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ABSTRACT

Chamimah, Nur. 200Zexical Errors of English Writing Written by theuSents
of the State Islamic University of Malang at Al-hli&h Al-
Fathimiyyah Thesis. English Letters and Language Department.
Faculty of Humanities and Culture. The State Istabmiversity of
Malang. Advisor: Drs. Langgeng Budianto, M.Pd., Mamad Adam
Basori, SS.

Key word: Lexical Errors, English Writing, Al-HikniaAl-Fathimiyyah
\

This study investigates the lexical errors in Estglvriting written by the
students of The State Islamic University of Malatd\l-Hikmah Al-

Fathimiyyah. The objectives of this study are teveer the research questions,
those are, what kinds of lexical errors found | $ftudents’ sentences and how
those lexical errors occur. Thus, this researdomlucted to find out the types of
lexical errors made by the students and describecthurrence of the lexical
errors found.

The research is designed by using qualitativergese method in which
the data are presented in the form of sentencesmis taken from the English
writing competition 2006 of Al-Hikmah Al-Fathimiyyastudents by the theme
Bilingualism Application in Islamic Boarding Scho®he data were analyzed
using an approach of formal errors of lexis catgdpyridentifying lexical errors
made by the students, then classifying the lexdoalrs found, and describing it as
well concluding the results of data analysis.

Data analysis reveals some findings covering thpgsed research
guestions. The researcher finds that the lexical®are committed in three
categories; they are formal misselection, misforomatand distortion. Then, there
are seventy two formal misselection, twenty sixfori®ation, and one hundred
and thirty six distortion. In formal misselectioategory, the researcher finds that
there are three types, they are, errors of suffififoy one errors, vowel-based
type on eleven errors, consonant-based type oarters. However, errors of
prefix disappeared in the students’ writing. In fmimation category, there are
three types, they are, coinage on two errors, bongon seven errors, and calque
on seventeen errors. The third is distortion catgego which mostly committed
by the students in their writing, occurs in foupeg, they are, omission on twenty
four errors, overinclusion on twelve errors, missébn on ninety four errors, and
misordering on six errors.

Based on those findings, this study suggeststiedfiuture researchers
should determine the types of writing that willd®alyzed like description,
exposition, argumentation or narration becausdlitifierences in types of writing
probably influence the production of lexical errarghe students’ writing.
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CHAPTERII

INTRODUCTION

This chapter presents background of the studyal@nas of the study,
objectives of the study, significance of the stugbgpe and limitation, and

definition of the key terms.

1.1 Background of the Study

Communication is a means of people for interactwith each other. By
communication, people can exchange informatiomleas between individuals.
There are two kinds of communication that can legluthey are spoken
communication and written communication. In spokemmunication, the most
important thing is the hearer can understand wieaspeaker means. Besides,
between the speakers are also allowed to makedrat#erth process of
negotiations meanings. According to Abisamra (2068nmunication is the
basis of life, it is at the heart of all human naigtions. On the other hand, writing
is a complex task. It can be said as the mostdiffof the language abilities to
acquire (Allen and Corder: 1974). Because in writexts, the sense of the
dialogue between the writer and the reader is isiptessto make negotiation of
meanings as in spoken conversation. The sentenagtisn and it is read.
Therefore, if the writer does not master the talgeguage well, the problem of

misunderstandings will be often found in their venit text.



There is a different difficulty that is faced bytwe and non-native
speaker when doing writing activity. As suggestgd\bisarma (2003) that the
level of difficulty in writing varies between naéwand non-native speakers.
Native speakers think in the language used, whereasative speakers have to
think about the rules that need to apply when cooshg the sentences. So that,

non-native speakers have a wider chance to makekasor commit errors.
As a prominent Arabic statemem@ﬂéj\ u‘—,‘-wj‘j dé-ﬂ um}” which

describes that all of people in the world cannatidthe errors and forgetfulness,
and certainly everyone with no exception ever makess or mistakes. It

because we live in an imperfect world and consetipierrors will always occur

in spite of our best efforts (Corder, 1974: 20nl8o occurs in language learning,
the learners often make errors when producing trelsvboth in spoken or

written communication. This problem is usually fad® the second language
learners, because they are influenced by theivenédnguage when producing the
target language. Besides, the learners' errosasiafluenced by the target
language itself. For instance, English languageciwhias tenses patterns and other
grammatical aspects cause confusion.

For English learners, they are expected to betahlse the English
language not only in spoken, but also in writtemownication. Since writing is
one of the language skills that should be masték&dten language can be
analyzed by identifying the lexical items that ttegply in the sentences. It means
that lexis is one of the important elements th&tisgo produce and also

understand the text well.



There are two aspects that should be noticedéietirners to build a
good sentence; they are grammatical aspects amal@spects. English grammar
is applied to provide a general pattern of ruleambining words to phrases, and
phrases to sentences. A good grammar will influengeod written
communication, because the written text withoutyapg the rules will invite
misinterpretations for readers. They will not béeab read accurately. A good
grammar in written text will ease the reader toarsthnd its content. Hence,
miscommunication sometimes happens among peopsibe®f the grammatical
error. The second urgent aspect needed in buikbngences is lexical aspect. It
relates to the vocabulary or words in the dictignar English, nouns, verbs,
adjectives, and adverbs make up the largest paneofocabulary (Fromkin,
1997: 137).

In written communication, the learners have tetakd use the words
correctly in order that the messages that wanetddbivered are understandable.
Every word is the center of a constellation whitttparts support each other
(Mackey, 1984: 177). So that lexical aspect calweagnored in producing
sentences. However, most English learners do metasignificant attention to
the lexical aspect. They still often make errorthieir sentences. They suppose
lexical is not a complicated problem, since it barlooked easily in dictionary.

Lexis is the basic element which is very importantommunicate,
especially in written communication. Because am idampossible can be
transferred without the lexis. Furthermore, Ramdigmsed in his paper (2002:

218), that lexis is considered as a very cruciaigto be mastered in human's life



because by mastering lexis, we can understand ateommunicate with others.
By lexis, we will also be able to do anything sashexpress our feeling, share
ideas, or deliver messages to others. In othersyohére is a positive correlation
between one's knowledge and lexical items compsbenMore lexical items
comprehended by someone, automatically he hasekmowledge because he
will be easier to convey and receive information.

Lexical aspect is a very crucial thing to be Iéamd can be considered as
a complicated problem, because many English lesuoféggn make lexical errors
when they produce English sentences. It is proyetthd result of a research done
by Napitupulu (2005). She investigated the lexarabrs in English compositions
of 25 English study program students from language art faculty of HKBP
Nommensen Medan University. The study finds out there are 387 lexical
errors made and the most dominant type of lexigakg is in the category of
distortion for 220 items. In addition, the dominaatise of error is intralingual
error, where the students find the difficulty ir ttarget language.

That research finding is supported by Akande, Afleednd Okanlawon
(2006) in their research entitléeéxical Errors in the English of Technical
College Students in Osun State of Nigefiae multiple choice test and an essay
writing exercise are administered on the studesitb@ data sources. The results
of this study show that technical college studeotsiot have a high competence
in the use of words, as they make mistakes reguitom overgeneralization of

rules, wrong analogy, and wrong spelling. The redess find that the major



lexical problem that can be identified in the olijes test is wrong lexical
choice.

Almost the English learners are faced by sometcaings in mastering
English lexis. As a result, it influences their qmetence in English. They cannot
transfer the ideas or express the feelings effelgtivn the English language. As
Read (2004) in Akande, Adedeji, and Okanlawon (2@@&d that lexical items
carry the basic information load of the meanings/tvish to comprehend and
express.

Based on the view mentioned above, the reseaccimetudes that lexical
item is the major element that must be used intevrior spoken communication.
Then, lexical aspect becomes very important teebenk, especially for English
learners, because the learners will find difficutiyproduce coherent and
meaningful texts if their mastery of English leigsstill restricted and their
learning of the use of lexis is imperfect.

Therefore, this study focuses on the lexical srmerEnglish compositions
of the students of Al-Hikmah Al-Fathimiyyah. Theas®n in choosing this subject
is because as Islamic boarding house, Al-HikmaRk&himiyyah does not only
give Islamic knowledge, but also provides bilinguménsive course; including
English and Arabic language for improving the sthideproficiency in both of the
international languages. Here, English is as theida language. The position of
English is not as the first or second languageherstudents that the students
learn English only as the subject in their schBelcause of the different English

proficiency and educational background, not allleits have much interest in



English. Therefore, there are still many lexicabes in their English sentences.
This is why the researcher interested in condudtirgstudy. Besides, in applied
language most researchers are concentrated on gitécahor phonological
levels, while little attention is paid to the leaiaspect.

That the problem discusses in this research islynBocused on the
lexical errors made by the students of Al-HikmahkFHakhimiyyah in
argumentative English compositions involving theey of lexical errors found in
their English sentences and the occurrence of toses. This research is aimed
to classify the types of lexical errors of Engl&ntences in the students' writing,
as well describe the lexical errors when they accur

The result of this lexical errors analysis will iigeful for the lecturers who
teach English intensive program in Al-Hikmah Al-Fiatiyyah. The lecturers can
measure the success of their teaching activityatbe an evaluation for them to
reach the goal of intensive program, because tigéigbnwriting competition is
held as one of ways to know how deep the studeastenEnglish during joining

English intensive program.



1.2 Problems of the Study
According to the background of the study abovis, $tudy is designed to
explore the following research questions:
1.2.1 What are the types of lexical errors found in thelents' English
sentences?
1.2.2 What is the most dominant type of lexical erronsrfd in the

students' English sentences?

1.3 Objectives of the Study

As the research questions mentioned above, tleetdlgs of this study are

to:
1.3.1 identify the types of lexical errors found in steidents’ English
sentences; and
1.3.2 find out the most dominant type of lexical errarghe students’

English sentences.

1.4 Significance of the Study

This study is designed hopefully that the resulthis study will be able
to contribute and add beneficial information to linguistic theory, especially
relates to the study of lexical error.

Besides theoretical significance, this study s@axpected to be useful for
the English learners, more specifically the stusl@htAl-Hikmah Al-Fathimiyyah

in order to get more knowledge about lexical emdenglish sentences. So in the



future, they can create the English sentencesattyrsince they are English
learners who need to improve their language skilis.teachers, it can be a
feedback for teaching and learning process in dxgive varieties lexis or
words, as well accurate explanation and the rigatples in the appropriate
context, so that the English learners can fulfidlit lexical needs. In addition, for
English department students, the result of thidystan be a reference to
comprehend more the lexical error theory, and fasthe next researchers who

are interested in doing the similar research.

1.5 Scope and Limitation

The scope and limitation is needed in this resetr@avoid the broadening
of the discussion and in order to be well focusedmecific problems of this
study. Because the study of error covers severglistic levels, namely lexis,
phonology, syntax, grammar, etcetera. Thus, theareker focuses this study on
the lexical error, which is intended to identifyvasll to analyze the lexical error
types in the written English sentences.

In this study, the researcher limits the lexigabeanalysis on the English
compositions made by the students of Al-Hikmah AtHimiyyah by the theme
Bilingualism Application in Islamic Boarding Schad the primary data of this
research with the reason that those compositionaizothe problems in
linguistic, especially in lexical aspect.

To discuss the problems of this study, the researapplies the theory of

Legenhausen (1975) of formal errors of lexis catgdoegenhausen proposes



three categories of lexical errors that commonlyesp in the English sentences of
the foreign language learners. Those three catgare first, formal misselection
involving suffix, prefix, the vowel-based type, atie consonant-based type,
second, misformation involving borrowing, coinagad calque, third, is

distortion involving omission, overinclusion, migsetion, and misordering.

1.6 Definition of the Key Terms

To avoid misinterpretation in understanding thigdgt the researcher
provides the following key terms:
1. Lexical Error

The deviation from the lexical norm as it appeamictionaries and
grammars. It also can be defined as rule out theccarrence of some words with
others because of the impropriety of pairs of words
2. English Writing

A string of English sentences which are producethbystudents of Al-
Hikmah Al-Fathimiyyah in English writing competitigprogram.
3. Al-Hikmah Al-Fathimiyyah

One of Islamic boarding houses in Malang whichvgles bilingual
intensive course for the students to support greademic skill, since they also

become the students of university.



CHAPTERIII

REVIEW OF RELATED LITERATURE

This chapter discusses about the lexical unitsstindy of error which
covers the significance of error, classes of eand sources of error, then

continued by lexical error types and previous stadi

2.1 Lexical Units

As the definition of language, that is a systenicWwhie the meaning and
sound together, language certainly consist of ssubsystems or structures
involving phonology, grammar, and lexicon. Thedhsubsystem relates to the
vocabulary of language. The dictionaries definéclex as the vocabulary of a
language, the vocabulary of an individual speatker total stock of morphemes
or words of a language.

Actually, there are some definitions of lexiconOictionary of Language
and Linguisticdexicon is defined as a collection of the vocabutar lexical
items in a language variety, involving word, phraseterm as listed in dictionary.
A branch of linguistics which discusses deeply alo@ lexical items as well
their meanings and evolution is called lexicologihereas Kridalaksana (2005)
said that lexicon is a unit of the vocabulary ilaaguage which is understandable
and possible to be used by someone to construmivesentence.

Lexicon as one of language structure has a goéafor developing a

language. Even, Kridalaksana (2005:138) treatsulage just like a building, and



lexicon becomes its bricks, while grammar and phamoare the building’s
framework to tie those bricks. The previous paralalscribes that lexicon is a
very crucial structure in a language.

Lexicon which is well known as a word or vocabularust be used in
spoken or written communication. The words are tangd to be a phrase,
clause, and sentence by applying certain agreed.rtihen, this sentence
construction can be used to express an idea thaswabe conveyed to others. In

conclusion, expressing an idea without words oictaxis impossible.

2.2 The Study of Error

As the researcher explains in chapter I, speckjicalthe background of
the study above, that all learners make errorstlatearner’s errors in learning
and applying a foreign language have been of cortoeteachers.

The word “error” itself, is derived from a Latinond errare, its meaning is
“to wander, roam, or stray” (Hendrickson, 1980)iuedly the meaning of error
depends on its use for a particular purpose orctilbge For the purpose of a
discussion on error correction in foreign langutegehing, error is defined as an
utterance, form, or structure that a particulaglaage teacher cannot accept it
because of its inappropriate use or its absenceairife discourse (Croft,
1980:169).

Error and mistake are two terms which almost simiowever in the
context of linguistics, those terms are differévistake is a random performance

slip caused by fatigue, excitement, etc., and fbexzecan be self corrected,



whereas an error is a systematic deviation madadiearners who have not yet
mastered the rule of the target language. Thude#raeers cannot correct an error
by themselves because it is a product reflectitbaf current stage of second
language development or underlying competence {Ck980:59). Error can be
considered as a sign of human fallibility like lawkattention or poor memory. In
addition, error may also be considered as thetrettihe influence of the

learner’s mother tongue, which is called interfeerFanselow in Hendrickson
(1980:162) concludes that errors are part of learrand mistaken hypotheses
and wrong connections are normal.

When investigating the learner’s errors, it iseesisl to know the kinds of
error, and differentiate between systematic andsystematic error. We often
find in normal adult speech the errors of one spenother. Those errors are
usually caused by memory lapses, physical stateh, &s tiredness, physical
conditions, and a strong emotion. The previouseso$ errors are not related to
the knowledge of language, but it can be said a&tiors of performance. The
learners will immediately be aware and correctéhesors. As Miller in Corder
(1967) states that errors of performance referigtakes and the systematic errors
refer to error of the learner from which we areeatiol reconstruct his knowledge
of the language, as it is called transitional corapee.

While Hendrickson (1980:159) draws a distinctidrih@ learner’s errors,
global and local errors, that similar to the clsation by Burt and Kiparsky
(1972). The errors cause a listener or reader samdierstand or misinterpret the

message and consider the message incomprehengiblievtextual context of



the error, this error is calleglobal error. On the other handbcal error is the
errors that makes a form or structure in a sentappear awkward, but a
proficient speaker or reader of a foreign languétie difficulty but still can
understand the intended meaning of a sentencegihitaicontextual framework.
Furthermore, mostly global errors are found in cosifons written by
intermediate students of English as a second layjgguhey make inadequate
lexical knowledge, misuse of prepositions and pumso and seriously misspell
lexical items. Most local errors are caused by sesand omission of
prepositions, lack of subject-verb agreement, neldsg words, and faulty lexical
choices. In simple terms, global errors signifitbadisturb communication,
whereas local errors do not.

In pedagogical term, error analysis can be feddlsit has big influence
for designing materials and strategies. The gdadgsror analysis are purely
pragmatic, according to Shridar (1980:103) by idginig the learner’s errors, an
educator will be able to; (a) determine the seqeeaf@resentation of target items
in textbook and classroom starting from the difficiems then followed by the
easier ones, (b) decide the relative degree of asiphexplanation, and practice
required to put across various items in the taayejuage, (c) plan or arrange
remedial lessons and exercises, (d) select itentedtng the learner’s
proficiency.

From the above explanation about the study ofrgitroan be concluded
that errors in learning language gives importamtigoutions to understand the

nature of language learning process.



2.2.1 Significance of Error

Making mistakes is a common thing in human leagnparticularly in
language learning. It is not possible to avoid Brmhen learning language skills.
The certain language learners often find the diffies when learning a foreign
language. Corder (1967:25) stated that a leareertss provide evidence of the
language systems that have been learned at ayhartmoint in the course. Corder
in Schachter and Celce-Murcia (1980) claims thas¢herrors are significant in
three ways for learning processes. Firstly, faxacher, by those errors a teacher
is able to know if he undertakes a systematic amlyrow far the goal of learning
was reached and the learner’s progression; constgu&hat he must learn. So
that teacher will come to better understandingehener’'s needs.

Actually, the language teachers should expect nearoys from their
learners, and should accept those errors as aahph@nomenon in the process of
learning a foreign language. When teacher toleisiese learner’s errors, the
learners will feel more confident to use the foneignguage than if all their errors
are corrected. Teacher should know that people mmagtakes while they are
learning a new skill, and they can learn from tineistakes when they receive
periodic and supportive feedback (Hendrickson, 1B&8). Secondly, for the
researcher, they provide evidence of how langusiggarned or acquired, what
strategies or procedures the learner is employirigs discovery of the language.
Thirdly, for a learner himself, it is the most inrnt aspect because by making

errors that the learner can learn the nature ofainguage he is learning. Then



making errors becomes a strategy employed bottnidgren acquiring their
mother tongue and by those learning a second |lgiegua

After knowing the significance of errors, thisdjus conducted to find
out common errors in lexical items made by the estiisl of Al-Hikmah Al-
Fathimiyyah in their English sentences. It is ainm®dvaluate the student's

writing ability in English.

2.2.2 Classesof Error
Richards (1971) proposes a three classificaticermairs
2.2.2.1 Interlingual Errors

Interlingual or interlanguage refers to the intediate status of the
learner’s system between the native language anthtget language (Croft,
1980:87). This error is caused by the influencthefsource language to the target
language or it is well known as interference. Rideg1971) also has similar
definition of interlingual errors that is, erroraused by the interference of the
learner’'s mother tongue on his production of tmgatlanguage.

Corder in Abisamra (2003) states that there aeglingual errors when
the learner’s first language habits (patterns,esyst or rules) interfere him, from
acquiring the patterns and rules of the secondulage). Interference is the
negative influence of the mother language on topeaance of the target

language.



In his papeContrastive Analysis, Error Analysis and Interlaage
Sridhar in Croft (1980) said that the term integaage can be referred for some
reasons:

(1) it captures the indeterminate status of thenkerés system between his native
language and the target language;

(2) it represents the instability of the learndaisguage; and

(3) in the term language, it explicitly recognizbe rule-governed, systematic
nature of the learner’s performance and its adggas@ functional
communicative system.

2.2.2.2 Intralingual Errors

Intralingual errors are caused by the difficulfytiee target language itself.
For instance, in English, which has many pattentsgtammatical aspects that
cause confusion for a learner. Then a learner vaes dot have adequate
knowledge of English structures will find complesea-learning behavior such as,
overgeneralization, ignorance of rule restrictiocomplete application of rules,
and false concept hypothesized. When the complexiBnglish structure causes
learning problems, the learners tend to make siraitars (Schachter and Celce-
Murcia in croft, 1980:122).
2.2.2.3 Developmental Errors

The developmental errors reflect the strategiewligh the learner
acquires the language. Richards (1971) illustrdteslevelopmental errors as the
attempt of the learner to build up hypotheses atimitarget language based on

his limited experience of it in the classroom oxtheok.



Intralingual and developmental errors reflectlé@@ner’'s competence at a
particular level and describe some general charatits of language acquisition.
Furthermore, Richards states the causes of thoses ere the structure of English
itself, and through reference to the strategy bicivla second language is
acquired and taught. Both intralingual and develeptal errors are typical of
systematic errors in English usage which can bedan many case-studies of the

English errors of speakers of particular mothegtms.

2.2.3 Sourcesof Error
Richards and Sampson (1974) wrote in the papeditezhiihe Study of

Learner Englishthat there are seven sources of errors:
2.2.3.1 Language Transfer

Language transfer is one of the major sourcesffidwlty in second
language learning. This factor can be identifie&wthe sentences in the target
language shows interference from the mother tonGeerge (1971) found that
one-third of the deviant sentences from secondulageg learners could be
attributed to language transfer.
2.2.3.2 Intralingual Interference

Intralingual interference refers to items produbgdhe learner which
reflect not the structure of the mother tongue,danteralizations based on partial
exposure to the target language (Richards: 1976haRds also exposed four
types and causes for intralingual errors:

a. overgeneralization



It is associated with redundancy reduction. Oveegalization covers
instances where the learner creates a deviantusteuon the basis of his
experience of other structures in the target laggutt may be the result of the
learner reducing his linguistic burden.

b. ignorance of rule restriction

It is the application of rules to contexts to whiblky do not apply. Some
rule restrictions errors may be accounted for imgeof analogy. Other instances
may result from the rote learning of rules.

c. incomplete application of rules

The faulty to apply the target language rules cetefy. This error
relates to the occurrence of structures or thesméquired to produce acceptable
utterances such as, across background languagesystematic difficulty in the
use of questions.

d. semantic errors

Semantic errors such as, building concepts or sysdaulty
comprehension of distinctions in the target langu@khbisarma: 2003). This type
of error can be found in such example, the confusicdhe learner to ugeo, sq
andvery. The learner often feels that those are synongitispugh they have
contrastive meaning.
2.2.3.3 Sociolinguistic situation

The different settings for language use resutlifferent degrees and types
of language learning. Those different settingsudelthe effects of the learner’s

motivations for learning the second language asd thle effects of the socio-



cultural settings. Some linguists assumed thenditin of compound and co-
ordinate bilingualism. The different settings fanguage learning may motivate
different processes of language learning. For exantywo languages may be
learned in the same socio-cultural settings owim different settings. If the
languages are learned in the same setting, theelearay develop a given type of
semantic structure. The learner may identify twoilsir words from different
language in a simple concept (compound bilinguglisdm the other hand, if
those words are learned in different setting, #aerler may store them separately
(co-ordinate bilingualism).

Concerning with sociolinguistic situation alsodsao the general
motivation which may influence the language leagninrelates to the learner’s
needs and perceptions. There are two types of atwiy, the instrumental and
integrative motivations. The instrumental type nmel@arner’'s motivation to
study a language for beneficial purposes, andapgopriate for short term goals.
Whereas, integrative motivation is described asaaner’'s motivation to study a
language as a means for integration with membeasather cultural linguistic
group, and it needs a hard effort to acquire aldagg (Richards and Sampson:
1974).
2.2.3.4 Modality

The fourth factor which may affect the learnedaduage is the modality
of exposure to the target language and the modz#lipyoduction. In language
acquisition, production and perception are intaitex systems. People often make

deviance on their mother tongue in speech produchiva research done by



Nemser (1971) tells that two different systems in@ynternalized in the target
language depending on the modality. In additiothenproductive modality,
phonological replacements differed depends on vendlie learner was imitating
utterances he heard or producing speech spontdpeous
2.2.3.5 Age

The fifth factor which may affect the languagertéag is the learner’s
age. The child’s memory span increases with agetandy influence his
language learning. A child acquires a greater nurababstract concepts, and it is
used to interpret his experience (Richards and Sam@d971). In 1997,
Lenneberg in Richards states that a period of pyif@nguage acquisition is
determined by biological aspect. Some charactesisii child’s language have
been related to the particular nature of his mermaoy processing strategies in
childhood. These can be looked from the limitationghe length of utterances of
children’s language, as the child’s inability taplahead more than a few words.
This aspect may differentiate between child andtdeéarner. In some ways, adult
learner has better memories, a larger store ofatistoncepts that can be used in
learning, and has greater ability to form new cptgeThe adult learner is also
better prepared for language learning. Howevetdadm are better imitators of
speech sounds.

Actually, there is no categorical statement atoetrelationship of
language learning to age can be made. The biolldgit@ence of children in
acquiring language is not really concerned, betriphasizes on how the child

learns language, whether resembles or differs adoit language. Then, it can be



looked from the different language learning sitoasi The results differences
according to age are mainly reflected by motivatland situational differences.
The need to understand and speak are much moralgruablems for young
children than for the adults learning a new languag
2.2.3.6 Successions of Approximative Systems

The sixth factor relates to the lack of stabitifythe learner’s
approximative system. Those systems are unstalgleeiry individual, since the
circumstances of language learning vary from aquets another, so does the
acquisition of new lexical, phonological, and syti@items (Richards and
Sampson: 1974). The language learner’s systenfféseti between the receptive
competence and the productive competence. It ntbahalthough the learner
understands standard English or the language ysters, but he may often
produce some deviant sentences when applying tangguage.
2.2.3.7 Universal Hierarchy of Difficulty

This seventh factor only gets little attentiorthe literature of second
language acquisition. It is concerned with the iehedifficulty for man of certain
phonological, syntactic, or semantic items or strrgs. Some forms may be
inherently difficult to learn no matter what theckground of the learner. The
difficulty is felt not only for non-native speakbut also for native speaker. For
example, when pronouncing the English phone /v//in@ihe speaker, either
native or non-native speaker, finds the difficuttydifferentiate those phones.

The learner’s difficulty also depends on the degrad nature of what he

has acquired of the second language. The learkeoiwledge of the target



language will be used to form part of the data wheintends to infer the
meaning of new elements (Richards and Sampson;)1974

Some psycholinguists have been defined the difficn language
learning in terms of some factors, such as sentiemggh, processing time
required, derivational complexity, types of embedgdinumber of

transformations, and semantic complexity.

2.3 Lexical Error Types

Classifying the lexical errors in the learner'steaces is related to the
knowledge of vocabulary they have. An error in ¢é@kiapplication can be
investigated through the student’s written langudgpe investigation can be done
by using the classification of Legenhausen (19%&) has categorized the lexical

error in the formal errors of lexis as the follogioategories:

2.3.1 Formal Misselection

This lexical error type is an error of word usageorrectly because of the
meaning that looks like and sounds resemble. Thisrtytpe is divided into four
groups; (a) suffix, (b) prefix, (c) vowel-based ¢y@and (d) consonant-based type.

(a) Suffixes
Suffixes are the bound morphemes which are add#udetend of a word.

There are a lot of suffixes in English such as,-dy, -ion, —ness, -ist, -s, -ed, and
-ing. In English, suffix -ly, -er, -ion, —ness, andt are used in derivation, while

for suffix -s, -ed, and —ing used in inflection. i¥ational suffix refers to a change



the identity of word because of affixation. The @ also involves the meaning
and the part of speech, for example (educate vsadidn), from verb becomes
noun. On the other hand, inflectional suffix isreege or modify the word form
without change the identity of lexical word. Fomexple (small vs. smaller), both
are adjectives.

Suffixes have two functions as Brinton statesisndookThe Structure of
Modern Englishfirst, to change the meaning of the root andstneond, to
change the part of speech of the root. From thenmgahanging, suffixes can be
classified into three kindshe diminutive suffixeas -ling, -let, -y (e.g. princeling,
booklet, daddy)the feminine suffixess -ess, -ette, -rix, -ine (e.g. actress,
usherette, aviatrix, heroine), these suffixes aeglufor social and cultural reasons,
but now is rarely used. The lasti® abstract suffixess -ship, -hood, -ism (e.qg.
friendship, childhood, feminism), making an abdtramun out of a concrete noun.
Besides, suffixes also change the word class afabe Then, from this class
changing, suffixes are classified intominalizer the suffix which produces a
noun from a verb or an adjective (e.g. work-workeppy-happiness). A suffix
which produces a verb from a noun or an adjectvealledverbalizer(e.g.
priority-prioritize, simple-simplify). While, a stik which produces an adjective
from a noun, a verb, or another adjective is cadidieéctivalizer(e.g. flower-
flowery, use-useful, lone-lonely), and the lastgaties of class changing suffixes
is adverbalizer that is a suffix which produces an adverb fronadjective or a
noun (e.g. quick-quickly, home-homeward).

The examples of errors in suffixes are:



1) in concludeEnglish is important language

* 1) in conclusion, English is important language
2) She is very beauty

* 2) She is very beautiful
(b) Prefixes

Prefixes are the bound morphemes which are adden tieeginning of a
word such as, re-, un-, and in-. In English, preéx un-, and in- are used in
derivation not in the inflection.

Prefixes change only the meaning of the root, m@twtord class. In
English, prefixes relate to semantic classes.pedds on the meaning that they
contribute to the root. Based on the semantic efagwefixes can be classified
into privative and negative prefix. privative prefixshows the opposite of an
action (e.g. undo) dhe absence of a qualifg.g. amoral), whereasnegative
prefix expresses ‘not’ (e.g. dishonest). Besides, otlassification of the prefixes
of English such asompletenesge.qg. fulfill), reversal(e.g. counterattack), and
subordination(e.g. vice chair). In addition, some prefixes masolve to more
than one category; a prefix under- can be expresstddegree (e.qg.
underpayment) and place (e.g. underwater). Preéilmsmay be added to more
than one part of speech for example, mislead (\emd)misfortune (noun).

(c) and (d) Vowel-based type and consonant-based type

Those are the error of spelling in written languégesspelling).
Misspelling can be considered as one of substaartiat in written as confusion
in mischoice.

For example: 1) language is very imfortémt academic field

* 1) language is very important for academic field



2) Indonesian education sisierstill confusing

* 2) Indonesian education systemils&infusing

2.3.2 Misformation
This lexical error type is produced by the learrisrproviding or giving
something, although it is not perfectly true or sloet exist in the target language.
Napitupulu (2005) basing on James (1998) claski#types of error in
misformation, they are; borrowing, coinage, andjgal
(a) Borrowing

Borrowing is an error of word usage because otakig over of words
from other languages which have not be standardieeah certain language. In
other words, borrowing is the insertion of an itom first language words
without any attempt to adapt it to the target laaggi

For example: 1) the students read classical kitadry morning
*1) the students read classical book every imgrn
2) being able to dakwas a great thing for Moslem
*2) being able to missionize is a great thiagMoslem

(b) Coinage
Coinage is characterized by giving rise to adafitetilanguage words so
that they sound or look like English. In other warthis error occurs because the
writer uses new word finding from first languageriht applies in the target
language.

For example: They prefer to speak Madurdaeguage than English
* They prefer to speak Madurkesgyuage than English



(d) Calque
Calque is an error of word usage resulting froerdit translation of first
language. The influence of the first language &ot#rget language can be
identified from the sentence structure or the wadrdice of the learners in their
writing. Here, the learner adapts first languagedsso that, they sound and look
like English.

For example: 1) | do the homework with serious
*1) | do the homework seriously
2) She went to homesitk see his boyfriend

* 2) She went to hospital to seebugfriend

2.3.3 Distortion
This error type refers to incomplete applicatid rules such as, ommision,
overinclusion, misselection, and misordering.
(a) Ommision
Ommision is resulting from the absence of an iteat should appear in a
well-formed utterance with meaningful word.

For example: 1) A teacher should supgbe students to speak English
* 1) A teacher should support the students &akgEnglish
2) People need to understand_the manajeaidift

* 2) People need to understand the managemdife of



(b) Overinclusion
Overinclusion is the opposite of omission. Thioers known by the
presence of an item or element which should nantleded or appeared in a
well-formed utterance.

For example: 1) because they affrdithey get some punishment
* 1) because they afraid if they get some punistim
2) Some students are shayspeak English
* 2) Some students are shy to speak English

(c) Misselection
Misselection is an error in choosing the correatd. This error occurs
because the learner’s lack of understanding ofrsymous meaning of word.
They do not know well how to use the most apprdeneord from those
synonymous words. As the linguistics stated thetetare no synonymous words
which are quite similar. However, certainly the gesaf a word will be more
appropriate to be used in certain context thanrothe

For example: 1) when our friend breaks the ruke siwould remembehem
* 1) when our friend breaks the rule, we shaelaind them
2) The punishment has a purpose to maksttigents well

* 2) The punishment has a purpose to makettitents better

(d) Misordering
Misordering is an error which is caused by ineotplacement of a sound,
either it is vocal or consonant in a word and daainge its meaning. Misordering
occurs systematically for the second language é&arim constitutions which have
learned. Besides, the learners make this typerof &r written language resulting

from literal translation.



For example: 1) to survive in this globalizatioa,ewe should be a quality
high person
* 1) to survive in this globalizatiena, we should have a high
quality person
2) If peopedire lazy, English is too difficult to learn
* 2) If people are lazy, English is toofitlt to learn

2.4 Previous Studies

In conducting this study, the researcher finds spragious researchers
who investigated the lexical errors in English teritlanguage. They are
Abisamra (2003) in his paper entitléch Analysis of Errors in Arabic Speaker’s
English Writings He identified and analyzed the Arabic speakarars in
English essay writing of Brevet students. In thiglg, he found out that the total
number of errors from 10 essays was 214, and titeekt percentage of errors in
substance for 120 items. Abisamra concluded irstiudy that only one-third of
the second language learner’s errors can be atdhbo negative first language
transfer and most of the errors are caused by anapplication of second
language. In conducting this research, he didinot his study on certain
categories of errors, but he followed taxonomyefisor analysis including
grammatical, syntactic, semantic and substanced&aedurse errors.

The second researcher is Napitupulu (2005) wharhvestigated the
lexical errors in the learners of English at theglaage and art faculty in HKBP
Nommensen Medan. The researcher has found thatahemany errors made by
the learners in the use of lexis when producingiBEngompositions. The result

of this study shows that the learner’s errors damily in distortion category. It is



caused they could not apply the rules of Englighgletely, and because
interference or the influence of source languagenalsing the target language,
namely English.

The research which has also examined the lexioadsein written English
was conducted by Akande, Adedeji, and Okanlawofg20T he subject of this
research was the multiple choice test and an egstiyg exercise which were
administered on technical college students in C&tate of Nigeria. Then, the
research found that the lexical errors mostly apgzba the student’s essay
writing. Based on this research, technical collsiyelents usually made errors
resulting from overgeneralization of rules, wropghking, and wrong analogy. In
this study, the researchers did not apply spettiBory related to the classification
of lexical errors, but they just identified and foliseveral types of errors from the
students' responses. Then the determination ohtis frequent error types in
each subject was emphasized.

Based on the previous research above, the resgasdnterested in
investigating the lexical errors in the Englishte@iges by using the theory of
Legenhausen which has ever applied by Napituputwedy¥er, certainly appears a
thing which differentiates this research with theious one regarding the data of
this study. If Napitupulu used any English composg of the students during
joining composition 1 class, here, in this studgrdy limited on certain
compositions, focuses on the compositions by tem#Bilingualism Application

in Islamic Boarding School



CHAPTERII11

RESEARCH METHOD

This chapter discusses about the methodology eow@dures when this
study is designed. It consists of research desigta sources, research instrument,

data collection, and data analysis.

3.1 Resear ch Design

The method used in this study was descriptive taiale method, because
it describes the condition of the object as whenrésearch is done, and based on
the facts appear related to lexical errors analysiBe student’s sentences. The
data were taken from the English compositions eHAmah Al-Fathimiyyah
students, so the form of the data was in the wandssentences forms. Here, the
researcher investigated the lexical error typesfiadout the most dominant type
of those errors in English writings of Al-Hikmah-R&athimiyyah students.
Therefore, the researcher applied descriptive tgiiade method in this study in
order to be able to analyze the data and obtaiadberate result descriptively.

In analyzing the data, the researcher followedhbkery of Legenhausen
(1975), which related to the lexical errors categgdion. In addition, this study
can be concluded into error analysis or the stddyrror, since it is a type of

linguistic analysis that focuses on the errors thatiearners make.



3.2 Data Sour ces

The data of this study were the words or senteimcEsglish writings of
the students in Al-Hikmah Al-Fathimiyyah by the theBilingual Application in
the Boarding SchoolThe researcher chose those writings as the dataes of
this study that many lexical errors can be foundrtalyze. The researcher took
the data from the students’ English writings whaning English writing

competition (2006).

3.4 Resear ch Instrument

As the researcher presents before, that thisngséalongs to descriptive
qualitative study so, the researcher was the nmatnument for collecting and
analyzing the data. According to Moleong (2005: @%jJuman instrument was
used in a research because only human who hasiligabunderstand the real
condition of the research subject. In this reseatehresearcher spent
considerable time to read and understand the ssidgimpositions in order that |
can make decision to take the sentences or worthe alata of this research.

This research was aimed to identify and classiéyléxical errors in the
English sentences. Therefore, no other possibteument can be used to obtain
the result of this study, because the object of shudy was written English

sentences that need the involvement of the reseratctanalyze.



3.5 Data Collection

The data of this study were taken from writtenteaoes of English
compositions. In collecting the data, the researditesome steps. Firstly, the
researcher borrowed the documentation of the hikhgtensive course
committee, which contains the students’ Englishingicollection to be copied.
Secondly, the researcher used reading deeply afttitkents’ writings to acquire
well understanding, then | observed the words amtesices from each
composition to find out the errors. After observihg compositions, the
researcher found a composition, which content watevant with the theme
given. Thus, the researcher did not use the whmigpositions available, but only
the compositions that are suitable with the thedext, from the selected
writings, the researcher observed again to acdfu@dexical errors which are

relevant with the problems of this study.

3.6 Data Analysis

The data obtained were analyzed through the faligwteps. First, the
data were identified for any deviation in usingiéex items especially, in the
verbs, nouns, adjectives, and adverbs. After thatresearcher record the lexical
errors found in the students’ compositions therv@rihe errors by improving the
correct lexis. Second, the researcher classifiedetkical errors found according
to the classification of Legenhausen, which canlassified into formal
misselection, misformation, and distortion. Theonf the main lexical error

categories above, they can be classified agairthecub-main categories they



are, formal misselection consists of suffix, prethe vowel-based type, and the
consonant-based type, misformation consists oblong, coinage, and calque,
and distortion consists of omission, overinclusimigselection, and misordering.
Third step, after the data classified, the lexarabrs found are described by
comparing the original sentences from the studexaisipositions with the
reconstructed sentences. Besides, the researchsuras the frequency of each
lexical error types which appear in the studergstances. In this case, the

function of percentage is merely to support theedpson of the data.



CHAPTER IV

FINDINGS AND DISCUSSION

This chapter presents the findings of data anabesed on the problems
of the study as mentioned in chapter |. Then, itngirigs followed by the

discussion that can be obtained from the reswdhatysis.

4.1 Findings

In this section, the researcher identified anadesd the lexical errors
made by the students in their English writings. Tepry for identifying the
lexical errors is based on Legenhausen theory,wdnie categorized into three
types, they are, formal misselection, misformatemd distortion. Then, the errors
in formal misselection are classified into fouragperror in suffix, prefix, vowel-
based, and consonant-based type. Then errors farmegtion are classified into
three types: coinage, borrowing, and calque. Téieisadistortion which can be
classified into omission, overinclusion, misselectiand misordering. All those
errors classification can be found in English secés of Al-Hikmah Al-
Fathimiyyah students. The total number of lexicabes that the researcher found
in the students’ writings are 234 lexical errorarfd from the data of this
research. They are 72 errors of formal misselecfiérerrors of misformation,
and 136 errors of distortion. Here they are, indbscription below, divided

according to the different categories:



4.1.1 TheTypesof Lexical Errors
4.1.1.1 Formal Misselection
Formal misselection is an error in lexical iternattis characterized by
applying incorrect word because the meaning lookksmund resemble.
According to the data of this research, there &reriors of formal misselection.
This formal misselection is divided into four ageies they are, suffix,
prefix, vowel-based type and consonant-based fyman those formal
misselection categories the errors in suffix aretigaccurred in the students’
writing in 51 errors then followed by errors of veMbased type with 11 errors,
and consonant-based type with 10 errors, whereagrtors of prefix did not

appear in the students’ writing.

4.1.1.1.1 Suffix

Suffix is the bound morphemes which are addeddcetid of a word. For
example, -ly, -ness, -ion, -ist, etc. They are usatkrivation, whereas the
suffixes like -s, -ing, -er, -ed are used in inflen. Derivational suffix are used to
make new words in the language and are often wsethke words of a different
grammatical category from the stem. Whereas, infiaal suffix are not used to
produce new words in the language but rather tca@td aspects of the
grammatical function of a word. Based on Yule (9®fection is usually used
to show if a word is plural or singular, if it isgt tense or not, and if it is a

comparative or possessive form.



From the above explanation about the two typesufiix, in this study
only investigates the errors in derivational suffixm the students’ writing, since
derivational suffix can change the identity of adiitem or the meaning of word.
From investigating the errors in suffix, the resbar found 51 errors, the
examples of suffix error are as the following senés:

Aplication bilingualin the bording school area (1.1)

Bilingual is there are two language (1.2)

Now, bording school for Moslem are making bilinguilabic and English (1.4)

they can study eag{.5)

Differ the klasik era, people made have a somethingrtavbek (1.13)

we know what the suggestiand what the forbide by God (1.22)

we can done some work enjayd_happythere is not a problem (1.23)

they were understood what the forigner conversatioB6)

And many office used English language when thegamgersation

intimate and the other work (1.27)

10.Many schools are succés make the students able to speak English, but
many schools are not sucdesmake them to speak or learn English well
(2.4)

11.it will guarantee they will be a succpsrson in the future ( 2.18)

12.The urgency of bilinguapplication in pesantren (3.1)

13.To answer this competition pesantren begin to hmewe program that is
applying bilingual in pesantren as everyday conatonal (3.4)

14. Student are not only faced by religiproblem (3.6)

15.How to apply bilingual in pesantren is definite theccesfubf aims (3.12)

16.how to use it in everyday conversatiobagin from wake up until sleep
again (3.15)

17.Cause someone comfand love its language county (3.19)

18.One thing that must be remember is learning languaad
communicating with its language do not make thdestits as the learner
forget their_nationalisnor they forget its language country life style2(B.

19. Applying_bilingualin pesantren is to answer period demanding, sitce i
has many advantages and urgencies (3.21)

20.As usuahappened in our life, every program has some chetg4.9)

21.The fourth is the lacknesd firm attitude to give punishment (4.15)

22.The owner of this kind of boarding school hopes #fi@r graduation
they can improve their knowledge themselves (5.9)

23.0pen the mind, receive the information, and shheeideas are an exactly
way to solve our stagnancy (5.11)

24.Language include to speakitanguage, body language, and writing

language (6.2)
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25.Looking for this needesb people in the world agree to make international
language that is, English (6.6)

26.because study there, are more discipliGe 3)

27.This course make study language in the courser ftibn study language
in the Islamic boarding house (6.21)

28.The fact that show the successfiistudying English in the Islamic
boarding house...(6.22)

29.1n addition, the graduatindrom the course also can get scholarship and
can be a teacher but just several people (6.26)

30.We know that the graduating from Islamic boardingi$e easyo
applicate their language than the graduating froourcse (6.27)

31.Many good program there that make the students estydy language
and also can speak language fag@y27)

Most students used the wdsdingual for “dua bahasa” meaning. They did
not know the wordilingual is incorrect to be applied in their sentences.aBee
it is an adjective, and the suffix that can be addechange adjective for noun of
bilingual is "ism" to the wordilingualism.

Many of the errors made were as a result of theesii'’s lack of
understanding in differentiating the word class:. iRstance, to reveal the
adjective form, the students did not add the suéfithe noun. As in the word
successit should besuccessfubecause the suffix "ful” is used to charsgecess
into adjective form. The same explanation goesdbgion as used in sentence
14. It can be clearly looked that it is incorredtem the student wroteligion
probleminstead ofreligious problemSincereligiousis the determiner of the
word problem and it should be in the adjective form. In theeavein, the way
exactlyandfastlywere used in the sentence 28 and 39 shows thatutients had
not really recognized the class of word. Both @fnthare incorrect since the suffix

"ly" should not be appeared.



4.1.1.1.2 Vowel-Based Type

As stated in chapter I, vowel-based type is @ kiherror in spelling of

written work. Here, the writer commits error in th@wvel form of a word. After

analyzing the data, the researcher can find 1Xsimovowel-based type such as;

1.

2.

Many bourdingschool Moslem made English and Arabic language to
practise for everyday (1.25)

All of caretaker thought some student from bourdialgool Moslem, not
only can Arabic language but they must can Endasiguage too (1.26)
if they are out obourdingschool Moslem they were understood what the
forigner conversation (1.27)

All of society thought that some studemiis ofbourdingschool Moslem
(2.30)

some student outed fodbm bourdingschool Moslem she nassociate
with society (1.32)

For example make some mettimce in that mettinghere are speech,
mis/ mister of ceremony and some drama that arigcto suport them
to speak English well (2.10)

If they breaks the roJeso they will get punishment (4.3)

they can beénfluancednot to use bilingual in Arabic or English (4.17)
but than there was the darkness are which make us sig@k (5.

0 Another way is making vocabularies thstitked in the certain places or

strategic places (6.15)

The underlined words are incorrect because themditd not know the

right vowel after the other vowel as in sentence® B, 4, and 5 above. The word

boardingshould be used instead of the wbrlirding Then, for the sentence 6

the writer chose the consonarmstead of the vowed to produce the word

meetingas a result of analogy with such itemgating Some of the errors in

vowel-based type made because the students’ lackdirstanding of the English

spelling. For instance, as shown in sentencesd,,ad 10. The students had not

really mastered the English spelling, thereforg theed inappropriate vowel in

their sentences. In sentence 7, the wold actually appears in English

dictionary, but it is not appropriate with the me@nintended by the student. By



looking at the context of the sentence can be kninanthe correct one rsle.
Also the use ofhanin sentence 9 and 10 is incorrect. It mustiamas the
student’s meaning intended that is “kemudian”. $ame error also can be
observed in sentence 8. The wartluancedabove showed that the student

committed lexical error by writing error spellingavowel.

4.1.1.1.3 Consonant-Based Type

Consonant-based type is similar with the vowel-tagpe, they occur
because of misspelling. As the name of this enmnsonant-based type appears
because there is a wrong consonant used in a Wth the students’ writing,
this type of errors is found such as;

English language is importarid the word as Arabic language (1.3)
Hopededucated smart Indonesian society and kredtiv@)

knowed information is very importaritl. 11)

We can look fosciensg1.20)

...made English and Arabic language to pracfmeeveryday (1.25)
Because ofanguage is very imfortant(2.5)

In globalitationera, people is faced by free competition (3.2)

The first advantages is to practisar speaking’s skill (4.6)

Moslem to reach their position again by improvesait quality in
knowledge and technoloh.3)
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The underlined words are incorrect since they cabhadound in English
dictionary. It means that those words are meanssghereas the correct words
are:important, creative, science, practice, globaliratiand technologylhe
students committed these errors because the iguehintralingual factor, that is
overgeneralization. The students chose incorregdlisg in constructing those

words.



4.1.1.2 Misformation

Misformation is a type of lexical errors which atearacterized by giving
or adding the word although that word is incori@ctannot be found in the target
language. There are three categories of misformatiey are, coinage,
borrowing, and calque. From the data of this redessvealed that the errors of
misformation is the smallest number. There are @rdyrors of borrowing, 17

errors of calque, and the errors of coinage aceaufar only 2 errors.

4.1.1.2.1 Borrowing

Borrowing is the insertion of a first language wanithout any attempt at
adapting it to the target language. In this redeare found 7 errors in borrowing,
and the examples of this error are:

1. Differ the klasikera, people made have a something to her work Y1.14

2. ...and also understand classical Kitdtat written in Arabic language (3.8)

3. Students must be able to dakwadt only in local area but also
international area to answeperiod need (3.9)

4. First of all we have to know santapability in bilingual speaking
(English and Arabic) through placement test (3.14)

5. In the other hand, muslimm the word also make international language

that is, Arabic (6.7)

Using Arabic when reakitab, making intensive program, etc. (6.16)

Many students who were graduated for Islamic baagdiouse can

continue their study to abroad such as in Me&iustralia, etc (6.23)

No

As can be seen, there are insertion of the firgjuage in the above
sentences. Here, the students did not know thadbnigixis to represent what they
mean. This error occurred since the students dithane adequate lexical

knowledge of English. They directly adopt thosedgofrom their mother tongue



without any effort to change it to the English. Boe correct sentences, can be

observed in appendix (table 1).

4.1.1.2.2 Coinage
Coinage errors are characterized by giving rised@pted first language
word, so that they sound and look like English.sTgpe of error has only 2
occurrences in the students’ compositions, asat@iing sentences:
1. To avoid westernization and Arabicatigresantren must plant to them
nationalism (3.22)

2. They feel comfortable when they speak by using ilagive languages
(Javanese, Maduranger Indonesian language) (4.11)

Those two sentences appeared two incorrect woeysdie Arabication
andMaduraneslin the first sentence, the student wanted to viiigeword, which
has meaning as the wongsternizationThen, in the second sentence the word
Maduraneswvas produced by the student to define Bahasa Mathstead of the

word Madurese

4.1.1.2.3 Calque
Calque refers to designing a second language westdting from literal

translation. From the data of this study are folidiétrrors in calque, they are:

=

because witlthe Arabic and English language they can study éh5)

2. With information news we will knowing word situatioechuse English
language for the word (1.11)

3. ...not only can Arabic language hiliey must cainglish language too

(1.26)

...have to make thédike English and Arabic as like as possible (2.17)

Since English and Arabic are international languagetwoof them

(3.6)

ok



to avoid_happening imbalanae applying bilingual (3.16)

We also must teach them way how to use it in esg@hversational
beginfrom wake up until sleep again (3.17)

8. or they forget its language country life styB21)

No

In the sentences above, the researcher finds pleeofiycalque errors. The
students considered that prepositath can be applied in sentence 1 and 2 while,
the correct preposition [sy. This error appeared because the student used her
native language rules, namely Indonesian languageristruct English sentences.

In sentence 3, the student wrote incorrect senselpeeause in English
rules, the wordsot onlyshould be accompanied byt also But in those
sentences, the student used andtoo. Then, the student wrote the sentemzest
can Englishrefers to “harus bisa dalam bahasa Inggris”, inéerrect. It should
bemust be able in Englislthough the wordcan has meaning “bisa” as the
word able but the most appropriate wordable because aftanustshould not be
followed by the modal, heran This error occurred because the student could
not differentiate the synonymous words to applyséntence 4, the student use the
word theyfor “mereka” meaning. While, the position of thabna is as the object
of the sentences, thus it can be told that the waadis incorrect instead dhem
In this case, the student thought that the wbeycan represent “mereka”’
meaning. Besides, it can be said that the studémtad have enough lexical
knowledge of English to use. Thus, in producinglBhgsentences, they only use
the English lexis that they have. The same veisemence 5 the student wrote
the phraséwo of themwhich should béoth of themAlso appears in sentence 7,
the wordeverydayis incorrect instead afaily as the determiner of the word

conversation.



In sentence 6, the phraseavoid happening imbalandg considered an
error because to produce “terjadinya ketidakseimgaat) the student does not
need to add the wottappeningHere, the student’s sentence is influenced by her

native language construction.

4.1.1.3 Distortion

The lexical error in distortion is caused by incdete application of rules.
There are four categories of distortion, they amission, overinclusion,
misselection and misordering. From the data avigiltiie researcher states that
distortion is the most dominant error occur inshedents’ English writing with

136 errors found.

4.1.1.3.1 Omission
The omission is characterized by giving rise to s@n existent word.

Errors of omission occur when the students omiitdra that should exist in the
correct lexis. Generally, the students omit the @lotem or the consonant item.
This is because the students lack of masteringignigxical items, especially in
writing the syllables.
Omission can be found in the students' sentenaek, as:
a. Omitting vowel item

1. Aplication bilingual in the bordingchool area (1.1)

2. Now, bordingschool for Moslem are making bilingual Arabic afadglish

3. Igldg)ed all of caretaker they were not leaved infaroraso, if they are out

of bourding school Moslem they were understood wieforigner
conversation (1.27)



Criticsmthat made we study seriously so, we will indicatecan
bilingual language (1.34)

The school have introduce English to the studegabehey are in
elementryschool (2.5)

By a good system mybw®e language programme will run well for
example, for the student who don’t speak by twguages, they will get
some punishment (2.13)

Applying bilingual in pesantren is to answer perabeimanding, since it
has many advantages and urgen(22)

Nowdaysthere are many pesantren (Islamic boarding hotisat) apply
bilingualism as their daily languages (4.1)

The underlined words above show that there is aevdem omitted in

each underlined word. The correct words are apparent in table 1.

b. Omitting consonant item

1.
2.

3.

4.
5

English language is importand in the wgid3)

With information news we will knowing wosduation, because English
language for the wor1.11)

In the past, there is not mecibat her potency something production is
good (1.14)

Different with this era made the mecifie16)

. Other advantage is they can teach some studentdbngl Arabic, and

they have understood the wasitiuation (1.29)

For example make some metting once, in that mettiexg are speech,
mig mister of ceremony and some drama that are agtivisuporthem

to speak English well (2.14)

Actually the studensf AHAF pesantren are necessary to speak by using
Arabic and English language especially from 06.0@ ap to 08.00
p.m...(4.2)

In AHAF, every room have a spy as the contraled to write their friends
who do not speak by using Arabic or English (4.18)

It is sometimes cannot believe, because it depery®u (6.33)

.If you like study language in the course becausple and need sort time

because simple and need same (6.34)

In the sentence 1, the student omitted the consbma&tween consonant

andd. Although the word "word" can be found in Engldilctionary, but that

word is not what the student wants to, and basdati®icontext of the sentence the



appropriate word isvorld. The same case also occurs in the other senteghees,

students omitted a consonant item that must beaapg@en correct lexis.

4.1.1.3.2 Overinclusion

Overinclusion is the opposite of omission, heeegtudents add the un-

existent item that should not be appeared in theecoword as the following

examples showed:

1.

7.

8.

9.

With information newsve will knowing word situation, because English
language for the word (1.11)

They_dosaot think that exept can English language (1.31)

Many school or Islamic boarding house make somgnarame(2.4)
Becausef language is very imfortant so many boarding houses
compulsory the student to speak by two languagesate, English and
Arabic (2.8)

Because they affraid they get some punishment so, wilynely theykspea
by two languages everyday, every time, and evemngnB€10)

By a good system mybe the language programitheun well for
example, for the student who don’t speak by twguages, they will get
some punishment (2.13)

And they once have to watch English and Arabic enoriistentto

English and Arabic music (2.16)

Sometimes there are some students are hageak by English and
Arabic language (2.18)

So, the teacher get them to speak language byftheveay(2.19)

10.If they don’t have any motivation and awareness itnpossible to make

English or Arabic as our habbitay(4.21)

The wordinformationandnewsused in sentence 1 is redundant, because

we already know thabformationis similar withnews Those two words cannot

occur together. Besides, the students committeasisecaused by incomplete

application of English rules. They add the iterret #hould not be existent in

well-formed word. As in the sentence 9, the stu@eltled the prepositiongth

andbyand a nounvayto produce an adverb. The wardftlyis enough to



represent the student means, that is “dengan eamavit”. Similarly, the use of
word programmein sentences 3 and 6 is wrong. The student added t

inexistent-item when produced the wgnebgram

4.1.1.3.3 Misselection

Misselection occurs when the students cannot chibvesappropriate word
when constructing a well-formed sentence. Misselaarror in this research has
the highest frequency from the other types of srvath 94 errors.
Below are some examples of misselection from thdestts’ composition to
illustrate these errors:

1. Bilingual is there aréwo language (1.2)

2. Now, bording school for Moslem are makiniingual Arabic and English
(1.4)

3. In the 2002 Indonesia therefi®e bussinefl.6)

4. Government are explaining Indonesians societysggetying English from
play group (1.8)

5. If student can not English language she will leavddrmation (1.10)

6. Different with this era made thmecine(1.17)

7. All of student of university makeemputer to done homework and the
other to get information (1.18)

8. like we can chatting teefreshing (1.19)

9. We know that the holy Qur'an makeabic language (1.22)

10.Known_meanthe holy Qur'an make us happy because we know thibat
suggestion and what the forbitg God (1.23)

11.If we reading holy Qur'an we will felt is fulind goodwe can done some
work enjoy and happy, there is reoproblem (1.24)

12.Many bourding school Moslem maHaglish and Arabic language to
practise for everyday (1.25)

13.Hoped all of caretaker they were not leawefibrmation so, if they are out
of bourding school Moslem they were understood wieforigner
conversation (1.27)

14. All of society thought that some students odttcafrding school Moslem
she always can Arabic language (1.30)

15. They dose not think that exeain English language (1.31)

16. This time all of people are thinking that some sttcbuted ofrom
bourding school Moslem she not associate with $§p€ie32)




17.The school have introduce English to the studegabéhey are in elementry
school (2.2)

18. The student studies English tathen they are in junior and senior high school
(2.3)

19. Because ofanguage is very imfortant so many boarding housespulsorythe
student to speak by two languages that are, EnglishArabic(2.5)

20.Because they affraid if they get some punishmentigmelythey speak
by two languages everyday, every time, and evemng\Re5)

21.From that we can take some educatfdry)

22.There are some tips in ordsome students who are staying in Islamic boarding
house can speak language (2.8)

23.For example make some mettimmge, in that mettinthere are speech,
mis/ mister of ceremony and some drama that arigcto suport them
to speak English well (2.14)

24.Some language will ran well if they know abouthistory, culture, and
anotherg(2.15)

25.And they oncéave to watch English and Arabic movie (2.16)

26.we have to have many vocabularies so that the studere to memorize
some vocalo the teachers (2.20)

27.By competition, pesantren must think over to fuli¢ period nee@3.4)

28.bilingual is needed to act as bridge for communigabetweerall people
in world (3.6)

29.Third, in order tothe students can learn Al-Qur'an and Hadits deeper
(3.8)

30. Students must be able to dakwah not only in loezd dut also
international area to answer period nei10)

31.So0, students is not identical by people who onbpkabout Islam but also
they can follow the period developménitl 1)

32.How to apply bilingual in pesantren is definttee succesful of aims (3.12)

33.first of all we have to know santri capability bilingual speaking (English
and Arabic) through placement test (3.14)

34.Having bilingual capability is endorsemethem in comprehending many
knowledge (3.18)

35.We cannot denied that everything have a weakness &the
bilingualism application in pesantren (3.19)

36.cause someone comfort and love its language cq@r2Q)

37.Applying bilingual in pesantren is to answer perg@mnanding3.22)

38.They will be ready to step forward answer perioddiegand demanding
in local and also international forum (3.24)

39.To revive and bring Islam imternational area (3.25)

40.There would benany advantages from bilingualism’s applicatioit i§
run well (4.5)

41.As we know that language without practice is imjisdecause
language is comunication’s me{h.7)

42.they are lazy to make some efforts to make theglspg_well(4.10)




43.They think that duringhey can understand in communication with others
easily (4.12)

44.because they are not used to speak bilingualisoegimey whergunior
high school or senior high school (4.13)

45. using their native language is easier and fastaurtiderstand better that
using foreign language (4.14)

46. ...but the punishment has aim to make the studefitsamd it must be
harder better that before (4.19)

47.so they will choose to speak by English or Aralgitdy thatget
punishment (4.20)

48.The thirthway, there must be firm attitude from the spie2%

49.when their friends do not speak Arabic or Engliséyt should remember
their friends to speak bilingualism (4.23)

50.Islam was the most powerful in all sides of lifetsas, culture, economy,
science, etc. but than, there was the darkness/hreh make us sins.2)

51.0One of them is improvement of human soimcereparing the Moslem
(5.4)

52.1f the youthgeneration want to take charge, they have to abkrabic
language (5.7)

53.1In the other side, millions of people use eitheathr andEnglish in their
daily life (5.8)

54.1n Indonesia, youtlgeneration of Moslem usually educated in such a
boarding school (5.9)

55.This institution creating a quality generation whiis ready to face the
challenge of the world (5.10)

56.If we quiet here, the only thing will be happethis destroyof Islam
(5.12)

57. Contrastwe are as social people need intructisith another people such
as in trade (6.6)

58.Looking forthis needed so people in the world agree to mateznational
language that is, English (6.7)

59.In the other handMuslim in the word also make international langaa
that is, Arabic (6.8)

60. Many ways that people can do to make their setvaster in one kind or
many kind of language (6.10)

61.People or student will study language in the Isiaboarding more intens
than study English in the course (6.13)

62.1t means that after goinfyjom course, there is not rule anymore, that force
us to study or to remember about the vooathe language (6.21)

63. So, after goindrom course, there is not guarantee for studersttmly or
to remembering that language again (6.22)

64.many students who were graduatedItamic boarding house can
continue their study to abroad such as in MesirstAalia, etc (6.25)

65.0n the other hand, the student who were passedtfiere, they can be a
teacher in famous school (6.27)




66. ...that the graduating from Islamic boarding houseyet_applicateheir

language than the graduating from course (6.29)

67.if you like study language in the Islamic boardimguse, just entehere

(6.35)

As we can see, there are many mischoice of emdisei students’ writing.
The above error sentences are evidence that therggulack of English lexical
items. The wordhere arein sentence 1 and 3 is inappropriate. As we kria# t
there isor there areare called subject-verb agreement. The correat wioice
for sentences 1 onsists ondfacedfor sentences 3.

In sentences 2, 7, 9, and 12 respectively showadlik students had not
really mastered the use of words. As shown in Hwva sentences, the English or
Arabic language is nahade but language issedby people. Here, the students
could not choose the proper lexical item as theéecdrof the sentences. Many of
the errors made were as a result of the studeauk’df mastering English lexical
items. For instance, in sentences 15, 17, and #whe students produced some
strange words asuted of, out ofandpassed fronnstead ofjraduated fromlt is
similar with the use gberiodin sentences 30, 34, 36, 44, and 45. In those
sentences the students intended to state “kebuytturatatan, or perkembangan
zaman”. Thus, the use périodis incorrect instead dime.

In the same vein, the wdsom andbeganwere used in sentences 4 and
sentences 18 showed that the students could nosetibe right word to apply.
The choice ofrom andbeganis incorrect instead @fince

In sentences 22, the woeducationrespectively is wrong. This is because

educationdoes not be used to state “pelajaran” and thecoword idesson

Also the use obncein sentences 24 is wrong. Based on the contetkieof



sentences, the student actually wanted to stakafissekali”. However they
probably thought thadncecan be used in the above sentences thus, thetorre
word isoccasionally

In sentences 49 and 54 the wawrell is incorrect. As we know thatell is
an adverb to show how something is done. Wheredls,ds sentences show the
degree of the student’s speaking. Thus, insteadkdf bettershould have been
used. Similarly, the choice diring in sentences 50 is incorrect. The student
should uses long asnstead ofduring. This error committed becaudaring and
as long asare closer in meanings, the students confuseddose the most
correct word. The same explanation goegdéaonembems used in sentences 57
above. It is wrongly applied, because the appréggpn@eaning which is suitable
with the context of sentencerismindinstead ofememberSimilarly, the use of
sinkin sentences 58 does not appropriate with theegbof sentence. Here, the
student should usdisappeared

The infinitive of purposeén order toused in sentences 33 was wrongly
applied. Because after infinitive in order to sltbappear a verb form. But in the
above sentende order towas followed by a subject or noun form. Then ddd
be replaced bin order that Also the use oéither.....andn sentences 61 is
wrong. This is becausstheris a conjunction which should be paired wath
Then in sentences 65, the use of subject promduichis wrong. Since the correct
subject pronoun used for peoplenisg whereasvhichis used for things.

The major lexical problem that could be identifedéarly in this study was

that of wrong lexical choice. Here, the studentdube lexical items that they



know without considering the class of the wordsnsamuently, the sentences
produced are incoherent and difficult to understé#sican be seen in sentences
20, 40, and 66 above, when the woainpulsoryused in sentence 20 we directly
know that the student intended to write a word Wwhias meaning “mewajibkan”
but the student chose a noun form whereas, thersegg formation shows that it
should be followed by a verb. In this case, thedvequire should have been
used instead afompulsory Also the wordendorsementised in sentences 40
revealed that the student could not differentib&edlass of word. The way
endorsementised is incorrect because it is a noun and uncamimase in such
sentences. Then the proper word should be in féwverd and the wortielp may
the right choice. In sentences 66, the usgestroyis incorrect because based on
the formation sentences the word that should cemethe form of noun. Thus,

the worddestroyhas to be changed into the noun form thaesstruction

4.1.1.3.4 Misordering

Misordering errors are characterized by the inanpéacement of a
sound, either in vowel or consonant forms of a wbat may cause the change of
the word’s meaning. Besides, the students in theiten English also commit
misordering errors because they do not know hoplaoe the words into the right
position when constructing a well-formed sentefdte following sentences are
some examples of misordering errors from the stigtisentences. The correct
sentences of the errors can be looked in the app@r(table 1).

1. Hoped_educated smart Indonesian society and creefti®)




2. In the past, there is not mecine but her potenayetbing productioris
good (1.15)

the learner forget their nationalism or they forggstlanguage country life style
(3.20)

And we will_not can dthat if we do not have ability in bilingual (5.14)
And there are ideas stagnantthe head (5.15)

Many languages in the world that can we (&8)

w

ook

The word arrangemeher potency something productionsentence 5
wrongly formed. The students wrote it because thdynot master the application
rules of English well. The correct arrangemeritas potency to product
somethinglt also occurred in sentence 3, 4 and 6, for thieecosentence can be
looked in table 2. Here, the students could n&raye the words appropriately and
these errors committed because they were influebgede arrangement of the
students' first language. For instandeasstagnantphrase in sentence 5 above is
incorrect, because in English an adjective is asnagced before noun. The

correct order istagnant ideas

4.2 Discussion

After analyzing the data and classifying them basethe lexical errors
categories, the researcher intends to discussnthi@ds that have been
investigated in this section to answer the resequestions.

As stated in previous chapter, the data sourcdsbtudy are the English
writing of the students by the therBdingualism Application in Islamic Boarding
School This study reveals that the students committedyntigpes of lexical
errors on their written English sentences. As ewigde by the analysis of lexical

errors. This is because the students do not bevwagesof the big distance between



their native language and English as regards lefacans. English and Indonesian
language is quietly different, both of them haviéedent systems. However, in
constructing the sentences, the students use theamlable knowledge of
English they have.

Based on the data of this research, and aftewioily the steps of
analyzing the data by using the lexical errorssifastion of Legenhausen
(1975), the results of this study show that thaltotcurrence of lexical errors
found is 234. There are 72 errors of formal misgala, then 26 errors of
misformation, and 136 errors of distortion. It d@nconcluded that errors of
distortion stands as the most prominent errorsdaarihe students’ writing.

Within formal misselection category includes ernorsuffix, prefix,
vowel-based type, and consonant-based type. Therrtors of formal
misselection which are often occur in the studesgsitences are in suffix, with 51
errors. The example of suffix errortlee lackness of firm attitudastead ofack
of firm attitude Then the errors of vowel-based type with 11 eramd errors of
consonant-based type accounted to 10 errors, wherears of prefixing are not
found in the student’s sentences. In this typerafre the students wrote the
wrong items to produce the correct word for inséarthe wordourding school
andimportand

In formal misselection type, the errors made bystuelents are caused by
intralingual factor, especially on overgeneraliaaterrors, where the students

applied the language structure to inappropriatéssarof sentence.



Concerning with the errors of misformation, gefigrare produced by the
students as complete language shift or literaktedion. It is mainly divided into
borrowing, coinage, and calque. The students feoadal problem and tried to
solve it by directly inserting the first languagend, by adapting a first language
word to the English, so that it looks and soundgli€h, and by translating the
first language word into an English form, althouyit always equivalent. Some
errors of misformation that were found in the stitdesentences are borrowing
with 7 errors, this error can be found in the shidesentences as the worhd
kitab andsuch as in MesirThen, coinage has 2 occurrences in the students’
writing, for examplehey speak Maduranek also can be observed that calque
has 17 occurrences. In other word, calque has desgrved to be the most
prominent errors from misformation category. Tharaeple of calque isveryday
conversationnstead ofdaily conversation

Misformation type of errors are caused by interfiess that is the
influence of the source language here, Indonesiaguage, to the target
language. In this case, the students made digagdlation from first language to
English language when producing English sentences.

Besides, the students also committed errors iodish category, in
which, it includes errors of omission, overinclusi@ddition), misselection, and
misordering. The result of analysis showed thantlost frequent error is
misselection with 94 errors, then omission on 2drsr overinclusion accounted

for 11 errors, and misordering on 6 errors.



The errors of misselection type which are foundrprthat the students
have a problem in selecting the appropriate wdtdsay be caused the students
lack of understanding to differentiate the meamhgynonymous words. For
instance, the use of the waedterin sentence (6.32) insteadadme Here, the
students could not decide the productive word & as the student’s word
remembeilnstead ofemind Besides, the students also committed errors in
omission by dropping the vowel or consonant iteinsedl-formed lexis as the
word forigner andsort time In addition, there was another omission erroué)
that is omission of preposition, in which the studemitted preposition that
should appeared as the sentence (1.16). Also,nmasion which had 11 errors
occurrences shows that the students had a probi#gnthe English encoding
system. The errors made by the students in thes aye likeJanguage
programme, listenandsome students are shahe lexical errors are mainly due
to influence of the mother tongue system as thag@ideas stagnarand in the
sentencewsve will not can do thah which classified in misordering type of error.

The errors of distortion type appeared in the sitglesentences because of
incomplete application of rules. Besides, it alaased by the influence of the

student’s first language to the target languagmatyinterference.



CHAPTER YV

CONCLUSION AND SUGGESTION

This chapter comes as the last part of this stwtlich consists of
conclusion and suggestion. The conclusion is dragaording to the results of
this research, while suggestion is intended to gif@mation for future

researchers who interested in similar study.

5.1 Conclusion

As pointed earlier in chapter lll, the data of thigdy are taken from
English compositions written by the students ofdtage Islamic university of
Malang at Al-Hikmah Al-Fathimiyyah. The findings tifis study show that there
are many lexical errors found in the students’ Emgéentences. It can be looked
from the lexical errors that appear in their conipass. Although the students
know well the words they are using, the lack okeagnent between the phonetic
and orthographic systems of English, and diffiéirglish spelling make them
confused to write the lexical items.

Data from the present research points to thetfiattthe total number of

lexical errors that the researcher found in thdestts’ compositions is 234 errors,



as appears in appendix 2 (table 3). Based on flmeliegs, the researcher can tell
that the most prominent error from the data isodigin category with 136 errors,
while in formal misselection has 72 occurences) folowed by errors of
misformation with 26 errors.

Lexical errors in formal misselection category @hare found from the
students’ writings are errors in applying suffiowel-based type, and consonant-
based type. However, errors in prefix did not apjre#he students’ sentences.
The total number errors of formal misselection s 72, and the major formal
misselection that could be identified clearly hisrsuffix errors, there are 51
errors or 71,83 %. Then, vowel-based type errossliiaerrors or 15,49 %, and
the consonant-based type appears as the smatlest with only 10 errors or
14,08 %.

On the contrary, misformation category has thetlgaguency occurence
in the students’ compositions with 26 errors. Esrof misformation accounted for
2 errors or 7, 69 % in coinage, 7 errors or 26,9 Horrowing, and 17 errors or
65,38 % in calque.

The findings of this research indicate that distortend to be more
frequent in the production of the students’ Engiasftings with 136 errors. The
lexical errors in distortion category can be arethgs omission, overinclusion,
misselection, and misordering. The most dominamtrgithat occurs is
misselection with 94 errors or 69,11 %, and omissioccounted for 24 errors or
17,51 %, while overinclusion carried 11 errors @28%, and misordering with 6

errors or 4, 37 %.



Based on these findings, the researcher carhalil-Hikmah Al-
Fathimiyyah students do commit lexical errors igitfEnglish writings. However,
their biggest number of errors is distortion typgecifically in misselection
category, in which they could not find the corriestis in the process of

constructing English sentences.

5.2 Suggestion

After giving a conclusion based on the findingsha$ study, the
researcher would like to give some suggestionthinext researcher to use these
results of this study as the additional referemmk @mparative study of error
research. Since this study is only limited on tfpes and the occurrences of
lexical errors, it will be more interesting to obsethe factors which influence the
students to commit those errors. Future researttidgriield should determine the
lexical error types by comparing the types of wgttasks considering
description, exposition, or argumentation and rienmalt can be measured which
types of writing has the least or highest frequemmyurrence of each error type.

Because the certain type of writing may influerfee production of errors.
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