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ABSTRACT

Hunayli, Ahmad. 2022. An Analysis of Students’” Writing Ability at MAN 1
Tapin Based on Students’ Personality: Focusing on Extrovert and Introvert
Students. Thesis. English Education Department. Faculty of Education and
Teacher Training. Maulana Malik Ibrahim State Islamic University of
Malang. Advisor: Wahyu Indah Mala Rohmana, M.Pd

Keywords: Writing ability, personality, extrovert, introvert

Writing is a skill that must be mastered by students. However, writing is a
skill that is difficult for students to master. It is because students have issues such
as difficulty of finding ideas, lack of vocabulary, lack of grammar, lack of
practice, and lack of technigal writing. Furthermore, writing skill was affected by
many factors, one of which is personality. Personality is divided into 2 namely
extrovert and introvert.

This study aims to find (1) knowing how the writing skills of extroverted
and introverted students at MAN 1 Tapin, (2) Knowing the traits of extroverts and
introverts that influence their writing ability at MAN 1 Tapin.

In this research, the researcher applied a qualitative approach especially a
case study type using 2 instruments, those are questionnaire and observation. The
data obtained has been processed in various ways, the first is to reduce the data,
the second is to display the results of the data findings, and the last is to represent
the conclusions. Participants in this study were students of class X MIA 1 at MAN
1 Tapin, consists of 5 extrovert and 5 introvert students.

The results of this research found that introvert students had very good
writing ability and extrovert students had good writing ability. In addition, 3 traits
of extroverts and introverts were found that influenced their writing ability as
follows; extrovert students looked lazy, unfocused, and rushed in doing
assignments. Meanwhile, introvert students looked enthusiasm, focused, and

careful in completing assignments.
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ABSTRAK

Hunayli, Ahmad. 2022. Analisis Kemampuan Menulis Siswa di MAN 1 Tapin
Berdasarkan Kepribadian Siswa: Berfokus pada Siswa Ekstrovert dan
Introvert. Skripsi. Tadris Bahasa Inggris. Fakultas limu Tarbiyah dan
Keguruan. Universitas Islam Negeri Maulana Malik lbrahim Malang.
Dosen Pembimbing: Wahyu Indah Mala Rohmana, M.Pd

Kata kunci: Kemampuan menulis, teks recount, kepribadian, ekstrovert, introvert

Menulis merupakan keterlampilan yang harus dikuasai oleh siswa. Namun,
menulis termasuk salah satu keterlampilan yang sulit dikuasai oleh siswa. Hal
tersebut disebabkan siswa memiliki masalah seperti kesulitan menemukan ide,
kurangnya kosakata, kurangnya grammar, jarang latihan, dan teknik penulisan.
Selain itu, keterlampilan menulis juga dipengaruhi oleh banyak faktor salah
satunya kepribadian. Kepribadian terbagi menjadi 2 yakni ekstrovert dan
introvert.

Penelitian ini bertujuan untuk menemukan (1) Mengetahui bagaimana
keterlampilan menulis siswa ekstrovert dan introvert di MAN 1 Tapin. (2)
Mengetahui sifat-sifat ekstrovert dan introvert yang mempengaruhi keterlampilan
menulis siswa di MAN 1 Tapin.

Dalam penelitian ini, peneliti menggunakan pendekatan kualitatif dengan
tipe studi kasus dengan menggunakan 2 instrumen yakni kuisioner dan observasi.
Data yang didapatkan telah diproses dengan beberapa cara, pertama mereduksi
data, kedua memaparkan hasil data temuan, dan terakhir menggambarkan
kesimpulan. Partisipan dalam penelitian ini adalah siswa kelas X MIA 1 di MAN
1 Tapin yang berjumlah 5 orang ekstrovert dan 5 orang introvert.

Hasil penelitian ini menunjukkan bahwa siswa introvert memiliki
keterlampilan menulis yang sangat baik dan siswa ekstrovert memiliki
keterlampilan menulis yang baik. Selain itu ditemukan 3 sifat dari ekstrovert dan
introvert yang mempengaruhi keterlampilan menulis mereka. Siswa ekstrovert
menunjukkan sifat malas, tidak fokus, dan tergesa-gesa dalam mengerjakan tugas.
Sedangkan siswa introvert menunjukkan sifat antusias, fokus, dan berhati-hati

dalam menyelesaikan tugas.
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CHAPTER |

INTRODUCTION

This chapter will describe some issues related to the topic
investigated that consist of background of the study, research focuses,
objectives of the study, significances of the study, scope and limitation, and

definition of the key terms.

1.1 Background of Study

Writing is a necessary skill besides reading, speaking, and listening in
English that must be mastered by every individual, particularly students. By
writing, students can express everything, such as ideas, thoughts, feelings,
and opinions. Writing can be poured into various forms, such as literature
(poetry, prose, and novel), print media (books, newspapers, and magazines),
scientific writings (articles and journals), and various online platforms
(Facebook, Instagram, and Twitter). Therefore, ideas, thoughts, feelings, and
opinions can be conveyed to the public without having direct or face-to-face
interaction.

In the 2013 curriculum, especially at the senior high school level,
students make systematic, logical, and effective texts. The 2013 curriculum
contains competencies that aim students master various skills, mainly writing
skills in English. Nowadays, English as an international language has an
important role in accessing all knowledge. Therefore, writing skills in English

are needed in dealing with phenomena related to daily life. For instance,



students are asked to master the ability to write about complex things or
topics such as formal invitation, descriptive, recount, narrative, report,
analytical exposition text, etc.

Furthermore, long before that, Allah Swt ordered humans to write as
well. Implicitly, Allah says to write down the knowledge that humans get
with the 2endi already on their hands. Allah Swt say in Q.S Al-Alaqg (55); 1-
S5:

"
.r:u

sif ..f““l‘l.?’ﬁl . a“m—ﬂlu’? u)w-\l'»-hu:«

el YAl Tl e

“Read! In the Name of your Lord, Who has created (all that exists),
Has created man from a clot (a piece of thick coagulated blood), Read! And
your Lord is the Most Generous, Who taught by the pen, taught man what he
did not know”

However, writing is a difficult skill for students to master in English
learning because writing requires review and revision not only once but many
times (Sanjaya et al., 2015). Students also have issues such as difficulty of
finding ideas, lack of vocabulary, lack of grammar, lack of practice, and lack
of technical writing (Nadrah, 2012). It happens because writing is a brain
activity that involves memory, accuracy, and skills to combine words
according to accepted language rules and habits (Deporter & Heracki, 2002)
(Deporter & Heracki, 2002). Therefore, writing is a complex, ongoing

process, and being a writing teacher is no less complicated (Kroll, 1990).



Furthermore, Sanjaya (2015) stated that many aspects affect students’
writing competence and performance, including intelligence, talent, learning
styles and strategies, personality, anxiety, motivation, and age. Supported by
Faisal (2019), the problems faced by students are not only caused by external
factors but also internal factors such as personality. Erton (2010) claimed that
students’ personality is the main factor in their writing results. Personality
factors in a person can contribute to language learning success. Moreover,
each student has a different personality. Hence, it makes the learning
outcomes obtained are different between students.

Two personalities are popular among people, namely introvert and
extrovert. Introverts tend to have a closed character. For example, they love
calm conditions and do not really like crowds because hustling tends to drain
much energy for introverts. Therefore, introverts prefer to be alone in a quiet
place. Meanwhile, extroverts tend to have an open personality, are always
enthusiastic about something, and are easy to get along with, so they have a
broad environment. It makes extroverts unable to be in a calm and lonely
state for a long time because it will make them bored.

In the learning process, introverts and extroverts have their strengths
and weaknesses. As mentioned above, introverted students look calmer,
always pay close attention to the teacher’s explanations, and do not speak
during lessons unless asked by the teacher. Meanwhile, extroverted students

get bored easier when listening to the teacher’s explanation. It made extrovert



students often chat during the learning process and ignore the teacher’s
explanation.

There are some previous studies related to introverted and extroverted
students in the English learning process, especially in writing skills. The first
Is a study conducted by Revola et al. (2016) that investigated whether there
are significant differences between personality types in students’ writing
achievement at the university level. The results of this study show introvert
students are superior to extrovert and ambivert students in writing skills at the
university level.

Another research entitled Relationship between Introversion and
extroversion personality Trait and Proficiency in ESL Writing Skills (Qanwal
& Ghani, 2019). The study aimed to reveal how the level of introvert and
extrovert in an individual’s personality affects the ability of solid writing
skills at the master’s level in MA English at a public sector university in
Punjab. MA stands for the Master of arts in English. The results show that
introverted students in MA English at a public sector university in Punjab,
Pakistan have better writing skills than extroverted students.

The last is the research conducted by Zaswita and lhsan (2020)
investigated on the impact of introverted and extroverted students’
personalities on writing skills, especially writing business letters. The
findings of this study reveal that there is an impact of personality on writing

skills where introverts have better scores in all aspects than extroverts.



Based on some previous studies, the researcher was interested in
exploring students’ writing ability based on their personalities, those are
extrovert and introvert. By knowing students’ ability in writing based on their
personalities, the teacher can understand students well. In addition, the
researcher found what traits that make introverted or extroverted students
have an advantage in writing skills. Therefore, the researcher expects this
study can help the teacher to determine what methods, strategies, and
techniques are suitable in teaching writing skills. No less important, this
research can be used as reading material by all of teachers to improve
student’s writing skills, whether they have introverted or extroverted
personalities.

The res’archer conducted this research at MAN 1 Tapin. The subject
of the study was taken from around 34 students in the tenth grade of MIA
(Matematika llmu Alam)/Mathematics and science in the academic year
2021/2022. However, the researcher just took 10 student which consisted of 5

extrovert students and 5 introvert students.

1.2 Research Question

According to the background above, the researcher of this study
focused on analysing the personality of students especially introverts and
extroverts in writing ability deeply. The researcher observed the learning
process in classroom. Therefore, the research questions formulated as

follows:



1. How is the writing ability of extroverted and introverted students at MAN

1 Tapin?

2. What are the traits of extroverted and introverted students that influence

their writing ability at MAN 1 Tapin?

1.3 Research Objectives

This study focused on finding out the writing ability between
extroverted and introverted students at MAN 1 Tapin. In addition, the
researcher also explored what traits caused extroverted or introverted students

to have a very good writing ability at MAN 1 Tapin.

1.4 Significance of the Study

This research is utilized to overcome several problems related to
writing skills in learning English, especially at the senior high school level,
namely at MAN 1 Tapin. The teacher will be helped by the theory and the
latest findings in this study, where the researcher investigates the student’s
writing ability.

This research is needed because the researcher wants to conduct a
beneficial contribution, especially to all teachers. This study’s findings are
expected to be utilized as a new reference by teachers in improving students’
writing skills based on students’ personalities. The teacher will discover the
type of student’s personality is classified as an introvert or extrovert
personality and their writing skills. Hence, before carrying out the learning

process, the teacher can compile, determine, and even consider what models,



approaches, methods, strategies, and techniques are suitable for increasing
students’ writing skills, both extroverted and introverted personalities. Thus,
teachers will find easy, effective, and efficient ways to raise students’ writing
skills. Moreover, this research will aid students in identifying their
personalities, whether they are classified as extroverts or introverts.
Accordingly, they can find out what learning strategies are suitable for

enhancing their writing skills in class.

1.5 Scope and Limitation of the Study

In the scope of this study, the researcher focused on writing skills in
students who have extroverted and introverted personalities at MAN 1 Tapin.
The researcher observed the learning process of students who have
extroverted and introverted personalities in writing skills. Therefore, the
researcher gained how the writing ability of extroverted and introverted
students and what the traits that influence their writing ability at MAN 1

Tapin.

1.6 Definition of Key Terms

In this research, some keywords are listed to avoid misinterpretation
in the understanding of this study. The following definitions are provided
below:

1. Students’ writing ability is an ability to produce a written message from
words, sentences, text, and a coherent whole in which readers can catch

the message.



2. Students’ Personality is how they respond and behave while in class,
whether they often discuss, are active, or just be quiet and like to pay
attention.

3. Introverted Personality is a closed personality where someone prefers
to be alone and do something individually.

4. Extroverted Personality is an open personality where someone prefers

to be in a crowd and do things together.



CHAPTER II

LITERATURE REVIEW

This chapter is concerned with some theories that are relevant to
current research. Some theories are used to strengthen this research. It
consists concept of writing, the types of writing, and the concept of

personality.

2.1 The Definition of Writing

There are several definitions of writing. Writing was defined as the
symbolic representation of language through the use of graphic signs (Yule,
2006). According to Chastain (1988), writing is a kind of practice that helps
writers keep materials in long-term memory, such as vocabulary, grammar,
and patterns are easier to learn by applying them to the sentence carefully. It
can be said that writing can enhance writers’ language acquisition because it
deals with words such as vocabulary and grammar to express ideas in writing.
Furthermore, Sangkala (2012) stated that writing is the process that allows a
writer to explore ideas and make them visibly concrete. He added it could
motivate communication and help sort and organize, clarify what they think,
and develop their ideas to make other people understand easily.

Moreover, according to Fareed et al. (2016) writing is a cognitive
process that tests thinking ability, verbal command, and memory to
successfully express ideas because the proficient composition of the text

indicates successful learning. Hyland and Hyland (2006) added that writing is



one of the productive skills of the language that is most difficult to learn and,
therefore, to teach demands careful attention to accuracy due to its complex
process of communication.

Based on the explanation above, the researcher concludes that writing
Is the activity that generates language through thoughts. The writing process
involves memory and thinking ability to produce language per the grammar
pattern and then arrange it into a good piece of writing. Therefore, writing is
complicated because making a good piece of writing is not simple. Several
processes should follow to make a good piece of writing, such as planning,

drafting, editing, and final draft.

2.2 Types of Writing
Based on competency standards that the government recommends,
some types of writing are taught in Senior High Schools (SMA/MAN). These
are descriptive, narrative, recount, procedure, report, news item, anecdote,
exposition, explanation, discussion, commentary, and review.
1. Descriptive text describes something in detail, such as place,
people, plants, animals, things, etc.
2. Narrative text is a type of text that tells a story and event.
3. Recount text is a type of text that tells a story and experience in
the past.
4. Procedure text is a type of text that informs readers how to make

something or operate something.
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5. Report text is a type of text that describes something such as
humans, place, and so on in general based on an observation.

6. News item is a type of text that focuses on giving information
about any events that are happening.

7. Anecdote is a type of text that tells an unexpected story or
experience, including humor.

8. Exposition text is a type of text written to convey the author’s
opinion about something with the expectation that the readers will
get influenced and agree with the opinion.

9. Explanation text is a type of text that explains environment,
social, natural, and cultural phenomena.

10. Discussion text is a type of text that presents a problem topic and
then discusses any perspectives.

11. Commentary text is a type of text created to respond and analyze
a particular topic.

12. Review text is a type of text that contains an evaluation and
review of a publication. The form of publication includes books,
films, videos, music, etc.

2.3 The Importance of Writing

Writing ability is a necessary part of the communication process. It
allows students to express their thoughts, feelings, and points of view in
writing. Students can enhance their delivery of ideas, thoughts, and feelings

appropriately. They can revise their work as well before being read by

11



readers. Moreover, writing improves thinking, learning, and communication
by making thought available for reflection (Kafryawan, 2020). In line with
that, Harmer (2004) stated that writing encourages students to focus on
correct language usage because they think as they write, and it may also
stimulate language growth as they overcome difficulties that the writer puts
into their minds. Furthermore, Preszler, (2006) lists the importance of
writing as follows:
a) Writing output is an excellent method for assessing students’
knowledge.
Writing is a simple, streamlined, cost-effective way for
students to represent their understanding of a topic or course.
Writing is also the most accessible approach for teachers to look
into students thinking and processing.
b) Writing is a necessary skill for students as they enter adult life.
Students who learn to write will have better sort through the
disturbing thoughts and concepts. They will master it as they
grow older. It makes writing a helpful tool for students to make
sense of their education and lives.
c) Helping students learn to express themselves confidently in all
content areas can contribute to improved behavior and self-

esteem.
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Students who are unable to express themselves risk losing
their sense of well-being. This is the role of writing, where
writing provides students an outlet for self-expression.

d) Students who think clearly also write clearly.

Students who can think clearly are better able to handle
through the obstacles of adolescence.

e) Writing is power.

Writing is a vital instrument that empowers students to
control their lives, create their futures, and set goals.

In conclusion, writing skill is very important to be mastered by
students to make them easier to convey thoughts. Moreover, students
frequently get assignments related to writing projects such as scientific
writings that include articles, journals, and so on in a classroom. Hence,
writing will help students deal with any problems, for example, their studies.

2.4 The Component in Writing

There are some components that should be considered for writing to
be transmitted and comprehended by readers. Bacha (2002) mentioned that
there are three significant sub-skills of writing a text that is emphasized in the
text such as language (sentence structure, grammar, vocabulary, mechanics,
and coherence), organization (general statement, thesis statement, topic
sentence, supporting sentence, and concluding sentence), and content (main
ideas, supporting ideas, logical order of ideas). Nunan et al. (2003) added that

there are three components of writing. Firstly, the content describes what will
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be discussed. It means that the contents contain the writer’s thoughts.

Secondly, the organization describes how the writer arranges the thoughts. It

contains how the ideas were composed by the writer until the writing has

unity, coherence, and organizing ideas. Last, grammar describes the level of

grammatical accuracy applied. It means that the writer should consider the

grammatical structure.

In addition, Preszler (2006) stated that there are six components of

writing as follows:

a)

b)

d)

Ideas

Ideas are the core of the message, the content of the piece, and the
central theme in detail.

Organization

The organization is the internal structure, the thread of primary
meaning, the logical and sometimes interesting sequence of ideas
inside a piece of writing.

Voice

Voice is the heart and soul, the charm, the wit, and the unique
writer’s passion and conviction expressed via the words.

Word Choice

The rich, colorful, precise language that moves and enlightens the
reader is referred to as word choice.

Sentence Fluency
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Sentence fluency refers to the rhythm and flow of the language,
the sound of word patterns, and the way the text plays to the ear —
not simply the sight.

Conventions

Conventions are the technical accuracy of the article, including
spelling, paragraphing, language and use, punctuation, and

capitalization.

Moreover, Weigle (2002) claimed that there are five components of

writing. They are content, organization, vocabulary, language use, and

mechanic. Further explanation as follows:

a)

b)

c)

Content

The content should be clear for the readers so that they can catch
the message and gain knowledge from it. The content also should
be properly unified and thorough in order to have a good piece of
writing. This term is commonly used to refer to the properties of
good writing, which include unity and completion.

Organization

In organization, it refers to how a writer organizes thoughts or
messages in writing. Coherences, order of significance, and
general to specific, specific to general, chronological order that
occurred from beginning to conclusion are all involved in
organizing the content in writing.

Vocabulary
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The appropriate use of words will always result in good writing,
both specialized and technical writing, and the dictionary is a
highly useful tool in writing. Expressing the ideas will always
relate to vocabulary. The lack of vocabulary makes it the writer’s
problem to convey the ideas.

d) Language Use

Language use is writing description and another type of writing
incorporates accurate language and grammar points. Grammar
should be one that is capable of producing grammar.

e) Mechanics

In writing, there are two aspects of mechanics: punctuation and
capitalization. Punctuation is important in English because it
clarifies meaning. Capital letters contain participles. First, they
are utilized to differentiate between particular and proper things.
Second, it appears as the initial word in the citation, as a formal
assertion, and as a proper adjective.

It can be concluded that writing contains components such as sentence
structure, grammar, vocabulary, mechanics, coherence, organization
including a general statement, thesis statement, topic sentence, supporting
sentence, concluding sentence, and contents consisting of main ideas,
supporting ideas, logical order of ideas. These components make writing
structured and well. Therefore, it makes the readers easy to catch the contents,

thoughts, messages of the author.
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2.5 The Process in Writing

According to Harmer (2004) there are four stages in the writing

process: planning, drafting, editing (reflecting and revising), and final

version.

a)

b)

Planning

There are three issues to think about by students. Firstly, the
students have to determine the purpose of their writing, including
the language they will use and the information they will select.
Secondly, students set the target or audience who will read their
writing and it makes students consider the choice of language, for
example, it will be formal or informal in tone. Last, students have
to think about the content structure, how to organize the facts,
thoughts, or argument.

Drafting

Drafting refers to the first version of a piece of writing. Students
require a lot of time in this stage to focus on the development
thoughts and the organization of those ideas.

Editing (Reflecting and Revising)

In this stage, students reread their works and provide feedback to
one another, such as if the information provided in the writing is
not clear, ambiguous, and grammar error. After that, students

make revision to the parts that have issues. In addition, students
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d)

can also replace or use different vocabulary in certain sentences
to make the writing variety.

Final Version

The writing is now prepared to send to intended audience,
teachers, lectures in this level. In addition, it is possible that the
final version differs significantly from the plan and the draft has
been made before. It occurs as a result of the numerous changes
made during the editing process. Any unnecessary information in

the draft can be deleted.

Moreover, Hyland (2004) added that there are 8 stages of writing to

give students a clear understanding of how to produce good writing as

follows:

a)

b)

Selection of topic

It is something that both students and teachers can undertake.
Students can choose a topic on their own or with the assistance of
the teacher. Teachers also can be able to pick the topic that
students should pick to write.

Prewriting

Students are implicated in brainstorming, data collection, note-
taking, and outlining in this section.

Composing or Drafting

In this stage, students start to write their thoughts and ideas down

on paper.

18



d) Revisions
It can be done by teachers or peers. It is about response to ideas,
text arrangement, and text style.

e) Proofreading or Editing
In this stage, form, evidence, layout, and so on will be checked
and corrected.

f) Evaluation
The teacher evaluates the students’ progress. The student’s
development should be measured time by time.

g) Publishing
In this stage, students allow others to read the finished product of
their writing. It can be presented in class, displayed on notice
boards, or even posted on the school’s website.

h) Follow-up tasks
It is intended to conclude the weakness of students writing. The
purpose to make students having better writing.

2.6 The Purpose of Writing
According to Reinking et al. (1993) generally, there are some
purposes of writing, those are:

a) To Inform
For example, there is a writer who is an expert in the field of
public speaking, so in his or her writing he or she will provide

information about public speaking. Starting from the concept of
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b)

public speaking, how to do good public speaking, what things
need to be avoided when doing public speaking, etc.

To Persuade

A writer can also persuade and influence the reader to believe or
agree with the content of the message to be conveyed. For
example, there is a feminist figure who expresses herself through
writings advocating gender equality between men and women. In
his writings, she gives her point of view that women have the
right to work and earn an equal salary as men since they are both
human beings, therefore women deserve the right to have equal
rights as men. This is one of the persuasions made by the writer to
influence people’s minds that women also have the right to have
the same rights as men.

To Express Yourself

Personal essays, fiction, dramas, and poetry, as well as journals
and diaries, are examples of creative writing. However, self-
expression has a place in other types of writing as well. For
instance, Raditya Dika who is Stand-up Comedian from
Indonesia. He expresses his feeling and anxiety about having a
long-distance relationship with his girlfriend in a book called

“Kambing Jantan”.

d) To Entertain
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Writing may also be entertaining. It is such as a proverb who said
kill two birds with one stone kill two birds with one stone.
Besides to know new information and writer’s feeling, readers
also get funny story from writer’s experiences. The readers may
laugh while reading the humorous story writing, and it may truly

entertain someone.

Furthermore, Tarigan (1994) summarized there are 8 purposes of

writing, as follows:

a)

b)

d)

Assignment Purpose

Writing based on orders from teachers or lecturers and ideas or
topics are usually predetermined.

Altruistic Purpose

The purpose is to satisfy the readers and entertain them even can
be a work to make them happy and help them forgetting their
sadness.

Persuasive Purpose

The purpose is to convince and influence the readers about an
opinion that conveyed by the writer.

Information Purpose

The purpose is to provide a variety of new information to readers
so that readers get a new knowledge and insight.

Self-Expressive Purpose

21



The purpose is to introduce the writers | to the reader whether it is
personal data, ideas, feelings, and even experiences they have
gone through.

f) Creative Purpose
The purpose is to achieve artistic value, for example, poetry.

g) Problem-Solving Purpose
The writing is used in solving problems. Writers will explain and
observe carefully about their thoughts and ideas to be understood
and accepted by the readers.

2.7 Writing Rubric
The purpose of the writing rubric is to aid the researcher in

determining the students’ level ability.

Table 2.1

Aspect Score Level

Content 30-27 | Excellent to very good: knowledgeable,
substantive, thorough development of the text,
relevant to the assigned topic

26-22 | Good to average: some knowledge of the
subject, adequate range, limited development of
the text lacks detail, mostly relevant to the topic
21-18 | Fair to poor: limited knowledge, little
substance, and inadequate text development
16-13 | Very poor: does not show knowledge of the
subject, non-substantive, not pertinent
Organization 20-18 | Excellent to very good: fluent expression, ideas
clearly stated/ supported, succinct, well
organized, logical sequencing, cohesive
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17-14

Good to average: somewhat choppy, loosely
organized but the main ideas stand out, limited
support, logical but incomplete sequencing

13-10

Fair to poor: non-fluent, ideas confused or
disconnected, lack of logical sequencing and
development

9-7

Very poor: does not communicate, no
organization, or not enough to evaluate

Vocabulary

20-18

Excellent to very good: sophisticated range,
practical word/ idiom choice and usage, word
form mastery, appropriate register

17-14

Good to Average: adequate range, occasional
errors of word/ idiom form, choice, usage but
meaning not obscured

13-10

Fair to poor: limited range, frequent errors of
word/ idiom form, choice, usage, meaning
confused or obscured

Very poor: essentially translation, little
knowledge of English vocabulary, idioms, word
form, or not enough to evaluate

Language Use

25-22

Excellent to very good: effective complex
construction, few errors in agreement, tense,
number, word order/ function, articles, pronouns,
prepositions

21-18

Good to average: effective but simple
construction, minor problems in complex
construction, several errors of agreement, tense,
number, word order/ function, articles, pronouns,
prepositions but meaning seldom obscured

17-11

Fair to poor: major problems in simple/complex
construction, frequent errors of negation,
agreement, tense, number, word order/function,
articles, pronouns, prepositions and/or
fragments, run-ons, deletions, meaning confused
or obscured.

10-5

Very poor: virtually no mastery of sentence
construction rules, dominated by errors, does not
communicate, or not enough to evaluate
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Mechanics 5 Excellent to very good: demonstrates mastery
of conventions, few errors of spelling,
punctuation, capitalization, paragraphing.

4 Good to average: occasional errors of spelling,
punctuation, paragraphing but meaning not
obscured

3 Fair to poor: frequent errors of spelling,

punctuation, capitalization, paragraphing, poor
handwriting, meaning confused or obscured

2 Very poor: no mastery of conventions,
dominated by errors of spelling, punctuation,
capitalization, paragraphing, handwriting
illegible, OR not enough to evaluate

Source: Adopted Weigle (2002), scoring profile

2.8 The Definition of Personality

Personality is part of humans as individuals. Personality can affect
lifestyle, social skills, and solving various problems faced. This can be
formed by the time and experience of the individual. It makes each person has
their uniqueness that influences their personality. In addition, personality
consists of traits, attitudes, behaviors, and actions (Ginting, 2018). Here are
several definitions from the experts to find a clear definition of personality.

According to Gazzaniga and Heatherton (2002), personality is
someone’s characteristic such as feelings, thoughts, and behaviors which are
developed over time and through experiences. Sangkala (2012) stated
personality is the total of an individuals’ characteristics that make them
unique. In conclusion, personality is a characteristic owned by individuals

which are consists of feelings, thoughts, behaviors that grow and develop
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based on individual experiences over time so that each individual will have a
different character such as how to express feelings, think, and behave.

Furthermore, Hajimohammadi and Mukundan (2011) stated that
personality traits have a positive effect on language learning. Personality
traits refer to how certain people in behaving. Moreover, in the classroom,
there is corrective feedback. It means that students who have an interest in a
subject will behave positively such as enthusiasm and enthusiasm in the
learning process in the classroom.

2.9 Types of Personality

People have different characteristics that will influence their life. It
makes every human being have unique characteristics that distinguish one
from another. Personality types are related to what causes people to have
different characteristics. According to Laney (2002), personality is divided
into two; extrovert and introvert.

2.10 Characteristics of Extrovert and Introvert
a) Extroverted Personality

The characteristics of extroverts are active, sociable, and cheerful,
and they adapt easily to their surroundings. As a result, people who are
classified as extroverts have lots of friends and enjoy participating in
various activities, extracurriculars, and organizations in their
environment, such as social or school organizations.

According to Laney (2002), extroversion is a personality trait that

refers to people, activities, and things beyond the individual. It supported
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by Boroujeni et al. (2015) that extraversion is a way of getting energy
and focusing their attention where extroverts will get all of that through
interacting with things or people in their environment. It makes an
extrovert personality has sociable, many friends, likes parties and avoids
studying by himself (Eysenck & Eysenck, 1965).

Based on the theories above, in the classroom, students who are
categorized as extroverts will look very energetic and like to discuss or
sharing with their peers. As mentioned by Pritchard (2009), extroverted
students prefer to try something first and think about it later, and they
like to work in groups for doing a discussion to understand new
information and ideas. It is in line with Zaswita and Ihsan (2020) stated
that extroverts learn most effectively when they can collaborate with
others and when they get difficulty in understanding something, they can
ask and discuss their ideas with others. Therefore, extrovert students
require stimulation and energy, which can come in the form of
interaction with teachers, friends, and discussion forums, or they will
become bored quickly (Revola et al., 2016).

b) Introvert Personality

The second type is introvert. Introverts are people who like to
spend time alone, talk less, and be quiet. It is in contrast to people that
are classified as extroverts who are known to be active like to talk and
spend time with friends. Therefore, introverted people have few friends

but are highly qualified and like to do something individually.
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Eysenck and Eysenck (1965) stated the introvert is typically a
silent, withdrawn type of person who is self-analyzing and prefers books
rather than people; he is unsociable and distant except with close friends.
It strengthened by Richards and Schmidt (2010) that stated an introvert
prefers to avoid social contact with others and is frequently preoccupied
with his or her own experiences, thoughts, and feelings. It is because
introverted people will get their energy from being alone and will be
completely exhausted when dealing with others (Istichori et al., 2020).

Based on the theories above, in the classroom, students who are
categorized as extroverts will look withdrawn, less talking, dislike noise
and crowds. According to Zaswita and lhsan (2020), introverted students
enjoy self-study, listening to others talk and think about information in
private; consider something first and try it later; listen, observe, write,
and read; take time to complete the project. They added introverts
succeed well when they can work in quiet environments and have enough
time to think, reconstruct, and it will improve their work.

2.11 Related Study

First, Revola et al. (2016) with the tittle “The Analysis of
Significance Difference in Writing Achievement Among The Students Who
Are Introvert, Extrovert, and Ambivert.” The study investigated significant
difference among personality types in students’ writing achievement. It was
conducted for the third semester students of English Department of 1AIN

Bengkulu. The researcher applied quantitative approach especially causal
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comparative design. The result of the study found that there was significance
difference in writing achievement between introvert and both of extrovert and
ambivert types where introvert students were stronger than extrovert and
ambivert students in writing achievement of narrative text. The similarity in
this research is the researcher analyzed students writing based on personality.
The difference is that the previous study focused on extrovert, introvert, and
ambivert personality. Meanwhile, this research just had extrovert and
introvert. Furthermore, the difference includes methodology, writing material,
location, and subjects studied were the students at the university level.
Secondly, Qanwal and Ghani (2019) with the title “Relationship
between introversion/extroversion personality trait and proficiency in ESL
writing skills.” The study investigated the role of introvert and extrovert
personalities in learning writing skills (essay writing and presentation) for
English as a second language. It was conducted for the first semester of the
Master of Arts (MA) English program in the public sector of Punjab,
Pakistan. The researchers applied the Eysenck Personal Inventory (EPI) that,
originally the Eysenck Personality Inventory (EPI) consisted of 57 items to
measure the participants’ personalities. However, the researcher only adopted
30 items of Eysenck’s personality to be included in their research
questionnaire. Therefore, the researcher only applied two research tools,
namely the questionnaire and achievement test. The result of the study
revealed that there was a significantly different score between extroverted and

introverted students in writing achievement. Introverts had better writing
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skills than extroverts. The similarity in this research is to examine
introversion and extroversion personality in writing skills. However, the
difference is that the methodology, research instrument, writing material,
location, and subjects studied were the Master of Arts English Program at the
university level in Pakistan.

The last is Zaswita and lhsan (2020), with the title the impact of
personality types on students’ writing ability.” The study attempted to find
out the impact of extroversion and introversion in writing English (business
letters) at VVocational School. It was conducted for the students at grade XI
accounting 1 & 2 Vocational Sungai Penuh. The researchers applied quasi-
experimental and International Item Pool (1IP) indicators consisting of 25
items as the research instrument, then will be analyzed with SPSS. The result
of the study found that there was a significant impact on writing ability based
on personality types. Introverts had a better result in all aspects of writing,
such as organization, vocabulary, grammar, mechanics, content, and
mechanics in writing, especially business letters. The similarity in this
research is to examine introversion and extroversion students’ personalities in
terms of writing skills. However, the difference is that the methodology,
research instrument, writing material (business letters), and subjects studied

were the students in grades X1 1 & 2 accounting Sungai Penuh.
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CHAPTER Il

METHODOLOGY

This chapter describes the methodology that will be used in collecting
and analyzing the research. This chapter contains the research design,

research subjects, research instruments, data collection, and data analysis.

3.1 Research Design

Based on research question, this study applied qualitative research
method. In depth, the researcher used a case study to focus on the
investigation of the phenomenon appear in analyzing students’ writing ability.
In addition, the researcher selected qualitative descriptive research for this
study. It is because the purpose of descriptive research is to describe a
phenomenon and its characteristics which is more concerned with what rather
than how or why something happened and provide a detailed overview of
particular events experienced by people or groups of individuals in daily

terms (Nassaji, 2015).

3.2 Place and Time of The Research

This research conducted in MAN 1 Tapin, located at Jl. Brigjen H.
Hasan Basry Km. 1 No. 5A. Kabupaten Tapin, Kalimantan Selatan. The
researcher chose this school since it easily meets with informants and
conducts observation and writing test to collect data about students’ writing

ability. Moreover, MAN 1 Tapin Enters the Top 10 Best High Schools in
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South Kalimantan released by the Higher Education Entrance Test Institute

(LTMPT). Therefore, MAN 1 Tapin is the favorite school in Tapin.

3.3 Participants

Participants of the study subject, including humans, test scores, events,
and objects as data sources in research (Ary et al., 2010). The researcher took
all of the students in X Matematika IImu Alam 1 (MIA)/ Mathematics and
Science 1 in the academic year 2021/2022, which consist of 34 students as a
participant in this research. The researcher chose the tenth grade because
there is recount text in the syllabus. However, since this research applied
qualitative, the researcher only picked 10 students that consisted of 5
extrovert and 5 introvert students after the researcher gave the questionnaire

and chose the participants randomly.

3.4 Data Collection

In this stage, the researcher considered the data collection carefully. The
researcher applied some instruments to get the data. Instrument is a tool used
to collect the data (Airasian & Gay, 2010). Hence, this research used

questionnaire, observation, and writing test to collect data.

1. Questionnaire

In this study, a questionnaire was be used to measure and find out
whether students’ personalities are extroverts or introverts. Larsen and Buss

(2002) mentioned that a questionnaire is the most frequent method for
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measuring personality traits. The researcher adopted the form of scale
Eysenck Personality Questionnaire (EPQ) developed by Hans J. Eysenck
(Furnham et al., 2008) for the identification of personality. The researcher
adopted the questionnaire that had been applied by previous researcher on her

research the questions in the questionnaire were developed based on the

criteria of the Eysenck Personality Questionnaire (EPQ).

Table 3.1

The Criteria of Eysenck Personality Questionnaire

Indicator Extrovert Introvert
o In general, extroverts are Introverts have a tendency to be
Activity active. They are interested in | unresponsive, listless, and
all forms of physical activity | conveniently tired psychically.
as well. They progress They live at a leisurely life pace
quickly from one activity to | and prefer quiet, peaceful
the next and have a lot of vacations.
interests.
Extroverts enjoy social Introverts prefer to get only a
Sociability gatherings such as few close friends and enjoy
volunteering, joining activities by themselves, such
parties, and dancing. They as reading. Furthermore, it is
enjoy making new friends hard for them to communicate
and hanging out with friends. | with others.
It makes them
feel comfortable in social
situations.
Extroverts enjoy challenging | Introverts prefer
Risk Taking action and have a tendency | stability, privacy, security, and
to neglect the outcomes. safety, even if it means
They are types who are brave | foregoing some of life’s
to take a risk. excitement.
_ Extroverts have a tendency Introverts carefully consider all
Impulsiveness | 5 sudden action, hasty in options before making
decision making, and are decisions. They are structured,
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typically easy-going,

uncertain, difficult to predict.

disciplined, and careful. They
plan their lives ahead of time.
They take a moment before
going to speak to avoid
interlocutors are not offended.

Expressiveness

Extroverts tend to express
themselves freely since they
have a high level of
expressiveness. They
typically prefer to express
their feelings, such as
sadness, anger, fear, and
pleasure.

Introverts are sentimental,
sympathetic, and
temperamental.

Reflectiveness

Extroverts are more inclined
to act directly than consider
things. They have a more
directed and a pragmatic
mindset

They have a conceptual
mindset, are interested in ideas
as well as hypothesis, and like
thinking such cause and effect,
then doing deep reflection.

Responsibility

They are relaxed, careless of
rules, uncertain, and
sometimes socially
irresponsible.

Introverts are diligent,
dependable, and trustworthy.

Source: Adapted from Eysenck Personality Questionnaire (EPQ) in Wulandari (2017)

The questionnaire created based on the indicator above that described in

table 3.2 below.

Table 3.2

The Specification of Questionnaire ltems

Variables Indicators Number of items Total
1. | often take on more activities than |
have time for. (Saya sering melakukan
banyak aktivitas di waktu yang saya
o miliki).
Extrovert | Activity 4

2. | have a variety of hobbies. (Saya
memiliki berbagai hobi).

3. | like plenty of bustle and excitement
around myself. (Saya suka banyak
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kesibukan dan kegembiraan di sekitar diri
saya).

4. 1 am an active person and
communicative. (Saya adalah orang yang
aktif dan komunikatif).

Sociability

5. 1 usually let myself go and enjoy the
moment at a lively party or gathering.
(Saya biasanya membiarkan diri saya
pergi dan menikmati momen di pesta atau
pertemuan yang ramai.).

6. | enjoy meeting new people. (Saya
senang bertemu orang baru).

7. | often take the initiative for doing
things in friendship. For example, | ask
my friends to hang out. (Saya sering
mengambil inisiatif untuk melakukan
sesuatu dalam persahabatan. Misalnya,
saya mengajak teman saya untuk
nongkrong).

8. I like to liven up the vibes. (Saya suka
menghidupkan/mencairkan suasana).

Risk Taking

9. | call myself happy-go-lucky. (Saya
menganggap diri saya orang Yyang
beruntung dan 34endidi).

10. I am the type of person who is willing
to take risks. (Saya adalah tipe orang
yang berani mengambil resiko).

11. 1 like to do something challenging, for
example, running for a leader in the
classroom. (Saya suka melakukan sesuatu
yang menantang, misalnya mencalonkan
diri sebagai pemimpin di kelas).

Impulsiveness

12. | often make decisions suddenly.
(Saya seringkali membuat keputusan
secara tiba-tiba).

13. I sometimes rush into doing things.
(Saya terkadang tergesa-gesa dalam
mengerjakan sesuatu).
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Expressiveness

14. 1 am a person who anger quickly.
(Saya adalah orang yang cepat marah).

Reflectiveness

15. | prefer something that involves action
rather than deep thought and study. For
example, 1 like sports more than
mathematics. (Saya lebih suka sesuatu
yang melibatkan tindakan daripada
pemikiran dan studi yang mendalam.
Misalnya, saya lebih menyukai olahraga
daripada matematika).

Responsibility

16. | often forget little things that I am
supposed

to do. (Saya sering melupakan hal-hal
kecil yang seharusnya saya lakukan).

Introvert

17. 1 aminclined to be slow and careful in
my action. (Saya cenderung lambat dan
berhati-hati dalam bertindak.).

18. I usually move about at a leisurely
pace. (Saya biasanya berge

Activity rak dengan santai)
19. I prefer to have a small circle, but they
have a quality and are exceptional. (Saya
lebih suka memikili sedikit teman, namun
mereka berkualitas dan luar biasa).
Sociability

20. When | am with other people, | am
mainly silent. (Ketika saya bersama orang
lain, saya lebih banyak diam).
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Risk Taking

21. 1 am a person who likes to be behind
the scenes, for example, in holding an
event. (Saya adalah orang yang suka
berada di balik 36endi, contohnya saat
mengadakan suatu acara saya).

22. | am rather careful in new situation.
(Saya agak berhati-hati ketika dalam
situasi/tempat baru).

Impulsiveness

23. 1 usually think before I speak. (Saya
biasanya terdahulu sebelum berbicara).

24. | like planning things well in advance.
(Saya suka merencakan sesuatu dengan
matang).

Expressiveness

25. My temper is well controlled. (Emosi
saya terkontrol dengan baik).

26. When someone annoys me, | prefer to
stay silent and ignore it or leave that
person. (Ketika seseorang mengganggu
saya, saya lebih memilih diam dan
mengabaikannya atau pergi
meninggalkannya).

Reflectiveness

27. | prefer having time with my thoughts
or watching podcasts on holiday rather
than hanging out. (Saya lebih suka
menghabiskan waktu dengan pikiran saya
atau menonton podcast di hari libur
daripada nongkrong).

28. | prefer reading to meeting people
(Saya lebih suka membaca daripada
bertemu orang).

Responsibility

29. | always do the assigned task by
teachers in school. (Saya selalu
mengerjakan tugas yang diberikan oleh
guru di sekolah).
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30. If I say I will do something | always
keep my promise. (Jika saya mengatakan
akan melakukan sesuatu, saya selalu
menepatinya).

Source: Adapted from Eysenck Personality Questionnaire (EPQ) in Wulandari (2017)

The questionnaire above consists 30 items 16 for extrovert and 14 for
introvert students. However, the questionnaire above is an instrument that has
not been conducted for validity test. After the validity test was conducted by
the previous researcher, there were only 20 valid items (questions) as follows:

Table 3.3

Questionnaire Items after Validity Test

Variables Indicators Number of items Total

1. | have a variety of hobbies. (Saya
memiliki berbagai hobi).

2. | like plenty of bustle and excitement 5
around myself. (Saya suka banyak
kesibukan dan kegembiraan di sekitar diri
saya).

Activity

3. 1 usually let myself go and enjoy the
moment at a lively party or gathering.
(Saya biasanya membiarkan diri saya
pergi dan menikmati momen di pesta atau

Extrovert )
pertemuan yang ramai).

Sociability 4. 1 often take the initiative for doing 2
things in friendship. For example, I ask
my friends to hang out. (Saya sering
mengambil inisiatif untuk melakukan
sesuatu dalam persahabatan. Misalnya,
saya mengajak teman saya untuk
nongkrong).
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Risk Taking

5. | call myself happy-go-lucky. (Saya
menganggap diri saya orang Yyang
beruntung dan 38endidi).

6. | like to do something challenging, for
example, running for a leader in the
classroom. (Saya suka melakukan sesuatu
yang menantang, misalnya mencalonkan
diri sebagai pemimpin di kelas).

Impulsiveness

7. | often make decisions suddenly. (Saya
seringkali membuat keputusan secara
tiba-tiba).

Expressiveness

8. I am a person who anger quickly. (Saya
adalah orang yang cepat marah).

Reflectiveness

9. | prefer something that involves action
rather than deep thought and study. For
example, | like sports more than
mathematics. (Saya lebih suka sesuatu
yang melibatkan tindakan daripada
pemikiran dan studi yang mendalam.
Misalnya, saya lebih menyukai olahraga
daripada matematika).

Responsibility

5. | often forget little things that | am
supposed
to do. (Saya sering melupakan hal-hal
kecil yang seharusnya saya lakukan).

Introvert

5. lusually move about at a leisurely
pace. (Saya biasanya berge

Activit
Y rak dengan santai)
12. | prefer to have a small circle, but they
have a quality and are exceptional. (Saya
Sociability lebih suka memikili sedikit teman, namun

mereka berkualitas dan luar biasa).
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13. When | am with other people, | am
mainly silent. (Ketika saya bersama orang
lain, saya lebih banyak diam).

14. | am rather careful in new situation.
(Saya agak berhati-hati ketika dalam

Risk Taki 1
IS taxing situasi/tempat baru).
15. I usually think before I speak. (Saya
. biasanya berpikir terlebih dahulu sebelum
Impulsiveness 1

berbicara).

16. My temper is well controlled. (Emosi
saya terkontrol dengan baik).

17. When someone annoys me, | prefer to
Expressiveness | Stay silent and ignore it or leave that 2
person. (Ketika seseorang mengganggu
saya, saya lebih memilih diam dan
mengabaikannya atau pergi
meninggalkannya).

18. | prefer having time with my thoughts
or watching podcasts on holiday rather
than hanging out. (Saya lebih suka
menghabiskan waktu dengan pikiran saya
atau menonton podcast di hari libur
daripada nongkrong).

19. | prefer reading to meeting people
(Saya lebih suka membaca daripada
bertemu orang).

Reflectiveness

20. I always do the assigned task by
R ibilit teachers in school. (Saya selalu 1
esponsibiiity mengerjakan tugas yang diberikan oleh

guru di sekolah).

Source: Adapted from Eysenck Personality Questionnaire (EPQ) in Wulandari (2017)

The (EPQ) was adapted from a yes/no format to a 5-point likert scale.

In filling out the questionnaire students chose their degree of agreement such
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as strongly disagree, disagree, neutral, agree, and strongly agree based on
their personal opinions. After the students finished the questionnaire, the
answers coded in numbers and each response had a value of 1 through 5, with
5 indicating the highest level of extrovert per item. For example, strongly
disagree has 1, disagree has 2, neutral has 3, agree has 4, strongly agree has 5.
The questions indicating introvert are reverse code so that someone who
strongly disagree with the statement and marked a ‘1’ was coded as a ‘5’. The
questionnaire was translated into Indonesia to minimize misunderstanding by
the students. Then, the researcher provided the criteria of score to determine
the students will 40endidikized as strongly introvert, introvert, extrovert, and
strongly introvert as follows:

Table 3.4

Interpretation of Students Personality

Score Interpretation

76-100 Strongly Extrovert

51-75 Extrovert
26-50 Introvert
1-25 Strongly Introvert

2. Observation

Observation is a data collecting process that includes watching and
taking some notes regarding the condition or behavior of the target

participants (Nasution, 1988). Furthermore, the researcher applied overt
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observation. It made the participants know that they were being researched
from the beginning of the research process to the end. The researcher
observed all of the activities and behavior of extroverted and introverted
students during the learning process such as pre-activity, main activity, post-

activity, especially when they were doing assignment.

. Writing Test

To know the level of students writing ability, the researcher asked the
students to choose what topic they prefer. The students had 2 topics between
experience in English learning or meeting an Idol in recount text. After the
students finished their works, the researcher checked students worked and
categorized they level based on the results of their works. The researcher
applied this rubric score to determine students’ level writing ability as follow:

Table 3.5
Rubric Score for Students Writing Ability

1. | 87-100 Very Good
2. | 74-86 Good

3. | 62-73 Fair

4. | 48-61 Poor

5. | 34-47 Very Poor

(Weigle, 2002)
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To know students average score, the researcher utilizes this formula as
follows:

X=2x
n

X =the average score
n

= total number of the student
¥Xx = total score

To gain percentage, the researcher used this formula as below:
D =£ x 100%
p = percentage

f  =frequency
n =total number of the student

3.5 Data Analysis

After collecting the data from questionnaire, observation, and interview,
the data will be analysed in several activities. According to Nasution (1999)
there are three activities such as data reduction, display data, and conclusion

or verification. Further explanation will be described below:

1. Data Reduction

Data reduction is an activity in which the researcher summarizes or
takes an important part of all the data obtained previously in the
guestionnaire, observation, and interview stage. It aims to make the data more
accessible. Therefore, after the data was obtained, the researcher will choose

the main things according to the research focus.

2. Data Display
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After data reduction was completed and all of important data has been
collected, the next stage is data display. Data display is often used to present
data in the form of narrative text (Sugiyono, 2013). In this form, researchers
will easily understand something that is happening to make a deeper analysis
based on an understanding of the data will be presented. Furthermore, the
data can be presented in the form of graphs, tables, matrices, and charts. This
Is certainly useful to make the information obtained is well organized and

simply understood to draw conclusions.

3. Conclusion and Verification

The last stage is drawing conclusions and verification. In qualitative
research, the initial conclusions drawn are still temporary and will change if
strong evidence is not found. However, if the conclusions acquired are
verified by accurate or consistent evidence, the conclusions drawn are

credible.

5.2 Data Credibility

1. Perseverance Researchers

The researcher must be more thorough, and detailed, and carry out
continuously in conducting the research. It aims to obtain the depth of data
about the thing being researched (Djamal, 2015). Hence, the data obtained is
valid

2. Triangulation
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Triangulation is checking the validity of the data by checking or
comparing the data obtained with other sources or criteria outside the data to
increase the validity of the data (Moleong, 2014). The researcher applied
source triangulation in this stage by checking the data obtained from various

existing source. For example, observation.
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CHAPTER IV
FINDING AND DISCUSSION
This chapter provided findings, data analysis, and discussion that have been
collected from questionnaire, writing test, and observation. The purpose is to
answer the research questions, how the writing ability of extroverted and
introverted, and what the characters of extroverted and introverted traits that
influence students’ writing ability at MAN 1 Tapin.
5.2 Findings
From the instruments of data collection which were the questionnaire,
observation, documentation, and interview showed that the result of the research
could be explained below:
4.1.2 Writing ability of extroverted and introverted students at MAN 1
Tapin
The study found that the students had different
characteristics. For determining students’ personality, the researcher
adopted the form of scale Eysenck Personality Questionnaire (EPQ)
developed by Hans J. Eysenck (Furnham et al., 2008). Eysenck
Personality Questionnaire is a questionnaire to check the personality
traits of a person. Since a questionnaire needs to be checked by
validity test, the researcher had initiation to adopt from the previous
research. The researcher adopted the questionnaire from Wulandari
(2017). The questionnaire consists of 20 questions and analyzed

using likert scale. Hence, students gave listed their degree of

45



agreement when filling out the questionnaire such as strongly
disagree, disagree, neutral, agree, and strongly agree.

After all of students completed filling out the questionnaire,
the researcher checked it, then determining the category of students.
The researcher utilized a criterion indicator to categorize the students
who are extrovert or introvert. The results of questionnaire of

students’ personality as follows:

Table 4.1

Introvert Students

1. ARF 34 Introvert

2. SIEA 30 Introvert

3. RS 30 Introvert

4. RRN 38 Introvert

5. DH 37 Introvert
Table 4.2

Extrovert Students

1. MAAM 74 Extrovert
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2. APA 66 Extrovert

3. AANA 78 Strongly Extrovert
4. GNAA 78 Strongly Extrovert
5. NNAS 69 Extrovert

From two tables above, it can be seen all of scores students’
personality introvert and extrovert students. 5 students got score
around 30-37 (table 4.1) where they got same criteria as introvert
students. The researcher categorized them based on the criteria of
score students’ personality (table 3.4).

Meanwhile, the extrovert students (table 4.2) got various
criteria based on the criteria of score students’ personality (table
3.4). Two students got same score 78 and they categorized as
strongly extrovert. The rest got score 66, 69, and 74 where they
classified as extrovert.

After the researcher knew the results of students’
personality based on the questionnaire between extrovert and
introvert students, the researcher put the students in the first and
second row in the classroom. The purpose was to make the
researcher convenient when observing the students’ activity. The
students were given material about recount text. After that, the
students were requested to make recount text about their experience

in learning English or meeting their idols.
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Here’s the result of the students’ writing ability of extrovert
and introvert students at MAN 1 Tapin based on the rubric score
(table 3.5) as below:

Table 4.3

The result of Introvert Students’ Writing Ability Score Overall

1. | ARF (Introvert) 89 Very Good
2. | SIIE (Introvert 88 Very Good
3. | RS (Introvert) 92 Very Good
4. | RRN (Introvert) 86 Good

5. | DH (Introvert) 88 Very Good

Average score:

x=JXx
n

x= 443 = 88,6 (Very Good)
5

Table 4.4
The Percentage of Introvert Students’ Writing Ability Overall

Excellent to Very Good 4 80%
Good to Average 1 20%
Fair to Poor 0 0%

Very Poor 0 0%

Based on two tables above, it can be seen that 4 introvert students obtained
very good level in writing ability where they gained scores 88, 88, 89, and 92.
Meanwhile, 1 introvert student obtained good level where she got score 86. For
their average score, the introvert students obtained 88,6. It meant that 80%
introvert students had very good level in writing ability, 20% introvert student had

good level in writing ability, and they obtained average score 88,6 that
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categorized the introvert students at MAN 1 Tapin in very good level in writing

ability.

Table 4.5
The result of Extrovert Students’ Writing Ability Score Overall

1. | MAAM (Extrovert) | 74 Good
2. | APA (Extrovert 77 Good
3. | AANA (Extrovert) | 76 Good
4. | GNAA (Extrovert) | 88 Very Good
5. | NNAS (Extrovert) |71 Good

Average score:

x=2x
n

%= 386 = 77,2 (Good)
5

Table 4.6

The Percentage of Extrovert Students’ Writing Ability Overall

Excellent to Very Good 1 20%
Good to Average 3 60%
Fair to Poor 1 20%

Very Poor 0 0%

From two tables above, the extrovert students gained various level in
writing ability. 1 extrovert student gained score 88 in writing and it made her
writing ability in very good level. Then, 3 extrovert students gained scores 74, 76,
and 77 in writing and it made their writing ability in good level. The last, 1
extrovert students gained score 71 and it made her writing ability in fair level. For

the average score, the extrovert students gained 77,2. It indicates that 20%
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extrovert student had very good level, 60% extrovert students had good level,
20% extrovert student had fair level in writing ability, and they got the average
score 77,2 that categorized the extrovert students at MAN 1 Tapin in good level in

writing ability.

Moreover, the researcher displayed the results of the introvert and
extrovert students based on components in writing. For instance, content,
organization, vocabulary, language use, and mechanics. The researched started

from the content as below:

Table 4.7

The result of Introvert Students’ Writing Ability Score Based on Content:

1. | ARF (Introvert) 30 Very Good
2. | SIIE (Introvert 30 Very Good
3. | RS (Introvert) 30 Very Good
4. | RRN (Introvert) 30 Very Good
5. | DH (Introvert) 30 Very Good

Average score:

X=2x
n

x= 150 =30 (Very Good)
5

Table 4.8

The Percentage of Introvert Students’ Writing Ability Based on Content:

30-27 Excellent to Very 5 100%
Good

26-22 Good to Average 0 0%

21-18 Fair to Poor 0 0%

16-13 Very Poor 0 0%
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From the tables above (table 4.7), 5 students gained very good level in
content where they acquired scores 30. Therefore, 100% introvert students had
very good level in content (table 4.8) and they received average score 30 that

categorized the introvert students at MAN 1 Tapin had very good level in content.

Table 4.9

The result of Extrovert Students’ Writing Ability Score Based on Content:

1. | MAAM (Extrovert) | 26 Good

2. | APA (Extrovert 27 Very Good
3. | AANA (Extrovert) | 26 Good

4. | GNAA (Extrovert) | 30 Very Good
5. | NNAS (Extrovert) |21 Fair

Average score:

x=Jx
n

x= 130 =26 (Good)
5

Table 4.10

The Percentage of Extrovert Students’ Writing Ability Based on Content:

30-27 Excellent to Very 2 40%
Good

26-22 Good to Average 2 40%

21-18 Fair to Poor 1 20%

16-13 Very Poor 0 0%

Based on the tables above, the extrovert students (table 4.9) got different
levels and scores such as 2 gained score 27 & 30, 2 students acquired score 26,
and 1 student obtained score 21. It indicated that 40% extrovert students had very

good level, 40% extrovert students had good level, 20% extrovert student had fair
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level (table 4.10). Furthermore, they gained average score 26 that categorized the

extrovert students at MAN1 Tapin into good level in content.

Table 4.11

The result of Introvert Students’ Writing Ability Score Based on
Organization:

1. | ARF (Introvert) 20 Very Good
2. | SIIE (Introvert 20 Very Good
3. | RS (Introvert) 20 Very Good
4. | RRN (Introvert) 20 Very Good
5. | DH (Introvert) 20 Very Good

Average score:

x=JXx
n

x= 100 =20 (Very Good)
5

Table 4.12

The Percentage of Introvert Students’ Writing Ability Based on
Organization:

Score Range Level Frequency Percentage
20-18 Excellent to Very 5 100%
Good
17-14 Good to Average 0 0%
13-10 Fair to Poor 0 0%
9-7 Very Poor 0 0%

Based on the tables above (table 4.11), it can be seen that 5 students had
very good level in organization and they also obtained scores 20. Hence, 100%
introvert students had very good level in organization (table 4.12) and they got
average score 20 that represented the introvert students at MAN 1 Tapin had very

good level in organization.
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Table 4.13

The result of Extrovert Students’ Writing Ability Score Based on
Organization:

1. | MAAM (Extrovert) | 15 Good

2. | APA (Extrovert 17 Good

3. | AANA (Extrovert) | 17 Good

4. | GNAA (Extrovert) | 19 Very Good
5. | NNAS (Extrovert) | 13 Fair

Average score:

x=2x
n

x= 81 = 16,2 (Good)
5

Table 4.14

The Percentage of Extrovert Students’ Writing Ability Based on
Organization:

20-18 Excellent to Very 1 20%
Good

17-14 Good to Average 3 60%

13-10 Fair to Poor 1 20%

9-7 Very Poor 0 0%

From the tables above, the extrovert students (table 4.13) had various
levels and scores, 1 student acquired score 19, 3 students got score 15,17, 17, and
1 student gained score 13. It pointed that 20% extrovert student had very good
level, 60% extrovert students had good level, 20% extrovert student had fair level
(table 4.14). Since they obtained 16,2 for the average score, the extrovert students

at MAN 1 Tapin into good level in organization.
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Table 4.15
The result of Introvert Students’ Writing Ability Score Based on

Vocabulary:
1. | ARF (Introvert) 16 Good
2. | SIIE (Introvert 16 Good
3. | RS (Introvert) 17 Good
4. | RRN (Introvert) 14 Good
5. | DH (Introvert) 16 Good
Average score:
X=2x
n
x= 80 = 16 (Good)
5
Table 4.16

The Percentage of Introvert Students’ Writing Ability Based on Vocabulary:

Score Range Level Frequency Percentage
20-18 Excellent to Very 0 0%
Good
17-14 Good to Average 5 100%
13-10 Fair to Poor 0 0%
9-7 Very Poor 0 0%

Based on the tables above, the introvert students (table 4.15) had various
score but same level. 3 students acquired score 16, 1 student got score 17, and 1
student gained score 13. It showed that 100% introvert students had good level
(table 4.16) even though they received different scores. The introvert students
gained average score 16,2 that made the introvert students at MAN 1 Tapin into

good level in vocabulary.
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Table 4.17
The result of Extrovert Students’ Writing Ability Score Based on

Vocabulary:
1. | MAAM (Extrovert) | 13 Fair
2. | APA (Extrovert 13 Fair
3. | AANA (Extrovert) | 13 Fair
4. | GNAA (Extrovert) | 18 Very Good
5. | NNAS (Extrovert) | 17 Good
Average score:
X=2x
n
Xx=74 = 14,8= 15 (Good)
5
Table 4.18

The Percentage of Extrovert Students’ Writing Ability Based on VVocabulary:

20-18 Excellent to Very 1 20%
Good

17-14 Good to Average 1 20%

13-10 Fair to Poor 3 60%

9-7 Very Poor 0 0%

From the tables above, the extrovert students (table 4.17) had various
levels and scores, 1 student acquired score 18, 3 students got score 13, and 1
student gained score 17. It revealed that 20% extrovert student had very good
level, 60% extrovert students had fair level, 20% extrovert student had good level
(table 4.18). Moreover, they got average score 15 that categorized the extrovert

students at MAN 1 Tapin as good level in vocabulary.
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Table 4.19

The result of Introvert Students’ Writing Ability Score Based on Language

Use:
1. | ARF (Introvert) 19 Good
2. | SIIE (Introvert 19 Good
3. | RS (Introvert) 21 Good
4. | RRN (Introvert) 18 Good
5. | DH (Introvert) 18 Good
Average score:
X=2x
n
x= 95 = 19= (Good)
5
Table 4.20
The Percentage of Introvert Students’ Writing Ability Based on Language
Use:
25-22 Excellent to Very 0 0%
Good
21-18 Good to Average 5 100%
17-11 Fair to Poor 0 0%
10-5 Very Poor 0 0%

Based on the tables above, the introvert students (table 4.16) had various
score but same level. 2 students acquired score 19, 1 student got score 21, and 2
students gained score 18. It represented that 100% introvert students had good
level (table 4.16) even though they obtained different scores. The introvert
students gained average score 19 that made the introvert students at MAN 1 Tapin

into good level in language use
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Table 4.21

The result of Extrovert Students’ Writing Ability Score Based on Language

Use:
1. | MAAM (Extrovert) | 17 Fair
2. | APA (Extrovert 17 Fair
3. | AANA (Extrovert) | 17 Fair
4. | GNAA (Extrovert) | 18 Good
5. | NNAS (Extrovert) | 17 Fair
Average score:
X=2x
n
x=86 = 17,2 = 17 (Fair)
5
Table 4.22
The Percentage of Extrovert Students’ Writing Ability Based on Language
Use:
25-22 Excellent to Very 0 0%
Good
21-18 Good to Average 1 20%
17-11 Fair to Poor 4 80%
10-5 Very Poor 0 0%

From the tables above, the extrovert students (table 4.21) had different
levels and scores, 4 students acquired score 17, 1 student got score 18. It pointed
that 20% extrovert student had good level and 80% extrovert students had fair
(table 4.22). Since they obtained 17,2 for the average score, the extrovert students

at MAN 1 Tapin into fair level in language use.
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Table 4.23

The result of Introvert Students’ Writing Ability Score Based on Mechanics:

1. | ARF (Introvert) 4 Good
2. | SIIE (Introvert 3 Good
3. | RS (Introvert) 4 Good
4. | RRN (Introvert) 4 Good
5. | DH (Introvert) 4 Good

Average score:

x=JXx
n

x=19 =3,8 =4 (Good)
5

Table 4.24
The Percentage of Introvert Students’ Writing Ability Based on Mechanics:

5 Excellent to Very 0 0%
Good

4 Good to Average 4 80%

3 Fair to Poor 1 20%

2 Very Poor 0 0%

Based on the tables above (table 4.23), it can be seen that 4 introvert
students obtained scores 4 and 1 introvert students gained scores 3. Hence, 80%
introvert students had good level and 20% introvert student had fair level (table
4.12). Since introvert students got average score 4, it revealed that the introvert

students at MAN 1 Tapin had good level in mechanic.
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Table 4.25

The result of Extrovert Students’ Writing Ability Score Based on Language
Use:

1. | MAAM (Extrovert) | 3 Fair
2. | APA (Extrovert 3 Fair
3. | AANA (Extrovert) | 3 Fair
4. | GNAA (Extrovert) |3 Fair
5. | NNAS (Extrovert) |3 Fair

Average score:

x=2x
n

x= 15 = 3 (Fair)
5
Table 4.26

The Percentage of Extrovert Students’ Writing Ability Based on Mechanics:

5 Excellent to Very 0 0%
Good

4 Good to Average 0 0%

3 Fair to Poor 5 100%

2 Very Poor 0 0%

From the tables above, the extrovert students (table 4.25) had same level
and score. 5 extrovert students acquired score 3. It pointed that 100% extrovert
students had fair level (table 4.26). For the average score, the extrovert students
received score 3 and made the extrovert students at MAN 1 Tapin into fair level in

mechanics.
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4.1.2 The traits of extroverted and introverted students that influence
their writing ability at MAN 1 Tapin
Throughout the learning process, the researcher always
observed extrovert and introvert students’ action in the classroom.
The researcher observed starting from the pre-activity, main activity,
post-activity, and when the students conducted their assignments in
the classroom. At the end, However, the researcher juts put the
results of observation when the students did their assignment to
strengthen what traits that influence students’ writing. The
researcher observed based on Eysenck Personality Questionnaire
(EPQ) which contains of activity, sociability, risk-taking,
impulsiveness, expressiveness, reflectiveness, and responsibility.
Here are the results of the traits of introvert and extrovert
students that influence their writing ability at MAN 1 Tapin as
below:

Table 4.5

The Results of Introvert Students Observation

1. | ARF - The student preferred to remain silent when

(Introvert) the teacher asked questions when they were
doing assignment.

- The student looked enthusiastic in writing
process.

- When working on assignment, the student

looked serious and focused in completing it
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without chatting with his classmate.

When working on assignment, the student was
cautious in completing it.

The student was on time in submitting

assignments.

SIEA

(Introvert)

The student preferred to remain silent when
the teacher asked questions when they were
doing assignment.

When working on assignment, the student
looked serious and focused in completing it
without chatting with his classmate.

When working on assignment, the student was
cautious in completing it.

The student was on time in submitting

assignments.

RS

(Introvert)

The student looked enthusiastic in writing
process.

When working on assignment, the student
looked serious and focused in completing it
without chatting with his classmate.

When working on assignment, the student was
cautious in completing it.

The student was on time in submitting

assignments.

RRN

(Introvert)

The student looked enthusiastic in writing
process.

When working on assignment, the student
looked serious and focused in completing it
without chatting with his classmate.

When working on assignment, the student was
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cautious in completing it.
- The student was on time in submitting

assignments.

5. |DH - The student preferred to remain silent when

(Introvert) the teacher asked questions when they were
doing assignment.

- The student looked enthusiastic in writing
process.

- When working on assignment, the student
looked serious and focused in completing it
without chatting with his classmate.

- When working on assignment, the student was
cautious in completing it.

- The student was on time in submitting

assignments.

Table 4.6

The Results of Extrovert Students Observation

1. | MAAM - In the writing process, the student was more

(Extrovert) excited when talking to his friends rather than
focusing  seriously in  completing  his
assignment.

- The student looked lazy when completing
assignments.

- When working on assignment, the student
looked unfocused in completing it.

- When working on the assignment, the student

was in a hurry to finish it.

62



The student was on time in submitting

assignments.

APA

(Extrovert)

In the writing process, the student was more
excited when talking to her friends rather than
focusing seriously in  completing her
assignment.

The student looked lazy when completing
assignments.

When working on assignment, the student
looked unfocused in completing it.

When working on the assignment, the student
was in a hurry to finish it.

The student was on time in submitting

assignments.

AANA

(Extrovert)

In the writing process, the student was more
excited when talking to his friends rather than
focusing seriously in  completing his
assignment.

The student looked lazy when completing
assignments.

When working on assignment, the student
looked unfocused in completing it.

When working on the assignment, the student
was in a hurry to finish it.

The student was on time in submitting

assignments.

GNAA

(Extrovert)

In the writing process, the student was more
excited when talking to his friends rather than
focusing  seriously in  completing his

assignment.
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The student frequently asked to the teacher
when she felt difficult.

The student looked lazy when completing
assignments.

When working on assignment, the student
looked unfocused in completing it.

When working on the assignment, the student
was in a hurry to finish it.

The student was on time in submitting

assignments.

NNAS

(Extrovert)

In the writing process, the student was more
excited when talking to his friends rather than
focusing seriously in  completing his
assignment.

The student looked lazy when completing
assignments.

When working on assignment, the student
looked unfocused in completing it.

When working on the assignment, the student
was in a hurry to finish it.

The student was on time in submitting

assignments.
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5.2 Discussion
4.2.1 Writing ability of extroverted and introverted students at MAN
1 Tapin

The researcher has presented data on the writing skills of
extroverted, introverted students and the traits of extroverted,
introverted students that influence students’ writing ability at MAN
1 Tapin. Firstly, the researcher discusses the findings of the writing
ability of extroverted and introverted students at MAN 1 Tapin. This
research found 5 differences between extrovert and introvert students
in completing recount texts in terms of content, organization,
vocabulary, language use, and mechanics.

The first finding is content in the recount text between
extrovert and introvert students. Although the extroverted students’
writing had good level overall in content, the development of the text
still was limited and had lacks of detail according to writing rubric
(table 2.1). For example, in orientation part (Appendix 4), one of
them just provided 1 sentence. They should provide minimum 3
sentences each component and part in recount text. Hence, the
results of extrovert students tend to be short. On the contrary,
overall, the introvert students were into very good level in content
and made their writing tend to be thorough development of the text
(table 2.1). For example, in orientation part (Appendix 4), most of

them presented 3 sentences even more. Therefore, there was
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different between introvert and extrovert students in content. It was
strengthened by Qanwal and Ghani (2019) in their research that state
introvert students have advantages in content. It is because of the
traits of introvert students who less talk but think more and
processing ideas in their own mind well (Machnicka, 2010).
Meanwhile, extrovert students have limitation in content since they
prefer just do it something without thinking about the result (Laney
& Laney, 1987).

The second is organization. The extrovert students’ writing
overall was categorized as good level in organization even though 1
extrovert student had very good level. They organization in writing
were loosely organized but the main ideas still stand out and logical
but incomplete sequencing (table 2.1). For example, in the part of
sequence of event (Appendix 4). The introvert students received
very good level in organization. Their writings were well organized
and logical sequencing (table 2.1). For example, in the part of
orientation (Appendix 4). According by previous research, it
showed that extrovert students have difficulty in writing such as they
often feel confused when they start writing something, and they
feeling hard to organize the sentence (Nadrah, 2012). Whereas
introvert students prefer express their mind through writing, they
also can express their thoughts through writing, and it make introvert

students works tend to be detailed (Muharrami, 2013).
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The third is vocabulary in the recount text between
extrovert and introvert students. The extrovert and introvert students
overall in vocabulary were into good level. They produced frequent
errors of word/ idiom form, choice, usage, and confused (table 2.1).
They are supposed to recognize whether the word should be as noun,
verb, adjective, or adverb. Therefore, in this research has a few
different with the previous research by Qanwal and Ghani (2019)
that claimed introvert students have good in vocabulary as compared
extrovert students. In this research, 1 extrovert students had very
good level (table 4.17), 1 extrovert student was into good level, and
3 extrovert students had fair level. It is still kind of dissimilar with
the previous research by Boroujeni et al. (2015) that state extrovert
students have difficulty in search of the best vocabulary choice
because in this research both of extrovert and introvert students still
had difficulty in search of excellent vocabulary.

The fourth is language use. The extrovert students overall
had major problems in simple past tents, compound, complex, and
compound-complex construction like they often forgot to give
commas (Appendix 4). Therefore, they were categorized into fair
level in language use even though there was 1 extrovert student that
had good level in language use. For the introvert students, they also
had mistaken especially there were few uncomplete sentences and

errors in of simple past tense (Appendix 4). Hence, in language use
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both of them made mistakes. It is kind of related with the previous
research by Hayati (2021) that state both (extrovert and introvert) are
equally low in grammar but in this research the introvert students
had good level in language use.

The last is mechanics in the recount text between extrovert
and introvert students. The extrovert students produced frequent
errors of spelling, punctuation, and capitalization in doing their
assignment (Appendix 4). Therefore, the extrovert students overall
were into fair level in mechanics. Meanwhile, introvert students
produce occasional errors of spelling, punctuation, and capitalization
in doing their assignment and they had good level in mechanics
(Appendix 4). It was supported by the previous research from
Eysenck and Eysenck (1985) that state introverts mostly pay
attention to mechanical aspects of writing due to their attentional
selectivity. It means that introvert students notice carefully in
completing their tasks. Meanwhile, extrovert have limitation in
spelling that make them often get typo since extrovert dislike writing
and prefer speaking Nezad (2014).

It represented that the introvert students had very good and
the extrovert students had a good level in writing ability if it was
viewed by their overall in writing. If it was spotted through
components in writing, all of them still had disadvantages especially

in vocabulary, language use, and mechanics. Therefore, their writing
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must be enhanced especially in vocabulary, language use, and
mechanic.
4.2.2 The traits of extroverted and introverted students’ that influence
their writing ability at MAN 1 Tapin

Furthermore, the researcher discusses the findings of the
traits of extroverted and introverted students’ that influence their
writing ability at MAN 1 Tapin. Based on the observation in the
classroom, the researcher found and concluded that there were 3
characters that influence students’ writing ability where it was
interconnected.

Firstly, the researcher found that extrovert students looked
lazy when completing their assignment. They often ask permission
to go to the toilet or go out class just to wash their face. It is different
with the introvert students where the introvert students looked
enthusiastic in writing process. They really remain silent and
complete their assignment and opened their dictionary. Since writing
activity often categorized as individual work, every student only
focused to their own work. Therefore, these traits had an important
role to the results of students’ writing. In this research, it can be seen
that the works of extrovert students tend to be simpler rather than
introvert students. It is because the extrovert students became bored
easily if they did not require stimulation and energy, which can come

in the form of interaction with teacher, friends, and discussion forum
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(Revola et al., 2016). Therefore, they tried any ways to solve their
boredom in class. For example, asking permission to the teacher for
washing their face and went to the bathroom. Meanwhile, introvert
students are more interested by activities like writing, than activities
that require them to act in an outgoing way such as speaking (Naik,
2010). Hence, introvert students’ works tend to be longer and
detailed than extrovert students

Secondly, the extrovert students in the writing process
looked unfocused. They looked to easily distracted with other things.
For example, while doing assignment, female students were often
looking herself in the mirror and other students looked more excited
talking to their friends sometimes. On the contrary, the introvert
students looked serious and just focused in completing the
assignment without chatting with their classmate. These traits had
influence in the process writing in content and organization where
the extrovert students’ writing had lack of detail. Therefore, these
traits had influence for extrovert and introvert students especially in
concentration. It determined how they produce ideas. It is in line
with Daele (2005) that state introvert students have concentration
well and it makes them can focus more on the assignment at hand. It
is also supported by Zaswita and Ihsan (2020) that state introverts

have the ability to produce more ideas rather than extrovert students.
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Thirdly, the extrovert students looked hurry when finishing
the assignment. It made their handwriting kind of difficult to read.
Then, they rarely checked their work. Whereas, the introvert students
were cautious in completing it and they had neat handwriting. In
addition, the introvert students while completing their assignment
often re-checked their work to minimize mistakes. It is in line with
Eysenck and Eysenck (1985) that state extroverts act more quickly
but less correctly, while introverts are slower but more precise in
writing. These traits influenced students’ writing ability at MAN 1
Tapin especially in vocabulary, language use, and punctuation where
the extrovert students had some mistakes in spelling word (typo)
rather than introvert students.

Those traits of extrovert and introvert students at MAN 1
Tapin that influence their writing ability. For the extrovert students,
they had traits lazy, unfocused, and hurried. Meanwhile the introvert
students, they had traits enthusiastic, serious, conscientious. Those
are that influence students’ writing ability such as content,

organization, vocabulary, grammar, and mechanics at MAN 1 Tapin.
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CHAPTER V

CONCLUSION AND SUGEESTION
This chapter displayed the conclusion that obtained from the findings and
the discussion in the previous chapter. Moreover, several suggestions showed in
order to give explanation as well as guidance to conduct next research to the same

topic.

5.1 Conclusion

Based on the discussion above, it can be concluded that the
extrovert students had issues in content, organization, vocabulary, language
use, and mechanics even though there was 1 extrovert student that had very
good level in each component except mechanics. Furthermore, generally, the
extrovert students had significant limitation in language use and mechanic.
Meanwhile, the introvert students had limitation in vocabulary and language
use and they had positive results in content, organization, and mechanics.
Therefore, the writing ability of extrovert and introvert students at MAN 1
Tapin had positive result where the extrovert students had good level and the
introvert students had very good level in writing ability.

Many aspects that influence students writing ability such as
intelligence, talent, learning styles and strategies, anxiety, motivation, age,
and personality (Sanjaya, 2015) and also the issues faced by students are not
only caused by external factors but also internal factors such as personality

(Faisal, 2019). It is in line with Erton (2010) that state students personality is
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the main factor in their writing results. The traits of extroverted and
introverted that influence students’ writing ability at MAN 1 Tapin as
follows. Firstly, lethargic and enthusiastic. The extrovert students looked
lethargic when did assignment. They often ask permission to go to the toilet.
On the contrary with the introvert students where they looked enthusiastic
when completing assignment. They utilize their dictionary and study quietly.

Secondly, the extrovert students looked unfocused where they easily
distracted with other things. For example, female students often looked in the
mirror and had chatting with their friends. On the contrary, the introvert
students looked serious in completing the assignment. They just focused to
explanation by teacher and the task given.

Thirdly, the extrovert students looked hurry when completing the
assignment. Whereas the introvert students did the assignment carefully. It
made the work of the introvert students had few errors in spelling and
punctuation than extrovert students. Because the introvert students had few

mistakes such as typo, punctuation, and capitalization.

5.2 Suggestion

Based on the elaboration from finding, discussion, and conclusion, the
researcher proposes that the teacher apply collaborative writing to solve the
limitations of extrovert and introvert students. Since the extrovert students got
easily distracted, unfocused, and, lazy, because the extrovert students get
energy through interacting with people (Boroujeni et al., 2015). If they do not

get it, they will become bored (Revola et al., 2016). Therefore, the researcher
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offers collaborative writing between the extrovert and introvert students. It
will make them can help each other if they have a difficulty in writing and it
will make their writing had better result. Because collaborative writing had
positive result to improve students in developing their writing products in
terms of the content, organization, vocabulary, language use, and mechanic
based on the previous research that has been conducted by Shehadeh (2011).

For teachers, the researcher hopes this research will have benefit in
writing skill. Furthermore, to make the teachers deal easily with various
students’ character such as extrovert and introvert, in which active and
passive students in classroom. Hence, the teachers know what strategy that is
suitable to deliver in classroom to strengthen students’ writing ability
especially content, organization, vocabulary, language use, and mechanic.

For students, the researcher hopes this research will be helpful to
make the students know themselves deeper. What personality they are.
Hence, they can adapt in the classroom how to utilize their character
maximally.

Last but not least for the future research, the researcher expects that
this research can be an inspiration on an analysis of students’ writing ability
based on students’ personality: focusing on extrovert and introvert students.
The researcher realizes that this research has many limitations. Therefore, the
researcher hopes the next researcher can continue this research with better

instruments to obtain data deeply.
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Appendix 11
The result of questionnaire

KUESIONER TIPE KEPRIBADIAN

Nama Lenghap : Ahmad Ridhuan Fauzi
Relas IXMIAL
Petunjuk Pengisian

Berikan tanda cheeklist (¥) pada butir pertanyaan yang sesuai dengan diri anda dalam kolom yang
telah disediakan!

STS= SANGAT TIDAK SETUJU
1S+ TIDAK SETUJU

16. | Emosi saya terkontrol dengan baik.
17, Ketika sescorang mengganggu saya, saya lebih memilin
o J

- | Saya biasanya bergerak dengan santai.

dan luar biasa.

il
12, | Saya Iehlh suka memikili sedikit teman, namun mereka
SER

. | Ketika saya bersama orang lain, saya lebih banyak diam.

<<

14. | Saya agak berhati-hali ketika dalam situasi/tempat baru.
15. |Saya bissanya berpikir terlebih dahulu sebelum
| berbicara.

]sn}ru atau menonton podcast di hari libur daripada

TT= TIDAK TAHU
S=SETUIU

Saya lebih suka membaca daripada bertemu orang.
o

j:‘“ sehl:llu mengerjakan tugas yang diberikan oleh guru
i sekol

S8+ SANGAT SETUIU

Saya biasanya membiarkan diri saya pergi dan menikmati
momen di pesta atau pertemuan yang ramai
Saya scm\g mengambil inisiatif untuk mehhhn sesuatu
dalam persahabatan. Misalnya, saya mengajak teman
saya untuk nongkrong.
Saya Wmdﬁmmm:bﬂmmdm

S

Saya mmehtukm mmmmlﬁhyn
mencalonkan diri i pemimpin di kelas.

\x)akbﬂ»nhmnm;mlihlhnw.l
dnnmm:khn&nsmdimmhn Misalnya,
.| saya lebih menyukai matematika.

(10. | Ssys sering melupakan hal-hal kecil yang scharusnya
L | saya lakukan,
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KUESIONER TIPE KEPRIBADIAN

Niuma Lenghap + Salsabila Iquani Ery Ayuni

Kelas SXMIA L

Petunjuk Peagisian -

Berikan tanda checklist (v) pada butic pertanyzan yang sesuai
telah disediakan!

SANGAT TIDAK SETUJU

“TIDAK SETUIU

TT=TIDAK TAHU

$=SETUIU

SS" SANGAT SETUJU

No [ Pertanyaan _

| Saya memiliki berbagai hobi__
Slyn suka banyak kesibukan dan kegembirzan di sekitar

diri saya.
Saya biasanya membiarkan diri saya pergi dan menikmati

momen di pesta atau periemuan ramai.
Saya sering menpmbnl imuf untuk mellkukm ma

ya. saya

dengan diri anda dalam ki

<

S

T

N

£ untnk nongkron,
Saya menganggap diri saya orang yang beruntung dan
Bal

Saya suka melakukan sesuatu yang me
MW diri i pemimpin di kefas.
i m:mbua keputusan secara tiba-tiba.

S:E-hl:hoangx g cepat marah.
Saya lebih suka sesuatu yang melibatkan tindakan
daripads pemikiran dan studi yang mendalam. Misalnya,
| saya lebih menyukai of daripada matematika. ~

[ Sayn scring melupakan hal-hal kecil yang scharusnya i
saya lakukan.

fSS [

[-51
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EXMIA Y
t e
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S=SETUIU
S8=SANGAT SETUIL
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Saya sering mengambil mrsumf unllll( melakukan sesvatu
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0 a terkontrol dengan baik. s
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15, va  biasanya
berbicara.
16. | Fmosi saya terkontrol dengan baik,

17. Mnku sescorang mulwnwu saya, saya lebih memilih
| diam dan mengabaikannya atau pergi meninggalkann;
Saya lebih suka menghabiskan waktu dengan pikiran

I8
suyd atau menonton podcast di hari libur daripada
nongkrong.

e
-
V]
ral
G
1]
.
S LA
5l

19."| Saya lebih suka membaca daripada bertemu orang. [
20. | S selalu mengerjakan tugas yang diberikan oleh guru
di sekolah. I
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KUESIONER TIPE KEPRIBADIAN
Nama Lengksp  : Rahmah Riani Novia
bl SXMIA T

n| engisi:

Berikan tanda checklist (¥) pada buti perlanyaan yang sesuai dengan diri anda dafam kolom yan

telah disediakan!

STS= SANGAT TIDAK SETUJU
TS=TIDAK SETUJU
TT=TIDAK TAHU

11. | Saya biasanya bergerak dengan santai.
12. | Saya lebih suka memikili sedikit teman, namun mereka

| berkualitas dan luar biasa.

13, | Ketika saya bersama orang lain, saya lebih banyak diam.

‘ T4. | Saya agak berhati-hati ketika dalam situasi/tempat baru.

{ 15. | Saya Dbiasanya berpikir teriebih  dahulu sebelum

6. 2

17. | Ketika seseorang mcngglnggn saya, saya lebih memilih
_| diam dan mengabaikann i meninggall

Saya lebih suka mengjublskm waktu dengan plku-an

saya atau menonton podcast di hari libur daripada

| berbicara.

Saya suka melakukan sesuatu Yang menantang, misal
mencalonkan diri scbagai pemimpin di kelas. 5 s \ ‘/\

-

ﬂm&w
Spaerigd batiba, |V |

S=SETUJU [20. | Saya selalu menger]akan tugas yang dil
[ | disekol
SS= SANGAT SETUJU
No | Pertanyaan [STS[TS[TT[S ISS_J
1._| Saya memiliki berbagai hobi | \ A
2 :a;_u suka banyak kesibukan dan kegembiraan di sekitar ‘ ‘ \ \
iri sa)
3. |Saya blmnyn membiarkan diri saya pergi dan memkmm
momen di pesta atau pertemuan yang ramai.
4. | Saya sering mengambil inisiatif untuk melakukan ssuam
persahabatan. Misalnya, saya mengajak teman /
saya untuk nongkrong.
Saya menganggap diri saya ang beruntu: dan
T ot i [T
| |
o]

1V |

Saya lebih suka sesuatu yang mehbnlkun tindakan
daripada pelmlnmk:’xl dan studi yang mendalam, Misalnya,
dari

matematika,
Saya sering melupakan hal-hal kecil yang

N

\

;]

f

Lsayalskukan, e

KUESIONER TIPE KEPRIBADIAN

N: 2
ama Lengkap + Dhevi Hidayati

Kelas SXMIA L

x k n

ul:cu.h i anda checklist (V) pada bute perianyaan yang sesuaf dengan gir anda dalam kolom yo

STS= SANGAT TIDAK SETUIU
TS= TIDAK SETUJU
TT=TIDAK TAHU

$= SETUJU

SS= SANGAT SETUJU

Pertan;

1. | Saya memiliki berbagai hobi ]
Saya suka banyak kesibukan dan kegembirnan di sekitar l >

diri saya.

Saya biasanya memhhrhn diri saya pergi dan menikmati \

momen di riemuan yang ramai.

Saya sering mengumbul inisiatif untuk melakukan sesuatu

dalam persahabatan. Misalnya, saya mengajak teman v

saya untuk non;

Saw menganggap diri saya orang yang beruntung, dan

Sayu suh melakukan sesualu yang menantang,
mmlonkxn diri sel impin di kelas.
Saya scringkali m membull keputusan secara tiba-ti

| Saya adalah orang yang cepat marah.
Says lebih suka scsuatu yang melibatkan tindakan

misalnya \

daripada pemikiran dan studi yang mendalam. Misalnya, v
| saya lebih ukai ol daripada matematiks, |

710, | Saya sering melupakan hal-hal keeil yang seharusnya

|| says lakukan. Y

|1

;ma lebih suka menghabiskan waktu dengan pi
‘ anya atau menonton podcast di hari libur daripada

Suvu lebih suka membaca daripada bertemu orang.
:wo Saya selalu mengerjakan tugas yang diberikan oleh guru
di sekolah.
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| Saya biasanya bergerak dengan santai. 1
3. [ Saya lebih suka memikili sedikit teman, namun mereka \ \
berkualitas dan luar biasa. /

o KUESIONER Tipg KEPRIBADIAN

+ Mubammaid Al Arfa Mushawwiy

Nama Lenghaf 3. Keukasn a bersama orang lain, saya lebih banyak diam. | V'
o IXMIAL 14, berhati-hati ketika dalam situasitempat baru.
sebelum

Soya biasanya berpikir terlebih dahulu
beﬂmam.

Petunjuh Peagisisn ©
:me:;kbn;h«llm (V) padda butir pertanynan yang sesual dengan dirh anda dalam kolom yang
SI8+ SANGAT TIDAK SETUJU
s+ TIDAK SETUJU
TT= NMDAK TAHU
S=SETUIU
S§= SANGAT SETUWIU

§joutenye,
[ 3. | Saya biasanya membiarkan diri saya pergi dan menikmati

/ |dahm persahabatan. Misalnya, saya mengajak teman

| saya untuk nongkrong.
5. [Saya [llenganggpp diri saya orang yang beruntung dan

|

| B |
u
||
3|
|

Saya sukn melakukan sesuatu yang mcn.nung. misalnya
mlonhn dm sebagai di kelas,

tusan secara tiba-tiba, v
Says adalah t marah,

Saya lebih suka scsuatu yang melibatkan tindakan \
1
|

dmpda pemikiran dan studi yang mendalam, Misalnya,
du

NER TN KEVRINADIAN E.T biasanya bergerak dengan santai. T
Saya lebih suka memikili sedikit teman, namun mereka 1
bgrkua as. dan luar biasa. v

rang lain, saya lebih banyak diam. |
i baru.

KU

Nama Lenghop Atya Il Azzahn

Kes NAUA L |
aya agak berhsl|~ ati ketika dalam j
Petuniak Penisian Saya biasanya berpikir terlebih dahulu sebelum /;’
berbicara. | Bl |
Heritan tanda chocklist (V) padda bushe pestanyann yang sesuai dengan diri anda dutin Solom yang . | Emosi saya terkontrol dengan baik.
wial disedialant Ketika seseorang mengganggu saya, saya lebih memilih A

diam dan mengabaikannya atau pergi meninggalkannya.

SANGAT TIDAK SETUIY

TS+ TIDAK SETUIU Saya lebih suka menghabisknnd!nu't«u_ ri‘e:g;nd pi}(pi;:
Vi tau  menontol st ur  dari| §
TT= TIDAK TAHU el N podcast. di hari i v B
S$=SETUIU Saya lebih suka membaca daripada bertemu oran, [ S |
SS= SANGAT SETUIU :ia)s':kicll;;:ﬂ mengerjakan tugas yang diberikan oleh guru /
[No | Pertanyaan IstsTasTrrls | ss
1. Saya memiliki berbagai obi
2 T Saya suka banyak Kesibukan dan kegembiraan di sckitar
| diri saya, ‘ v

3 Saya bissanya membiarkan dici saya pergi dan menikmati ‘

|

. momen di pesta atau perfemuan yang ramai. l
S il inisiatif untuk melakukan sesuatu \

\
|

l

\ l\/

2
&

71

f
; Misalnyn, saya mengajak teman
{ | saya untuk nonj
15, | Ssya menganggap diri saya orang yang beruntung dan 5

v

l 6. Ssya suka melakukan sesuatu yang menantang, misalnya 1 ‘ \
mencalonkan diri scbagai pemimpin di kelas.

| 7. | Ssya seningkali membuat keputusan secara tiba-tiba.
& | Savs adalah orang yang cepat marah.
9. | | Saa lebih suka sesuatu yang melibatkan tindakan

dnn;-da pemikiran dan studi yang mendalam Mlnlnya.
kbnh  menyukai olahraga dari
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KUESIONER TIPE KEPRIBADIAN

Nama Lengkap  : Alya Assyifa Nur Alfisysh
Kelas TXMIAL
Potupjuk Pengisian -

Berikan tanda checklist (V) pada butir pertanyaan yang sesuai dengan diri anda dalam kolom yang
telah disediakan!
STS= SANGAT TIDAK SETUIU

TS TIDAK SETUJU

TT=TIDAK TAHU

S=SETWU

$S= SANGAT SETUJU

= Tres E‘E}Ir_‘s_lg{
I 1w |

{1. !Saya ‘memiliki berbagai hobi
2 Saya suka banyak kesibukan dan kegembiraan di sekitar

diri saya.
3 | Saya biasanya membiarkan diri’saya pergi dan menikmati k

momen di atau muan ramai.
3. | Saya sering mengambil inisiatif untuk mel:kuun yeswu l

=
b
i |

dalam pcmhhmn Misalnya, saya mengajak
saya untuk non;
Saya menganggap dm saya orang yang beruntung dan

[
/|

[

6.

mencalonkan diri sebagai pemimpin di kelas. \ \ v \

(7. | Saya seringkali membuat keputusan secara tiba-tiba. 1 \ v

(% | Saya adaluh orang yang ccpat marah. 7

% |Saya lebih suka sesuntu yang melibatkan tindakan o=l

daripada pemikiran dan studi yang mendalam, Misalnya, \ 7

saya lebih menyukai olal _L
B

| Bahgia. __
Saya suka melakukan sesuatu yang menantang, misalnya k

|| saya lebih m daripada matematiks.
[Saya sering melupakan hal-hal kecil yang “seharusnya
lakukan

1

KUESIONER TIPE KEPRIBADIAN
- Gusti Najla Azkia Azizah

SXMIAL

Noma Lenghap

Kelas

Petunjuk Pengisian
Berikan tanda cheeklist (¥) pada butir pertanyaan
telah disediakan!

§TS= SANGAT TIDAK SETUIU

T$= TIDAK SETUJU
TT=TIDAK TAHU
§=SETUIU

$5= SANGAT SETUIU

ang sesuai dengan diri anda dalam kolom yang

rtan
Say lmemilnkl berbagai hobi
Saya suka banyak kesibukan dan kegembirsan di sel

9\ :»l _uﬁg‘

ta Aty
scring mengambil inisiatif untuk ‘melakukan sesuatu
dlhm paslhnbnmn Misalnya, saya mengajak teman
saya untuk nonj
Sayn menganggap diri saya orang yang beruntung dan \
Bahagia.
Saya suka melakukan sesuatu yang menantang, misalnya
mencalonkan diri sebagai pemimpin di kelas.
Saya seringkali membuat tusan secara tiba-tiba.
Saya adalah oran, cepat marah,
Saya lcbih suka sesuatu yang melibatkan tindakan
daripada pemikiran dan studi yang mendalam. Misalnya,
saya lebih menyukai ol dari matematika.
10. | Saya sering melupakan hal-hal kecil yang seharusnya

|| saya lakukan.

A

|

11.
12.

=[5

G

Saya biasanya bergerak dengan santai.

Saya lebih suka memikili sedikit teman, namun mereka
berkualitas dan luar biasa.

Saya agak berhati-hati ketika dalam situasi/tempat baru.

Saya biasanya berpikir terlebih dahulu sebelum |
berbicara.

| .:]5 7

|nongkrong.
19. | Saya lebih suka membaca daripada 2.
20. | Saya selalu mengerjakan tugas yang diberikan oleh guru

Emosi saya terkontrol dengan baik.

Ketika sescorang mengganggu saya, saya lebih memilih
diam dan mengabaikannya atau pergi meninggalkann;
Saya lebih suka menghabiskan waktu dengan pllumn
saya atau menonton podcast di hari libur daripada

non,
bertemu oran

di sekolah.

Ketika saya bersama orang lain, saya lebih banyak diam.

Saya biasanya bergerak dengan santai.

Saya lebih suka memikili sedikit teman, namun mereka
berkualitas dan luar biasa.

Ketika saya bersama orang lain, saya lebih banyak diam. v

Saya agak berhati-hati ketika dalam situasi/tempat baru.

Saya biasanya berpikir terlebih dahulu sebelum
berbicara.

Emosi saya terkontrol dengan baik.
Ketika sescorang mengganggu saya, saya lebih memilih
diam dan mengabaikannya atau pergi meninggalkannya.

Saya lebih suka menghabiskan waktu dengan pikiran
saya atau menonton podcast di hari libur daripada
nongkrong.

Saya lebih suka membaca daripada bertemu orang.

Saya selalu mengerjakan tugas yang diberikan oleh guru

di sekolah.
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11. | Saya biasanya bergerak dengan santai,
Saya lebih suka memikili
i

KU ONER TIPE KEPRIBADIAN

< Nina Nur Annisa Shalsabilly

Nama Lengkap
Kelas SXMIAL
isian |
Esteniok Peagisian - {16, TEmosi saya terkontrol deng
Berikan tanda checklist (V) pads butir pertanyaun yang sesusi dengan diri anda dalam kolom yan 7. | Ketika sescorang mengganggu sa:a. saya lebill memilil
telah disediakan! | diam dan mengabaikannya atau Ik
8. | Says lebih suka menghabiskan waktu dengan plklnn
STS= SANGAT TIDAK SETUJU \ saya m menonton podcast di hari libur daripada
TRTIONR ST 5 e e sk e 4
TT= TIDAK TAHU zo_ Gava selalu mengefjakan twgus yang diborilan aleh g
di sekolah.
S~ SETUIU i sckol
SS= SANGAT SETUJU
[No | oy aan

|ENE
3 1S4

Saya memiliki bcrbﬂpl hobi
Saya suka banyak kesibukan dan kegembiman di sekitar

_ diri saya.
3. Saya biasanya membiarkan diri suya pergi dan menikmati
| momen di atay uan ramai. .

4 Sa); sering mengambil inisiatif untuk melakukan sesuatu
lam persshabatan, Misalnya, saya mengajak teman

s_tzi untuk nongkrong.
5. Saya mumngypdidmmm;bmmungdm

6. | Saya suka melakukan sesuatu yang menantang, misalnya
| mencalonkan diri scbagai pemimpin di kelss.
Ssya scringkali membuat keputusan secara il
'_131 adaiah orang yang cepat marh.
s-,a lebih suks sesuatu yang melibatkan tindakan
{ | daripeds pemikiran dan studi yang mendalam. Misalnya,
Iehih menyukai ol daripada matematika,

498y 3 i PR
10, | Seys sering melupakan hal-hal kecil yang seharusnyn
[ sayn labukan,
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Appendix IV
The result of students writing and its analysis

1. ARF

Name: Ahmad Ridhuan Fauzi
Class: X MIA 1
Meeting a Famous Singer

On Saturday morning at 09.30, | woke up. | had schedule to go for looking a recordlskorﬁ | had breakfast

= [a1]: Language use, singular "store”

before leaving my house. | ate bread and milk at the time. Then, | DrderedLgmH"tu Jalan|keduri|

Suddenly, a man stooped me and asked me the way to the b-lateir 1 walked with him all the way

7——{ e a2}

to the end tha\an ‘keduri He was very friendly and seemed so familiar. Then, | remembered where the hotel

was and told him how to get there. He thanked me and tried to give me something. | thought it was money. |
said, “no” at first, but he really wanted me to have it, so | took it.

Finally, | found la fecord store and jeard to some records. | saw Afgan had a new record which was

C [a3]: ics {capital letter]
@ [a4]: vocabulary, lebih baik menjadi Keduri
Street

| Commented [a5]: Mechanic, hotel

', | Commented [a6]: vocabulary, keduri strest

number one in the top twenty. | decided to buy it. | looked in my bag hrhaﬂwallﬁ and found the slip a paper

the man had given me. ItHa photo. | was very surprised! He is Afgan. Hopefully, one day | will meet him again

Content: 30 (knowledgeable. substantive, thorough development of the text,
relevant to the assigned topic)

Organization: 20 (fluent expression. 1deas clearly stated/ supported. succinct, well organized. logical
sequencing. cohesive)

Vocabulary: 16 (adequate range, occasional errors of word/ idiom form. choice, usage but meaning not
abscured)

Language use: 19 (effective but simple construction. minor problems in complex construction. several
errors of agreement, tense, number, word order/ function. articles, pronouns. prepositions but meaning
seldom obscured)

Mechanics: 4: {occasional errors of spelling, punctuation, paragraphing but meaning not obscured)

Total score :89

Name 5 Awmad Ridwgan Favza
Qass 3 XMjA
Meeta) 3 Famous Sindel

On Salurday Merning 8t 09,305 | woltt VP e | 1h3d Scyre g
to 3o For 1ooMind 3 (Plotd SioreS o | had breawfast hevor,
(e9Uied MY oSt s | are bredd 3nd M at dhae time o Tiarn |
ofdefed  313% 4o J3140 Weduri. TS £ A

Suddealys 3 MaAn_ Stooled Me Fnd_ 3SUed _MEihe WAY 40 the Hoyg,
I w8llked Witk Wim 2l the waY 10 tht ¢nd OF J3130 Wrdufi, ke
W35 Ver! fwany And  Seemed 50 familialyeTweny | Comeon bered
wineft tne bolel WmS 3nd Yol Wim how fo 3¢t thefes He thanued
(e 803 t6cd to Jive me Sometnind, | tnovdht Wt waS  moneye
1 S-G,“‘ho" Tt Fiesta bok Wit (€Al Wanied me Yo have \t) o
| teow |k, e SR NN Y s g

Fiaand, | found 3 (ccord Stofe 2nd heard Yo Some Cecard.| s
At33n hhdd 2 Mew Cecotd Wialth WIS Aumier O0C in the 4ot
bwientta | decided g0 buy it .| fosked 10 MY b3 fof M3 waliet 3ad
foond e {he it 3 T30 1 a0 WAd Ilven Me, Lt is 9 thates
U was e sutriged | e 16 AFI2n, Hotleeuty, 0nt 434 | will (weet
W 3530,

88

® [a7): ics (capitsl latter]
e [88]: Languags use, use “the”
\\ Commented [a9]: Vocabulary, “listened”

\\ e {a10]: Mechanis (Speliing)

1 [a11]: Language use, harusnya was

)
)
i
)
)
)
)
)
)
)




2. SlIE

Name: Salsabila Iquani Ery Ayuni

Clasz: X MIA L
The experience of learning Englizh
Orientation:
1 leamed English when I jm]in ¥ school around 2012. Becsuse I did not study nglish st _—{ commented [a1}: Languese uze wec"
kimdergartan but I learned it from my fs.lhernlmhsEn teacher. Inever knew about Enslich bafore. Commented [aZ]: Meanic, capitalization
[5el I was very excited to jeamed English. 5
Commented [a3]: Lansuaze uoe “add artice am
Sequence of events: Commented [a4]: Memanic, gve comma

At first, Tjust learned how to fintroductio | Commented jafl: varsausary e
able to count and mentionsd the name of animals in English, which was fim I usually speak with mry % Commented (26]: vocstusry ntrocuce”

father in English. X dd it & i : Commanted [aT]: Meenic, v comms

and fome day [ will spedk Encli (a8]: Mecherics, vz comma

1 started [watch| English programs, fistening] music, and resding books in pnglish| to improve my Commented [29]: Mederic, zie carnma

knowledge and sbilities in English to this day. And of courseT st studied at school. Commented [210]: Lanzunze use sy

Ewalnation: Commented [a11]): Vombulary, “wrong™ better

Commented Mechanics, comma
\ izE g

That was my experience in learming English. I wish I could be more excited to improve my skills m the '3'
English language. I really enjoyed leaming English both at house and school.

| commented [13]: Vocabulary ~weir

'|||'|| Commented [a14]: Voobulary, lt:hmid‘mtd.s'

Content: 30 (knowledgeabls, substantive thorough development of the text, relevant to the assizned l"L re 3 [a15] p— =

tepic) || Commented [a16]: Mechanic, Capitziizesion

Organization: 20 (flnent expression, idess clearly stated’ suppored, succinct, well organized, logical | Commented [@17]: Mechanic, give comma

L 0 A O O U )

sequencing, cobesive)

Vocabmlary: 16 (adeguate range, occasional emors of word' idiom form, cheice, usage but mesning not
obscured)

Language use: 19 (effective but simple construction, minor problems in complex construction, several
errors of agresment, tense, mumber, word order’ fimction, articles, pronouns, prepositions but mesning
seldom obsoured)

Mechanics: 3 (frequent errors of spelling, puncmation, capitalization, paragraphing, poor handwriting,
meaning confused or obscured)

Total Score: 88

Name . Calsabnla lquon. Ery  Aquni
Clas = X ma 1

English langumge- jm,uy “u”{‘d learning English
S L. ) ~ poth at howe and schod -

The exPANCR OF [eurning  Eaglish = e
Orintation :

1 leanned Engbgh whcn I am i elementory gww;
orund  foig - Because | did not ﬂudy mgwh at
Kindergarken,  but | (earned i From my Father - who s
Eng\f”\ fwd\t" | rever Knew about English  Lefore.

S0 | was uu», “extited o mrr\cd Tgrih
muum

e @t | Q% Lamed how fo pidubor miIF in
Bogush, Suh s mme , age and addess . Then | was
‘able 4o Cownt  gnd mentioned | the name of anmals o
Engu‘h , which pas @ - | uswh\, speak  with my '{uﬂp_r
7{{7 Enq\;lsﬁ)" ,(\megh Foﬂ:en Says {Eﬁ‘failst words bb\\r -
my father Said it becasit | gm WU Studying and
one doy | vl Spear Englith  geod .

[ started wotth gogish  progmars, Liste musie and
ceading books 10 engish to }mpfbut my  plowledgt and
ablikes T Gogih do HNS day . fad oF coust | gHN
Shudied ot schw) -

gualuation

89

— e That (as my expeicnce in [arning Eoglish - | wesh
)| towd bt more excited Yo mynwl my SENS (4 the



3. RS

Name: Rezma Sevtiani

Class: XMIAL
Meeting my favourite Actress

[« [a1]:

It was a #a{urda“ afterncon. My math course |has) just finished, but my mother hadn't come to|pick mel. Then, |

decided to |waluad nwk:ldsister. | had been waiting so long. | was bored and wanted back to home by walking r [82]; Language use *had”

telling me what address he was looking for, | looked at him. He looked very handsome. He was so friendly. Since Commented [ad]: Vocabulary “wait”

A red car suddenly stopped in front of me. The man inside then asked the address he was looking for. While §&mm&d [a3]: vocabulary “pick me up”

- N . A - . .
of being so curious, | asked him that are you Refal Hady? How surprised | was that time when he said “yes, | am Commented [a5]; Vocabulary “older”

Fefal hadyf'. | asked him to take some pictures with me. He agreed with that. We took some pictures. | wished r =

the time could be stopped at the time. 5o, | could lspend my time with him longer.

*‘[ Crnmmenited Ja7F Lancag= i *apeni

| was so happy at that time because | met my favorite actor. That was one of great moments in my life. | will

remember it always. | hope | mn[meetind him again. ,/{ C [28]: vocabulary “meat”

Content: 30 (knowledgeable, substantive, thorough development of the text,

relevant to the assigned topic)

Organization: 20 (fluent expression. ideas clearly stated/ supported. succinct, well organized, logical
sequencing, cohesive)

Vocabulary: 17 (adequate range, occasional errors of word/ idiom form. choice, usage but meaning not
obscured)

Language use: 21 (effective but simple construction. minor problems in complex construction. several
errors of agreement. tense, number, word order/ function, articles, pronouns, prepositions but meaning
seldom obscured)

Mechanics: 4

Total Score: 91

Name:  Rezma  Sevigant
Qage = & MIA L

Medng ny favouste Ackress

=T wat o sauslhy apemon. My narh cowse Vs gt prdtud, buk
My other Wadn't cons o prek we. Taen, T decided o waired my

oM witker . T Viad \yoen wattig 5o bng . T was bored and wanted

A ved car Sudlenly Yropped Tn pronk 6p e . The man Tagide Vron
atked Ve addeess e wac Leoking gor. While \eling e what addres
e wat \ooking gor, T lLooked a)-Yam. Ve \ookod veey andsone -
He wat 30 frendly . St of being So cmiows , T agked Wim \at axe
uow Cepad W47 Wow SwrpAsd T wal Vha Viwe when W' Sald “ yes |
Tam vead hada” . T atked Wim bo \ake Spng picturee withne . e
agreed with that - We ook sone pickuses . T wiched e e could
e Yopped ak Ue Hine. So, T codd spnd vy e win Kim

Longer -

T wat so happy ak Wak View becaue T nek wy (avordte actor . Thak
wat Owg Of qreak woncents 10wy Uge . T wil vemember T alwasg |
T hope 1 can mething Vim agesn .
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4. RRN

Name: Rahmah Riani Novia

Class: X MIA 1

Studying English experience

{ Commented [a1]: Language use “to learn”

,--—{ c [a2]: Language use “learned”
Suddenty, I disliked English. Ttfis/because offa teacher of ishl he taught us discipline} If we said _

one wrong word, he would ask us to repeat if again until we can. If we answered wrong question. e\~ commented [a4]): Vocabulary “it's better using The English

would give us |Z]10ﬂ]ift exercises until we got it. T mg@ﬁ to come to his class However, | never gave \ ‘ teacher”
up. T tried to lstudyin; than before to ove myself. I repeated the [pronounciation and did his [CD,,,,,_,.M [5]: Vocabulary “disciplined”
homework arefulyl He was not angry anymore and gave me compliments. \\ =

\ [a6): vacabulary “other”

After that, I knew English is fun to learn. It made me learn English deeply. I study English seriously
and happily. I hope I can go abroad one day so I can practice my English.

'{ Commented [a3]: Language use “was"”

Commented [a7]: Vocabulary “scared”
\ [r [a8]: ion “1*
Commented [a9]: Vocabulary “study”

Commented [a10]: Vocabulary “harder”

Content: 30 (knowledgeable. substantive, thorough development of the text.

relevant to the assigned topic) Commented [a12]: Mechanic, “Carefully”

|| Commented [11]: Mechanic, Spelling “Franunciation

S W W S -

Organization: 20 (fluent expression. ideas clearly stated’ supported, succinct, well organized. logical
sequencing, cohesive)

Vocabulary: 14 (adequate range, occasional errors of word/ idiom form. choice, usage but meaning not
obscured)

Language use: 18 (effective but simple construction. minor problems in complex construction. several
errors of agreement. tense, number, word order/ function. articles. pronouns. prepositions but meaning
seldom obscured)

Mechanics: 4 (occasional errors of spelling, punctuation, paragraphing but meaning not obscured)
Total Score: 86

| stacted learned  Eoglish when [ wos ia nor School - | ua
harhy %o Shudy Culoh bueoie b s my A espelee onr?
arother  \anguange . || made me ojoped 0 leamed  English 1n Sthy)

Cuddenly | dist¥e English- 1} s becowse of a frucher of
English, he taught us very ah;ogune \¢ we Swd pae

wong word, he wotd ask us o wpeRt again ung|  we Can
[F we orswvred  wopg  questiony  he  woud 5:\)!' W angther
oxerUsts  unh|  we 90% W - | was Sary to Come fo his Upss -
Powtwer; | naeer gme Y. | kded do Stwd{i09  haed fhan  bere
o wpwe mySdf | cefeated  phe  fonounCidion and did s
pomewere  comfuy - He wos  aok oMy  ammore and gave me
Umt\-‘m\b.

heter khet ) | goew Eagish 15 Bun o leamn |3 made
me lom Emlish gdeeply - | Study Enolish  Sedowty and
hapy - | hope | can @0 obroad one dey So | can pruckice
my Eoﬂ\iﬁh.
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5. DH

Name: Rahmah Riani Novia

Class: X MIA 1

Studying English experience

[ started fle:

cam]a.um.her language. It made me Ec-ljg‘['ed in learning English in school.

first experience

Smidm]y,ldishkedEng]ish,ltIi because of a teacher of ish he taught us discipling} If we said _

one wrong word. he would ask us to repeat it again until we can If we answered wrong question. he '\
would give us|anothef exercises until we got it. I was scary] to come fo his class. However. | never gave \J

up. I tried to jstudyi than before to ove myself I repeated the pronounciation| and did his

homework ka(eﬁ]lﬂ He was not angry anymore and gave me compliments

After that. I knew English is fun to learn. It made me learn English deeply. I study English seriously ‘\_
and happily. T hope [ can go abroad one day so I can practice my English. N

Content: 30 (knowledgeable. substantive. thorough development of the text,

[a8]: Mechanics, capitalization “1"

Commented [a9]: Vocabulary “study”

\\| Commented [a10): Vocabulary “harder®

\| Commented [a11): Machanic, spaliing “Pronunciation

relevant to the assigned topic)
Organization: 20 (fluent expression. ideas clearly stated’ supported. succinet, well organized. logical
sequencing, cohesive)

Vocabulary: 14 (adequate range. occasional errors of word’ idiom form. choice, usage but meaning not
obscured)

Language use: 18 (effective but simple construction. minor problems in complex construction. several
errors of agreement, tense, number, word order/ function, articles, pronouns. prepositions but meaning
seldom obscured)

Mechanics: 4 (occasional errors of spelling, punctuation. paragraphing but meaning not obscured)
Total Score: 86

4 Aleme - J/ew' ﬂ:/yﬂﬁ

Closs - x Mis ] et

The st peet and dm!‘f

Oreafafon -

Commented [a12]: Mechanic, “Carefully”

S W W W W W -

[ an MTaen, The AT Fandors pame - Jart 7o

/ot Fhe Chance o g0 o e L7 ket ard preet-
event dﬁéf / M'ﬁo‘; &:‘r d//llll a;u/ mns c//-', 5
”MQK‘F’WW///;W'/WQ

ket R g 7 Setata . [/ was fo excted ot Che fm,

6,7"mv » ewnf

=l

! werf  plece taty pecouse [ waeky fo  are due

[ _am ot tobe - fof, checkig  bhe documea) anf  Jipets

[ sckayy th phic [ pon) < St ang chitheg witf
othr (a5 Wha the ot ghte | watef pofrat: [ wes
>y "WJ’"’ :"'.6‘ Fheir  Faces vp and clare . [¢ we

Pty let [ coms? 4o 2 corect . Whon 7
/] conc fhe;r teble and astey 4% oo dvare photos -
Loabiofpon -
Py . the et ond prect goeyr Paghed . [ dook
one  mpre J/«Jn/lil' oF fhe boyr an/ Hope Plos pom 4
Adishact . Thn | | wortted B out oF the may .

/fm.r'

Y reaonlh enpetre thet 4wt amvys mmeeis.

4——/
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6. MAAM

ame: M. Ali Arfa Mushawi

Kelas: X MIA 1
Bump into Ronaldo

Orientation:

| was in |'the]fancy restaurant with my family. We farel[partying [y birthday. Then, f| left the jurge|to go to the -{r [a1]: Language use, "a" ]
bathroorn.| y [a2]: Language use “were” ]
Sequence of event: Commented [a3]: vocabulary, it is batter using celebrating ]
l‘when |il finished my business| | opened the door and saw someone who looked like fonaldd] of my bathroom Cammented I Mechnks. COptat3rion ]
door. I fell silent. | came out of the bathroom and he came in. I'm big fan ufhmald {[sdi waited until he came Commented [a5]: vocabulary “it's better using party” ]
out. He looked of me and smiled. 1 took the opportunity for autographs and photos. He klaclclulsﬂ accepted my \ C [a6]: The meaning? ]
request. Commented [a7]: Machanic, capitalization ]
Evaluation:

| | commented [a8]: Language use, it is better to write
{1 | *when 1 finished my business, | apened the door and saw

HE H nut arrogant and kind_ hll'l ashamed h)|adungi for such a thing in the bathroom HJt how am | going to | ‘\:\ someone who locked like ronaldo of my bathroom doar.

| ing| him again? now), have a photo tolf fd, even the background of a public bathroom. \'l::\‘\. G [a9]: Mechanic, “Capitali ]
Content: 26 [some knowledge of the subject. adequate range. limited development of the text lacks .l"\ CET BT TNl s iE L ]
detail. mostly relevant to the topic) ','.\n Commented [a11]: Mechanic, capitalization ]
| . == =
Organization: 15 (somewhat choppy. loosely orgamzed but the main ideas stand out, imited support, \ ",I' T A e SR J
logical but incomplete sequenciag) 1|\ Commented [a13): Mechanic, capitalization | J
o B _ ) p;l‘\l \| Commented [a14]: Mechanics speliing |
Vocabulary: 13 (limited range. frequent errors of word/ idiom form. choice. usage. meaning confuised "ff;':"}'n Commented fa15]; tanguage ue was ]
or obscured) II‘:'|I'\I'| Commented [a16]: Language use "I wa’s ]
Language use: 17 (major problems in simple/complex construction. frequent errors of negation. I\I'u:':', Commented [a17]: vocabulary “ask” ]
agreement, tense, number, word order/function, articles, pronouns, prepositions and/or fragments, mmn- '|'\I'| [2 [a18]: ]
ons, deletions, meaning confused or obscured) N Commented [219): vocabuiary “Mest* ]
\
Mechanics: 3 (frequent errors of spelling. punctuation, capitalization. paragraphing. poor handwriting, || Commented [a20]: Language use ? 1 have a photo to J
. || remember
meaning confused or obscured,
o ) Commented [a21]: vocabulary “remember” ]
Total Score: 74
No. e
| NAHWAYQ\ \\I\US\'N»-M ! nortsodav 3

me'\

} ) ¥ -1
rﬂl by i ‘f.z.,fo';’.‘};‘ z’of: i Wi
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P A ,}j,;ByF\?q“\&a RONME lwoﬂﬁ m-'/;

= L8100 )f.,!\a 5:38uS & 38 bnuu‘!&)’wt(.‘{
O\"Jp\\ Lakon *

it §

~ 1| s e e Fancy Rsmm\t With my G»«\M We m

!Po&%\mnq ™My \)\rk\\c‘u{ \hm\. Y Leek H\p Urse \‘0"\0‘9 Ghe

L wb.\\rhroon\.

p— SMUGN.B 0% 2venk

_ﬁ}i

C 0 Whent Giniched oo buginess, ) optned bhe door MASN

Tﬁmeom Who Looked Uike Cone\dg OQ-MH\\I‘W\ ﬁi, \ vaL

Julank. | Came 0ut 6f ing Yookh Foom and he Came A1 . Ve by

7'-—‘1 | Con 0% Tonoldo , So | Wallked Lokl e come
ety 0. He tooked Otve tnd Crwiled, | ook bhg

\OPPor\;vm\; for W‘cOQTM‘\S oend Phokol, He O\F«C\ob\m
= ,,,acup(,e,d ™y Fc'\ucﬂ-.

r

Chs ' i y7d
€ Valuakwon ‘ } A3V 14

He 15 ok duco%c.r\\' and Wand | \”‘ Méb’{k(‘w
‘\v\\ n bhe badarem, buk, how om \Mhm
Pim a:ym?w Vawe s @Roko ks Temewapr, Clgn the

back ground o¢ & Public bakhroom,
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7. APA

Name: Alya Putri Azzahra
Class: X MIA 1
My Experience

Orientation:

Three years ago, | went to school in one of the Islamic boarding schouls.hﬂ:ek finishing the morning prayeri. I sat /[ T

[a1]: mechanics capitalization

Fn fnrntbf)thd dormitory tnlgetl a few words in }L d Arabic )’INIEH were done regularly every morning.

Sequence of events:

q

|'|1|at davi 1 bcvl{th ree words in English and Arabic. hamel JI

Commented [a2]: Language use, dependent clause.
seharusnya di sambung dengan kalimat berikutnya menjadi
“after finishing the morning prayer, | sat in front of the
dormitory to get a few words in English and Arabic wichh
were done regularly every morning.

[«

shared with

[a3]: Machanics, Spelling

[ Commented [a4]: anguags use article *a domitary”

Commented [a5]: Vocabulary, it is better to use recaive
[a6]:

[ spelling typo

1

Commented [a7]: Mechanics, spelling type

socks in English” | immediat k[smflird then | raised my hand "socks” | replied c and of course the ||}

1
answer was hurrect s0 ' could back to the bedroom. |

Evaluation:

| had tried my best. Frr" very happy to be ane of the first to answer

Content: 27 (knowledgeable, substantive, therough development of the text, relevant to the assigned
topic)

Organization: 17 (somewhat choppy. loosely organized but the main ideas stand out. limited support,
logical but incomplete sequencing)

i\

".‘

il

Commented [a8]: mechanic, give comma

Commented [a9]: Vocabulary, “it’s better using received”

Commented [a10]: Machanics, Capitalization

Commented [a11]: Vocabulary, it is better without the
word about "W were given about five minutes to tahe

Commented [a12]: Language use, would

Commented [a13]: Language use, give commas.

Commented [a14]: Vocabulary “shared”

Commented [a15]: Vocabulary, remembar

Vocabulary: 13 {limited range. frequent errors of word/ idiom form. choice, usage. meaning confused
or obscured)

Language use: 17 (major problems in simple/complex censtruction. frequent errors of negation.
agreement. tense, number. word order/function. articles. pronouns. prepositions and/or fragments. run-
ons, deletions. meaning confised or obscured)

Mechanics: 3 (frequent errors of spelling. puncmuation, capitalization. paragraphing. poor handwriting.
meaning confised or obscure)

T Al Ju yurd gl
X M(«

Nowre
(‘115.(‘ '

No,

Date:

Commented [a16]: Machanic Give commas.
*_remembering, but

Commented [a17]: Language uss, difficult to understand

Commented [a18]: Vocabulary “smiled”

Commented [a19]: Mechanic Give commas *._correct, 0"

Commented [a20]: Language use, “I was very happy..”

The an@rr wre cocreck go coild Lol to

—ﬂ

' ve

l/lo\ _g\

fo be ene ef H;e (itst o answer. S5

wnr one 0[ my sood expesienes in anlldlw

) i\/h,, Lrperience Phe edromn
-
2 O( eMan>n
O T ,
—_— — — “_‘(’_‘ 2
O [Tncee vt op, | wem o 50ico] in ore of the L a2 Fried ey best .
L Mglemic ™ v bcm_ﬂ‘r/w,—, (chicol - apter f/a,‘,),,'.n-, the
O [ morning . roger [ st in Frent o the ’
&) (*’3”‘\"""9 'i"?) qe( o fou v.u(‘tl.n 10 {n‘)\u p
CJ land  Acabic. widh were clene regularly every
C. Morning .
) v
; Q(’queme 04 events ©
el
) [lner day [ reeived tlcee wards inEne s b anel
C Arapic -~ namely gandals |, shees . anel garody; . We wer
0 |guen about_five Mnvk fo frike nater Pezare
D [Tetuinpg_ 4o Yle room e ol b asked aLuUf
=) Jomz. 7 } fhe werd cde {hat hewe been sharec]
=8 wﬂbnu A that fme mg sicfer who shaced
_) | the (Iur.(h»n, "Fllow jn ttyl:ﬂv T tecl I
3 je@_ml,,en'\, bt T was  late {he queJ’hm e
O |ovewsspy “9 by my wemmatt, then we were
T lasked the gecond’ quethion bt $0CKS jn
CJ |ne lith" T I”'-’"z(lh\k"«q snled then reised My haa
=1 gm; T replied conprdently and & couree
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3. AANA

Class: XMIA 1

Meeting My Favorite Actress

I went to baga i g rai . i home fto the concert = -{ Commented [a1]: Mechanic “Capitalization, Pagatan”

venue took about § hours. “[ Commented [a2]: Language use “do not add 2n article™

Commented [a3]: Mechanic, “Capitalization”

beachand|p]a I 3 i| W to goil ) \‘\ Commented [a4]: Machanic, "Capitalization

Commented [a5]; Language use"add my” The trig from my

Commented [a7]: Vocabulary *It’s better using arrived"

Ifwas very happy golto the concert because besides being able to el Besides that T t
when | arrived,

can also flooking|the beauty of Pagatan beach.

Commented [a8]: Machanic. Capitalization

Content: 26 (knowledgeable, substantive, thorough development of the text. | Commented [a9]s vorabaary “played”

relevant to the assigned topic) :. Commented [a10]: Machznic. capitalization
|

i\
Organization: 17 (somewhat choppy. loosely organized but the main ideas stand out. limited support, s I R

logical but incomplete sequencing) [« [a12]: Language use "add an article”

il ) - =
Vocabulary: 13 (limited range. frequent errors of word! idiom form. choice. usage. meaning confused or ! || et E13]: Wocatudary e i

obscured)

Language use: 17 (major problems in simple/complex construction frequent errors of negation
agreement. tense. number, word order/function, articles. pronouns. prepositions and/or fragments. run-

ons, deletions. meaning confused or obscured.) | Commented [a16]: Language use “add was”

Mechanics: 3 (frequent errors of spelling, punctuation, capitalization, paragraphing, poor handwriting, e e

meaning confiised or obscured) ' Commented [a18]: Language use “thought”
11| commented [a19]: vocabulary “called”

Total Score: 76 I¢
"l Commented [a20]: Language use “add to” | was very
|l happy 10 go to._

Commented [a21]: Vocabulary “watch”

|| Commented [a22]: machanic, capitalization

| commented [a23}: Language use “add apastrophe* rifs
concert

Commented [a24]: vocabular “it's better using saw”

\lame : A{m\ f\ﬂu),\,}-z\ Nw A(flsv)w_'_; 7_
s L DX MAL

i ‘: : e a/{[j,(,ﬁq ngw’ﬁ,'wz::f:

 Lwek wenk to p patpftnn ko ¢ce om wiel noah
LOMC04 \%’( waik Fov ¢ tuat  The {'v\Q FO W howig
b e councent vemue ho% oot 8 louns -

o Whkean 3 1 gof dweve | \ cann bw»&fd—»( Veadks,

- M“A‘\ wod cleam oS o Y rta p@oe(l {'(an

~{ werk M&’Wl‘w’&?(ﬂ«wm {ove . Phem |

oted b > Aoluey back o hsted {—‘OU‘ vest | | weet

/Smo( ot e soome Lobel . Lumps Shoy b ol W,

il gwmf}(’“d«?wemw,%uk of #4¢ Huag ] Puk
s (S#&ﬂﬂf‘wﬂ/&{’u lest \Wme—\ Wwm. €o

N eallivg Wi aund Looked at wa . e was <0 _vv\e«&%,
;af:stwu@u- Lals asked for o gloks urft Liw..

L v very beppy qo to conih, becnse
beiva, able b wokcha M«Jz concert . Qerideg duat

[encr alkn (ookinn, fle beakn of Proao beahs-
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4. GNAA

Name: Gusti Najla Azkia Azizah
Class: X MlA 1

English learning experience

Hi, my name is Najla. | am an alumnus of MTsN 2 Tapin, [m\ﬂ house is not far from school. During the &
the government closed our Fl:honls] and encouraged us to study from home. So, teachers and all students in my _--—-‘[r
school M online learning from their respective homes.

[a1]: Machanic, capitalization
[a2]: Language use, singular “school”

@ [a3]: Language use “Did”
Initially, this was a very new thing in my daily Iift{,[hmingin ktud{ in front of the computer alone at home, only C 28] have to”
watching my teacher and classmates from the computer screen. However, !_ i _]I got used to it and had o "
[keepl learning, in order to achieve all my dreams. [t the beginning of the ic | was really having a hard ;’ﬁh mlﬁ:dmmﬂ';? - -
time with English lessons, then | thought there was an online application for me to learn English more deeply e e e e

and finally | downloaded h:he iDDIiEﬂiDI‘J

Commented [a7]: Machanic, capitalization “keep”

S U G U W W S S S W

hlﬁlMlshrh:ﬂto understand English even thought it was not as detailed as the teacher explained when | went c [38]: Mecharic, give comma
to school fau:—lo—face.[&.ll"l’n‘ also grateful because the applicatis |makel it easier for me to learn English again. =

® [a9]: Mechanic Give *.
Content: 30 {some knowledge of the subject, adequate range, limited development of the text lacks detail, C [a10]: Mechanic, gi
mostly relevant to the topic) E [a11]: pifficuit ) started._~
Organization: 19 (somewhat choppy. loosely organized but the main ideas stand out. limited support. Commented [a12]: Mechanic Give comma
logical but incomplete sequencing) Ic‘,mnmind [a13]: Language use "I was”
Vocabulary: 18 (adequate range, occasional errors of word/ idiom form, choice, usage but meaning not I Commented [a14]: Language use “made”
obscured)

Language use: 18 (effective but simple construction. minor problems in complex construction, several
errors of agreement, tense, number. word order/ fanction. articles. pronouns, prepositions but meaning
seldom obscured)

Mechanics: 3 (frequent errors of spelling. punctuation capitalization. paragraphing. poor handwriting.
meaning confused or obscured)

Total Score: 88
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5. NNAS

Name: Nina Nur Annisa Shalsabilla
Class: XMIA 1
Absen: 23

My experience in learning English
Orientation:
When I was in 7% grade at MTsN 2 Tapin, there was subject that I didn’t really like, namely English

subjects because the teacher was a little strict. Hvery time she explained the material she always kpeald _,—-{r

[a1]: Mechanic

English, even though English subjects) :‘1r [a2]: Language use “spoke”
Sequence of events- e [a3]: Difficult to
[thn]wasin:lmshlodothewordsmgmgtask, there was a wrong word and I was told “can you not

string it together, even though it’s very easy.” because I still don’t really understand the material | ,..-—{r [ad]: Difficult to
Evaluation:

Since then [[ have not liked| English lessons, but now I really like English lessons even though only (¢

[35]: Vocabulary “dislike”

understand a little.
Content: 21 (kmowledgeable. substantive. thorough development of the text.
relevant to the assigned topic)

Organization: 13 (non-fluent., ideas confused or disconnected, lack of logical sequencing and
development)

Vocabulary: 17 (adequate range, occasional errors of word/ idiom form, choice, usage but meaning not
obscured)

Language use: 17 (major problems in simple/complex construction. frequent errors of negafion.
agreement. tense. number. word order/function. articles. pronouns. prepositions and/or fragments, run-
ons. deletions. meaning confised or obscured)

Mechanics: 3 (frequent errors of spelling. punctuation. capitalization, paragraphing. poor handwriting.
meanng confiised or obscured)

Total Score: 71
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Appendix V

Documentation in Classroom
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Apendix VI
The Researcher ldentity

Name

Student ID Number
Place/date of birth
Faculty/Department
Department Entry Year
Address

Phone Number

Email

: Ahmad Hunayli

: 18180002

: Tapin, 05 March 2000

: FITK/ English Education

: 2018

: Komplek Asabri Citra Kartika Eka Paksi
: 081257945591

: ahmadhunayle@gmail.com
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