents, and the
community, and learn more about how the learning orientation is expected in the
Merdeka Curriculum.
3. For other researchers and readers

The researcher hopes that this research can be a reference and scientific
insight later if other researchers are interested in analyzing the implementation of
the Merdeka Curriculum in Madrasah in more depth. Because the informants in this
study are still very limited, the researcher suggests that other researchers interested
in the same field sharpen their research by increasing the number of informants,
especially English teachers. In addition, future research can deepen the discussion
of how English language learning can be well integrated into implementing the P5

project, especially in Madrasah.
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| 5. | The research instrument can
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E. Conclusion
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Please cross out the answer that doesn’t match your conclusion.
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0
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a.n. Direktur Jenderal
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JAWA
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173 | 131134010002 | MAN 2 KULON PROGO PROGO YOGYAKARTA
174 | 131134020002 | MAN 3 BANTUL KABUPATEN BANTUL T
i
KABUPATEN 2
175 | 131134030001 | MAN | GUNUNGKIDUL | EARWIPTER YOGYAKARTA
D3I
176 | 131134040003 | MAN 3 SLEMAN KABUPATEN SLEMAN D SARARIA
T
177 | 131134710001 | MAN 1 YOGYAKARTA KOTA YOGYAKARTA YOGYAKARTA
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178 | 131134710002 | MAN 2 YOGYAKARTA KOTA YOGYAKARTA Tl R
179 | 131135010001 | MAN PACITAN KABUPATEN PACITAN | JAWA TIMUR
180 | 131135020001 | MAN 1 PONOROGO KABUPATEN PONOROGO | JAWA TIMUR
181 | 131135020002 | MAN 2 PONOROGO KABUPATEN PONOROGO | JAWA TIMUR
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182 | 131135030001 | MAN 1 TRENGGALEK TRENGGALEK JAWA TIMUR
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183 | 131235030007 | My TERE il JAWA TIMUR
KABUPATEN
184 | 131135040001 | MAN 1 TULUNGAGUNG TULUNGAGUNG JAWA TIMUR
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MAS ASSALAM
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192 | 131135060001 | MAN 3 KEDIRI KABUPATEN KEDIRI JAWA TIMUR
193 | 131135060004 | MAN 4 KEDIRI KABUPATEN KEDIRI JAWA TIMUR
124 | 131135060005 | MAN 2 KEDIRI KABUPATEN KEDIRI JAWA TIMUR
195 | 131135070001 | MAN 1| MALANG KABUPATEN MALANG JAWA TIMUR
196 | 131135070003 | MAN 3 MALANG KABUPATEN MALANG JAWA TIMUR
197 | 131235070045 | MAS AL HUDA KABUPATEN MALANG JAWA TIMUR
198 | 131135080001 | MAN LUMAJANG KABUPATEN LUMAJANG JAWA TIMUR
199 | 131235080004 | MAS MIFTAHUL MIDAD KABUPATEN LUMAJANG JAWA TIMUR
200 | 131235080006 | MAS MAARIF NUNURUL | gA5UPATEN LUMAJANG | JAWA TIMUR
201 | 131235080012 | MAS SYARIFUDDIN KABUPATEN LUMAJANG | JAWA TIMUR
202 | 131235080025 MAS PESANTREN KABUPATEN LUMAJANG JAWA TIMUR
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69

107



Appendix V Teacher Interview Blueprint

108

Research Element Aspects Interview Following

Question Questions Questions
How is the Planning Stage Designing KOSP | Does the What is the
planning madrasah process for

process stage

already have a

the madrasah

of KOSP to develop
implementing document? the KOSP
the Merdeka document?
Curriculum at Who was
MAN 2 involved in the
Ponorogo? process of
preparing the
KOSP
document?
Designing ATP How do you Did you
make ATP? compile it or
adapt it from
the example
provided by
the
government?
Why?
Learning and What do you use | Did you
Assessment for the study compile it or
Planning guide? RPP or adapt it from
module? the example
provided by
the
government?
Why?
Usage and What teaching Why did you
Development of | materials do you | choose these
Teaching Tools | use in learning? | teaching
materials?
P5 Planning How is the Who was
planning process | involved?
of project
module in
madrasah?
How is the Implementation | Implementation | How many What are the
implementatio | Stage of P5 project themes themes?
n stage of are applied?
English What is the
learning and project
teaching in orientation

the Merdeka

applied?
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Curriculum at
MAN 2
Ponorogo?

What is the role
of the teacher in
the application/
implementation
of the project?

Who are
involved in the
project?

Implementing
student-centered
learning

What kind of
strategies or
activities do you
apply in the
learning
process?

Integration of
assessment in

Do you conduct
assessments at

What is the
main purpose

learning the beginning of | of the
learning? assessment?
What is the
follow-up of
the
assessment
results?
Implementation | How do you What is your
of TaRL implement treatment
differentiated like?
learning?
Is there any What kind of
particular action did
attention or you take?
action for
students who
still need to
achieve the
expected
learning
outcome
targets?
Collaboration Do you When do you
between collaborate with | collaborate
teachers for other teachers with other
curriculum and | for learning teachers?
learning purposes? In what
pUrposes aspects do
you
collaborate
with other

teachers?
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Collaboration
with students'
families in
learning

Do you
collaborate with
parents for
learning
purposes?

How is
collaboration
with parents
done?

When is the
collaboration
done?

Collaboration Do teachers How do
with the communicate teachers
community/ students' communicate
industry progress and it to students'
obstacles to parents?
parents?
Reflection, Is there any Who are
evaluation, and reflection and involved in
quality evaluation of reflection
improvement of | implementing and
curriculum the independent | evaluation
implementation | curriculum in activities?
Madrasah? What are the
materials for
reflection
and
evaluation?
What is the
follow-up of
the reflection
and
evaluation

results?
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Appendix VI Teachers' Interview Scripts

*R : Researcher
* . Informant
Informant 1
Informant : Dr. Nasta’in, S.Pd, M.Pd.1
Day, Date : Sunday, November 7, 2022
Time :10.15-10.45 WIB
Duration : 30 minutes
Location : Principle’s office at MAN 2 Ponorogo
R/ Interview Script
R | Apakah madrasah sudah mengimplementasikan Kurikulum Merdeka?
Has the madrasah implemented the Merdeka Curriculum?
I lya, sudah mulai tapi masih sangat awam sekali karena SK baru diterbitkan, dan kami
belum ada sosialisasi apapun dari Kemenag
Yes, it has, but we are still very unfamiliar with it because the decree has just been
issued, and we have not had any socialization from the Ministry of Religious Affairs.
R | Di kelas berapa saja penerapan Kurikulum Merdeka mulai dilaksanakan?
In which grades has the implementation of Merdeka Curriculum begun?
I Untuk sementara ini, mengikuti SK, hanya di kelas 10.
For the time being, following the decree, only in the 10th grade.
Informant 2
Informant : Siti Sa’diyah, S.Pd
Day, Date : Monday, June 18, 2023
Time :15.14-18.35 WIB
Media : WhatsApp
R/ Interview Script
R | Apakah madrasah sudah memiliki dokumen KOSP?
Does the madrasah already have a KOSP document?
I lya, sudah punya KOSP
Yes, we already have KOSP
R | Bagaimana proses madrasah menyusun dokumen KOSP?

What is the process for madrasah to develop the KOSP document?

Dengan ditetapkan MAN 2 Ponorogo sebagai Pilot Project Penyelenggara Kurikulum
Merdeka Tahun Pelajaran 2022/2023, maka kami berinisiatif melaksanakan bedah
Kurikulum Merdeka pada bulan Februari 2022 di Hotel Amanah Jawa Tengah. Di
Bulan Juni 2022, kami mengikuti sosialisasi IKM yang diselenggarakan oleh Kanwil
Kemenag Provinsi Jawa Timur secara Daring, kemudian enyelenggarakan workshop
dengan mendatangkan narasumber Instruktur Nasional Terkait Petujnuk Teknis IKM.
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Sebagai tindak lanjut dari Workshop, maka Waka kurikulum bersama tim Pengembang
kurikulum MAN 2 Ponorogo bekerja menyusun Kurikulum Operasiional di Satuan
Pendidikan (KOSP).

With the determination of MAN 2 Ponorogo as the Pilot Project for the Independent
Curriculum Organizer for the 2022/2023 Study Year, we took the initiative to carry out
the Independent Curriculum review in February 2022 at the Amanah Hotel in Central
Java. In June 2022, we participated in the socialization of IKM organized by the
Regional Office of the Ministry of Religion of East Java Province online, then held a
workshop by inviting National Instructor resource persons related to IKM Technical
Guidelines. As a follow-up to the workshop, the Head of Curriculum together with the
MAN 2 Ponorogo Curriculum Development team worked to develop the Operational
Curriculum in Education Units (KOSP).

Siapa saja yang terlibat dalam proses menyusun dokumen KOSP?
Who was involved in the process of preparing the KOSP document?

Kepala Madrasah, Waka Kurikulum dan Tim Pengembang kurikulum Madrasah, Komite
Madrasah dan Pengawas Madrasah

Madrasah Head, Deputy Head of Curriculum and Madrasah Curriculum Development
Team, Madrasah Committee and Madrasah Supervisor

Untuk pertanyaan selanjutnya, terkait projek pelaksanaan profil pelajar Pancasila ya
Bu.

Bagaimana proses perencanaan modul projek di madrasah?

For the next question, related to the project implementation of the Pancasila student
profile, ma'am.

How is the project module planning process in madrasah?

Madrasah Terlebih dahulu Menyusun Tim Fasilitator Pelaksana P5, dilanjutkan
Pembagian Job diskripsi, proses Persiapan menyusun Modul P5 dan Jurnal, terlebih
dahulu memilih Tema yang akan dilaksanakan pada Fase E di Kelas X.

Madrasah first organized the P5 Implementation Facilitator Team, followed by the
distribution of job descriptions, the preparation process for compiling P5 Modules and
Journals by first choosing the theme to be implemented in Phase E in Class X.

Apakah madrasah sudah mulai menerapkan projek?
Has the madrasah started implementing projects?

lya, sudah
Yes, we have

Berapa jumlah projek yang diterapkan?
How many projects are implemented?

Ada 3 tema. Gaya hidup berkelanjutan, Bhineka Tunggal Ika, dan Bangunlah Jiwa dan
Raganya

There are 3 themes. Sustainable lifestyle, Unity in Diversity (Bhineka Tunggal 1ka), and
Build the Body and Soul.

Apa orientasi projek yang diterapkan?
What is the project orientation applied?

Pendekatan komprehensif yang memberikan petunjuk bagi peserta didik, bekerja secara
individu atau kelompok, dan berhubungan dengan topik di dunia nyata, dengan 3 tema
yang dipilih akan membentuk karakter yang berdimensi:

1) Beriman, bertakwa kepada Tuhan yang Maha Esa dan berakhlak mulia; 2) Mandiri;
3) Bergotong-royong; 4) Berkebinekaan global; 5) Bernalar kritis; dan

6) Kreatif

Oriented towards a comprehensive approach that provides instructions for learners to
work individually or in groups, and relates to real-world topics, the 3 themes chosen will
form a dimensional character: 1) Faithful, devoted to God Almighty and noble; 2)
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Independent; 3) Mutual cooperation; 4) Global diversity; 5) Critical reasoning; and 6)
Creative

R | Bagaimana peran guru dalam penerapan/pelaksanaan projek?
What is the role of the teacher in implementing the project?

I Peran guru yang besar dalam pelaksanan P5, karena Lembaga menerbitkan surat tugas
Tim fasilitator yang mendampingi kegiatan P5 yang terdiri atas 2 fasilitator di setiap
kelasnya, dan kegitan P5 diplot pada hari Jum’at pada jam pelajaran ke 3 s.d Ke 6
(dimulai pukul 08.05 s.d. pukul 11.00) setiap pekan.

Teachers play a vital role in the implementation of P5, as the Institute issues a letter of
assignment for the facilitator team that accompanies P5 activities, which consists of 2
facilitators in each class, and P5 activities are plotted on Fridays during the 3rd to 6th
lesson hours (starting at 08.05 to 11.00) every week.

R | Siapa saja yang terlibat di dalam projek?

Who are involved in the project?

I Guru, Wali Kelas, Siswa, Orang tua, Komite Madrasah, Praktisi Pendidikan dan

Masyarakat.
Teachers, Homeroom Teachers, Students, Parents, Madrasah Committee, Education
Practitioners and the Community.
Informant 3
Informant : Trina Purwiyati, S.Pd
Day, Date : Friday, March 17, 2023
Time : 08.51-09.30 WIB
Duration : 49 minutes
Location : Teachers’ office at MAN 2 Ponorogo
R/ Interview Script
R | Apakah anda membuat ATP?
Do you make ATP?
| ATP sama semua mbak, saya tidak buat sendiri.
ATP is all the same, | didn't make it myself.
R | Apayang anda gunakan sebagai pedoman pembelajaran? RPP atau modul ajar?
What do you use as a learning guide? Lesson plans or teaching modules?

I Saya membuat modul dengan mengadaptasi dari contoh yang diberikan pemerintah.
Kalau hanya memakai modul yang disediakan, jadinya tidak sesuai sama kelas saya.
Makanya saya buat sendiri.

I made the module by adapting the examples provided by the government. If I only used
the module provided, it would not suit my class. That's why | made my own.

R | Bagaimana proses pembuatannya?
How is it made?

I Dalam prosesnya ya saya sharing-sharing dengan guru yang lain. Kita mengambil
ilmunya saja, selebihnya tetap kembali lagi ke kebutuhan kelas saya sendiri.

In the process, | do sharing with other teachers. We just take the knowledge, the rest still
goes back to the needs of my own class.
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Kenapa anda memilih untuk membuat modul ajar sendiri dari pada memakai contoh
yang disediakan pemerintah?

Why did you choose to create your own teaching module instead of using the examples
provided by the government?

Karena yang akan menggunakan kan saya, kalau hanya sebatas untuk kepentingan
arsip, ya mengambil yang sudah disediakan pasti lebih mudah dan simple. Tapi poinnya
kan bukan itu, modul yang dibuat tujuannya untuk benar-benar digunakan di kelas.
Because the one who will use it is me, if it is only for archival purposes, then taking the
one that has been provided is definitely easier and simpler. But the point is not that, the
module is made to actually be used in class.

Dalam proses pembelajaran, strategi atau kegiatan seperti apa yang anda terapkan?
In the learning process, what kind of strategies or activities do you implement?

Di setiap materi itu saya mencoba melatih dan mengembangkan juga 4 skill nya di
bahasa inggris. Mulai dari reading, kemudian nanti lanjut ke writing nya, baru ke
speaking.

Untuk readingnya, saya biasanya kasih teks di slide, nanti saya beri contoh dulu
membacanya bagaimana, baru anak-anak saya minta mengikuti bersama-sama. Itu saya
sambil keliling kelas untuk lihat siapa yang belum mengikuti membaca, begitu ketemu,
saya tegur dan saya minta mereka mengulangi lagi dengan suara yang lebih keras.
Praktek seperti ini kan sekaligus melatih speaking juga. Karena menurut saya, kalau
ingin anak mahir speakingnya, ya latih dulu dengan hal-hal ringan seperti ini. Itu
perlahan akan membangun rasa percaya dirinya anak. Kalau tiba-tiba disuruh maju
speaking ya tidak bisa. Itu malah akan bikin anak gentar, takut, akhirnya tidak akan mau
mencoba.

Biasanya kalau sedang saya beri latihan, saya beri latihan secara berkelompok. Nah,
anak-anak yang sudah bisa akan saya minta untuk mengawal teman-temannya yang
belum bisa. Jadi mereka juga berbagi pengetahuan sekaligus kemampuan (parter teman
sebaya).

In each material, | try to train and develop the 4 skills in English. Starting from reading,
then moving on to writing, then to speaking.

For reading, | usually give the text on the slide, then I give an example of how to read it
first, then 1 ask the children to follow along. I go around the class to see who hasn't
followed the reading, when | find them, I reprimand them and ask them to repeat it again
in a louder voice. This kind of practice also trains speaking. Because in my opinion, if
you want your child to be proficient in speaking, then train them first with light things
like this. 1t will slowly build their confidence. If they are suddenly told to speak, they
won't be able to. That will actually make the child afraid, scared, and eventually they
won't want to try.

Usually, when | give exercises, | give them in groups. | ask the children who can do it to
supervise their friends who can't do it yet. So they also share knowledge as well as skills
(peer parter).

Bagaimana jika ada siswa yang belum mencapai target belajar yang anda tetapkan?
What if there are students who have not achieved the learning targets you set?
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Biasanya, di akhir-akhir pelajaran itu saya panggil anaknya, saya minta untuk nanti
menghadap saya di kantor, untuk saya bombing lagi sampai pemahaman atau
kemampuannya sama dengan teman-teman sekelasnya.

Usually, at the end of the lesson, I call the child, ask him to come to me later in the
office, for me to bombard him again until his understanding or ability is the same as his
classmates.

Bentuk asesmen seperti apa yang anda terapkan?
What kind of assessments do you implement?

Untuk asesmen saya menekankan pada anak-anak untuk tidak berpatokan pada nilai.
Jadi, sebisa mungkin saya bangun mindsetnya anak-anak bahwa proses yang baik akan
lebih baik dari pada nilai yang baik. Nilai bagus bukan tujuan utama di kelas saya. Oleh
karena itu, saya menerapkan asesmen berupa pengamatan saya sendiri terhadap proses
belajarnya anak-anak sebagai evaluasi pembelajaran selanjutnya. Selain pengamatan,
tentunya penugasan juga, bisa berupa praktik menulis atau speaking itu tadi.

Walaupun begitu, saya juga beberapa kali memberi tugas ke anak berupa quzziz. Tapi
itu jarang sekali, hanya di materi-materi tertentu saja.

For assessment, | emphasize to the students not to rely on grades. So, as much as
possible I build the mindset of the students that a good process will be better than a good
score. Good grades are not the main goal in my class. Therefore, | apply assessment in
the form of my own observations of the students' learning process as an evaluation of
further learning. In addition to observation, of course, there are also assignments, which
can be in the form of writing or speaking practices.

Even so, | also give assignments to students in the form of quizzes several times. But
that's rare, only in certain materials.

Media apa yang anda gunakan untuk membantu proses pembelajaran?
What media do you use to help the learning process?

Seringnya saya pakai slide ppt, tapi kadang bias juga pakai flashcard, gambar, ya
pokoknya menyesuaikan materi dan kebutuhan.

| often use ppt slides, but sometimes | can also use flashcards, pictures, just to adjust the
material and needs.

Kenapa anda memilih media-media tersebut?
Why did you choose these media?

Lebih sering memakai ppt karna kegiatan saya kan banyak yang saya menyontohkan
dulu cara bacanya dan lain-lain, jadi saya butuh slide PPT agar lebih mudah dan lebih
optimal.

| often use ppt because | do a lot of activities where | model how to read and so on, so |
need PPT slides to make it easier and more optimal.




116

Informant 4

Informant : Enny Yuliani, M.Pd

Day, Date . Saturday, March 18, 2023

Time : 08.00-09.13 WIB

Duration : 1 hour and 13 minutes

Location : Teachers’ office at MAN 2 Ponorogo
R/ Interview Script
R | Apakah anda membuat ATP?

Do you create ATP?

lya, ATP membuat sendiri, tanpa mengadaptasi.
Yes, | made my own ATP, without adapting it.

Kenapa anda memilih untuk membuat sendiri?
Why did you choose to create it yourself?

Pertama, kami sebagai guru kan diberi keleluasaan untuk memilih materi yang
tercantum di CP, jadi otomatis guru menentukan sendiri tujuannya apa, sekaligus
alurnya bagaimana. Materi mana yang didahulukan, dan lain-lain, mengingat CP nya
ini berlaku untuk satu tahun pelajaran.

First, we as teachers are given the freedom to choose the material listed in the CP, so
automatically the teacher determines for themselves what the goal is, as well as the flow.
Which material is prioritized, etc., considering that the CP is valid for one school year.

Apa yang anda gunakan sebagai pedoman pembelajaran? RPP atau modul ajar?
What do you use as a learning guide? Lesson plans or teaching modules?

Modul ajar pun saya membuat sendiri tanpa mengadaptasi
| also made my own teaching module without adapting any

Bagaimana proses pembuatannya?
How is it made?

Saya rancang sendiri dengan tetap mengacu ke pedoman dan menyesuaikan kebutuhan
siswa di kelas saya. Yang penting kan komponen-komponen utamannya sudah tertera,
itu sudah bagus. Kalau ada waktu lebih, ya bias dilengkapi lagi komponennya.

| designed my own by referring to the guidelines and adjusting the needs of the students
in my class. The important thing is that the main components have been listed, which is
good. If I have more time, | can add more components.

Kenapa anda memilih untuk membuat modul ajar sendiri dari pada memakai contoh
yang disediakan pemerintah?

Why did you choose to create your own teaching module instead of using the examples
provided by the government?

Karena kan menyesuaikan kebutuhan siswa saya, kondisi mereka berbeda dengan
kondisi siswa di kelas lain, jadi saya harus membuat sendiri. Ini saya buat permateri, itu
sudah mencakup beberapa kali pertemuan.

Because it depends on the needs of my students, their conditions are different from the
conditions of students in other classes, so | have to make my own. | made this per
material, it already covers several meetings.
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Dalam proses pembelajaran, strategi atau kegiatan seperti apa yang anda terapkan?
In the learning process, what kind of strategies or activities do you apply?

Strategi pembelajaran yang sering saya pakai itu rotasi station. Jadi pakai online,
kemudian arahan guru, lalu kerja atau diskusi kelompok.

Selain itu bisa juga dengan metode flip classroom. Jadi tugasnya saya berikan dulu di
rumah, kemudian nanti didiskusikan di kelas. Atau dengan sistem begini, missal 1/3 jam
pertama digunakan untuk anak-anak belajar mandiri, kemudian dilanjutkan dengan
tanya jawab bersama guru, lalu yang terakhir baru diskusi dan penugasan.

Di tahap belajar mandiri, biasanya saya minta anak secara berkelompok mencari materi
atau sekilas penjabaran dari tema materi yang saya berikan. Mereka bisa cari di
internet pakai HP mereka begitu. Nanti hasilnya ditulis, untuk bahan diskusi dan tanya
jawab bersama guru. Nah, nanti setelah tahap diskusi dan tanya jawab dengan guru,
saya beri tugas. Biasanya tugasnya secara berkelompok, kalau individu jarang. Cuman
saya seringnya lebih mengutamakan writing. Untuk reading dan speakingnya hanya
sesekali saja. Reading dan speakingnya saya latih sekaligus saat penugasan. Jadi missal
saya berikan tugas berupa teks prosedur, nanti setelah membuat teksnya, saya minta
mereka untuk mempraktekkan prosedur tersebut. Yang simple-simple saja untuk melatih
reading dan speakingnya.

Menurut saya, dengan kegiatan pembelajaran yang seperti itu sudah cukup memantik
semangat siswa karna saya menekankan belajar mandiri. Jadi siswa dilatih untuk
berpikir kritis. Hasil belajarnya juga cukup baik.

Selain metode seperti itu, saya juga sesekali melaksanakan pembelajaran di luar kelas.
Biasanya kegiatannya berupa mengamati lingkungan, nah ini materinya berkaitan
dengan deskripsi suatu benda atau lokasi. Jadi sisiwa saya minta untuk membuat daftar
kosa kata secara individu dengan menyesuaikan objek apa yang kelompok mereka
sepakati untuk diamati, baru nanti secara berkelompok, mereka membuat teks bersama-
sama. Kegiatan yang seperti ini, selain membuat siswa tidak mudah bosan, juga
memberikan suasana belajar yang lebih seru.

The learning strategy | often use is station rotation. So use online, then teacher direction,
then group work or discussion.

In addition, it can also be the flip classroom method. So | give the assignment first at
home, then later discuss it in class. Or with this system, for example, the first 1/3 hour is
used for children to learn independently, then continued with questions and answers with
the teacher, then finally discussion and assignments.

In the self-study stage, | usually ask children in groups to look for material or a glimpse
of the explanation of the theme of the material | provide. They can search the internet
using their cellphones. Later the results are written down, for discussion and questions
and answers with the teacher. Well, later after the discussion and question and answer
stage with the teacher, I give assignments. Usually the assignments are in groups, if
individuals are rare. But | often prioritize writing. For reading and speaking, it's only
occasionally. I train reading and speaking at the same time during the assignment. So for
example, I give an assignment in the form of a procedure text, then after making the text,
I ask them to practice the procedure. Just simple things to train their reading and
speaking.
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In my opinion, with learning activities like that, it is enough to spark students'
enthusiasm because | emphasize independent learning. So students are trained to think
critically. The learning results are also quite good.

In addition to such methods, I also occasionally carry out learning outside the classroom.
Usually the activity is in the form of observing the environment, well this material is
related to the description of an object or location. So I ask the students to make a list of
vocabulary individually by adjusting what objects their group agrees to observe, then
later in groups, they make the text together. Activities like this, in addition to making
students not easily bored, also provide a more exciting learning atmosphere.

Bentuk asesmen seperti apa yang anda terapkan?
What kind of assessments do you use?

Tugas biasanya saya beri tugas kelompok, individunya jarang. Kalau tugas kelompok
biasanya menulis teks, missal teks deskriptif, nanti siswa saya minta mengamati atau
menentukan satu objek untuk diamati, kemudian masing-masing siswa perkelompok itu
mengumpulkan vocabulary sebanyak-banyaknya untuk bahan membuat teks bersama-
sama. Nanti setelah tugas itu, baru saya beri PR individu. Kadang menghasilkan
produk, kadang pakai Quizziz.

Kalau untuk ujian-ujian bersama satu madrasah saya pakai e-learning.

I usually give group assignments, individual assignments are rare. If group assignments
usually write texts, for example descriptive texts, then | ask students to observe or
determine one object to observe, then each student in the group collects as much
vocabulary as possible to create texts together. Later after the task, then I give individual
homework. Sometimes they produce products, sometimes they use Quizziz.

For exams with one madrasah, | use e-learning.

Media apa yang anda gunakan untuk membantu proses pembelajaran? Kenapa?
What media do you use to facilitate the learning process? Why?

Seringnya saya pakai HP karena kan dari kegiatan tadi, siswa butuh browsing. Atau
pakai lembar kerja dari modul untuk latihannya. Selain itu lingkungan juga sebagai
media.

| often use my cellphone because from the activity, students need to browse. Or use
worksheets from the module for practice. Besides that, the environment is also a
medium.
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Variables

Indicators

Sub-indicators

Yes

No

Note

ATP

The teacher has an
ATP.

Contains competence
(abilities) that can be
demonstrated by
students.

Contains content (the
main concepts) that
need to be understood
at the end of one
learning unit.

Contains variation
(thinking skills) that
need to be mastered by
students to be able to
achieve learning goals.

Module

The teacher uses
teaching module

The teaching
module contains a
minimum standard
of components.

Contains learning
objectives.

Contains steps
(learning activities)

Contains an
assessment plan for the
beginning of learning
along with assessment
instruments and
methods.

Contains assessment
plan at the end of the
lesson along with the
instruments and
methods of
assessment.

Contains learning
media used.

Process

The teacher
implement the
differentiated
learning.

The teacher divides
students into two
groups according to
their learning
achievements.

Teachers provide
additional practice and
enrichment programs
outside of class hours

The teacher

implement

student-centered

learning

The teacher builds | Interactive
a learning Inspirational
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atmosphere
following learning
process standards
by the
government.

Pleasant

Challenging

Motivate students to
participate actively.

Provide sufficient
space for initiative,
creativity, and
independence
following students’
talents, interest, and
physical and
psychological
development.

Assessment

The teacher uses
assessment as a
learning process
(emphasizing
formative rather
than summative
assessment).
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Appendix VI Narration of Observation Results

Observation 1

Date : Thursday, March 30, 2023

Time :07.30 - 08.50 WIB

Duration : 1 hour 20 minutes

Location : Classroom X-d MAN 2 Ponorogo
Teacher : Mrs. Trina Purwiyati, S.Pd

A few days before the observation day, the researcher asked the informant for
permission to carry out observations in the classroom when the informant was
carrying out the lesson. The informant gave permission and invited the
researcher to class on Thursday, March 30, 2023. Learning is held in class Xd
and starts at 07.30 WIB. Because it coincides with the month of Ramadan,
students are free not to wear official uniforms, as well as the entire teacher
council.

Coinciding with the first hour of learning, the teacher instructs students to pray
before greeting them. After the prayer, the teacher greeted the students and
started the lesson. The teacher greeted the students and asked how they were
doing, followed by reading the class attendance. In the previous meeting, the
teacher distributed a paper containing a vocabulary list for practicing spelling
bees. After reading the attendance, the teacher called three students with
advanced skills in English to come forward to the teacher. They were asked to
spell some English vocabulary words according to the list.

After the three students with advanced skills finished practicing the spelling bee
with the teacher, they were asked to accompany their friends. The teacher
divided all students into three groups; each advanced student was responsible
for the group that had been divided as a peer tutor.

Students who have finished practicing spelling bee with their peer tutors are
invited to come forward to meet the teacher to be trained in speaking skills
using flash cards. The teacher has prepared some flashcards containing various
vocabulary, pictures, and questions that can be applied to train students’
speaking skills. At this stage, the teacher gives clues or descriptions about the
vocabulary listed on the flashcards if the students need help guessing or
mention the vocabulary in English.

After that, students who have practiced spelling bee and speaking using flash
cards are given one flash card to practice with their friends in pairs. While
students practiced with their friends, the teacher supervised and gave directions
by going around the class. After the practice was completed, two student
representatives from the class who were sent to become speech competition
delegates as school representatives were asked to come forward and practice the
results of their training. Afterward, the teacher motivated the students to
continue developing their interests, talents, and potential. At around 08.45, the
teacher ended the class with a greeting.
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Observation 2

Date : Tuesday, April 4, 2023

Time :07.30 - 08.50 WIB

Duration : 1 hour 20 minutes

Location : Classroom X-k MAN 2 Ponorogo
Teacher : Mrs. Enny Yuliani, M.Pd

A few days before the observation day, the researcher asked the informant for
permission to carry out observations in the classroom when the informant was
carrying out the lesson. The informant gave permission and invited the
researcher to class on Tuesday, April 4, 2023. Learning is held in class Xk and
starts at 07.30 WIB.

Coinciding with the first hour of learning, when arriving in class, students have
almost completed reading the prayer before learning. After the students
finished, the teacher greeted them and asked the students to continue by reading
the Qur'an. After that, the teacher greeted the students and read the class
attendance.

The teacher stood at the front of the class and announced the learning material
to be learned (report text), followed by questioning the students with triggering
questions. After that, the teacher explains the general meaning of the text type.
The teacher then distributes a paper containing an English report text with an
animal theme to every two students; then, the teacher asks students in pairs to
practice reading the text aloud in turn with their classmates. This activity lasts
about ten minutes.

After the students finish reading, the teacher randomly assigns students to read
the text aloud. Each student who is appointed gets to read one paragraph. After
this activity, the teacher invites students to interpret the text sentence by
sentence together. The teacher asks the students if anything needs to be clarified
or sentences they need help understanding.

Next, the teacher explains the generic structure of the report text and invites
students to discuss and determine the main idea of each paragraph. After that,
the teacher asks students to mention the characteristics and purpose of the text
type according to what the teacher has just explained. The material is finished,
and the teacher invites students to review the material they have just learned.
The lesson ended, and the teacher closed the learning session by leading the
students to recite Hamdalah. The teacher then greeted the students and left the
class.
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Teacher

: Mrs. Trina Purwiyati, S.Pd
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Variables

Indicators

Sub-indicators

Yes

No

Note

ATP

The teacher
has an ATP.

Contains
competence
(abilities) that can
be demonstrated by
students.

Contains content
(the main concepts)
that need to be
understood at the
end of one learning
unit.

Contains variation
(thinking skills)
that need to be
mastered by
students to be able
to achieve learning
goals.

Mengadaptasi contoh
dari Kemendikbud
dengan menyesuikan
kebutuhan siswa

Module

The teacher
uses teaching
module

The teaching
module
contains a
minimum
standard of
components.

Contains learning
objectives.

Contains steps
(learning activities)

Contains an
assessment plan for
the beginning of
learning along with
assessment
instruments and
methods.

Contains
assessment plan at
the end of the
lesson along with
the instruments and
methods of
assessment.

Contains learning
media used.

Mengadaptasi contoh
dari Kemendikbud
dengan menyesuikan
kebutuhan siswa
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Process The teacher Teacher divides students
implement the into two groups
differentiated according to their
learning. v learning achievements;

provides additional
practice and enrichment
programs outside of class
hours
The teacher Teacher dominant as
implement fasilitator by giving
student- v students chance to study
centered independently
learning
The teacher Interactive v
builds a Inspirational v
learning Pleasant v
atmosphere Challenging v
following Motivate students
learning to participate v
process actively.
standards by | Provide sufficient *Not yet
the space for initiative,
government. | creativity, and
independence
following students’ v
talents, interest, and
physical and
psychological
development.

Assessment | The teacher Conducts formative
uses assessment through
assessment as observation
a learning
process v
(emphasizing
formative
rather than
summative
assessment).

Teacher : Mrs. Enny Yuliani, M.Pd
Variables Indicators Sub-indicators Yes | No Note

ATP The teacher Contains teachers develop ATP

has an ATP. competence independently by
(abilities) that can v referring to students'
be demonstrated by abilities
students.
Contains content
(the main concepts) | v

that need to be
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understood at the
end of one learning
unit.

Contains variation
(thinking skills)
that need to be
mastered by
students to be able
to achieve learning
goals.

Module The teacher Develop it independently
uses teaching by referring to students'
module abilities
The teaching | Contains learning
module objectives.
contains a Contains steps
minimum (learning activities)
standard of Contains an
components. | assessment plan for

the beginning of
learning along with
assessment
instruments and
methods.

Contains
assessment plan at
the end of the
lesson along with
the instruments and
methods of
assessment.
Contains learning
media used.

Process The teacher The teacher divides *not yet
implement students into two
the groups according to
differentiated | their learning
learning. achievements.

Teachers provide
additional practice
and enrichment
programs outside of

class hours
The teacher almost in accordance
implement with the
student- recommendations
centered
learning
The teacher Interactive Not yet; too focused on
builds a standing on one side of
learning the class
atmosphere Inspirational
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following Pleasant

learning Challenging

process Motivate students

standards by | to participate

the actively.

government. | Provide sufficient Not yet
space for initiative,
creativity, and
independence
following students’
talents, interest, and
physical and
psychological
development.

Assessment | The teacher Implementing diagnostic
uses assessments
assessment as
a learning
process
(emphasizing
formative
rather than
summative

assessment).




Appendix X Learning Tools Documents

No. 01
Teacher
Date found
Time found

: Mrs. Trina Purwiyati, S.Pd
: Thursday, March 30, 2023
:09.13 AM

Location found : MAN 2 Ponorogo Teacher's Room

Document

tATP
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CAPAIAN PEMBELAJARAN FASE E (SMA KELAS 10)

Padds ki fase I, 2hs bsan, tiftser tuusn, cen pe ¥

Derteazai jens teks secerti narasi, deskripai, prosedur, eksposisi, recount, report, dan teks ask mesjad ke ulame delam memzesen tetese g s O faue ind, Peserts
didi 5 usbuk bardishusg mangenai 1opk pang dokat dengan beieharian maroka atu U yang hargat
el usa posorta Sk d face 0L Mercka membaca Toks talsan wtuk infomisi nfscane tordrat betka momzham

infcemasi dalam Eshasa Irggris mudal zerkembarg. Peserta didk mempeodubs Toks tulsan 6an viwal yang '02ih Beragam, dongas kowaaran terrasas tujesn dan angst
pemzoca

A, MENYIMAX & BERBICARA

Pads ekhi fase € peserte ddk Sehess Inggris umuk d LUy, terman sebaye den orang bin desm berbags mecam situad dan tjuan
Mereds menggursscan den merespon certenyean dan menggutakan strstey ustuk memubsl dan memsertahentan sectakepen den dskisl Mereks memshami den
gers topk Hupe” semula Me ik

3 \ A Maroka

MENEUASKIN HEMEN NON-virbal WPt BahIs3 U, KOOI PINEN THEAM, Can 233 W33 LNtk dIpaT CI2aham daam sebag an komeks.
B. MEMBACA & MEMRSA

Pada 3khir fae E. prserts Sk membaza Sn rrerespon erbagal macam teks sozerti sarssl, deskrips, prosodur, eksposisl, rocourt, dan report. Mersha marbiacs wituk

ejer sevaety atoy Nerecs mencan o 1ehe, Tehs i daper bertertuk
b sty digts, bermasuk dianteramys teks vbusl multimodal sty ntersaf. dap ide pokok, Isi-ve ®a" pot dalam berbegs
macem tehs mudsl berkembarg Mereks meeg demeibas) tuusn perbs dan mengembanghan ceteramprdariys untuk mefekuken isferens sederhans dalam memeham
Indeemasi terinat adam ks

© MENUUS & MEMPRESENTASIKAN

Pada akhi 1358 E, pasara gk menclis barbigai jonis toks 4ksi din ron-fhsi, melabe aktivitas pang Spardu, manunubkan kesadiras peserta didk 1emadap tujan con
tarpet perrbece. Merets membist peretcansen, mende, engulss dan menule veng berbegsl jens tize tebs tengan menanjukben stratey boreal cirl, bermasuk tards
b3c dan hunut bosar. Mercks mamyarrgsian de manggunskan kosa kaea dan Kata kerfs umum dabir tabsanoya. Morcka monys{lian infsemasi menggunakin terbagsi
d mencapa luuen ye-g berbeda-teds, dela= tertyb cotak dan dpitel.

PROFIL PELAJAR PANCASILA
B, benakwa kepada Turan YME, dan berknizk mull, Rertetinekasn Clanal Bengnteng-roparg, Mandi, Bemalar Kritis dan Kreak

ELVYITASE EFANGGRS2021 -

ALUR dan TUJUAN PEMBELAJARAN BAHASA INGGRIS
FASE E (SMA KELAS 10)

ARTIVITAS BERPIKIN
BERIEMIANG (C1-C6)
g~ vevivne s simscan
B MENSACA S MEMIRSA
L MENULSS & PIESENT M

AKTIVITAS BERPRUR
BERJENIANG (C1-C6) PENILAIAN 2

A MENTIAAK & ATRECASA TES FORMATIF
B MEMBACA B MEMIRSA
L MERULIS & PUESENTRSE

T

FuuAN
PEMBELAIARAN 3

PENILAIAN 3
TES FORMATIF

o
G MERYUE S P

CAPAIAN PEMBELAJARAN

Glosariemn; Aklivitas C1-C6 adalsh sklivilas berpki berjeniarg yerat “mengacu pada Leksaromi Bloom revisi yeker C1- merginger, C-memarami,
a c s dan C6 P

ELVY/FASE EF/INGGRS/2021 “
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TUJUAN PEMBELAJARAN

ACUAN KEBAHASAAN
NO ALDGAS
- A MENVIMAK dan BERSICARA by
ToA1 | Mengapiiadian dan meomyimpulan makna focsra komekstual fungd soelal
SHrUtr tiks, da sir kebabimaan erta werand g (ks ieraksl o saksional | 5P LTOPIK
by i nvmnlﬂ
secars kitis, kot dan @ntun terkat topk *  Neurdd & Soced phenomens
e 1 yang opt o Cifectye heaming
* intarest, oliy, and
(Paratican intonasl, n3d3, kecopatan URTA, vOLMS 5o, Penekanan catuk Lebure tme aceattes
g ¢ fent «  Oigrsl technalogy & Socal Modia Usage iy
Leaning
o indoresa Citura
Mengapliaciion din MeminEUBan makna socira somckstual fungs soelal Uiversty
SIPUIT s, 30 UISUT EEDANASAMN SarTa MErpniang tehs leraesl toar saksional aw *  The Mhysical & Soad
bser yorg meibatian tindekan Emvrooment of
Cammumity
breatit dan sartun tedait topk o Academic & Sectal Acthaes
kelanzaran dan ketepatan yang optima. o L¥cwmykes & Cumrent afais
(Perhatian infonasi, nads, <ecepatan daran, velime Suara, penekanan vk H :::;;m:;‘:;‘"""
memenganili makea, perggnaan thinkig wres serta stratey) nilasl dan o Sagrphy
pemertaranan partuturse) o indoresa Nstory
A3 ikt dan mikoa secan trgsi social, | e | * Werdhlsoy
struktur teks, dan unsur kebaassen teks laan steu tulis berbentuk. 2 FUNGSE
socara krits, kreank dan santun terkak topt ENUSSRINREE dcngan tinghat
kstancaran dan ketegatan yang opti=a. « Asking & ging aninon
e anel s den e iEARan ming seers kool furgs sl stk § SR S
#.A: | teks, can uneur kebahosasn teks lkan berbentuc * 8
LLYYITASE L INGGRS202L -
‘:{m eritis, hreanl dan saoren terkat topik *  Askng questions to danfy or folowup
sy tiogean kelangaran dan ketapatan yaeg cptimal information
* Justifyig pesonal preferences.
Menganzis dan menyimpUKan Makns 50cara komicastu +  pecssing neods 3nd teclings
taks, dar unsur KebaFasaan teks §5in Bebentuk 8F | e Showing sirategies
Vs, breatit dan saotun terkal topik * Fromoting
dengan Engkat kelancarn dan ketesatan pang optimal. o Relasing
.
WAL | Menganalst din memimpukan malkna sccars Aontokstual fungs 5o BF |o meportng
teks, dan Lnser kebahaman 1ok unw o cducating
s, krear¥ can saetun teskalk topk . miting.
kelancaran dan kotopatan yang optival. o mformig
wAr | Menganalsk dan memtmpukan makng ez kontekstuzl fungs soszl. struktur 3 TIPETEXS
teks, dan wgur kebahassan tes daan berbzntuk oF v 'Song
sEntun terhak topk e
L g o Advrtisement, Imitation & Anscuncement
o Namatve
* Descripsive
NO o Procecurs
fsnandy B MEMBACA dan MEMIRSA MORAS | g
e
bedetas) 4
281 | Monganslst, menylwpuban mokna can mengevalad fngs 5055, strbitur ioks, o Fasttomses
din wnsur kcbanazain teks dsan can bk mempm aF o Present teme
socars bs, breatit can o Passhe foms
Johr okl topk dingan tirghat kelancaran can o Artides {countable & tncouctable)
katepatan yang optindl. o Fguratiee language
.0
== W [Ed o Conunds &wfintves
n unsur AcDanasasn teks 153n can tulls besdontuk o Cetve s
-‘“’" KW, dmalsf oty Jeor el fople o Thisking webs ta expewss eginian
dan katopatan . o Saquential monsiphrases
ELYY/FASE EFINGGRS/2021 -
1083 | Menganalisis, menyimpulkan makna dan mengevaluasi fungsi sosial, struktur teks, + Descriptive words
dan unsur kebahasaan teks lisan dan tulis berbentuk ecara | 8P » Aspects of literature
Keritis, kreatif dan jujur terkait topik Jngan s Stylistic word
tingkat kelancaran dan ketepatan yang optimal. « Prepositional phrases and some technical
to i
1084 i i dan i fungsi sosial, struktur teks, « Conversational gambits
dan unsur kebahasaan teks lisan dan Wmm + Intonation, tone, pacing, volume and
kritis, kreatif dan jujur terkait topik tengan tingkat emphasis to affect meaning.
kelancaran dan ketepatan yang optimal.
5. KOSAKATA
1085 isi i dan i fungsisosia, teks,
dan unsur kebahasaan teks lisan dan tulis berbentuk ismm kritis, kreatif [ 81p o Personality description
dan jujur terkait topik + Nature description
dengan ti aran dan ketepatan i o Art& Cultural issue
. &C ication Technology
NO *  Hardware & software
(RelasSub ¢. MENULIS dan MEMPRESENTASIKAN ALOKASI « Things in town, village, mountain, sea, suburb
Lo QKT « Habitat
Aivias) « Physical &Social Environment
0.1 | Merancang dan mempresentasikan teks lisan dan tulis berbentuk iklan «  Food &drink
(announcement) terkait | 12 JP o Lifestyle
topik| dengan memerhatikan fungsi sosial, struktur teks, + Social media
dan unsur kebahasaan sesuai konteks secara santun, kiitis, kreatif, dan mandiri  Hobby & Leisure activity
dengan ti aran dan ketepatan i +  Books & Literature
+  Shopping, painting, cooking, gardening
0.C2 | Merancang teks tulis dan mempresentasikan secara lisan teks berbentuk- B « Travel & holiday
erkait topik *  Projectresearch
dengan memerhatikan fungsi sosial, struktur teks, dan unsur kebahasaan sesuai
konteks secara santun, kritis, kreatif, dan mandiri dengan tingkat kelancaran dan BN
ketepatan yang optimal. o Listening & Speaking performances
. ling & Constructing conversation
.03 | Merancang teks tulls dan mempresentasikan secara lisan teks berbentuk + Reating comprehension
erkat topk engan | 8JP |, \yriting & Presenting performances

fungsi sosial, struktur teks, dan unsur sesuai konteks

ELVY/FASE EF/INGGRIS/2021 ﬂ
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7. ALOKASI WAKTU
& JP{Pertermuan (JP: Jam Pelajaran)

0.Cs wﬂ teks berbentuk prOsedur *  Secara umum tiap tujuan pembelajaran
dengan memerhatian fungsi | 8P berdurasi 8 JP (2 pertemuan)
tur teks, dan unsur kebahasaan sesusi konteks secara santun, kiits, » Terdapat 12 JP untuk teks undangan, ikian,
kreati, & e yang optimal. dan Recount.
. Towl1?
10.C5 | Merancang teks tulls dan mempresentasikan secara lisan teks berbentuk FEEOUN | 12 )P o Total JP selama setahun 148 P
opk

teraat too . pengalman pribad blografi, dan peristiwa bersearah | o o
memerhatikan fungsi sosial, struktur teks, dan unsur kebahasaan sesuai konteks
s, kreati,

yang optimal.

ELVY/FASE EF/INGGRIS/2021 -

No. 02
Teacher
Date found
Time found

Location found

Document

: Mrs. Enny Yuliani, M

Pd

: Thursday, March 18, 2023

:09.13 AM

: MAN 2 Ponorogo Teacher's Room

ATP

£ Berdasarkan Elemen

CAPAIAN PEMBELAARAN BERDASARKAN ELEMEN

| Capalanpembelajaran
Fads s Fasn E, pesrta did iggnakan Eabas) Igar

ks, Miska momanarm! dan mengldantfivasiide uto
oral relovan dari digkus a1au prasestast reTGEnY Lopik 0K

macam slwasi dan twjuan. fdereka

Ingaris unkoh menyampalkan opinl (ehadsn u yang dakat
den o UG G0 et membahaz mivat.
13 memberikan pendapat dan membuat perbandingan.

Necapstan bicars, dan nads suara untik dapat digshan dskam
sebagian bontess,

of purpeses. They use G respond @ avestions and use.
strtegles ta inicote and susioi (Nnm‘ﬂw ard dission.

o dlscacsions o pressntutions on youth related tapics, They use

st S

IMeata mancar dan mergevalussi detl spasfk dan s cor)
et

coiowed izsues and 10

s didk membaca dan e

stperti norssl,deskaps, ,.m.
ke membiacs

tntuk mendapatian uﬂum\

pery

oo

il tmasuk & st Lk ek, o s
O A

esn oot dalam ferbagai macim ta

Mereka mergdentfikas twan peouls dan

mmmw
enasribengan Soranpiantys ik mebu e
a

de pokek, lurisu st
malsi

memahamiinfortas tersat dafam teks.

e s, i s
e

e o o e e Bt i sl s 8
o e T

i
e et

ekt 1 Vi) of et T sy th el

luaing visual multimodl or Interactie texts. They are

r2au  Jears o 10 ind efarmation.

e texts oy e In the form vint or digitol

ideas, (ssues o1 plat

el el

et s, g add st shonins o rens of
o

ouinoss and audience. They olan, Wit review e marsft
Fenue uf et types will some eviganze of Selfcanscton
cegies, fan. ang copiaicanian. Toey

Lok g
s ez ard dse commendiiy vacobulory ani Vs (0
Sheit iy, They presend Jnformetion ASicg diarene odss ef

Phpases inrind od gl fores. 1
XOMPEVENSI, KONTEN, DAN TUIUAN PEMBELAJARAN FASE E
SARKAN CP

TUAAN PEMBELAIARAN |
nenmm 3
i 1k

KOMPETENSI onrm
cnszunian i

S
atrss o

o e

e e Wrkdg Y

Kopetos dfarda isgan KKD)
Konten fmat
ot pri Berishan O




130




No. 03

Teacher : Mrs. Enny Yuliani, M.Pd
Date found : Thursday, March 18, 2023

Time found :09.13 AM

Location found : MAN 2 Ponorogo Teacher's Room

Document : Teaching Module

MODUL AJAR
NAMA CENNY YULIAN

MAPEL - BAHASA INGGRIS

MATERI  : TEKS ANALYTICAL EXPOSITION
KELAS X

1. TUJUANPEMSELAJARAN
Saya mengajarkan meken )eks analytical exposition
Dergan tsan sowe

1. Monyebutkan mnga ‘socisl. generic structure,dan cif-Gr keoahasaan loks.

3. Mengdentiikesi makne! maine trrt ok ansld expostn
<. Menuks teks anaiybcal oo

2. PEMAHAMAN BERMAKNA

seroeh untuk .

1erepkan daiam ketidupan senan fai
‘Siews bisa

anapun berads dengan bjaksana dan Jetih bak
+ Siswa Berani monyampaikan opini di degan umum

3 PERTANVAANPEMANTK _

Have you ever expressed opinions in evecyday (fo? ‘
\When and where & you do that? >

m.aommawesm@wnmsbaﬂmnawy

eorveye o0 o asod?
b Mmdﬂw«mwﬂun convey your opinion? |

« Nomotivas|beisisr siswa.

Gunu menyampaikan dialog tentang
expresson ging oinon

Kegiatan Ini Pamselsjaran |

« Siswa dibag hompoc
Keclberpasanzsn
« Pesera didis membacakar delog

9
« Sehiap kelorppok mengiderifikasi 78 manit

Geinion, beserta awabannya dan
mengisixan ditable 49 dsesinkan
quru |
S e Kelomgok berganfisa
ipaiken hasi seranya

Kegaten Int Pembeiajaran 2
+ S dbegt lompok

Kecliberpasan;
+ Foteria i tersagium skspresi | ‘

opinn danaskng oprion ke
dalam bk 1
St vapanook bergsniontanyz |
awa pandapt ter
ety an ace g ’

78 mrit

oo opuraken ke v
Sitah dpasian
+ Gur moving berksliing mengamati
dan memeei masukan Kl
itemulan kesultan pada peserla
| didik

Kegiatzn In Pembeiajaran 3 ‘

ghn
mm. Sotagar sekciah

75 ment
ndlk paring deraphan pada ssva

4 KEGIATAN PEMBELAJARAN — C i | .
e WAKTU
e i . S-!’np"‘m.
= 7 mnmﬂnnmllmn hasil h-m.
10 ment \ + Guu dan si
u—nmmmwkvn baru
: dibanasnya
clejaran £ b Refloksi KEM bag! Poserta Dick
* Guru menyediakan toma N
Nomor

sentign , rtanyaan| Ya Tidak
S o AR pad Ap&wh o o
Beserta dal monufacan g
Sctus o snaical oy 75 monit yang ko fadsel st proses

4 Setats s ke Vo elah
Karsrgan te ad oo ) i
atas sesua | i f
lembar korje siswa | menyimpulkan tes ipsaja

 Guns mowing berkei akan kamu senang um-n moide it

don mamoe) sk yang tizurskin g st !

diecrukan kecutan pada pesera
didk

» Siswa membuat foks sesus

3 Keranak hararaan g suda o CIASEIMRN
e
+ Karya yan selesel dikumpilkan +Proses selvna KEN

untuk dinis gun

Penutup
1 guru dan siswa moccfoks KeN
= 2.gunimenyamsiksn maler berikulnys Srvenit |
* 3salam penutun. |

|3 SREFLEKSI
2. Refloksi KEM bagi Gurt

Numwr
_E*M ﬂi
I|

el

wmunlm dongan

Ketrampilan  Produk teks anical exposion
‘ongetahuan : 195 tuls PGiquz2

6. PENGAYAAN DAN REMIDIAL
Pengaysan :

dl teks analytical dari cerbagai macan! suncer bebjar

Remedial :

2 Mengulang fes tulis PG

LAMPIRAN
a. Matar Ajar Teks Dialog Pertemusn 1
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No. 04

Teacher : Mrs. Trina Purwiyati, S.Pd
Date found : Thursday, March 30, 2023
Time found :09.13 AM

133

Location found : MAN 2 Ponorogo Teacher's Room
Document : Media-Flashcards
Hobbies Hobbies (iR
i e Along a Things that
A city street you play
2. Whichtwohobhiesarethcmost oLy SRR T R e EECACTASR IR XYL VORI 000"
Al L 1. sidewalks 1. musical
| 3. What is your favorite hobby? Why? % 3
o 4. What do you usually read? Tell me 2. SlSl'lS 1IlStI‘um€1’1t»S
about it. .
* 5. What s;ons do you play? What 3 Street h'ghts 2. SpOrtS
spovt.s doyou wauh; wnyf." . 4. trees 2 video games
ﬁ -' * Sehon whatachaticoudvouo | 5. parking spaces | 4 hoard games
‘_‘_ X v \‘,‘ y for fun? Why do you enjoy them? 6, t]_'a,sh CanS 5. ca'rd games
Reading Books, Riding a Bike, 6. SOngS
Wau!\ing Movies, Listening to Music, ++ o
Playing Sports, Surfing the Internet
No. 05
Teacher : Mrs. Enny Yuliani, M.Pd
Date found : Thursday, April 4, 2023
Time found :08.00 AM
Location found : Classroom of 10-k class
Document : Materials-Report text
Cats
Do you ever touch a cat?

Do you have a cat at home?

A catis one qfthe mammal animal which is liked a lion. It is called small lion. Although they have a similarity but they are different
much. A cat is categorized as a tame animal, is a carnivore which consumes meat, flesh or fish. We can see it everywhere such
as at home, at road, at the cat conservation and other.

This mammal, has four legs for making it easy to run so don't be shocked if you see the fast cat takes your meal in the dining
tab]e Ilt can run as fast as a dog. It has paws to protect itself from the enemy, climbing the tree and danger. It has sharp teeth
which is useful to cut the meal, eat something and bring something. The beautiful and smaoth feather is for protecting form the

unpredicted situation and keeps the important body part. Every cat has different feather color, such as cream, black, white, or
black-white and other

It is a tame pet so everybody take care of it at home, to protect from the mouse too. But we have to be careful when we are with
it. There are many diseases from the cat, guys.. for example influenza, cough, respiratory error who can be caused by the cat
feather. If you have a cat at home and you love it so much, please wash your hand before touching your meal and face, sweep
the floor after it sleeps and also takes a bath it once a day.
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Appendix X1 Documentations

Interview with Informant 3: March 17, 2023

Class observation with Informan 3: March 30, 2023

Class observation with informant 4: April 4, 2023
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j;f_ Bu Trina MANDAPO
w

=

L Bu Sa'diyah MANDAPO

Interview with Informan 2 via WhatsApp: June 18, 2023
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Appendix XI1I Curriculum Vitae

Name

Student ID Number

Date and Place of Birth

Gender
Address

Phone Number

Email

CURRICULUM VITAE

Afiya Ulin Nuha Annafiah
19180018
Jember, January 15, 2000

Female

Mangunsuman, Siman, Kab.
Ponorogo, Jawa Timur
085806029223
Afiyal501@gmail.com

Educational Background :

No | Graduated Education Place

1. | 2012 SD Ma’arif Bangunsari, Ponorogo
2. |2015 MTs Al-Iman Babadan, Ponorogo

3. 12018 MA Al-Iman Babadan, Ponorogo

4. | 2023 UIN Maulana Malik Ibrahim Kota Malang
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