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ABSTRACT

Lathif, Sunu Farid. 2008\ Study on Suprasegmental Features Produced by the
English Department Students of UIN Malafgesis. English Letters and
Language Department, the State Islamic Univerditylaang. Advisor: Rina

Sari, M.Pd.

Key words: Suprasegmantal Features, IntonatioesStr

Language is made of sound. Study of sound is cakeghonology. In
phonology, there is a term named as suprasegmégdalres that is used in
pronouncing English words. In relation to pronutioia suprasegmental plays an
important role to make the hearer understands ulatspeaker says. Every
person in the world pronounces English words wiirtsuprasegmental features.
Thus, it is possible for us, as English students, produce different
suprasegmental features although in the same wardsemtence. The
suprasegmental features appears different in cleaistec. Therefore, it is very
interesting to investigate and analyze the diffeeerof the characteristic of
English students’ supraegmental features and Hngletive's suprasegmental
features. The research problems are formulatedokmswk: (1) What are the
characteristics of suprasegmentals features produgcéhe fourth year students of
English Letters and Language Department of UIN Mgfaand (2) What are the
main differences between the characteristics ofesggmentals features produced
by the English Department students of and the segraentals features produced
by English native speakers? Meanwhile, the theativges of this research are: (1)
to investigate the characteristic of suprasegmefietiures produced the fourth
year students of English Letters and Language Dmeat of UIN Malang and
(2) to find out the main differences between tharahbteristic of suprasegmental
features produced by the fourth year students afliéim Letters and language
Department of UIN Malang and those produced bygheglish native speaker.

To answer the problems, the researcher uses gole \E@itor to measure
stress amplitude that is introduced by JWM Verlaaat intonation contour that is
introduced by Laurel J Brinton. The researchernthHecuses on intonation and
stress characteristic of English students and eapeakers. Methodologically,
the researcher exerts descriptive qualitative sagliiis research design. The data
were collected by recording and analyzed the rdésulising Gold Wave editor to
find each characteristic.

From all nine analyzed sentences, the findings skimat the English
students pronounced some words faster and junchewgeen a word and the
coming word more frequently than the English naspeaker. The differences of
stressing of their utterances are in the way th@yngunce and give junctures.
When a word is pronounced faster and read withaus or juncture, the amount
of energy of the sound is lower. It means the atbdi is also low. The lower
amplitude of a sound indicates that the word isssted with weak stress.

The difference of the intonation contour of theitetances is caused by
the weak and strong stress of some words. The gfnghtive speaker pronounces



some words and junctures within two words more degly, so the intonation
contour of their utterances are more long fallihgrt rising. On the other hand,
English learners pronounce the words slower and gause within two words,
consequently the amplitude of the words are higtiat results the rising
intonation contour more than long falling intonaticontour.

The researcher suggests that the future reseazohduct similar topic of
the study but with different aspects of suprasedaiesuch as pitch, accent,
rhythm, and tempo with more complete data and dson and also with
different subject of the research.
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CHAPTERI

INTRODUCTION

In this chapter, the researcher discusses abokgitmmnd of the study,
research problems, objectives of the study, sicgifte of the study, scope and

limitation, and definition of the key terms.

1.1 Background of the Study

In human life, people cannot avoid using language aa tool to
communicate with others. We, as human being, alwagslanguage to share in
social community. In communication, we use languageonvey messages from
the speaker to the hearer. Language itself is nefid®unds, and the study of
sounds we call it as phonology. In phonology, welgtabout kinds of sounds and
how the sounds are related to the words, the wtrdhe sentences and the
sentences to each other (Boey, 1975: 32).

Phonology is the study of sounds and speech pattarlanguage (Boey,
1975: 32). The rootphoné in phonology relates to sounds and originatesnfro
the Greek wordphonemawhich means sound. Phonology seeks to discern the
sounds made in all human languages. The identiicatf universal and non-
universal qualities of sounds is a crucial compomephonology as all languages
use syllables and forms of vowels and consonartiss Jtudy of sounds has a

significant effect because sounds in language wohéterthe meaning of the related



language. If the sound does not address, therdeidl misunderstanding between
the speaker and the hearer.

Phonology is essentially the description of theteyms and patterns of
speech sounds in a language. It means that whesayvthat the ‘t’ sounds in the
pronounciation okatinandeightare the same, we are actually saying that in the
phonology of English they would be representednm $ame way (Yule, 1985:
45).

Every person in the world at least has and speaksneother language.
When a native speaks another language, it is patéatproduce different sounds
that result different pronunciation. This fact mzaause misunderstanding for the
hearer if the speaker is non native speaker anddtieds he or she produces does
not address the true one. It is caused by therdiite in intonation, stress, pitch,
or juncture. That is why study of sounds in languagvery important because it
has a big role in language production.

Indonesian students, as foreign language learhax® great problems in
pronouncing English words, so sometimes they predtglish words by their
own characteristic. This evidence is logic becatm®y are used to speaking in
Indonesian language as mother language. Most Isimestudents face
difference in English utterances because they getigh by learning while they
face no difference in Indonesian language becaheg get it by acquiring.
However, this problem is not an absolute problemabse some Indonesian

words have similar pronunciation to English wordsis ability can help



Indonesian students to minimize difference in promang English words that

causes misunderstanding for the hearer sometimes.

Cech (1983: 36) states that suprasegmental featamesbe defined as
features of speech which are extend over sevegaiesets. These suprasegmental
features includes stress, pitch, intonation, andemic These suprasegmental
features will be the focus on this research. Theeaecher considers that
suprasegmental features concern with productionsafnds. Suprasegmental
features includes pitch, stress, intonation, amem@ic But here, the researcher will
only focus on two suprasegmental features, whiah iatonation and stress.
English learner may produce the foreign sound ctgre but if the
suprasegmental features of the mother tongue @raesfto the foreign language,
the native speaker will stamp their speech as ifjofe(Fromkin, 1997:216).
What Fromkin stated is suitable for the studenEnfjlish as a foreign language.
If the students’ mother tongue is Indonesian, thél have speech as a native
because Bahasa Indonesia is their mother tongug.itBaill be different when
they speak English because English is not theiherdanguage. Therefore, when
they speak English, they will speak as a foreigmaras native and when they
speak as foreigner they will produce different sispgmental features from the
native produces.

This research is conducted toward the fourth ysadents of English
Letters and Language Department of Humanities anliu@ Faculty of UIN
Malang, which have been studying English in unigigvel for 8 semesters and

one native speaker. Theoretically, the Englishestitel have good skills in English



because they have passed various English courses.tkis phenomenon, we can
consider that the fourth year students of Engliettdrs and Language Department
have good ability in pronouncing English words. e other hand, this evidence
is not a guarantee that the student can speakdBngf well as native speaker
done especially in stress and intonation. They megduce English speech in
different features including intonation, stressj amen accent although they speak
in the same sentence.

Here, the researcher is interested in researchiagpeech produced by
the fourth year students of English Letter and Lemgg Department of
Humanities and Culture Faculty of UIN Malang be@aitss important to find out
the characteristic of their speech. After reseaglinis object, the researcher tries
to measure how far their ability in pronouncing Esig sounds. By measuring
their ability in pronouncing English words, the eascher will find their
characteristic in pronouncing English sound. Inndoso, the teachers can give
more attention to the students’ speech to minimidsunderstanding for the
hearer because of these differences.

By knowing the stress, intonation, and pitch of tmeaker, we can
recognize what their mother tongue is. As LiddidadDavies said that the core of
language is sound (Davies, 2004: 27). This isntlaén reason why this research
is conducted by the researcher.

According to Sudarmanto (2007: 4), there are orfly 8tudies about
phonology conducted in UIN Malang. From this evickenthe researcher tries to

find a new phenomenon that is seldom to be invady by students of UIN



Malang. By conducting this research, the researalzts to give a contribution
to the field of study.

Meanwhile, the study on phonological also condudigdSudarmanto
(2007); the student of English Letters and Langudgpartment in the State
Islamic University of Malang. The subject of hissearch is the students of
English Letters and Language Department. He toelctirpus randomly from the
first year students to the fourth year studentse Hifferences between this
research and those conducted by Sudarmanto atetfieg the subject of this
research is only the fourth year students while sheject of Sudarmanto’s
research is the students from the first year tofclueth year. Theoretically, the
English ability between the subject in this reskaaod Sudarmanto’s research
must be different. It is caused by the subjectudasmanto’s research was the
student from the first semester up to the eightes#en who has various degrees of
ability in English. And the subjects of this resgmare the students from the eight
semester only who have better ability from the aeration of length of the
period of the study.

Second, this research is study about contrastiwysihile sudarmanto’s
research is comparative study. The difference bmtwteem is that contrastive
study is the study that investigates the differelbe®veen two things that makes
contrast. While comparative study is the study thaéstigates both similarities
and differences between two things (Parera, 1936™% researcher conducts
this research in contrastive study because he wamtsrecognize each

characteristic of non-native and native pronuncratin Sudarmanto’s research,



he argues that when we speak English. It meansvhapeak a strange language;
when other persons speak English, we will heamg#asound too. There are
many misunderstanding happen in a communicationbisause of difference in
pronouncing words. In order to be familiar with ttteound and also to avoid
misunderstanding, we have to know how to pronowstiess and intonation, and
how to produce words from the related languagepkaking English, we have to
know how to pronounce words, stress, and intona@that the listeners will not

face misunderstanding just because of differengeanunciation.

1.2 Resear ch Problems
From the explanation above, the researcher foresildhe following
guestions:

1. What are the characteristics of suprasegmentalifestproduced by the
fourth year students of English Letters and LanguBgpartment of UIN
Malang?

2. What are the main differences between the charsiitsr of
suprasegmentals features produced by the fourthsgadents of English
Letters and Language Department of UIN Malang dredEnglish native

speaker?



1.3 Objectives of the Study
In this research, the researcher formulates thectibgs of the study as
follows:
1. To investigate the characteristic of suprasegmerttures produced by
the fourth year students of English Letters andduage Department of
UIN Malang.
2. To find out the main differences between the charatics of
suprasegmental features produced by the fourth steaents of English
Letters and Language Department of UIN Malang dwsé produced by

the English native speaker.

1.4 Significance of the Study

The phonological study is a pure linguistics studyeoretically, the
significance of this study is to enrich cross-cdtiknowledge of speech variety
in English. By knowing the way our partner speakisgch as accent, intonation
and stress, we can recognize their cultural backgitoand also their mother
language. And the last significance of this stuglyo develop the variant of the
study of suprasegmental features.

Practically, after conducting this research, gxpected that the researcher
can give a description about first, characterisbfspronunciation of English
students, especially the characteristics of promtion of the fourth year students
of English Letters and Language Department of Hutiesnand Culture Faculty

of UIN Malang. Second, this description will be ds® give an understanding



phenomenon for all speakers, both native and ntimenabout the difference of
pronunciation for non-native English speaker wheaytproduce a speech in

English.

1.5 Scope and Limitation

In this research, the researcher only focusesitmmation and stress. The
subject of this research is the fourth year stuglehEnglish Letters and Language
Department of Humanities and Culture Faculty of UMdlang. These students
are those who have been studying English in theeusity for almost four years.
Their ability in English absolutely varies in somegrees. But, it has been stated
above; they have theoretic skills in English larggughey got from a long-term
period education in this university. Consequeritigre must be students that have
good speaking skills, so they can produce a beitenunciation in English
speech. Besides that, there are also some studlkatiave average English skills
that result them in average ability of speakingt, Bienerally they have a better
skill in English than other students. Then the aesleer studies their
pronunciation to recognize their speech’s chareties in pronouncing English.
From this, the researcher knows their characterisfi speech in case of
suprasegmental features.

The English involved in this research is Ameri&umglish and the native
speaker is an American, his name is Jessy. Thangss uses American English
because it is easy to find out American native kpeand also American English

has unique accent. The researcher uses one ngtakes because it will be



different if the researcher uses more than onevaatiat can result different
characteristic between the native. That is why résmearcher only involves one

native speaker.

1.6 Definition of the Key Terms

a. Suprasegmental features are those articulator resatwhich consist of
over more than one segments, includes: intonatibress, pitch, and
accent.

b. English Department students are the students ofligbngetters and
Language Department who are in the fourth yeandhe eight semester
of UIN Malang whose mother tongue is not English.

c. Gold Wave Editor is software program which is ugednalyze the data in
term of sound.

d. Manual Plotter is a software program which is usedemove the result
from Gold Wave Editor analysis to Microsoft word, the researcher can
present the result analysis to make easier in ptasen the findings in

data analysis.



CHAPTER I

REVIEW OF RELATED LITERATURE

In this chapter, the researcher discusses aboute stheories of
suprasegmental and also all parts of suprasegnieatalres. Although the focus
of this research is in intonation and stress oinhg researcher also gives
explanation of all features in suprasegmental aglamce of knowledge. In
explaining the theories, the researcher also gikiss own conclusion and
statements which theory he uses in this reseatuh.i intended to make readers

know not only one theory but also some theoriestedl to the research.

2.1 Suprasegmental

Brinton (2007: 57) defines that suprasegmental ufeat are those
articulatory features which are superimposed ovaenthan one segment (such as
vowel or consonant); they include stress and irttona

Individual sounds are considered to be discretensets; however some
of the sound properties of language extend mone time segment (Liddicoat in
Davies, 2004: 30). These are known as supraseghmamdait includes stress,
pitch, intonation, and tone.

Suprasegmental features, on the other hand, rougfdy to “how you say
what you say”. It studies about the way you promauwords in English. When
we speak in another language, we will produce demiht suprasegmental

features, such as stress, pitch, intonation, ahdbsy. A syllable is an important

10



structural unit in phonology, with a word being angsed in syllables. The

suprasegmental features have a big role in unchelisiga words because it is

connected to the sounds of the word. If we knowsihgrasegmental features of
the words, we will gain a correct pronunciatiortioé words. Mispronunciation in

a word brings misunderstanding in meaning.

From all theories and explanation above, the rebearconcludes that
suprasegmental features is the features we have waeroduce a speech. These
features are not only one feature but also fouufea. They are intonation, stress,
pitch, and accent. We always have these features wie produce the speech and

every person tends to have different features wigeor she does this.

2.1.1 Stress

Widdowson (1996: 43) states that when a word hasentban one
syllable, one of them will be pronounced with mpreminence than the others.
This brings us to another speech sound phenomévains stress. Every word
spoken in isolation has at least one stressedbsylldn articulator terms, stress
involves a rise in air pressure; an increase iratheity of the respiratory muscles
forces more air out of lungs during the articulatiof a particular syllable. In
English, for example, the nouns ‘person’, ‘witnessid ‘wedding’ will always be
stressed on the first syllable, and the verb ‘irespiprovoke’, and ‘decide’ will
always be stressed on the second.

There may also be an increase in the activity iginbg resulting in higher

pitch. In acoustic terms, the stressed syllabjgeiseived as longer, louder, and of

11



higher pitch. The term stress is sometimes usedanangeably with accent, but

accent should not be confused here with the otR@rsexample:

Integra INTEGral

COMMunal coMMUNal
FORmidable forMIDable
CONtroversy controversy

Table 2.1 stress in syllable

Pronunciation in the first column may generally km®nsidered
conservative, while on the right side is increasifige change may reflect a
preference for a pattern in which the major stigssurrounded by unstressed
syllables, rather than an initial stress followeg two or three unstressed
syllables. It is probably safe to say that mostngmr speakers of English would
regard ‘FORmidable’ as an awkward pronunciationeseh examples are not
necessarily unstable within the speech of an iddiai although some speakers,
knowing the alternatives, may be hesitant abolt grenunciation and know that
English phonology is not a single system, unifortnoas all groups and regions
(Clark, Yallop and Fletcher, 2007: 352).

It seems to be a general tendency in English tokntlae difference
between nouns and verbs: nouns are stressed firghsyllable, while verbs are
stressed in the second. Sometimes the changeestgtnarks the class different

between words which are semantically similar, asR&cord’ as noun, and

12



reCORD’ as verb, or ‘OBject’ as noun, and ‘0bJECAS verb (Widdowson,
1996: 44).

These diversities of stress bring diversities gaming of words. Stress in
a word has a big role in speech understanding. Bb@y5: 33) states that stress
refers to the prominence of a particular syllableiword. Usually the result of a
difference in the loudness, pitch, and the duratfon example the underlined
syllable of English word mphasi, _mphasiand_mphahave greater prominence
than other syllables. These underlined syllables siressed and the less
prominent ones are unstressed. The English unsttesdlables are often reduced
where the unstressed vowel is pronounce@)gs (

Verhaar (1992: 30-31) explains that the term stiessed to indicate what
we call amplitude. Amplitude is the large of the wabration. English has three
kinds of stresses, such as primary stress, segosttass and unstressed or weak
stress. It is difficult to decide where we strdss gyllable. Monosyllable word and
stand by itself usually has primary stress, suctmas, call, cut, will, eat, rough,
glass’ and so on. Crystal (1987: 172) describes thatwibed which has two
syllables usually has primary at the first syllalaled secondary stress at the
second syllable, such akaby, desert, going, rebel, ableind so on. However,
complex word is stressed at the first syllable gamary stress and the second
syllable is for secondary stress suchnasaltime, someone, footpriahd so on.
The complex words sometimes have only primary stedsboth first and second

syllables, such aslead-tired, half-way, hand-khi&nd so on.

13



Clark, Yallop, and Fletcher (2007: 353) recogniegrées of word stress
in particular primary and secondary stress. Thus,word ‘universe’ can be said
to have primary stress on the first syllable, mess on the second syllable, and
stress in the final syllable.

Stress is not unrelated to full vowels; unstressaadlels may or may not
be reduced tos] while stressed vowel generally full such eplain (e1) and
explanation(a), emphathig&)andemphasize(s). Sometimes we also have strong
and weak stress of the same words, for examplaeytind and, for strong stress it
will be (&nd), for the weak stress it will ber(d, on, n). The example of weak
stress of word is shown as the following sentehé@ve got to make dinner and
make clean upln addition there are also weak and strong form of sequences, f
example: | am >I'm > @m > abm > aim. The reduction of stress usually
happens in the articla, an, the,and to, when they occur before the word
beginning with a consonant. This reduction of vowsslunds not due to
‘sloppiness’ or ‘laziness’, but it is completelytngal.

Jones (1972: 248) explains that most English wofdsvo syllables have
one strongly stressed syllable and one weak one.stiong stress is on the first
syllable in some words and on the second in otHews.instance, in the nouns
increaseandinsult, the first syllable is strong (‘inkri:s, ‘insAlt). & in the verbs
increaseand insult, the first syllable is weak and the second is gir@n’kri:s,
in’sAlt). Jones also states that in English wortitheee or more syllables there is

always one strong syllable and occasionally two.

14



Based on theories above, the researcher can centhat stress is the
emphasizing in a syllable in a word that has furcto give the specific meaning,
such as whether the word is noun or verb for irtgaBtress itself is divided into
three degrees. They are primary stress, secondagyssand unstressed. This
conclusion is mainly based on the theory of Verhihat divides stress into three
degrees. This theory will be used by the researthemalyze the data in data

analysis.

2.1.2 Intonation

When we speak, we may produce high or low speeasd high and low
speeches are called as intonation. When someoaeger situation, he or she
tends to use high intonation in his or her spektholite situation, people tend to
have speech in low intonation. Actually, what isomation itself based on the
theory of linguist? In the following paragraphsge thesearcher displays some
theories from some linguists.

Intonation may be defined as the variations whaktetplace in the pitch of
the voice in connected speech, that is the vansatia the pitch of the musical
note produced by the vibration of the vocal cotimés, 1972: 275).

Wardhaugh (1977: 244) defines intonation as theepabf rising or falling
pitches with which a sentence is pronounced. Intiatg Boey (1975:35) also
defines intonation as a meaningful suprasegmeattlfe of speech. Intonation
refers to patterns of pitch variation in a senteticdoes not refer to the discrete

pitches of different vowels, to pitch accent, morphysiologically determined

15



variations in pitch due to the size and shape pe&son’s vocal apparatus, for
example the differences in pitch between men’svaochen’s voices.

Jones (1972: 275) also defines that in ordinargsipehe pitch of the voice
is continually changing. When the pitch of the woidses, we hava rising
intonatiort when it falls we hava falling intonation when it remains on one note
for an appreciable time, we halewel intonation

It is impossible for us to understand the expressiand thoughts of the
speaker we speak without intonation. Listen to dwodg speaking without
paying attention to the words: the ‘melody’ you he&athe intonation. It has the
following features: It's divided into phrases, alsown astone-units’ The pitch
moves up and down, within‘@itch range’. Everybody has their own pitch range.
Languages, too, differ in pitch range. In each toni¢, the pitch movement (a rise
or fall in tone, or a combination of the two) takgiace on the most important
syllable known as the ‘tonic-syllableThe tonic-syllable is usually a high-content
word, near the end of the unit. These patternstoh wariation are essential to a
phrase’s meaning. Changing the intonation can cetelyl change the meaning.
For example the way to sal's raining. If it is said again using the same words,
the meaning will be different. It can meWrhat a surprise!or How annoying, or
That's great!

English has a number of intonation patterns whidd aonventionalized
meanings to the utterance: question, statemenprisey disbelief, sarcasm,
teasing. An important feature of English intonatisrthe use of an intonational

accent (and extra stress) to mark fbeus of a sentence. Normally this focus
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accent goes on the last major word of the sentdntat can come earlier in order
to emphasize one of the earlier words or to contitasvith something else.
The pitch patterns of intonation are similar todsilistributed over sentence in an
organized and systematic way.

As Brinton (1984:62) stated that intonation is resggnted in a gross
fashion in writing by punctuation marks:?.,!;-,.tdnation patterns may also
indicate the attitude or relation of the speaket #re hearer as well as various
contextual features. Therefore, though intonati®raiphonological feature, its
meaning lies within the province of syntax and pmagcs. An intonation pattern
differs quite substantially among different diale€English, for example between
British and American and American and Canadian BhglIn studying
intonation, it has been the practice to recognitieee different level of pitch
(generally four levels) or different intonationantours, described as falling or
rising. Using the later approach, we identify a bemof different pitch patterns,

which convey different meaning.

Long falling: expresses finality, conclusion, affi@tion, agreement.

» Short falling: expresses an attenuated or qudlidnclusion

* Long rising: expresses questioning or lack of figal

» Short rising: expresses some degree of reservafidanction as a signal of
attentiveness

* Rising-falling: expresses finality with added emoati (e.g. emphasis,

enthusiasm, certainty, annoyance )
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» Falling-rising: expresses querulousness, skeptjcisamd reservation.

—— N\

Maiwr beughl g new horwe on Theroho
Figurm 5.5 Inronathan cenfedr kar & skaberment with sbrece on Tharsame

H.,,______\\

PRy BOLENL 8 g hi-ure on ThursAas
Figurg 5.6 Intonotion contour for g slatament with stigas on hoaze,

‘*ﬁaﬂ__\

Pk v Twaughl o agk s oo Thursdar.

Figura 5.7 Inronation canswour for a dlaieme 41 vl siress on e

\\—M

Sy buupbd @ new house an Thearsday.

Figure 5.BE Inmnohon contour tor o stabemeant swith eress o Fis
weedd, Flerey

Figure 2.1 Intonation contour graph

Roach (1987: 143-149) classifies the function ofomation in the
syntagmatic functions into three functions. Thessification and the example are

explained as follow.

1. Theaccentual function of intonation

The term accentual is derived from ‘accent’, a waséd by some writers
to refer to what in this research is called ‘stre$bhat intonation has accentual
function implies that the placement of stress isisthing that is determined by

intonation.
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2. Thegrammatical function of intonation

Grammatical function of intonation is used to inveantences which are
written ambiguously, and whose ambiguity can onf femoved by using
different of intonation. This following example caive more explanation about

this function, ‘Those who sold quickly made a ptofThis can be said in at least

two different ways:

a) |'Those who’sold_quikly| made a_prof
b) |'Those who soldquickly, made a_, pfib|

The difference is caused by the placement of the-tmit boundary which

is seen to be equivalent to give two different ppaases of the sentences, as in:
a) A profit was made by those who sold quickly.
b) A profit was quickly made by those who sold.

Another component of intonation that can be saichawe grammatical
significance is the choice of tone on the tonidable. One example that is very
familiar is the use of a rising tone with questiodany languages have
possibility of changing a statement into a quessonply by changing the tone

from falling to rising. This is, in fact, not usedry much by itself in the variety of

English where questions are usually grammaticakewr

3. Thediscour se function of intonation
If linguistic analysis is thought as in sentenaecure, it can be called as
grammar unit. But here, there is also discoursdystn function of intonation.

This function attempts to look at the larger cotgéer which the sentence occurs.

19



If intonation is studied in relation to discourgeayill have two main areas:
one of them is the use of intonation to focus teeeher’s attention on aspects of
that message that are most important, and the ahencerned with regulation
of conversational behavior.

In the case of ‘attention focusing’, the most olngouse has been
described is the placing of tonic stress on the@ppate syllable of one particular
word in tone-unit. In many cases, it is easy to olestrate that the stress is placed
on the word that is in some sense the most impp@arin:

|she ‘went to Scénd|

The second area of intonational discourse funcisothe regulation of
conversational behaviour. Intonation is also im@oitin the conversational
interaction of two or more speakers, such as betvdeetor and patient, teacher
and pupil or between the various speakers in coases. In such material, it is
easy to identify what each speaker is actudlyng in speaking, for example,
guestioning, challenging, advising, encouragingapproving, etc.

According to all of the explanation above, theesrsher concludes that
intonation is a meaningful suprasegmental featdirgpeech. It refers to patterns
of pitch variation in a sentence. In addition, maton affects the meaning of the
sentence as a whole by indicating different semtdppes, such as statements or
guestions. It is also represented in a gross fasimowriting by the use of
punctuation marks such as, question mark(?), commagemicolon (;),

exclamation mark (!) and full stop (.).
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2.1.3 Pitch

Wardaugh (1977: 249) states that pitch is as tequincies used in the
production of speech. In the tone language likei Bmal Chinese, the highest
and/or direction (up-down contrast level) of pitan distinguish words. If we say
/tlu/ with a high level pitch it meangig’ but if we say fu/ with a falling and
rising pitch it meanslord’. A beginner of Chinese may, therefore, wronglyssa
“| praise the pig” when he means “| praise the loRitch, therefore is phonemic
in Chinese because it can distinguish between pdimgords. Boey (1975: 33)
suggests that the difference of pitch may resulhéndifference of meaning at the
word level.

Ladefoged (1975: 224) suggests that the pitch efvibice is determined
by several factors. The most important is the tangf the vocal cords. If the
vocal cords are stretched, the pitch of the soulidyaup. Altering the tension of
the vocal cords is the normal way of producing nafsthe pitch variations that
occur in speech. In addition, an increase in tbe fbof air out of the lungs will
also cause an increase in pitch, so that stresaedls will usually have a higher

pitch.

2.1.4 Accent
Crystal (1987: 172) explains that accent referght characteristic of
speech that conveys information about the speal@lsct, which may reveal in

what country the speakers grew up or to which dimgjoistics group the speaker
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belongs. People in Australia often refer to someagééaving a British accent or
an American accent; in Britain and America, thefgréo an Australian accent.
Phonological or phonetic distinction is often caesed as different accents. A
person in England is said to have a cockney acaenY,orkshire accent, a
Lancashire accent, and so on.

The term accent is also used to refer to the $peEsomeone who speaks
a language non-natively; for example, a Spanishlspg English is described as
having a Spanish accent. In this sense, accentsrdfe the phonological
differences or interferences from a different laangglI spoken elsewhere. Unlike
the regional dialectal accent such foreign acceresaot reflect differences in the

language of the community where the language wasiesz.

2.2 Previous Studies
There are two researchers that have conducted rceseim the

phonological field. The first researcher is Laddid&manto, 2007:20). He is
professor of Linguistics from University of Edinlgiw. His research was
conducted to get knowledge about intonation-the anm downs of the voice in
speech-is increasing rapidly. Researcher payingntidh more to thdargets
(peaks and valleys) rather thpiich (rises and falls). The result showed that in
fast-speed speaking people tend to produce highl ietonation rather than in
low- speed speaking.

The second researcher is Sudarmanto (2007). Hedisrgraduate student
of UIN Malang. His research is a comparative stb@yween suprasegmental

study produced by English learner and those pratiume NST TOEfL. His
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research focuses on intonation and stress. Hismmgdsevas conducted towards
student of English Department starting from thetfisemester until the eighth
semester. The result showed that some studentsnglise Department have
similarities and differences with the native in NEOEFL.

In line with the previous researchers, the resedirihre also intends to get
knowledge about stress and intonation. The focuthisf research is intonation
and stress of the speech produced by English leamméndonesia, especially the
4" year students of English letter and language ofidnities and culture faculty
of UIN Malang.

The similarity of the study that is conducted betwehe researcher and
the previous researchers are both investigatedineds Then the language that is
observed is not the researcher own language big,fdreign language; in this
case the previous researchers observe Modern Gumegknow the researcher
observes English. Finally, the aim of conducting tlesearch is to get more
knowledge about phonological aspect.

Besides the similarity, there is also the diffeemetween this research
and the previous researcher. The difference is that previous researcher
conducted research in comparative study, but heseresearcher conducts the
research in contrastive study. According to Paf&®87: 25) comparative study is
aimed to find out similarities and differences pésch while contrastive study is
aimed to find out the difference of the two differeéhings. Here, the researcher

intends to finds out the difference between therattaristic of suprasegmental
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features produced by the fourth English studentdUbf Malang and those

produced by native speaker.
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CHAPTER 11

RESEARCH METHOD

This chapter discusses about the research desgganch instrument, data

sources, data collection, and data analysis.

3.1 Resear ch Design

The research design used in this research is gdésericontrastive. As
Parera (1986:25) states that descriptive conteassivto find the description of
differences from two things. Here, the researclescdbes about suprasegmental
features on the speech produced by the fourthstadents of English Letters and
Language Department of Humanities and Culture FBacfl UIN Malang and
from the English native speaker who lives in Mala@gntrastive study tries to
find the differences between the object that isaeshed. In this contrastive study,
the researcher tries to find out the charactesistt suprasegmental features
produced by both of the fourth year students ofliEhg_etters and Language
Department of Humanities and Culture Faculty of INMlang and the English
native speaker. As result of this descriptive castive, the researcher will
describe a contrastive study of suprasegmentairesiboth produced by'4/ear
students of English Letters and Language of Hureendnd Culture Faculty of

UIN Malang and those produced by the native speiakigalang.
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3.2 Resear ch Instrument

This research studies about sounds. The key instiuis the researcher
himself. The researcher investigated and colletbtedspeech from the English
student and native speaker. The other instrumenthisf research is a tape
recorder. Tape recorder was used to record soumdkiged by the fourth year
students of English Letters and Language DepartmiehRiumanities and Culture
Faculty of UIN Malang and a native speaker whodiueMalang.

Then the researcher used wave editor. Here, treanmdser used Gold
Wave Editor to analyze the sound produced by thetioyear students of English
Letters and Language Department of Humanities aaliu@ Faculty of UIN
Malang.

The subjects of this research are the fourth yiealesits of English Letters
and Language Department of Humanities and Cultaciley of UIN Malang and

a native speaker who lives in Malang.

3.3 Data Sour ces

The researcher takes the data in the form of sgpsechEnglish students
as foreign language learners and an English napeaker who lives in Malang.
The forms of data are in recording of speech preduwy the English student and
the native speaker. In taking the data, the reBeantses corpus. Corpus is a body
of data from which patterns, systems, or generadizacan be discovered by
induction (Samarin in Rosidi, 2008: 45). After adlting the number of the

fourth year students of English Letters and LanguBgpartment of Humanities
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and Culture Faculty of UIN Malang, the researchese 9 students of the fourth
year students of English Letters and Language Deeat of Humanities and

Culture Faculty of UIN Malang.

In choosing the students, the researcher used GPWeaconsideration.
This is caused by GPA is the measurement of théigbngbility of the students.
Here, the researcher chose the students who hadi@rage and high GPA. The
researcher then, classified the degrees of GPA #ifollowings: the low GPA
is < 3.00, the average GPA is between 3.00 upSotBe high GPA is >3.5 up to
4.00. In each degree, the researcher took 3 studsntorpus. The amount of the
students as corpus is three students for each eldmgeause the researcher
considered that they fulfilled the variation of tti@ta and also it was difficult for
the researcher to find out the students who ha@0<&PA. This consideration
was used because the validity of this research bellow when the researcher
only chooses students who have high GPA studemdter recording their
speeches, the researcher compared among threesgeagh other and then
compared with a native speaker who lives in Maldng,name is Jessy. Jessy is
an American. The researcher chosen him becaudeniesh subject used in this
research is American English. This comparison idirtd out the difference of
suprasegmental features characteristic producedthby English Department

students and the native speaker.
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3.4 Data Callection

In this research, the researcher did some stepsoltect the data as
follows: firstly, the researcher recorded the matspeaker’'s voice when he read
the 9 sentences that selected from listening sedtioTOEFL test written by
Baron (1997). Then the researcher took corpus fiteenfourth year students of
English Letters and Language Department of Humesigind Culture Faculty of
UIN Malang consisting of 9 students. The researesied each student to read
one sentence, and then the researcher recordedr Her voice. Finally, the
researcher compared their speech in terms of segaental features produced by

the English students and the English native speaker

3.5 Data Analysis

The researcher analyzes the data by the followitepss First, the
researcher organized the data that had been @al&xm recording of sounds by
inserting all the recording result into computeecénd, he used Gold Wave
Editor to find out characteristics of suprasegmigie@ures in speech produced by
both the fourth English students and compared tsehproduced by a native
English speaker. The results of analysis using Glave are in the form of
numbers that show the higher and lower of intomat&tress frequencies. The
amplitude of primary stress is >1.0dB, while foe ttecondary stress is 0,4dB up
to 0,9dB and for unstressed is < 0.3dB (Verhaa®2130-31). Because the Gold
wave editor never reaches 1,0dB, the researcheulatds the amplitude as

follows: <0,6dB is for primary stress, 0,4dB upO®dB is for secondary stress
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and >0,3dB is for unstressed. The last instrungemntanual plotter used to make a
sound graphics in order to make the researchegreabien he presents the data.
By knowing the findings from the comparison betwéss English student
and the Native English, the researcher could krtmvdifference between them
when they pronounce words. After comparing the @igtaising wave editor, the
researcher made a sound graphic by using a matattgrp This sound graphic

was used by the researcher to make him easieesepting the data.
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CHAPTER IV

FINDINGS AND DISCUSSIONS

In this chapter, the researcher discusses abodings and discussion
from all the data he gets in this research. Inyedecussion the researcher gives a

summary to make the reader easy to understancedearch.

Findings and Discussions
After gathering the data in the form of sound reéauy from selected

English students and native speakers, the reseazohgares the data to find out
the differences of stress and intonation between dtudents and the native
speaker. There are 9 sentences which are analyzbdiresearch. The sequence
of the degree is the first three students are tingests who have high GPA, the
second three ones are the students who have aveRg&nd the last three ones
are the students who have low GPA. The 9 senteaareethe following:

Sentence 1.

| dowish | could help you more.

The sound graphics below are the representatiagheohigher and lower
stress and intonation of speech which are prodbygdginglish native speaker and
one of the English students, students 1. Both@®ftitive speaker and the English

student uttered the same sentemds wish | could help you mare
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Finding
From two figures above, the researcher could find amplitude of
intonation and stress as the following series:
The English student: 0,8-0,3-0,3-0,7-0,4-0,6-0,248,
The English native : 0,6-0,4-0,6-0,6-0,4-0,6-0,8-0B
In two figures above, there are some differencemtionation and stress

produced by the English student and native speaker.

Discussion
» Stress

From the above figures, it can be seen that thexresame differences of
stressing word that make different characterististeess in pronunciation. The
first difference is in the wordo. The native speaker stressed the wadodvith
secondary stress and the amplitude is 0,4dB, wihdeEnglish student stressed it
with unstressed and the amplitude is 0, 3dB. THereéince happens because the
native speaker considered this word as accompangrigof the main verb that is
wishso he did not stress it with strong stress, wii& English student stressed it
with unstressed because the wdabplaced after the subject which has the strong
stress, so it should be in weak or unstressed s&bend difference is in the word
wish. The native speaker uttered this word in strongsst@nd the amplitude is
0,6dB, while the English student didn’t stressThie difference happens because
native usually stresses the verb with strong stregshe stressed “I” and the

amplitude is 0,6dB.
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The last difference is in the wordhore. The native speaker stressed the
word morewith strong stress and the amplitude is 0,6db whideEnglish student
stressed it in unstressed and the amplitude isBO,3this difference happens
because the native speaker uttered the wuoce separately with the preceding
word, so he stressed it with strong stress, winiée English student uttered the
word morein one word with the preceding words, so he didstass it in strong
stress.

From the three differences above, the researchas sip the findings in

the following table:

Primary stress Secondary stress Unstressed
Student 3 1 4
Native 5 2 1

Table 1. Comparison of stress amount

* Intonation

The sentence dfdo wish | could help you moiie a conditional sentence.
To analyze the intonation of the sentence, theesestshould be divided into two
parts. The first part i do wish.The native speaker pronounckedo wishwith
falling rising intonation. It is proven when thetwa stressed the world with
strong stress and the amplitude is 0,6dB. Nextjrttomation is fallen in the word
do with weak stress and the amplitude is 0,4dB. Afteds, the intonation is
rising in the wordwish with strong stress and the amplitude is 0,6dB. This

intonation contour represents skepticism. This esgion is true based on the
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context of the sentence because it is a conditisaatence which has no fact in
reality. At the graph of the student, the studewnpunced do wishwith short
rising. The student stressedith strong stress and the amplitude is 0,8dB, ihen
was fallen down in the wordo with unstressed and the amplitude is 0,3dB and
goes in sequences in wondsh with unstressed also and the amplitude is 0,3dB.
Short rising expresses a signal of attentivenedstlais is not appropriate to the
context of the sentence because it expresses #iooatsituation.

The second part ik could help you moreln this part the native speaker
pronounced it with falling-rising intonation. It cde seen from the wotdvhich
is pronounced with strong stress and the amplits@6dB. Then it falls icould
with secondary stress and the amplitude is 0,4di@nTit rises again in worgelp
with strong stress and the amplitude is 0,6dB. magve stress worgiou with
unstressed and the amplitude is 0,3dB and thes aigain in the wordhorewith
strong stress and the amplitude is 0,6dB. Thisngiion contour expresses
skepticism and it is true because this sentenaecnditional sentence which has
no reality. The English student pronoundecbuld help you morevith falling-
rising intonation too. But there are some diffeenm the height of stress. The
word | was pronounced in strong stress which the amplis@¢7dB, then falls in
could with secondary stress which the amplitude is 0,40 intonation rises
again in the wordhelpwith strong stress which amplitude is 0,6dB antsfagain
in the wordyouwith unstressed which the amplitude is 0,3dB. Fnahe student

pronounces the wordore slightly up with unstressed which the amplitude is
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0,3dB. In this intonation contour, it expresses psikssm also and this is
appropriate to the context of the sentence bedaissa conditional sentence.

In conclusion, the researcher sums the findingslasvs:

Long | Short |Long | Short | Falling- | Risinc- | Long | Short

falling | falling | rising | rising | rising falling | Flat | flat

Student 1 1

Native 2

Table 2. Comparison of intonation contour

Sentence 2:
How difficult that test was!

The sound graphics bellow are the representaticheohigher and lower
stress and intonation of speech that is produceitid¥nglish native speaker and
English student that is represented by Studentogh Bie native and the English

student utter the same senterttaw difficult that test was
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Finding
From two figures above, the researcher could find amplitude of
intonation and stress as the following series:
The English studen6,8-0,5-0,4-0,7-0,6-0,6-0,5dB
The English native : 0,6-0,5-0,4-0,6-0,6-0,6-0,5dB
From two figures above, there are some differennesitonation and

stress produced by the English student and napeaker.

Discussion
* Stress

Even though the speeches produced by both of tigésBrstudent and
the native speaker are just the same, there are sbghtly differences in word
stressing which were produced by them when theyredt sentencbow difficult
that test wasThe first difference is in stressing the wdrdw. Both of them
stressed the worbow with strong stress, but the difference is in tlegght of
amplitude. The native speaker stressed the Wovdand the amplitude is 0,6dB,
while the English student stressed it and the dog#i is 0,8dB. The last
difference is in stressing the syllaldalt in difficult. Both of the native speaker
and the English student stressed the syllahlk with strong stress. But the
difference is in height of amplitude. The nativeeaker stressed syllabbeit and
the amplitude is 0,6dB, while the English studdn¢ssed it slightly up and the
amplitude 0,7dB. In the wordifficult, native speaker and the English student

uttered it with the same stress. Both of them ettet with two first syllables in
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secondary stress and the last syllable with stetress. This is because the word
consisting of more than one syllable should bessed with strong stress in one
syllable and the rest syllable with another sykabrhis fact shows that the
English student has very close characteristic anpuncing English words with
the English native speaker.

In short, the researcher displays the finding akeénfollowing table:

Primary stress Secondary stress Unstressed
Student 4 3 -
Native 4 3 -

Table 3. Comparison of stress amount

* Intonation
How difficult that test was an exclamatory sentence. As shown in the

graphic above it can be distinguished the intomatemntour between the
utterances which were produced by the native speake the English student.
The intonation contour of the analyzed sentencechvhwvas produced by the
English native speaker is falling-rising and lonallihg. The falling-rising
intonation represents phrasew difficult which the amplitude series is from
0,6dB in the worchowthen falls to 0,5dB in the first syllable of thers difficult
and falls in the second syllable which the ampétisi 0,4dB than rises in the last
syllable and the amplitude is 0,6dB. This fallimgjng intonation contour is used
to express skepticism. This function is appropneté the context of the sentence

that is the speaker is surprised with the difficalf a test.
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The second intonation contour is long falling.isTmtonation contour
represents phraghat test wasThis intonation is started from the watttat and
the amplitude is 0,6dB then flat to 0,6dB too ie thordtestand finally falls in
the wordwas and the amplitude is 0,5dB. This intonation contexpresses
finality, conclusion, affirmation, agreement. THignction is appropriate to the
context of sentence because it is about finalitykefpticism of a test.

In the English student’s graph, it can be seentti@English student has
the same intonation contour too. In the first parasw difficult, the English
student uttered it in the falling-rising intonati@ontour. It is started from the
word how and the amplitude is 0,8dB then falls in the fsgllable of the word
difficult and the amplitude is 0,5dB, and falls in the secewlithble and the
amplitude is 0,4dB. Finally the intonation risestire last syllable which the
amplitude is 0,7dB. This intonation contour expesssskepticism like the
researcher discussed above. It is appropriateetodhtext of the sentence because
it is also about a surprise.

In the second phraséhat test wasthe English student has the same
intonation contour too with the native speaker. Tit®nation contour is long
falling. It is started from the worthat which the amplitude is 0,6dB and flat to
the wordtestwhich the amplitude is 0,6dB too and finally falfsthe wordwas
which the amplitude is 0,5dB. The function of timBnation contour is to express
the finality and it is appropriate to the contektiee sentence.

From the discussion above, it can be recognizedbiiaveen the native

speaker and the English student have the samectdi@gséic in both intonation
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and stress. To make easier in understanding tiegs, the researcher formulates

them in the following table:

Long |Short |Long | Short | Falling- | Risin¢- | Long | Short

falling | falling | rising | rising | rising falling | Flat | flat

Student| 1 1

Native 1 1

Table 4. Comparison of intonation contour

Sentence 3:
Because of the rain, we thought it better to cancel picnic.

The sound graphics bellow are the representatidheohigher and lower
stress and intonation of speeches which are prodibgethe English native
speaker and the English student that is represdiyteudent 3. Both the native
and the English student uttered the same sentbacause of the rain, we thought

it better to cancel the picnic
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Finding

From two figures above, the researcher could find amplitude of
intonation and stress as the following series:
The English student: 0,1-0,6-0,6-0,5-0,4-0,3-0%®@4-0,3-0,2-0,4-0,2-0,4-0,3-
0,2dB
The English native : 0,4- 0,6- 0,5- 0,5-0,6- ®%-0,5-0,6-0,6-0,2- 0,4- 0,3-0,4-
0,5- 0,4dB

From two figures above, there are some differennesitonation and

stress produced by the English student and ngteaker.

Discussion
* Stress

The stressing of sentend®cause of the rain, we thought it better to
cancel the picnig¢hat was uttered by the native speaker and theidbngtudent
was strongly different. The first difference is time first syllable of the word
becauseThe native speaker stressed it in secondary stiedsthe amplitude is
0,4dB while the English student unstressed it dred amplitude is 0,1dB. The
second difference is in the woofl The native speaker stressed it with weak stress
and the amplitude is 0,5dB, while the English shid#ressed it in strong stress
and the amplitude is 0,6dB. This difference is edusy the way how both of the
native speaker and the English student pronourteedvordof and the previous
word, in this case is worbecause.The native speaker pronounced the word
becauseand of into one word or conversed them into a phrasedani /

bI'’kozav/, he only had to stress the wdydcausewith strong stress and the word
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of with weak stress or unstressed. But the Englistestupronounced the word
becausend the wordf separately / bI'+ & +ov /, so the English student had to
stress the wordsecausendof with strong stress.

The next difference is in the wordin. The native speaker stressed this
word with strong stress and the amplitude is 0,6@Bile the English student
stressed it in the secondary stress and the amplitel 0,4dB. The difference
happens because usually native speaker stresseshjeet with strong stress or
weak stress. Then in the wowek, the native speaker stressed it with secondary
stress and the amplitude is 0,4dB, while the EhgBtudent stressed it with
unstressed and the amplitude is 0,3dB. Both thwenapeaker and the English
student stressed it not with the strong stressusecéhey uttered it in a phrase
with the coming word, so they stressed with stremigss in the next word:
thought.

The next difference is in uttering the waitd Native speaker stressed it
with secondary stress and the amplitude is 0,5dBilemthe English student
stressed it with unstressed and the amplitude3dB), Then in the wordbetter,
the native speaker stressed it in the strong stredsin the first and the second
syllable and the amplitude is 0,6dB, while the Esfylstudent stressed it with
secondary stress in the first syllable and the augd is 0,4dB and unstressed it
in the second syllable and the amplitude is 0,3dB.

The last different is in the worgicnic. The native speaker stressed the
first syllable and the second syllable with seconddress and the amplitude is

0,5dB for the first syllable and 0,4dB for the sed¢@ne.
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From the finding above, it can be concluded that ative speaker has
stronger stress than the English student. To surthegesearcher formulates it in

the following table:

Primary Stres Secondary Stre Unstresse
Student 3 5 8
Native 5 9 2

Table 5. Comparison of stress amount

* Intonation

The sentence dbecause of the rain, we thought it better to cartbel
picnic is a cause and effect or informative sentencearalyze the intonation of
the sentence, the sentence should be divided wbopiarts. The first part is
because of the rairBecause of the rairs lack of finality which the intonation
should be long raising. The series of amplituddbefause of the raithat was
produced by the native speaker is 0,4-0,6-0,5-085These series represent long
rising. The rising is from the amplitude of the war that is 0,5dB, then it rises to
the amplitude of the wondain, that is 0,6dB. The rest partuse thought it better
to cancel the picnicThis part is the finality or the conclusion. Tinéonation for
conclusion or finality is long falling. The serie$ amplitude ofwe thought it
better to cancel the picniare 0,4-0,6-0,5-0,6-0,6-0,2-0,4-0,3-0,4-0,5-0,he T
series represent long falling. For the studentstirées of amplitude dfecause of
the rain 0,1-0,6-0,6-0,5-0,4 . This series represents [lfatiing. The falling is
from the amplitude of wordause 0,6dB then falls to the amplitude of the word

rain: 0,4dB. The rest part ise thought it better to cancel the picnithis part is
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the finality or the conclusion. The intonation foonclusion or finality is long
falling. The series of amplitude wfe thought it better to cancel the picaie 0,3-
0,6-0,3-0,4-0,3-0,2-0,4-0,2-0,4-0,3-0,2dB. Theseesaepresent long falling. The
falling is from the amplitude of worthought 0,6dB then fall into the amplitude
the wordpicnic: 0,3-0,2dB.

From the previous analysis, the researcher conslumeerall in the

following table:

Long | Short |Long | Short | Falling- | Rising- | Long | Short

falling | falling | rising | rising | rising falling | Flat | flat

Student | 2

Native 1 1

Table 6. Comparison of intonation contour

From three sentences that were read by the thrgkskrstudents above,
the researcher concludes overall in the followialglé that can be considered as

the characteristic of the high GPA students proiaiian:

Stress

Primary Stres Secondary Stre Unstresse
Student 10 9 12
Native 14 14 3

Table 7. Comparison of stress amount
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I ntonation

Long |Short |Long | Short | Falling- | Rising- | Long | Short

falling | falling | rising | rising | rising faling | Flat | flat

Student | 3 1 2

Native 2 1 3

Table 8. Comparison of intonation contour

Sentence 4:
The glasswastoo big so | decided to change it.

The sound graphics bellow are the representatidheohigher and lower
stress and intonation of speeches which are pradbgeEnglish native speaker
and English student represented by student 4. Bethnative and the English

student uttered the same sentetice:glass was too big so | decided to change it
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Finding
From two figures above, the researcher could find amplitude of
intonation and stress as the following series:
The English student: 0,5-0,6-0,4-0,3-0,6-0,3-0,6@6-0,4-0,1-0,3-0,2dB
The English native 0,3-0,6-0,6-0,3-0,3-0,2-0,4-0,1-0,4-0,3-0,1-0,2-0B
From two figures above, there are some differennesitonation and

stress produced by the English student and napeaker.

Discussion
* Stress

The glass was too big so | decided to change at cause effect sentence,
which the main information to be informed in thengence is wordjlassas the
noun and wordbig as the adjective. The English native speaker gaoag stress
or primary stress in the wordlass and big. The native speaker wanted to
emphasize the information that the glass was tgabd he decided to change it
The native speaker stressed the wiorgd and more with strong stress or primary
stress that is showed by the height of the am@itGd 6 dB.

The first difference of stressing between spedwdt is produced by
English native speaker and English learner is @ whord the native speaker
stressed it with secondary stress and the amplisidg5dB, while the English
student unstressed it and the amplitude is 0, 3Td®. difference is caused by
how the native gave secondary stress for the amvblich stands in the beginning
of the sentence. Then in the wowhs the native speaker stressed it with

secondary stress and the amplitude is 0, 4dB wihdeEnglish student stressed it
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with strong stress and the amplitude is 0, 6dB. difference happens because the
“to be” which comes after subject should be stréssesecondary stress, so the
native stressed it in the secondary stress.

Afterwards, in the wordig, the native speaker stressed it with primary
stress and the amplitude is 0, 6dB, while the Bhgétudent unstressed it and the
amplitude is 0, 3dB. The difference happens sife native wanted to give
emphasize in the wortig because there is preceding wadab that means
something great. The last difference is when thegssed. The native speaker
stressed with strong stress and the amplitude is 0, 6dBJenthie student stressed
it with secondary stress and the amplitude is ®&. 4ichis difference is caused by
how both of the native speaker and the Englishestugronounced the woidand
the previous word in this case is the weal The native speaker pronounced the
word soandl separately, as the result, the native speaketdhsitiess word with
strong stress. But the student pronounced the woeshd|l into one word, so the
student stressed the wdrdith secondary stress.

The next speech is the syllaldein decided The native speaker stressed the
syllable ci with strong stress and the amplitude 0,6dB, whike student stressed

the word with secondary stress and the amplitu@e4idB.
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In conclusion, the researcher formulates the figslias in the following table:

Primary stress Secondary stress Unstressed
Student 2 2 9
Native 4 3 6

Table 9. Comparison of stress amount
* Intonation

The glass was too big so | decided to change & cause and effect
sentence. There are some differences intonatiespexches which were produced
by the native speaker and the student. As the queyithis sentence should be
divided into two parts. The first part tise glass was too bidzor the native, this
sentence has intonation contour as short risincadtbe seen in the graph that the
word too is unstressed and the amplitude is 0, 3dB therctijireaises to strong
stress in the worbig and the amplitude is 0,6. This intonation contaxpresses
some degree of reservation of function as a sighalttentiveness. The student
pronounced it in short falling intonation contolircan be checked in the graph. It
shows that the student pronoundedin strong stress and the amplitude is 0, 6dB
then the student pronounced in unstressed and the amplitude is 0, 3dB. This
intonation contour expresses an attenuated orfgehdionclusion.

In the second parso | decided to changeetpresses conclusion, so the
intonation contour is long falling. The native poamced the syllablei in decided
with strong stress and the amplitude is 0, 6dB fleénn the following syllable in
sequences: 0,4-0,1-0,3-0,2 while the student procexso | decided to change it

in intonation contour is in long falling also. Gmetother hand, the student did not
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start the syllablei in decidedoy strong stress, but she starts it by secondeegsst
and the amplitude is 0, 4dB then it falls to segesnin 0,3-0,2-0,1dB. The
function of long falling intonation contour is tax@ess finality, conclusion,
affirmation, and agreement.

To sum up, the researcher concludes the findirigarfollowing table:

Long | Short |Long | Short | Falling- | Rising- | Long | Short

falling | falling | rising | rising | rising falling | Flat | flat

Student| 1 1

Native 1 1

Table 10. Comparison of intonation contour

Sentence 5:
Outside the UN building, you can see over one hundred flags of the world.

The sound graphics bellow are the representatidheohigher and lower
stress and intonation of speeches which are prodibgethe English native
speaker and the student that is represented stGdédth of the native and the
student uttered the same senter@etside the UN building, you can see over one

hundred flags of the world
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Finding

From two figures above, the researcher could find amplitude of
intonation and stress as the following series:
The English student: 0,6-0,6-0,4-0,5-0,5-0,5-03®4-0,4-0,5-0,5-0,6-0,5-0,4-
0,6-0,4-0,5-0,6dB
The English native : 0,5-0,6-0,4-0,4-0,6-0,5-0,2-0,4-0,3-0,5-0,5-0,5-0,5-0,4-
0,4-0,2-0,3-0,4dB

From two figures above, there are some differennesitonation and

stress produced by the English student and ngteaker.

Discussion

* Stress
As shown in the graphics above, it can be knowrn thare are some

different stressing between the native speakertla@dEnglish student utterances
when they utteredOutside the UN building, you can see over one henhdiags

of the world The differences of stressing between the natpemalser and the
English student utterance are; the first is thedaaut in outside The native
speaker stressed the wardt with strong stress and the amplitude is 0,6dB, evhil
the English student stressed it with secondarnsstaad the amplitude is 0,5dB.
The difference is caused by that native speakenquioced wordoutside
separately, so there must be two strong stressegeVér, in the English student’s
graph, the student pronounced the woudsidein one word, so there must be one

strong stress and the other is secondary stress.sé&bond difference is in the
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word UN. The native speaker pronounced the wbid with two secondary
stresses. The first letté} was pronounced in amplitude 0,5dB and the letter
was also pronounced with amplitude 0,5dB. The stugeonounced the wordN
with secondary stress and strong stress. It casebe from the amplitude of the
letter U is 0,4dB and the letteX is 0,6dB. The difference that is made by the
native speaker and the student is in the choicstiefss degrees. The native
speaker pronounced with secondary stress, whilsttitent used secondary stress
in the first letter and strong stress in the secsylthble. Commonly a concrete
noun consisting of two syllables is stressed witbrgy stress in its first syllable
and in the second syllable if the noun consisthi@e or more syllables.

The third difference is in uttering the woithg. The native speaker
pronounced the worflag with strong stress and the amplitude is 0,6dB, evtiie
student pronounced it with secondary stress andathplitude is 0,4dB. The
difference is caused by that native stressed natimansingle syllable and strong
stress, while the student stressed it with secomstagss. Usually a single syllable
noun should be stressed in strong stress.

The last difference is in uttering the wawdrld. This wordis also stressed
differently by the native speaker and the stud&he native speaker stressed the
word world with strong stress 0,6dB and the student stresst#d secondary
stress and the amplitude is 0,4dB. The differeagmused by the different choice
of stress in the previous word; native speakeissee the wordlag with strong
stress and the amplitude is 0,6dB, while the Ehgitsdent stressed the wdtalg

with secondary stress and the amplitude is 0,4dB.
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To simplify the result of this finding, the reselaer makes the following

table as the summary:

Primary stress Secondary stress Unstressed
Native 5 12 2
Student 2 12 5

Table 11. Comparison of stress amount

e |ntonation

Outside the UN building, you can see over one heshdfags of the
world is an informative sentence. As shown in the gmambove, it can be
distinguished the intonation contour between therahce that is produced by the
native speaker and the student. The intonationocondf the analyzed sentence
that is produced by English native speaker is lfatiing, long rising, falling-
rising and long rising. The long-falling intonatioapresents phrasautside the
UN building and the amplitude series is from 0,6dB in the wautsidethen it
falls to 0,4dB in the wordhe and rises again in the sequences amplitude 0;5-0,5
0,5 in the word4JN buil and finally falls in the syllableling with unstressed and
the amplitude is 0,3dB. The next intonation conteutong rising. The rising
intonation is when the native speaker started ter uhe wordyou which the
amplitude is 0,3dB rise to the woedn seeawith the amplitude 0,4-0,4dB and then
rises in the worebne and the amplitude is 0,6dB. The falling-risingnhstarted
from the wordonewith the amplitude is 0,6dB and falls in the fisgllable of the
word hundredand falls again in the second syllable with the ktogte is 0,4dB.

Finally, the rising intonation happened in the wdliahs and the amplitude is
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0,6dB. The last intonation is long rising startedni the wordof and the
amplitude is 0,4dB. Then it rises in the wiindand the amplitude is 0,5dB and it
stopps at the last wordorld and amplitude is 0,6dB.

In contrast, the intonation of the student’s uttermis different from the
native speaker’s utterance. The series of the &mndgliare0,5-0,6-0,4-0,4-0,6-0,5-
0,2 dB and they reflect that the intonation contofuioutside the UN buildings
short rising, long rising and short falling. Theodhrising intonation is in phrase
outside. The amplitude series for this phrase is 0,5dBhia first syllable and
0,6dB in the second syllable of wooditside.Then, long rising intonation starts
from the articlethe and the amplitude is 0,4dB and flat to the letieand the
amplitude is 0,4dB also. Then it rises in the leiMeand the amplitude is 0,6dB.
Afterwards, intonation contour produced by the stidvhen he uttered the word
building is short falling. This intonation starts the amydi¢ 0,5dB in the first
syllable and then falls in the second syllablenim wordbuilding.

Furthermore, the second part is the clayme can see over one hundred
flags of the worldThe flat intonation amplitude is in the followisgries: 0,3-0,4-
0,3-0,5-0,5-0,5-0,5-0,4-0,4-0,2-0,3-0,4dB. The ewmriof amplitude above
represent intonation contour of rising-falling,tfland falling-rising. The rising-
falling intonation is started in the woy@du with the amplitude is 0,3dB then rises
in the wordcan with the amplitude is 0,4dB and falls in the waeewith the
amplitude is 0,3dB. The flat intonation is in therdoverboth in the first syllable
or second syllable stressed with amplitude 0,5d tihe worconewith the same

amplitude 0,5dB. The falling-rising is in the psedundred flags of the world.
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The wordhundredin the first syllable is pronounced in 0,5dB theflis in the
second syllable and the wofihgs with the amplitude is 0,4dB. The amplitude
falls again in the prepositiaof with the amplitude is 0,2dB and rises in the agticl
the with the amplitude is 0,3dB and finally rises iretlword world with the
amplitude is 0,4dB.

If we compare the intonation contour between nasipeaker and the
English student utterance it can be known the uiffees. The differences are in
the height of the amplitude that determines thehpdnd tones that make the
intonation contour rising or falling. Then the in&gion contour for phrasautside
the UN buildingis different. The native speaker’s intonation coemtfor phrase
outside the UN buildings falling-rising but the student’s intonation ¢ouar for
the same phrase is short rising, long rising arattsfalling. The difference is
caused by that native speaker pronounced in I@iggrintonation because long
falling intonation is used in affirmative sentend@éen, in the second part, native
speaker pronouncegbu can see over one hundred flags of the waittl long
rising, falling-rising and long rising, while thduslent’s intonation contour is
rising-falling, flat, and falling-rising. The diffence is because the native speaker
pronounced it as lack of finality in the phragau can seg¢hen as skepticism in
the phrasene hundred flagand the last as lack of finality in the phrasethe

world.
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To make easier in understanding the finding ancudisions, the

researcher sums the result of analysis in theviahig table:

Long | Short |Long | Short | Falling- | Rising- | Long | Short

falling | falling | rising | rising | rising faling | Flat | flat

Student 1 1 1 1 1

Native 1 2 1

Table 12. Comparison of intonation contour

Sentence 6:
Thetraffic was so heavy; | could not make it to the meeting on time.

The sound graphics bellow are the representatigcheohigher and lower
stress and intonation of speeches which are prodibgethe English native
speaker and the English student represented bgrstéd Both of the native and
the English student uttered the same sentefoe:traffic was so heavy; | could

not make it to the meeting on time

58



¥ GoldWave == )%)
o

File Edit Effect View Tool Options

S

SE

000 ta 7.373 (7.373)
A ADPCH 5.000 kHz, 4 Bit, Mona

The traffic was s6 heavy; | could nét maked the meeting 6n time

03 06 05 05 06 06 08 04 06 04 0501086 04 0,60,2dB

Figure 12. The result of Gold Wave Editor analygithe native speaker utterances

File Edit Effect View Tool Options window Help

Thé traffic was so héavy; | could n6t make it meeting on time
T T R O T A A

05 06 06 06 06 0604060 06 06 050506 085 050,6dB

Figure 13. The result of Gold Wave Editor analysithe student 6

59



Finding

From two figures above, the researcher could find amplitude of
intonation and stress as the following series:
The English student: 0,5-0,6-0,6-0,6-0,6-0,6-08-®05-0,6-0,6-0,5-0,5-0,6-0,6-
0,5-0,5-0,6dB
The English native : 0,3-0,6-0,5-0,5-0,6-0,6-0,8-0,4-0,6-0,4-0,5-0,1-0,5-0,6-
0,4-0,6-0,2dB

From two figures above, there are some differennesitonation and

stress produced by the English student and ngteaker.

Discussion
* Stress

There are some differences between word stresdmchvare produced
by the native speaker and the student. The difte®f words stressing between
the native speaker and the student is in the attiel. the native speaker stressed
the articlethe with unstressed and the amplitude is 0,3dB, while English
student stressed it with secondary stress and rigditade is 0,5dB. The next
difference is in the second syllable of the wovadfic. The native speaker stressed
it with secondary stress and the amplitude is 0, BdB the student stressed it with
strong stress and the amplitude is 0,6@88ffic is a concrete noun and it consists
of two syllables. Based on the rule, concrete nowst be stressed in the first
syllable with strong stress and the rest with wstikgss. In this case, the native
speaker stressed both of the two syllables wittngtistress and secondary stress,

while the English student stressed both of theabldls with strong stresses. It
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seems that there is no difference between the enapeaker’s stressing and the
student’s stressing but the height of the amplitadé&e graphics shows that there
is a difference stress although only 0,1dB.

The third is the wordvas.The native speaker stressed the wead with
secondary stress and the amplitude is 0,5dB, whiestudent stressed it with
strong stress and the amplitude is 0,6dB. As thel waffic, the wordwasis very
slightly different when it is uttered by both ofetinative speaker and the student;
the different is only 0,1dB. The fourth differenisein the second syllable of the
word heavy. The native speaker stressed the second syllalile wvistressed
which the amplitude is 0,3dB, while the studen¢éssed it with secondary stress
which the amplitude is 0,4dB. When a word const§t$wo or more syllables,
there must be one strong stress and the otherdk steess or unstressed like in
the word heavy,the first syllable is stressed with strong stresd the second
syllable is weak stress or unstressed.

The other difference is in the wondake.The native speaker stressed the
word makewith secondary stress, while the student stredsefth strong stress.
A verb that consists of one syllable should be thorg stress but if there is
preceding addition likeot, the stress will be in secondary. Therefore, théveat
speaker stressed it with secondary stress. Thasthe prepositioto. The native
speaker unstressed preposition and the amplitude is 0,1dB, while the student
stressed it with secondary stress and the amplisudé&dB.

The next difference is in the artictte Theis a function word that

basically should be stressed with weak stress.nélige speaker stressed article
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the with secondary stress because he pronounced trek sgparately with the
previous word. Meanwhile, the student stressecithele thewith strong stress.
Then the last difference is in the phrasetime The native speaker stressed the
word on with strong stress and the amplitude is 0,6dB Jemiie student stressed
the wordon with secondary stress. The native speaker stratsedordtime
with unstressed and the amplitude is 0,2dB, whi& English student stressed
word time with strong stress and the amplitude is 0,6dB. difference happens
because the native speaker uttesadimein one word, so he stressed with
strong stress and the rest is with unstressed. Wiabm the student uttereoh
time separately, so he stressaalas preposition which should be in secondary
stress and then stressiale as abstract noun with single syllable with strong
stress.

To sum up in this discussion, the researcher mdkbke as the

following:
Primary stress Secondary stress Unstressed
Student 11 7
Native 7 7

Table 13. Comparison of stress amount

* Intonation
The researcher has stated above in the stresghgarthe traffic was so
heavy; | could not make it to the meetiilsga cause and effect or informative

sentence. To analyze the intonation of the sentetiee sentence should be
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divided into two parts. The first parttise traffic was so heavyhe traffic was so
heavyis lack of finality which the intonation should beng rising. The series of
amplitude ofthe traffic was so heawyhich are produced by the native speaker
are 0,3-0,6-0,5-0,5-0,6-0,6-0,3dB. These serieesgmt long rising. The rising is
from the second syllable amplitude of wadrdffic: 0,5dB, then flat to the word
waswith the amplitude is the same: 0,5dB. Then isito the wordo with the
amplitude is 0,6dB and in the first syllable of therd heavywith the amplitude
is 0,6dB too. This intonation contour is relevamtthe context of the sentence
because as the researcher stated above, this@artinformative sentence, so it
must have lack of finality which is representeddnyg rising intonation.

The second part iscould not make it to the meeting on tinidis part is
the finality or the conclusion. The intonation foonclusion or finality is long

falling. The series of amplitude frohtould not make it to the meeting on time
0,6-0,4-0,6-0,4-0,5-0,1-0,5-0,6-0,4-0,826B. But, this sentence should be seen in

two intonation contours. The first is in the phraseuld not make it. | could not
make ithas intonation falling-rising. It can be seenhi amplitude series of the
word | which has strong stress and then falls in the woanad with secondary
stress and rises again in the waod with strong stress and falls again for the rest.
Then in the phrasto the meeting on timehe native speaker uttered it in long
falling. The falling is from the first syllable arippide of the wordneeting:0,6dB
then fall into the second syllable amplitude in wW@rd meetingand the phrasen

time 0,4-0,6-0,2dB.
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From the graphics above, it can be seen that théest has different
intonation in utteringhe traffic was so heavy; | could not make it te theeting
on time The intonation contour for this sentence is lagand long falling. Now
the researcher discusses from the first ghg,traffic was so heavy. The traffic
was so heavhias long flat intonation contour in student’s witere. It can be seen
in the worddgraffic was saand the first syllable dieavywhich has the amplitude
series: 0,6dB. It is different from the native imé&tion contour which has long
rising intonation. The difference is because thglish student did not utter it in
the informative sentence but in affirmative seneemtich had no cause effect to
the words aftetthe traffic was so heavyyhile this sentence is a cause effect
sentence that can influence the other parts.

The second different is in the second partould not make it to the
meeting on timeThe intonation contour of this sentence is diglid@o two parts
also. The first part i$ could not make itvhich has intonation contour falling-
rising. This is proven in the wordwhich has strong stress and falls in the word
couldwhich has secondary stress then rises in 0,6dBeimwbrdsmake it. Then,
in the second part ito the meeting on tim&hich represents falling-rising
intonation. This intonation started from the fisstllable of the wordmeeting
which the amplitude is 0,6dB then falls in the seteyllable which the amplitude
is 0,5dB. The next is prepositimmn which has the same amplitude that is 0,5dB
and finally rises in the last wotdne which the amplitude is 0,6dB. It is different

from the intonation contour of native speaker whioé intonation of the last part
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is long raising. The difference happens becausenéiie speaker uttered it to

express lack of finality, while the English studdid not do it.

To simplify this discussion, the researcher sumsihe following table:

Long | Short |Long | Short | Falling- | Risinc- | Long | Short
falling | falling | rising | rising | rising falling | Flat | flat
Student 1 1 1
Native 1 1 1

Table 14. Comparison of intonation contour

From three sentences that were read by the thrgksErstudents above,

the researcher concludes overall in the followialglé that can be considered as

the characteristic of the high GPA students proiaiian:

Stress

Primary Stress Secondary Stress Unstressed
Studen 18 21 11
Native 13 22 15

Table 15. Comparison of stress amount
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I ntonation

Long |Short |Long | Short | Falling- | Rising- | Long | Short
falling | falling | rising | rising | rising faling | Flat | flat
Student | 1 2 2 1 2 1 1
Native 3 | 2
Table 16. Comparison of intonation contour
Sentence 7:

It will be quieter if we close the window.

The sound graphics bellow are the representatidheohigher and lower

stress and intonation of speech which are prodbgeatie English native speaker

and English student represented by Student 7. 8iothe native and the English

student uttered the same senteiitogill be quieter if we close the window
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Finding
From two figures above, the researcher could find amplitude of
intonation and stress as the following series:
The English student: 0,6-0,6-0,6-0,6-0,6-0,6-08®6-0,6-0,3-0,5dB
The English native : 0,5-0,5-0,4-0,1-0,6-0,5-0,3-0,4-0,5-0,4-0,3dB
From two figures above, there are some differennesitonation and

stress produced by the English student and napeaker.

Discussion

* Stress
From the series of amplitude above, it can be ¢hahthere are some

differences of words stressing between the nafpealser and the English student
when they uttered the same sentence. The firfgrelifce is in the word. The
native speaker stressed the wadardvith secondary stress and the amplitude is
0,5dB, while the English student stressed the vibbsdith strong stress and the
amplitude is 0,6dB. The different stressing of therd it is caused by the
difference of timing between the native speakertaedEnglish student when they
pronounced it. The native speaker pronounced thel wan high speed and he
did not pause between the wdtdand the coming word. Therefore, the native
speaker pronounced it slightly and did not giveorsdr stress. Meanwhile, the
English student pronounced it more slowly and pdusstween the words and
will, consequently the English student had to stresswibrd it and will with
strong stress. They also have difference in prooiogrthe wordwill. The native

speaker stressed the wanill with weak stress and the amplitude is 0,5dB, while
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the English student stressedl with strong stress and the amplitude is 0,6dB. As
the researcher explained above, this differencressing is as the consequences
of the difference of timing and pausing betweenviioeds.

The next difference is in the wobe. The native speaker stressed the word
be with secondary stress and the amplitude is 0,4dBlewhe student stressed it
with strong stress and the amplitude is 0,6dB. Tlies difference is in the word
guieter.The native speaker stressed the waquikterwith strong stress in the first
syllable and the amplitude is 0,6dB and weak siretise second syllable with the
amplitude is 0,5dB. Meanwhile, the English studs#rgssed this word with strong
stress and the amplitude is 0,6dB. The differenapplns because the native
speaker pronounced the waydieteras in the rule that if there are more than one
syllable in a word, one should be in strong steass the other should be in the
weak stress or unstressed while the English studldntot consider this when he
pronounced the word.

The next difference is in the wonde. The native speaker stressed the
word we in unstressed and the amplitude is 0,3dB, while English student
stressed it in the weak stress and the amplitu@a4dB. Although the difference
is 0,1dB, it can make the different stress of degvhich results a reason why the
native stressed it in unstressed and the Engligiest stressed it in weak stress.
This difference is because native speaker prona@uwesn a single word so he
stressed it in unstressed while the English studentbined it with the coming
word. The other difference is in the warkbse.Native speaker stressed ttlese

in weak stress and the amplitude is 0,4dB whileBhglish student stressed it in
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the strong stress and the amplitude is 0,6dB. Tifferehce is caused by the
native speaker did not combine the preceding waeavith the wordclose,while
the English student combinede and closein one word, so there must be one
strong stress in the word produced by the Engligtient.

The next word ighe. The native speaker stressed the artibiein weak
stress and the amplitude is 0,4dB, while the Ehgdisident stressed it in strong
stress and the amplitude is 0,6db. The differencthis word is caused by how
both of the native speaker and the English stugestriounced the articline and
the word after the. The native speaker pronounced the artiblein one word
with the wordwindow that result in lower stress of the womihdow, while the
English student stressed the artitle as a standing-alone word, so he stressed it
in strong stress. The last difference is in thedwandow.The difference between
the native speaker and the English student istheanative speaker stressed the
word window with secondary stress in the first syllable witlke tamplitude is
0,4dB and stressed the second syllable with ursgtdesind the amplitude is
0,3dB. It is contrast to the English student’s pmuriation which stressed the
word window in the first stress with unstressed and the aogsits 0,3dB, while
the second syllable is in strong stress and theitme is 0,5dB. Commonly, a
noun which consists of more than one syllable shéea one syllable in a strong
stress and the other is in a lower stress. Indhse, there is no strong stress but
both of the native speaker and the English studémesssed it in one syllable

stronger than the other. The native speaker sttesgl secondary stress in the
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first syllable and lower stress in the second oh#eathe English student stressed
it with lower stress in the first syllable and sedary stress in the second one.
To make it simple, the researcher sums up the rigediabove in the

following table:

Primary stress Secondary stress Unstressed
Student 7 3 1
Native 1 8 3

Table 17. Comparison of stress amount

* Intonation

It will be quieter if we close the window a conditional sentence. As
shown in the graphic above the intonation contsudistinguished between the
utterance that is produced by the native speakdrthe English student. The
intonation contour of the analyzed sentence thatrasluced by English native
speaker is long falling and falling-rising. The ¢pfalling intonation represents
phraset will be quieterwhich the amplitude series is from 0,5dB in thedwwill
then falls to 0,4dB in the wotae. Then, it falls to 0,1dB in the first syllable diet
word quieter and rises in the second syllable of the waoprdeter with the
amplitude is 0,6dB. Finally, it falls to 0,5dB ihe last syllable of the word
quieterand the amplitude is 0,5dB. As the researchewudssd in the theoretical
concept that long falling is used to explain anradtion in the sentence. In this
case, the native speaker pronounced this phrade lamg falling intonation

contour because he wanted to give an affirmati@usthe conditional situation.
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Then the second phrase ifswe close the doorThe native speaker
uttered this phrase with falling-rising. The fafjimntonation is when the native
speaker uttered the wordwhich the amplitude is 0,4dB. It falls to the woxe
and the amplitude is 0,3dB. Then it rises to 0,4dBhe wordclose and rises
again in the articlehe which the amplitude is 5dB. The falling intonati@n
started from the first syllable of the wovdndow with the amplitude is 0,4dB.
Finally, it falls in the last syllable of the wowdndowand the amplitude is 0,3dB.
This intonation contour explained above is falligng. Falling-rising is
intonation contour which is used to express skiegotic This phrase is expressing
skepticism because the speaker is not sure whtteervindow will be closed or
not.

In the English student’s intonation contour, it waisind that the
student’s intonation contour is long flat, fallinging and falling-rising. In the
first phrase, the English student utteredill be quieterwith long flat. This long
flat is started from the wori to the last syllable of the womuieterwhich the
amplitude series are: 0,6dB. Then the second paftwe close the doorThe
English student uttered it with the falling-risirapnd falling-rising intonation
contour. It starts from the wortlwith the amplitude is 0,5dB and then falls in the
word we and the amplitude is 0,4dB. Then the intonationt@anrises in the word
closeand the amplitude is 0,6dB. After that, the secosihg-falling intonation
contour starts from the artictae and the amplitude is 0,6dB then falls in the first
syllable of the wordvindowwith the amplitude is 0,3dB. Finally, it rises imet

last syllable and the amplitude is 0,5dB. The reasd this falling-rising
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intonation contour is just the same with previogason stated above. Falling-
rising intonation contour is used in the senteocexpress skepticism. This phrase
is expressing skepticism because the speaker isunetwhether the window will
be closed or not.

If the intonation contour between the native speak®d the English
student utterance are compared, the differencédavknown. The differences are
in the intonation contour of phragewill be quieter.The native speaker uttered it
in the long falling intonation contour, while thenddish student uttered it in the
long flat intonation contour. In the second pdréyt uttered in the same intonation
contour; falling-rising. But the different is nagivspeaker uttered it in one falling-
rising, while the English student uttered it in tiadling-rising intonation contour.

From the discussions above, the researcher foresusimmary in the

following table:

Long | Short |Long | Shor | Falling- | Risinc- | Long | Short

falling | falling | rising |rising | rising falling | Flat | flat

Student 2 1

Native 1 1

Table 18. Comparison of intonation contour
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Sentence 8:
One student finished the exam five minutes befor e the others.

The sound graphics bellow are the representatigcheohigher and lower
stress and intonation of speeches which are pradibgethe English native
speaker and English student that is representestinyent 8. Both of the native
and the English student uttered the same senteneestudent finished the exam

five minutes before the others
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Finding

From two figures above, the researcher could find amplitude of
intonation and stress as the following series:
The English student0,6-0,6-0,6-0,5-0,5-0,5-0,6-0,6-0,6-0,3-0,3-0,4-0,4-0,6-
0,5dB
The English native :0,6-0,6-0,5-0,5-0,6-0,6-0,1-0,6-0,6-0,5-0,5-0,6-0,4-0,6-
0,4dB

From two figures above, there are some differennesitonation and

stress produced by the English student and ngteaker.

Discussion

* Stress

There are several differences of words stressingvden the native
speaker and the English student utterance whenuttesed the same words. The
graphic above is a representation of those differenThe first difference is in the
second syllable of the worstudent.The native speaker uttered the watddent
in secondary stress and the amplitude is 0,5dBewhé English student uttered it
in the strong stress. The difference is causedduy they pronounced the word
studentin an appropriate pronunciation. Actually, a noumal consists of more
than one syllable should be stressed in strongssireone syllable and stressed in
another stress for the rest syllable. The natieaker stressed the first syllable of

the word studentwith strong stress, so he stressed the secondbleyllaith
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secondary stress. It is different from the Engkdudent, he stressed the first
syllable of the wordtudentwith strong stress and the second syllable witbnsfr
stress too. The second difference is in the wiarshed. The native speaker
stressed the first syllable with secondary stress strong stress in the second
syllable, while the English student stressed ith@ secondary stress in both the
first syllable and the second syllable. Based @nthieory, a verb which consists
of more than one syllable should be stressed angtstress in one syllable and
another stress in the rest syllable. The nativalggrestress the first syllable with
secondary stress, so he stressed the second syllathi strong stress. It is
contrast with the English student who stressedfalhe syllables with secondary
stress.

The third difference is in the artictbe. The native speaker stressed the
articlethewith strong stress and the amplitude is 0,6dB, evtiie English student
stressed it with secondary stress and the ampliside5dB. The difference is
caused by that native speaker uttered the attid@s a standing-alone word, so
he stressed in the strong stress, while the Engtisthent uttered the articlke in
one word to the coming word, so he stressed hensecondary syllable. The next
difference is in the wordxam.The native speaker uttered it with unstresseden th
first syllable and strong stress in the secondabidl, while the English student
uttered it with strong stress both in the firstayle and the second syllable. This
difference happens because the stress placemantaaon. Based on the theory, a
noun which consists of more than one word shoulstiessed in one strong stress

in one syllable and another stress in the resalsidl The native stressed the first
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syllable with unstressed because he stressed¢badene with strong syllable. It
is different from the English student who stresbeth in the first syllable or the
second syllable with strong syllable.

The next difference is in the wordinutes.The native speaker stressed it
in the secondary syllable both in the first sylabhd the second syllable with the
amplitude is 0,5dB. Meanwhile, the English studétered the wordninuteswith
unstressed both in the first syllable and the sgéayilable. This word actually
should be stressed in one strong stress and anstitess in another syllable
because the wonthinutesconsists of more than one syllable.

The next difference is in the wotzefore.The native speaker uttered the
word beforein strong stress both in the first syllable and seeond syllable,
while the English student uttered it in seconddrgss in the first syllable and
strong stress in the second syllable. The diffexergust because the placement
of stress. As stated above, a word which consfstsooe than one word should be
stressed with strong stress in one syllable andhanatress in the others. The
native speaker uttered it in strong stress, wii& English student stressed it in
secondary stress in the first syllable and straress in the second syllable.

The last difference is in the woadher. There is slightly difference in this
word. Both of the native speaker and the Englisidextt uttered it with strong
stress in the first syllable and secondary stresghe second syllable. The
difference is only in the second syllable whererthgve speaker uttered it and the

amplitude is 0,5dB, while the English student w@teit and the amplitude is
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0,4dB. The difference is only in the height of #raplitude. They uttered it in the

same way because they have the same reason likest¥ieus reason.

To simplify the discussions above, the researcherssup the findings in

the following table:

Primary stress

Secondary stres

S

Unstressed

Student

8

6

Native

9

6

Table 19. Comparison of stress amount

* Intonation

From the amplitude series above, it can be seentlieae are some
differences of stressing that influence the intmmatontour of a sentence. From
those height of amplitude, it can be known whetther intonation is falling or
rising. The intonation contour of utterance thapisduced by the native speaker
and the English student is also different. Therniatmn contour of utterance that
is produced by the native speaker is falling-risitogng falling, and long falling.
The first intonation contour is falling-rising tha¢épresents phrasene student
finishedwhich the amplitude is 0,6dB in the woame. Afterwards, in the first
syllable of the wordstudentand the second syllable which the amplitude falls
0,5dB and to the first syllable in the wdidishedwhich the amplitude is 0,5dB.
finally, it rises again in the second syllable whithe amplitude is 0,6dB. The
second intonation is long falling intonation contohis intonation contour

represents phraske exam five minute$he long falling intonation is started from
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the articlethe and the amplitude is 0,6dB then it falls in thestfisyllable of the
word examand the amplitude is 0,1dB then rises to the sesytidble and the
amplitude is 0,6dB and also in the wdine with the same amplitude. Then it falls
in the wordminuteswith the twin amplitude is 0,5dB. Next, the lastoimation
contour is long falling too. It represents the perdoefore the other.This
intonation contour is started from the wdreforewhich the amplitude is 0,6 both
in the first syllable and the second one. Thefalis in the articlethe which the
amplitude is 0,4dB. Next, it raises in the firstlalyle in the first syllable of the
word others.Finally, it falls in the second syllable which taeplitude is 0,4dB.
This long falling intonation contour, as the resbar explained before, represents
an expression of conclusion or an affirmation. Timnation contour is true
based on the fact of the sentence because it &fiamative sentence about the
condition of an exam.

In the English student intonation contour, it cam seen that he has
intonation contour in falling-rising, long fallingnd falling-rising. The intonation
contour of falling-rising is started from the preasme studenivhich each syllable
has the same amplitude: 0,6dB. Then it falls ingheasefinished thewhich has
the same amplitude: 0,5dB. It rises again inviibed examwhich the amplitude
is 0,6dB. This intonation contour expresses skisptialthough in the context of
the text it expresses an affirmative sentence.sBgend intonation contour is long
falling. This intonation contour represents the gserfive minuteswhich the
amplitude series is 0,6dB in the wdide and falls in the woraninutesboth in the

first and second syllable which the amplitude Bd@. The last intonation contour
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is falling-rising. This intonation contour represephrasebefore the othersThe
falling intonation is started from the first syllabin the word before which the
amplitude is 0,6dB. Then it falls in the arti¢iee which the amplitude is 0,4dB.
The intonation contour of falling rising in the dant graph is not appropriate
actually because it should be in long falling irhan because it represents an
affirmative sentence.

From the discussions above, the characteristigatohation from each
speaker can be compared. The native speaker’saitiboncontours are falling-
rising, long falling, and long falling, while thenglish student intonation contours
are falling-rising, long falling and falling-rising

To simplify this discussion, the researcher forrtegdahe characteristics

both of the native and the student in the followialle:

Long |Short |Long | Short | Falling- | Rising- | Long | Short

falling | falling | rising | rising | rising faling | Flat | flat

Student | 1 2

Native 2 1

Table 20. Comparison of intonation contour
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Seminar 9:
The seminar room was mor e crowded than | have ever seen it.

The sound graphics bellow are the representatiadheohigher and
lower stress and intonation of speech which arelymwed by the English native
speaker and English student that is representestingyent 9. Both of the native
speaker and the English student uttered the samterse.The seminar room was

more crowded than | have ever seen it.
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Finding

From two figures above, the researcher could find amplitude of
intonation and stress as the following series:
The English studen®,6-0,6-0,5-0,6-0,6-0,5-0,6-0,6-0,5-0,5-0,6-0,6-0,6-0,4-
0,6dB
The English native : 0,4-0,6-0,5-0,6-0,5-0,6-0,6-0,6-0,6-0,5-0,4-0,6-0,6-0,4-
0,3dB

From two figures above, there are some differennestonation and

stress produced by the English student and ngteaker.

Discusion
* Stress

From the series of amplitude above, it can be skahthere are some
differences of words stressing between the nafpeglser and the English student
when they uttered the same sentence. The fifstrifce is in the articldhe The
native speaker stressed the arttblewith secondary stress which the amplitude is
0,4dB, while the English student stressed thelarte with strong stress and the
amplitude is 0,6dB. The different stressing of cetithe is caused by the
difference of timing between the native speakerthedEnglish student when they
pronounced it. The native speaker pronounced tieeathe in high speed and he
did not pause between the artithee and the coming word. It makes the native
speaker pronounced it slightly and did not giveorsjr stress. Meanwhile, the
English student pronounced it more slowly and psusstween wordshe and

seminar consequently the English student must stress wardndseminarwith
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strong stress. They also have difference in prociognwordroom The native
speaker stressed the warmdom with weak stress and the amplitude is 0,5dB,
while the English student stressed the woodm with strong stress and the
amplitude is 0,6dB.

The third difference is in the wondas. The native speaker stressed the
word was with strong stress and the amplitude is 0,6dB. Mdwdle, the English
student stressed it with secondary stress and thplitade is 0,5dB. The
difference happens because the native speakeedittee wordvasas a standing-
alone word, so it must be stressed in strong stnekde the English student
uttered the wordvasin one word to the coming word, so he stressed ihe
secondary stress because he stressed with thg sthi@ss in the coming word.
Then, the next difference is in the wambwded.The native speaker stressed the
word crowdedwith strong stress both in the first syllable ahd amplitude is
0,6dB while the English student stressed this weitth strong stress in the first
syllable in the first stress and secondary stresgshe second syllable. The
difference happens because the verb which has thareone syllable should be
stressed in one strong syllable while the rest isnim the secondary stress or
unstressed.

The next difference is in the wotldan I. The native speaker uttered this
phrase with strong stress in the wdithn and the amplitude is 0,6dB and
secondary stress in the woldand the amplitude is 0,5dB, while the English
student uttered the wotanin secondary stress with the amplitude is 0,5dB and

the subject with strong stress and the amplitude is 0,68Be difference of stress
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in this phrase is the different in placement oésdér Both of the native speaker and
the English student uttered phrabd@an | in one word, so they stressed one
syllable with strong stress and another streskearrést one. The difference is that
the native stressed it in the first syllable witcendary stress and the second
syllable with strong syllable while the Englishc#umt is in contrast.

The next difference is in the wotthve.The native speaker stressed this
word in secondary stress and the amplitude is Q,4dBle the English student
stressed it with strong stress and the amplitu@e6dB. The difference is because
the native uttered the woltavein high speed and in one to the coming word,
while the English student uttered the wiraveas a standing-alone word, so he
stressed it with strong stress. The next differesde the first syllable of the word
ever. The native speaker stressed the first syllable witbng stress and the
amplitude is 0,6dB, while the English student seelsit with secondary stress.
The last difference is in the last woitd The native speaker stressed this word
with unstressed and the amplitude is 0,3db, winiée English student stressed it

with strong stress and the amplitude is 0,6dB.

The researcher sums the discussions in the follptahle:

Primary stress

Secondary stres

S

Unstressed

Student

10

6

Native

9

6

Table 21. Comparison of stress amount
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* Intonation

After analyzing the diagram above, it can be séen there are some
differences of stressing that influence the intmmatontour of a sentence. The
intonation contour of utterance that is producedtliy native speaker and the
English student is also different. The intonatioontour of utterance that is
produced by the native speaker is rising-fallimmd flat, and rising-falling. The
first intonation contour is rising-falling. Thistonation contour represents phrase
the seminar roomvhich the amplitude is 0,4dB in the artictee Next, it rises to
the first syllable of the wordeminarwhich the amplitude is 0,6dB and falls to the
second syllable which the amplitude is 0,5dB. Thierrjses again in the last
syllable of the wordseminarwhich the amplitude is 0,6dB and falls in the word
room which the amplitude is 0,5dB. Rising-falling intdime contour represents
finality with certainty and this is appropriate tithe context because it is used to
express a certainty about the seminar room comditio

The second intonation contour is long flat thatrespnts phrasmore
crowded thanwhich the series of amplitude is 0,6dB in the g\@ilable of the
three words above. The last intonation contouriggg-falling in the phrasé
have ever seen.ifThe series of amplitude is 0,5dB in the warthen falls to
0,4dB in the worchaveand the wordverwhich the amplitude is 0,6dB for each
syllable. Then it falls to 0,4dB in the wosdenand finally it falls in the last word
it which the amplitude is 0,3dB. This intonation camtexpresses a certainty of
situation in a seminar because the function ohgifalling intonation contour is

to express finality with a certainty.
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In the English student graphic, it can be seenttif@intonation contours
produced by him are falling-rising, rising-fallingand falling-rising. The
intonation contour of falling-rising is started fnothe articlethe and the first
syllable of the wordeminarwhich the amplitude is 0,6dB then falls in the g&to
syllable which the amplitude is 0,5dB and it risgmin in the last syllable of the
word seminarand the wordoom which the amplitude is 0,6dB. This intonation
contour actually has a function to express skegpticivhile this context does not
express skepticism. The second intonation contaurrising-falling. This
intonation contour represents phragses more crowded thait is started from the
word waswhich the amplitude is 0,5dB. Then, it rises to wWwrd morewhich the
amplitude is 0,6dB and in the first syllable of terd crowded which the
amplitude is 0,6dB. Next, it falls in the secondladyle which the amplitude is
0,5dB and in the worthanwhich has the same amplitude: 0,5dB. This intomatio
contour expresses finality with certainty. It meahst the context is about
something which is true based on the fact.

The last intonation contour is falling-rising. Thistonation contour
represents sententéave ever seen iln the wordl havethe amplitude series is
0,6dB then it falls in the first syllable of the wlo“ever” which the amplitude is
0,5dB and it rises in the second syllable which g@neplitude is 0,6dB. It falls
again in the worégeenwhich the amplitude is 0,4dB and rises in the fivald it
which the amplitude is 0,6dB. This intonation camtalso has function to express

while the context of the sentence is about a gagtaionclusion.
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From the discussions above, it can be categorinredcharacteristic
between the native speaker and the English stualemtation contour. The native
speaker has rising-falling, long flat and risindj#f@ intonation contour, while the
English student has falling-rising, rising-fallingnd falling-rising intonation
contour.

To make this discussion easier to understand,etbearcher sums up the

findings in the following table:

Long | Short |Long | Short | Falling- | Rising- | Long | Short

falling | falling | rising | rising | rising falling | Flat | flat

Student 2 1

Native 2 1

Table 22. Comparison of intonation contour

From three sentences that were read by the thrgkskrstudents above,
the researcher concludes overall in the followialglé that can be considered as

the characteristic of the high GPA students proiaiian:

Stress

Primary Stres Secondary Stre Unstresse
Student 25 15 3
Native 19 20 5

Table 23. Comparison of stress amount
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I ntonation

Long |Short |Long | Short | Falling- | Rising- | Long | Short
falling | falling | rising | rising | rising faling | Flat | flat
Student| 1 6 1 1
Native 3 2 2 1

Table 24. Comparison of intonation contour
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CHAPTER YV

CONCLUSIONS AND SUGGESTIONS

In this chapter, the researcher concludes therfgsdand discussions in the

preceding chapter in the following conclusion andggestions.

5.1 Conclusion

From the analysis ofintonation and stress between suprasegmental
features which are produced by the English student the English native
speaker, it can be found some differences. Fromsetiagferences, the researcher
recognizes the characteristics between supraseghieatures produced by the
English students of UIN Malang and from the Englisative speaker. The
differences of stressing of their utterances ar¢hen way how they pronounce
their speech.

The difference also happens between the three elegriestudent. Based
on the comparison of the speech, the researcheluctas by using percentage
that students with high GPA stressed primary stB38, secondary stress 32%,
and unstressed 35%. The students with average @egsed primary stress 36%,
secondary stress 42%, and unstressed 22%. Then&tudith low GPA stressed
primary stress 54%, secondary stress 38%, andegsstl 8%.

From those categories, it can be concluded thatsthdents with high
GPA used unstressed mostly, the students with gee@PA used secondary

stress mostly and the students with low GPA usedgy stress mostly.

91



This difference is presented in the following table

sed

Primary Stress| Secondary Stress  Unstress
Student with high GPA 10 9 12
Student with average GI | 18 21 11
Student wih low GPA 25 15 3

Table 25. Comparison of stress amount among thegeeds of student

The intonation contour among three degrees of stadeas differences.

The students with high GPA had most long fallingpimation contour because the

sentences they read were expressing finality otlogion. The students with

average GPA had no most in one intonation contegabse the sentences they

read were expressing combination of questioning faradity. The students with

low GPA had most in falling-rising because the semoés they read were

expressing querulousness and skepticism. So, tiegatice of intonation contour

is based on the difference of context of the sex@sn

The difference above is presented in the followatge:

Long Short | Long | Short | Falling- | Rising- | Long | Short
falling | falling |rising|rising |rising | falling | Flat flat
Student with high GPA 3 1 2
Student with average 1 2 2 1 2 1 1
GPA
Student with low GPA 1 6 1 1

Table 26. Comparison of intonation contour betwiheee degrees of students
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For native speaker, it can be concluded that thivenapeaker tended to
pronounce some words with weak stress rather théh strong stress or
unstressed. The difference happens because theslEsgldents pronounced the
words slower and clearer and they also pausesntitfo words more frequently
than the English native speaker. When a word isquoced slower, the sound
will contain a large amount of energy. In additidine English students paused
within two words when they pronounced it, in othesrd, the energy that they
needed to pronounce the coming word is higher. Wtherenergy that is needed
to pronounce a word is larger, it indicates tha wWord is stressed with strong
stress.

In contrast, the native speaker pronounced theiginglords faster than
between a word and the coming word and more freguenan the English
student. When a word is pronounced faster andaid vath no pause or juncture,
the amount of energy of the sound is lower, mehasamplitude is also low. The
lower amplitude of a sound indicates that the werstressed with weak stress.

Commonly, the intonation contour of the Englishivetspeakers and
English learners’ utterance are the same. Therdiffee of the intonation contour
of their utterances is because of the weak anagtstress of some words. The
English native speaker pronounced some words amtyres within two words
more frequently, so the intonation contours of ithéterances are more long
falling than rising. On the other hand, Englishrieas pronounce the words

slower and gave pause within two words, consequémtl amplitude of the words
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were higher that results the rising intonation oontmore than long falling
intonation contour.

The researcher makes graphs to reflect each c¢hestic between
suprasegmental features produced by the Engliskestiand those produced by n

the English native speaker as follows:

 Stress
Primary stress Secondary stress | Unstressed
Student 50 45 38
Native 49 56 20

Table 27. Comparison of overall stress amount

¢ |ntonation

Long | Short |Long | Short | Falling- | Rising- | Long | Short
falling | falling | rising | rising | rising | falling | flat flat
Student | 5 2 2 1 10 2 1
Native |8 3 2 7 2 1
Table 28. Comparison of overall intonation contour
5.2 Suggestions

The researchazagerly suggests that the future researchers coautoitar
topic of the study but with different aspects opmsegmental, such as pitch,

accent, rhythm, and tempo with more complete dathdiscussion and also with
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the different subject of the research. The researcbnsiders that suprasegmental
features is very important in speaking, especiatgn speaking foreign language.
By conducting research in the suprasegmental fesiiar speech, we can at least
know the difference between our pronunciation ahé hative speaker’s
pronunciation, so we can avoid misunderstandingrwve speak with native
speaker because different stress may different img.an

From the analysis in the chapter five, the researcsuggests to the
English students to pronounce English words as gaogbossible because the

main aspect that influence pronunciation is intmmafnd stress.
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