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ABSTRACT

Baroroh, Jelita Mifthalil. 2022. TEACHERS STRATEGIES IN TEACHING
PRONUNCIATION IN POST PANDEMIC AT MTs Wahid
Hasyim 01 Dau. Thesis. Department of English, Faculty of Tarbiyah
and Teacher Training, Maulana Malik lbrahim State Islamic University,
Malang. Supervisor: Dr. Hj. Like Raskova Octaberlina, M. Ed.

The strategy has an important role in teaching and learning, especially in
learning pronunciation. As we know, pronunciation is the most important factor in
learning English. This is because the basis of good communication is the
pronunciation that can be understood. The teacher must have the right strategy for
teaching pronunciation. Moreover, Covid-19 required students to online learning
for approximately two years. This causes the need for special attention from
English teachers in implementing strategies for teaching pronunciation.

This study was aim at: (1) Finding the strategies teacher use in MTs
Wahid Hasyim 01 Dau in teaching pronunciation after the covid-19 pandemic. (2)
Finding the implement strategies to improve pronunciation after the covid-19
pandemic. In addition, the researcher used a qualitative descriptive analysis
method. This study was used to determine the teacher's strategy in teaching
pronunciation in face-to-face schools after the covid-19 pandemic. Researcher
used three research instruments in collecting data: observation, interview, and
documentation. The object of this research is the English teacher in MTs Wahid
Hasyim 01 Dau who will teach class VIIIA at MTs Wahid Hasyim 01 Dau
Academic Year 2021/2022. The data obtained would then be analyzed through
several stages: data reduction, presenting data findings and conclusions.

This study shows three strategies used by English teacher in teaching
pronunciation in face-to-face learning after the covid-19 pandemic. They are
conjunctions, drills, and songs. The three strategies can increase students' courage
and make learning activities fun. At the same time, the drawback is that the class
looks messy if applied for too long.

Keywords: Teaching Pronunciation, Teacher Strategy

XX



ABSTRAK

Baroroh, Jelita Mifthalil. 2022. STRATEGI GURU DALAM MENGAJAR
PRONUNCIATION PADA PASCA PANDEMI DI MTs Wahid
Hasyim 01 Dau. Skripsi. Jurusan Tadris Bahasa Inggris, Fakultas IImu
Tarbiyah dan Keguruan, Universitas Islam Negeri Maulana Malik
Ibrahim Malang. Pembimbing: Dr. Hj. Like Raskova Octaberlina, M.
Ed.

Strategi memiliki peranan penting dalam proses belajar mengajar,
khususnya dalam pembelajaran pengucapan. Seperti yang Kkita Kketahui,
pengucapan adalah faktor terpenting dalam belajar bahasa Inggris. Hal ini karena
dasar dari komunikasi yang baik adalah pengucapan yang dapat dipahami. Guru
harus memiliki strategi yang tepat untuk mengajarkan pengucapan. Apalagi,
Covid-19 mengharuskan siswa untuk belajar online selama kurang lebih dua
tahun. Hal ini menyebabkan perlunya perhatian khusus dari guru bahasa Inggris
dalam menerapkan strategi pengajaran pengucapan.

Penelitian ini bertujuan untuk: (1) Untuk mengetahui strategi apa yang
digunakan guru di MTs Wahid Hasyim 01 Dau dalam mengajarkan pengucapan
setelah pandemi covid-19. (2) Untuk mengetahui bagaimana menerapkan strategi
untuk meningkatkan pengucapan setelah pandemi covid-19. Selain itu, peneliti
menggunakan metode analisis deskriptif kualitatif. Penelitian ini digunakan untuk
mengetahui strategi guru dalam mengajarkan pengucapan di sekolah tatap muka
pasca pandemi covid-19. Peneliti menggunakan tiga instrumen penelitian dalam
pengumpulan data yaitu observasi, wawancara, dan dokumentasi. Objek
penelitian ini adalah guru bahasa Inggris di MTs Wahid Hasyim 01 Dau yang
akan mengajar kelas VIIIA di MTs Wahid Hasyim 01 Dau Tahun Pelajaran
2021/2022. Data yang diperoleh selanjutnya akan dianalisis melalui beberapa
tahapan yaitu reduksi data, penyajian data temuan dan penarikan kesimpulan.

Studi ini menunjukkan tiga strategi yang digunakan oleh guru bahasa
Inggris dalam mengajar pengucapan dalam pembelajaran tatap muka setelah
pandemi covid-19. Mereka adalah connect word, drilling and song. Ketiga strategi
tersebut dapat meningkatkan keberanian siswa dan membuat kegiatan belajar
menjadi menyenangkan. Sedangkan kekurangannya adalah kelas terlihat
berantakan jika diterapkan terlalu lama.

Keyword: Pengajaran Pengucapan, Strategi Guru
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CHAPTERI
INTRODUCTION

In this chapter, the researcher will explain several things related to the
research, such as background of the study, research question, objectives of the
researchs, research significance, limitation of the research and definision of
keyterms
1.1 Background of the Study

There are several essential international languages that used in so many
contexts nowadays, including English. English has a very significant role in many
aspects. Mastering English is a requirement that every student must meet.
Especially in speaking skill because basically everyone needs communication.
Communication is done so that everyone can change perceptions or behavior and
can share other informations. As contained in the Qur'an Surah Ibrahim, which

reads:

Ch (2% #L83 (a0 Bl 2] Gl 4w 38 (s W1 I35 (e Ui 31 3

pSall Ball 5h 5elsd

And We did not send any messenger save one who spoke in his people's
tongue and stated plainly for them, and Allah leads whose He wills astray and

guides whom He wills. And He is the Mighty One, the Wise One (ETC of King

Saud University, 2020)



In this verse, it is said that a messenger must know the language of the
people to whom he is preaching in order to transmit a clear message. This is also
true for students or anyone who wishes to converse with native speakers. The
main thing one needs to do to communicate well is practice and improve
pronunciation. Pronunciation itself means how language, words, and sounds are

articulated.

According to Gilakjani and Sabouri (2016), pronunciation is integral to
language learning. It consists of a much wider variety of elements than consonants
and vowels. It also contains aspects of rhythm and intonation that support the
communication process. Therefore, it can interpret that pronunciation is very
important in the communication process, where all aspects of pronunciation can
produce understandable communication. Unfortunately, there are still many
people who ignore the importance of learning pronunciation, especially EFL
teachers. According to Moedjito (2016), EFL teachers pay more attention to
classroom interactions through games and assignments than to have accurate
pronunciation. There are still many cases where many students can only
communicate or speak English where only the teacher can understand. Though the
main goal of learning pronunciation itself is not that narrow, pronunciation
learning has a goal where everyone can understand what is being said to produce
good and understandable communication. As Gilakjani (2016) stated in his
journal, comprehensible pronunciation is an important part of communication. In
addition, Shabani and Ghasemian (2017) state that one of the most important

requirements for proficiency in language is to secure pronunciation that students



can understand. Therefore, communication will be a challenge for EFL students if
students do not have perfect pronunciation skills. It is necessary to have different
and more effective strategy carried out by the EFL teacher to get perfect

pronunciation skills.

According Micheal Wei (2006), the current and future problem is that some
language teachers do not have the right strategy to teach pronunciation. As a
result, many schools still do not provide comprehensive pronunciation instruction.
In addition to the lack of strategy in teaching pronunciation, EFL teachers also
consider pronunciation as one of the most difficult challenges teachers and
students face. Gilakjani and Sabouri (2016) said that EFL teachers should be
given special material to improve their ability in pronunciation. A study was
written by Bani (2019) and Astinah, Nurhamdah and Amzah (2020) stated that in
addition to understanding how to improve pronunciation skill, teachers must also
be able to choose suitable strategies at each level being taught. This material is
expected to be the basis for EFL teachers in teaching pronunciation and

determining which strategies are suitable for teaching at each level.

Apart from being difficult and lack of strategy, online learning has also
become one factor that makes pronunciation learning less optimal. This pandemic
has caused almost all schools to conduct online learning. In this incident, many
schools still lack preparation and facilities so that they cannot carry out the
teaching and learning process perfectly. Previous studies said that face-to-face
learning has more advantages than online learning. In the early pandemic, almost

all schools conducted online learning, including pronunciation learning. When



face-to-face learning is carried out again, many students cannot pronounce
English vocabulary correctly and adequately. Therefore, the researcher wants to
see and find out what strategies the teacher uses to improve students' ability to
pronounce english words well. Thus, the researcher took the title "Teacher's
Strategy in Teaching Pronunciation in Post-Pandemic at MTs Wahid Hasyim 01

Dau”.

In this study, the researcher found several previous studies that relate to
teaching pronunciation, such as the research conducted by Maghdalena Szyszka in
2016 entitled “english pronunciation teaching at different educational levels:
insights into teachers’ perceptions and actions”. This study discusses how to learn
pronunciation by EFL teachers from various school levels, from elementary
school to high school. The difference is that the research | did only focused on

junior high schools.

The second study found by researchers was conducted in 2019 by Niken
Kencono Ungu, entitled “improving pronunciation ability and teaching
pronunciation for student through listening english song”. This research has
similarities with my research, namely regarding pronunciation strategies using
songs. The difference is that this study uses students in the early semesters, while

mine uses junior high school students.

The third study found by the researcher was conducted in 2019 by Yousef
Bani Ahmad, entitled “problems and strategies in teaching pronunciation in the

English Department”. This study has similarities in the form of discussion or the



main objective, namely about strategies in teaching pronunciation, and the
difference is the object to be studied. The researchers used students majoring in

English as the object of this study.

Furthermore, Astinah, Nurhamdah, and Amzah (2020), entitled “the
analysis of teaching english pronunciation at young learners”. This research aimed
at examining the most effective ways to teach pronunciation. This research has
different object, where that study uses young students, while mine uses junior

high school students.

The next previous research was carried out in 2017 by Karim Shabani and
Atefeh Ghasemian, entitled “teacher personality type and techniques of teaching
pronunciation”. This study discusses and compares several strategies in teaching
pronunciation, where each strategy is measured for its effectiveness in improving

students' ability in pronunciation.

Therefore, in this investigation, the researcher is interested in analyzing the
issue of pronunciation strategy implemented by the teacher at MTs Wahid Hasyim
01 Dau to improve the speaking skills in English subject. However, the
pronunciation learning strategy implementation is still not applied in this school.
Hence, the researcher will investigate this issue by doing some research

instruments to find out the appropriate learning strategy for students.



1.2 Research Questions
Based on the explanation above, the researcher conducted this study to find
out how the teacher in MTs Wahid Hasyim 01 Dau teaches pronunciation. To
clarify the problem of this research, the researcher formulates it as follows:
1. What are the strategies used by teacher in teaching pronunciation in
the post-pandemic?
2.  How do the teacher implement the strategies in teaching
pronunciation at a pandemic situation?
1.3 Objectives of the Research
Following the existing research questions, it can be concluded that the
objectives of this study are:
1. To find out what strategies teacher use in MTs Wahid Hasyim 01 Dau
in teaching pronunciation after the covid-19 pandemic.
2. To find out how to implement strategies to improve pronunciation

after the covid-19 pandemic.

1.4 Research Significance

The researcher hopes that the results of this research will be useful in the
future. First, the researcher hopes that this research is very useful for English
teachers because it contains information on pronunciation learning strategies
which can be applied to teaching. Second, the researcher hopes that this research
can be useful for readers where the strategies in this study can be followed or

applied to improve the quality of teaching and learning pronunciation.



1.5 Scope and Limitation of the Study
In this study, there are scope and limitations in the research, as follows:

1. Scope of the Study

Based on the explanation of the background, the main focus of this research
is to find out the most effective strategies in teaching pronunciation used by
English teacher in MTs Wahid Hasyim 01 Dau. The researcher will observe how

the English teacher teaches pronunciation using several learning strategies.

2. Limitation of The Study

This study is limited to the observed sample—the number of classes in MTs
Wahid Hasyim 01 Dau has seven classes, of which class VII has three classes,
class VIII has two, and class IX has two. While the observed sample represents
the number of classes, one class VIII was considered, and the reasons for the
researcher teaching in class VIII MTs Wahid Hasyim 01 Dau and know the
students' pronunciation ability. The class taken in this study is class VIII A which
has 26 students. In this study, researchers examined the strategies of English

teacher. There was one female teacher who the researchers would observe.

1.6 Definition of Keyterms

There are several keywords in this research, namely:

1. Teaching Pronunciation: The way to teach pronunciation through
connecting words and drilling with grammar material and songs with
songs playing are a million dreams in class VIII A at MTs Wahid

Hasyim 01 Dau.



Teaching Strategy: General direction design method or plans teacher
use in teaching students to achieve educational goals by using the
connect word, drilling and song method to teach pronunciation in MTs

Wahid Hasyim 01 Dau.



CHAPTER I
THEORETICAL FRAMEWORK
This chapter covers some previous study well as theoretical based used to

conduct this study.

2.1 Teaching Pronunciation

Pronunciation is one of the basic skills that must be possessed when
learning a foreign language. Pronunciation is also the basis of oral
communication. Gilakjani (2012) and Widyaningrum, Budiman and Putri (2019)
argue that pronunciation is a way to produce sounds that are used to make

meaning when a speaker speaks.

Widiyanti (2019) also expresses his opinion regarding the meaning of
pronunciation, and she argues that pronunciation is a way of pronouncing a word
in general. In his journal, pronunciation also includes certain sounds of a language
and has many important aspects in which each of these aspects is interconnected
to produce good pronunciation. Therefore, it can be concluded that pronunciation
is a place of sound production to make a word that requires various aspects to

have an understandable pronunciation.

Pronunciation according to Penington and Richard (1986) is a complex
interaction of perceptual, articulatory, and interactional variables in three types of
qualities: segmental features, voice setting features, and prosodic features.

According to Yates and Zielinski (2009), it is critical for speakers to pay attention



to all aspects of their pronunciation that improve pronunciation and prevent

miscommunication.

In other previous journals, it was said that pronunciation includes attention
to certain sounds of a language aspects of speech beyond the individual voice
level, such as intonation, expression, rhythm, etc. Gilakjani (2012) said that the

sound system in English is divided into four groups, such as:

1. Vocal (Vowel)
It is a sound formed from the air from the throat and mouth. In
English, there are 12 vowels, but they are divided into 3 parts:
a. Front vowels: vowels that come out through the front
mouth, such as: i,e
b. Vocal cords: part of the larynx that is used to produce
speech. In the vocal cords, there are: a: ,2,:,u,u:
c. Vocal center: vowels whose division depends on the tongue
and lips, such as: ,3,°.
2. Diphthong
It's a glide from one vowel to the next, and the whole thing
sounds like a long.
3. Consonant
It is a sound pronounced with a blockage and sounds like friction.

Consonants are divided into several classifications, namely:
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a. Articulation Point:

1) The labial articulation of sounds is on the lips.
Divided into two, namely: bilabial (p, b, m) and
labial teeth (f, v)

2) Teeth that have a sound that is articulated by the
tip of the tongue to the front teeth (=,)

3) Palatal-Alveolar (t,ds)

4) Palatal (j)

5) Velar (k,g,n)

6) Glottal Sound produced in the glottis.

b. According to the articulation:

1) Plosive (p, b)

2) Affricate (t,/, d3)

3) Nassal (m,n,")

4) Lateral air freely out but obstacle lies in the middle
of the mouth (i)

5) Rolled the sound generated by the rapid movement
by the organs that are elastics (r)

6) Flapped sounds that resemble rolled consonants (r)

7) Fricative noise (f,v,0,5,z,h,*/,5)

8) Semi vowel sound

According to Gilakjani and Sabouri (2016), students must speak English

with their accent, which the interlocutor quickly understands. The purpose of this
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learning is to be understood in conversation. In Indonesia, there are still many
students with pronunciation that only the teacher can understand. Jenkins (2002)
suggests that native and non-native speakers must understand students'
pronunciations. Yates and Zielinski (2009) say that clarity in itself is not an ideal

goal.

Butler-Pascoe and Wiburg (2003) expressed their opinion that the purpose
of learning pronunciation is to develop English that is easy to understand and does
not confuse listeners, develops English to meet the needs of communication
competence, develops positive self-awareness as a non-native speaker in oral
communication. And speech monitoring and speech monitoring strategies help to
learn progress in and out of the classroom. Speakers can have good pronunciation

if they can be understood by the other person and comfortable accent when heard.

Many things need to be considered in teaching pronunciation, such as
approaches, strategies, and techniques. Some of these things are closely related to
each other.

In the first discussion in this subsection, researchers will discuss the
approach. Many previous studies have discussed the approach used to teach
pronunciation. According to Shabani and Ghasemian (2017), there are three
practical approaches in teaching pronunciation, namely:

1. Intuitive-Imitative Approach
In this approach, the learner imitates and listens to the sounds and
rhythms of a foreign language will enhance pleasant pronunciation without

being intervened by any explicit data.
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2. Analytical-Linguistic Approach
In contrast to the previous approach, explicit pedagogical
interventions related to pronunciation focus on this approach. This
approach was created to focus on imitation and listening, but it is
supplemented with other tools such as the phonetic alphabet.
3. Integrative Approach
In this approach, pronunciation is learned through task-based
exercises.
Meanwhile, another journal initiated by Shabani and Ghasemian (2017) has
grouped what approaches and methods are used to teach pronunciation by year.

The following is a grouping initiated by Shabani and Ghasemian (2017):

Years | Approach/Method Definition
1800s- | Direct Method Students were given a model for a native-like speech
1900s by their teachers. Students improved their

pronunciation by listening to and then mimicking the

modeller.
1940s- | Audio Lingual Pronunciation was explicitly taught from the
1950s | Method beginning. Students imitated or repeated what they

heard from their teacher or a recording model.
Teachers employed an articulation chart or a visual

transcription system. Minimal pair drill technique

1960s | Cognitive Because it was considered that native-like
Approach pronunciation was an unachievable goal that could not
be accomplished, and time would be better spent on

teaching more learnable objects, such as grammatical
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structures and words, this de-emphasized

pronunciation in favour of grammar and vocabulary.

1970s

Silent way

Without needing to learn a phonetic alphabet or
explicit linguistic content, the students concentrated
on the sound system. The accuracy of the target
language's sounds and structure was emphasized from
the start. Sound-color charts, Fidel charts, word

charts, and colour rods are some tools you can use.

Community

Language Learning

1980s

Communicative

Approach

Communication was the ultimate goal. Intelligible
pronunciation was considered vital in oral
communication, so teaching pronunciation was a
priority.

Listening and imitating, phonetic training, minimal
pair drills, contextualized minimal pairs, visual aids,
tongue twisters, developmental approximation drills,
the practice of vowel shifts and stress shifts related by
affixation, reading aloud/recitation, and recordings of
learners' production were among the techniques used

to teach pronunciation.

20°

century

Grammar
translation and
reading based

approach

The fundamental purpose of language training was not
an oral communication. As a result, speaking received
minimal attention, and pronunciation received nearly

none.

Total Physical

Response
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Natural Approach

The learners could absorb the target sound system due
to the initial concentration on listening without any

compulsion to speak.

Today | New Directions

Other fields, such as drama, psychology, and speech
pathology, have contributed new ideas. Fluency-
building activities, accuracy-oriented exercises,
appeals to multimodal modes of learning, an
adaptation of natural materials, and the use of
instructional technology in pronunciation teaching are

some of the techniques used.

Grouped in previous research as follows:

Reseach Based Approach

Traditional Approach

Gain sufficient pronunciation skills so as

not to interfere with communication

To acquire nativelike pronunciation.

Teachers place a strong emphasis on stress

and intonation.

The main goal is to teach sound.

Instructions emphasize teaching

communicative pronunciation.

The segment being taught is non-

communicative

Only when phonetic descriptions are
helpful to pupils in tutorials does the

teacher supply them.

Traditional pronunciation training includes

a lot of phonetic information.

Student motivation is the most important

thing.

Students refuse to take responsibility for

improving their own speech.

In pronunciation instruction, affect is

crucial.

Affect isn't given much weight in

educational activities.
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The explanation above can interpret that previous researcher also have
almost the same opinion regarding teaching pronunciation. Next is to discuss
techniques in teaching pronunciation. There are many strategies or techniques in
teaching pronunciation in previous research. The following are some strategies or
methods used in teaching pronunciation:

1. Drilling

This method is done by the teacher saying a word or structure and asking
students to repeat it. The goal is to achieve better pronunciation and remember
new items. Drilling is divided into seven types, namely: backward build-up drill,
repetition drill, chain drill, single-slot substitution drill, multiple-slot substitution
drill, transformational drill and question and answer drill. Drilling most often
used, namely:

a. Chain Drill
This method is in the form of continuous questions from one person to
another. The teacher starts a chain of questions to student number 1, then
student number 1 asks student number 2, and so on. This method makes
students communicate where on the other hand, the teacher can observe
the pronunciation of each student.
b. Repitition Drill
This method asks students to repeat the teacher's words as quickly and

accurately as possible. Usually, this exercise is used for lines of dialogue.
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2. Tongue Twister

Tongue twister is an activity of twisting the tongue orally and done
repeatedly to train the tongue with certain sounds.

3. Game

The game is an activity that focuses on student activities. This activity is
very helpful in learning pronunciation, from an instructional point of view,
creating a useful game context for language use. Using this activity, the teacher
can make students who enable unconscious learning. Therefore, when they focus
on the game activity, students learn the language in the same way they acquire
their mother tongue, that is, without knowing it.

4. Song

Learning pronunciation by using songs is very often used. Using this song
makes students not feel bored, so students learn pronunciation through the lyrics
of the sung songs without realising it.

Some of the strategies above are the most widely used strategies in teaching
pronunciation. On the other hand, there are still many strategies that can be used
in teaching pronunciation, depending on the students' needs and the teacher in

teaching it.

2.2 Teaching Strategy

One of the teacher's jobs is to impart knowledge to students. In the process
carried out by the teacher, the teacher cannot directly provide his knowledge. Still,
the teacher must also pay attention to several aspects, such as student

backgrounds, learning objectives, time, and problems in the teaching and learning
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process. Therefore, the strategy is needed by teachers in the teaching and learning

process to get maximum results.

Sarode (2018) explained that teaching strategy refers to the method used
by a teacher to help students learn and understand the desired course content and
develop goals that can be achieved in the future. In his book, Harmer (2001) says
that the strategies used for teaching refer to the techniques, structures, approaches,

methods used by teachers in teaching and learning activities.

Strategy is a method of solving a problem, or it can also be a specific
method to achieve certain goals. Learning strategies are mechanisms or solving
techniques teachers use to provide learning with a particular purpose. The teacher
uses this strategy to solve obstacles during the learning process and make the
classroom situation more effective. It is designed to base teaching and learning
processes on students and the learning environment. Therefore, it can be
concluded that the learning strategy is the teacher's effort in achieving the learning
objectives which the teacher uses in dealing with difficulties during the teaching

and learning process.
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CHAPTER I11
RESEARCH METHODOLOGY
In this chapter, the researcher will discuss the methodology used to achieve
the desired results and answer the problems that have been described in the

background of study.

3.1 Research Design

In this study, the researcher wanted to determine what strategies the English
teacher at MTs Wahid Hayim 01 Dau used in teaching pronunciation. Therefore,
the design used is a descriptive qualitative research method. Qualitative research
method is designed to find information about certain phenomena. This method
involves non-numeric research, such as interviews, observations, and other things

as the source of information.

In this study, researchers used qualitative research methods because this
research method was very helpful in examining the problem. Therefore, it can be
interpreted that qualitative research methods are research methods that look
deeply at a problem and solve problems using non-numeric data. The aim is to
describe a social phenomenon. In this study, the main objective of the descriptive
research is to observe and describe the strategies used by English teachers in
teaching pronunciation in MTs Wahid Hasyim 01 Dau. In his study, the researcher
made observations in the classroom for six meetings. Then the researcher
interviewed the teacher and students about the learning that was carried out. After

that, the research was conducted at the end of the research document.
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3.2 Research Setting and Participant

3.2.1 Research Setting

This research was conducted in MTs Wahid Hasyim 01 Dau. This school is
located at Jetis number 33A Mulyoagung Dau Malang, East Java. The researcher
chose this school because of the discovery of problems, and in learning esnglish
especially pronunciation then the researcher was eager to find approptiate strategy

in teaching pronunciation.

3.2.2 Research Participants

The participants in this study were students of class 8A, totaling 26 students.

There are 7 female students and 19 male students in one class.

3.2.3 Research Subject
The subject in this research is a senior female teacher approximately 40
years old. This teacher teaches grades 8 and 9 in MTs Wahid Hasyim 01 Dau.

Beside, this teacher also takes care of the curriculum section at the school.

3.3 Data Source

Research requires data sources to obtain information and answer the
problem formulation, which is an essential part of the research. Arikunto (2002)
argues that data sources are all facts and figures researchers carry out to compile
information, and this information is the result of data processing that produces a
goal. This research data is information from English teachers regarding what
strategies are used to improve students' English pronunciation skills in MTs

Wahid Hasyim 01 Dau in post pandemic era. In this study, the primary data
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source is observation and interviews, and in comparison, the secondary data is in

the form of documentation.

3.4 Research Instrument

To get the desired results in this study, the researcher will use several
instruments: observation, interview and documentation. Those instrument that will
used by the researcher include in the qualitative data collection technique. The
researcher will observe how the teacher teaches in the classroom and will

interview the teacher deeper about the strategies used to teach pronunciation.

Denzin and Lincoln (2005) revealed that the data collection instrument is a
tool used by researchers to obtain activity data so that it is systematic and

transparent. The method used by the researcher this time is as follows:

1. Observation

There are two types of observation, the first is participant observation, and
the second is non-participant observation. In this study, the researcher is a non-
participant observation, where the researcher only observes the way, the teacher
applies pronunciation teaching strategies in the classroom for six meetings from

May to early June.

2. Interview

The interview is one of the data collection techniques in qualitative
methods, which is done by asking questions, and this helps researchers get more

information about what is being studied.
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In-depth interviews are to obtain information needed for research by using
question and answer sessions between the interviewer and the research subject.
The researcher interviewed one teacher and three students in this study.
Researchers interviewed teacher to get information about what strategies were
used and interviewed students to find out the results of the methods used by

teacher and there are nine questions posed to the teacher and three to students.

3. Documentation

Lodico (2006) argues that the documentation obtained before the research
includes public records, private writings, or teaching materials. In this study,
researchers used documentation in the form of photos during interviews between
researchers and teachers, and students, which were used to support the results of

this study.

3.5 Data Analysis

After collecting data, the next step is data analysis. Data analysis is used to
describe what is in the data. In another study, it was stated that there were several
stages in analyzing data: data reduction, data display, and making verification and
conclusions. In this study, researchers used data collected by observation and

interviews, which then the data will be analyzed.

1. Data Reduction
The first thing the researcher will do is observe, see and listen to what the
teacher does in teaching pronunciation. The researcher will write in his notes what

strategies the teacher uses in teaching pronunciation. After that, the researcher will
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interview the teacher in question and some students about the teacher's strategy in
teaching pronunciation. After that, a teacher will complete the research with
documentation in the form of files such as the lesson plans used by the teacher,
grades used by the teacher to see the results of what is being taught and other
complementary documentation.
2. Data Display
Next is, the researcher presents the data qualitatively. The depiction of the
data is done in a narrative manner. Researchers present data taken from the results
of observations, interviews and documentation that have been done previously.
3. Conclusion
Lastly is the conclusion. After the data is presented, the researcher will
conclude with the research or the results obtained during the study. In short, the
researcher performed three steps in analyzing the data. The researcher reduces the

interview transcription, presents the data, and concludes the data presented.
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CHAPTER IV
FINDINGS AND DISCUSSION
This chapter presents data analysis related to the data studied. The data is
about the teacher's strategy in teaching pronunciation in post-pandemic at MTs
Wahid Hasyim 01 Dau. In this chapter, the researcher describes two things: the

findings and the discussion of the research.

4.1 Research Finding

The Covid-19 pandemic has caused schools to conduct distance learning
online for approximately two years. It makes teaching and learning activities less
effective. One that is affected is learning pronunciation in English. This can occur
due to the lack of teacher strategies and limited interaction between teacher and
students, which causes students' lack of ability in English, as happened in MTs

Wahid Hasyim 01 Dau.

Before explaining the pronunciation teaching strategies used by English
teacher and how to apply them, the researcher will introduce the participant in this
research, namely the English teacher at MTs Wahid Hasyim 01 Dau, Mrs. TI. She

is an English teacher who teaches grades 8 and 9.

“... online schools can also make students able to pronounce
and speak English well supported by adequate facilities, such as
using certain applications that support pronunciation learning
that has been made or used by schools. Still, unfortunately, there
are no resources human resources in our school who can help
IT, so we are only limited to using youtube, google meet and
zoom." (Interview with TI, which was conducted on May 24,
2022, 16.00-17.00, at the teacher's private house)
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From the TI narrative above, this becomes a different homework for the
teacher in overcoming the problems. The teacher must find the right strategy to
get a solution to the problem. According to TI, the right strategy is the one that fits

the student's condition:

. We can provide strategies by looking at the student's
shortcomings that make it difficult to speak or pronounce
English. As we know that many students lack vocabulary, from
there, we will examine again what causes students to lack
vocabulary? Is he lazy to memorize, or is he hard to pronounce?
As we know in class 8A, there are still a lot of students who
don't know a lot of vocabulary from there. | asked students to
memorize ten vocabularies in a day so that when they arrived in
class and were ready to learn, students were ready for new
vocabulary. It will be used in learning. Here the teacher will use
appropriate strategies to attract students' interest in learning.
So far, | have used strategies related to students, so teaching
strategies must be mastered by the teacher so that students can
understand well what is being taught and delivered. (Interview
with TI held on May 24, 2022, at 16.00-17.00, at the teacher's
private house)

From TI's explanation above, the teacher decided to teach pronunciation
using cognitive strategies. The teacher uses several techniques in learning, such as
games, drilling and songs. The teacher uses several techniques in learning, such as
games, drilling, and songs. By using this technique, the teacher makes it easier for
students to understand. The researchers conducted interviews with three students,
namely ZYA, ADR, and CFNL, with the same results. These three students
argued that the three techniques used for learning made it easier for students to
understand and understand the purpose of the teaching, which also made it easier
for students to learn pronunciation. These three students also think that learning

without using interesting techniques will make the class boring and make it
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difficult to understand the lesson. Below is a technique used by English teacher in

MTs Wahid Hasyim 01 Dau:

a. Connect Words

The first technique used by the teacher to improve the quality of

students' pronunciation is Connect Words, which in this game the teacher

uses to attract students' interest in learning pronunciation. In learning, the

teacher uses this technique to teach pronunciation learning indirectly.

"... Using game by pronouncing words, the first 5 minutes are
used to search for vocabulary. After that, students are asked to
make sentences from vocabulary such as nouns, adverbs, and so
on that have been previously searched. Students are asked to
make sentences from these words, which students are expected
to pronounce correctly, as exemplified by the teacher. So that
students get a lot of learning, such as the meaning of
vocabulary, recognize words to be used as sentences, and lastly,
students are expected to be able to pronounce. (Interview with
TI which will be held on May 24, 2022, 16.00-17.00, at the
teacher's private house)

In learning this technique, the teacher asks students to say one word,

which the next friend follows by saying the word starting from the last letter

of the word that his friend mentioned.

No | Student Word Student Corrected Student
Pronunciation | Pronunciation | Pronunciation After

Using The
Technique

1. | Student 1 Rainbow /reinbou/ [/reinbou/ /reinbou/

2. | Student2 | Window /windou/ /windou/ /windou/

3. | Student 3 Water /'wa:.tor/ /'wo:tar/ /'wa:.tor/

4. | Student4 | Rain Irem/ Irem/ Irem/

5. | Student 5 Nine /nin/ /nain/ /nain/
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Student6 | Eat laat/ lit/ lit/
Student 7 | Tea ftiz/ ftiz/ Itiz/
Student8 | Apple laple/ /'ceepl/ /'ceepl/
Student 9 Eyes leyez/ lai/ /ail
Student 10 | Smile /smil/ /small/ /smil/
Student 11 | Eraser laraser/ /'relsar/ laraser/
Student 12 | Rabbit [rabrt/ I'reeebit/ I'reeebit/
Student 13 | Tall ftal/ o/ Ito:l/
Student 14 | Lamp /lem/ /leeemp/ /leeemp/
Student 15 | Picture Ipiktura/ /pikt/lor/ Ipiktur/
Student 16 | Egg legl/ legl/ leg/
Student 17 | Guess /gues/ /ges/ Iges/
Student 18 | Swim /swim/ /swim/ /swim/
Student 19 | Money /money/ /mAni/ /mAni/
Student 20 | Yard lyard/ lja:rd/ lja:rd/

Table 1 Student Pronunciation Before and After Using the Technique

After this game, it can be seen that there are still many students who
make mistakes in their pronunciation. Therefore the teacher provides a
solution by telling the students the correct pronunciation, and the students

will follow what the teacher says three times.

After being evaluated and given examples of their pronunciation,
students could pronounce words better than before. From the beginning,
there were sixteen errors to only six students who still could not pronounce

words correctly.
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AFTER USING CONNECT WORDS
TECHNIQUE
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BEFORE

AFTER

Therefore, this technique is one of the techniques that can improve the

quality of students' pronunciation with activities that are not boring and

make students have their interested in this learning.

b. Drilling Technique

The teacher's second technique is drilling.

No Student Vocabulary Pronunciation
1. Student 1 They /0erl

2. Student 2 Write [rait/

3. Student 3 A lel

4. Student 4 Letter [’letar/

5. Student 5 In Im, ‘m dat/
6. Student 6 This 10rs/

7. Student 7 Class Iklees/

Table 2 Vocabulary for Drilling

In this technique, the teacher will make the word into a meaningful

sentence after students say words to each other, such as “they write a letter
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in this class”. After this, students will listen to the teacher say a sentence
from the existing vocabulary, and students will follow what they hear. The
sentence will be said repeatedly together until several students are
designated and have been able to pronounce the sentence correctly
according to what has been exemplified by the teacher. In this technique,
students are expected to be able to pronounce not only vocabulary but also
sentences with the correct pronunciation.

c. Song

The last technique used by the teacher is a song. The teacher uses this
technique by the learning material being taught.

This technique was used to see which vocabulary most students could
not pronounce correctly. Therefore, in this technique, the teacher will first
introduce the song that will be used to increase the quality of students’
pronunciation. After that, the teacher will ask the students to read each
stanza of the song, and in the end, the teacher will know which vocabulary
many students cannot comprehend. Pronounce it correctly. In this technique,

the song used is A Million Dream.

First stanza: | close my eyes and | can see
The world that’s waiting up for me
That I call my own
Through the dark, through the door
Through where no one’s been before
But it feels like home
In the first stanza, it can be seen that there are seven words that are most

often mispronounced.
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No  Words Student Pronunciation Correct Pronunciation
1. Eyes leyezl/ lai/

2. Can /kan/ /kan/

3. Through /throg/ Ithru/

4.  Feels Ifel/ il

5. Like /like/ NNark/

Table 3 The Student Pronunciation First Stanza

Second stanza: They can say, they can say it all sounds crazy

They can say, they can say | 've lost my mind
| don 't care, I don't care, so call me crazy

We can live in a world that we design

In the second stanza, ten words are not properly pronounced.

No  Words Student Pronunciation Correct Pronunciation
1. Say [sail Iseil

2. Crazy /krazi/ [ krerzi/

3. Mind /mm/ /marnd/

4.  Care [care/ Iker/

5. Live livel NNawv/

6. Design /desin/ [dr’zam/

Table 4 The Student Pronunciation Second Stanza

Third stanza: ‘Cause every night | lie in bed

The brightest colors fill my head

A million dreams are keeping me awake

I think of what the world could be

A vision of the one | see

A million dreams is all it’s gonna take

Oh a million dreams for the world we 're gonna make
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In the third stanza there are five vocabularies which cannot be

pronounced with the correct pronunciation.

No  Words Student Pronunciation Correct Pronunciation
1 Lie il Nail

2. Brightest /brg/ /brartas/

3. Colors [colorz/ /Kalorz/

4.  Awake lawak/ 12 'werk/

5. Dreams /draam/ Idri:m/

Table 5 The Student Pronunciation Third Stanza

Fourth stanza: There’s a house we can build
Every room inside is filled
With things from far away
The special things | compile
Each one there to make you smile
non a rainy day
In the fourth stanza, there are five words that have not been able to be

pronounced correctly.

No  Words Student Pronunciation Correct Pronunciation
1. Build /buil:d/ /bild/

2. Filled [filad/ ffil/

3. Far [far/ [fa:r/

4.  Compile Icomiplal /kampail/

5. Each /aach/ /i:tfl

Table 6 The Student Pronunciation Fourth Stanza

Fifth stanza: However big, however small
Let me be part of it all

Share your dreams with me
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You may be right, you may be wrong
But say that youll bring me along
To the world you see

To the world I close my eyes to see

| close my eyes to see

And in the fifth or last stanza, there are three vocabularies that are still

wrong in pronunciation.

No Words Student Pronunciation Correct Pronunciation
1.  Share /share/ [[6o®/

2. May /mai/ /mei/

3. Along /along/ 121yl

Table 7 The Student Pronunciation Fifth Stanza

From what we see above, many students still make mistakes in

pronouncing some of the vocabulary in the lyrics of a song. At first, the

teacher introduced the song that would be used as a medium to see the

students' pronunciation skills. After that, the teacher asked the students to

read the verses and see the vocabulary that was most wrong and then taught

it in pronunciation again so that at the end or at the third time the song was

played, students could pronounce the vocabulary.

When it comes to song learning, the first thing | do is play a
song to introduce it, ask the students to say it and finally ask the
students to sing it together. So here students not only get
vocabulary, but students will also learn about the courage to
come back by interacting with their friends, this interaction is
rarely found when online schools.” (Interview with TI, which
was conducted on May 24, 2022, 16.00-17.00, at the teacher's
private house)
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Therefore, this technique was chosen by the teacher to improve the
quality of students' pronunciation because this technique is not only boring
but also learning that does not occur directly. Therefore this technique is

also able to attract students' interest.

As can be seen above, these three techniques can improve the quality of
students' pronunciation. It's just that its use is certainly needed to adjust to the
conditions experienced by students. Teacher do not take special techniques to
improve students' pronunciation after the covid-19 pandemic. The teacher also has
to try several other techniques. This technique is used for the adjustment period of
students from the online learning period to the offline learning period. But the
teacher only adjusts to the conditions of the existing students. On the other hand,
one thing that affects the improvement of students' pronunciation quality is
courage. This is assessed because if students do not dare to speak, it is certain that

their pronunciation skills will not be honed well."

. in learning pronunciation, the most important thing is
courage first because if he doesn't dare even though he has a lot
of vocabulary and is very good at making sentences but if
students don't have the courage, they won't be able to
pronounce, therefore the teacher must be good at drawing
student interactions such as asking to play games which will
increase students' courage in speaking or speaking in English.”
(Interview with TI, which was conducted on May 24, 2022,
16.00-17.00, at the teacher's private house)

Each learning technique has its advantages and disadvantages. Moreover,

this learning technique is used according to the condition of the students and what
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the students need as the teacher said that in the learning that has been done above,

there are short comings that are also owned by this technique.

“If it's been too long using this strategy, the children will be
more crowded, the lack there. But it can also be overcome by
giving additional search for vocabulary that can make their
friends joke, or students are also asked to specify words that
make students think more” .” (Interview with TI, which was
conducted on May 24, 2022, 16.00-17.00, at the teacher's
private house)

From the narrative above, we can see the drawbacks of this techniques. If it
is done for too long, the techniques will make the class more crowded. Therefore,
the teacher must also have a way of controlling the class again, such as by giving
other assignments to students who are still included in the lesson. The techniques

that is being carried out.

Each techniques is indeed the most effective according to the conditions of
the students in the field. Even the teacher will not use a techniques far from the
student's condition, but according to what has been done by TI, the most effective
strategy is to drilling. Besides being easy to use, this techniques can also quickly

improve pronunciation. This is the reason T1 uses this strategy more often.

4.2 Discussion

Based on what the researcher has researched, the researcher finds out the
strategies used by English teacher to teach grade 8A in MTs Wahid Hasyim 01
Dau. The teacher uses cognitive strategies to teach pronunciation, which in this
strategy, the teacher uses three techniques that are known to improve the quality
of students' pronunciation. The three techniques used by this teacher are games,

drilling and songs. These three techniques are expected to improve the quality of

34



students' pronunciation, which we know that students have been doing online
learning during the covid-19 pandemic. This causes a lack of good interaction and
communication, so this greatly affects the activities in the teaching and learning

process, especially pronunciation learning.

The first technique used by the teacher is the game technique. According
to Kurniati (2016), using games in language learning can make learning fun and
relax the atmosphere. By using this game technique, the teacher ensures that
students dare to express the vocabulary they have thought of. Teacher also use this
technique to attract students' interest in learning. At first, the teacher asked the
students to think about the vocabulary and pointed them to pronounce it in
sequence. In this technique, the teacher will know the students’ mistakes in
pronouncing the vocabulary, and the teacher will tell the students the correct
pronunciation for the wrong pronunciation. The result is that using this technique
will improve the quality of students' pronunciation in a short time. This causes
many students to be able to pronounce the vocabulary they have thought of

properly and correctly.

The second technique used by the teacher is drilling. This technique asks
students to listen and follow what the teacher says. This technique is a technique
that English subject teacher widely use. Ghasemian and Shabani (2017) state that
83.3% of English teachers use this technique in their teaching. This technique is
considered straightforward in its implementation. In learning, the teacher applies
this technique combined with the material to be taught, where the teacher asks

each student to think of words by the arrangement. In the end, the words that have
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been compiled will be spoken by the teacher and then repeated by the students
until the teacher appoints students one by one to pronounce them so that the
teacher can find out the results of repeating words to improve the quality of

students' pronunciation.

And the last strategy used is a song. Widyaningrum, Budiman, and Putri
(2019) found that children learn language by listening, imitating, and doing,
especially in the early stages of language learning. Therefore the teacher uses this
technique to improve the quality of students' pronunciation. Learning in this
technique is carried out in three stages. In the first stage, the teacher will introduce
the song to students, then ask students to read each stanza of the song. In this
process, the teacher will assess what students have read and correct students when
pronouncing incorrectly. This can make students pronounce better later in the
third process. The teacher will sing the song simultaneously. Of the three
techniques that have been carried out by the teacher and some opinions from
previous research, the researcher also agrees that these three techniques can

improve the quality of students' pronunciation.
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CHAPTER V
CONCLUSION AND SUGGESTION
This chapter elaborates the conclusion drawn from the data and discussion.
Then it is followed by, specific recommendations which provide information and

assistance for future research.

5.1 Conclusion

Based on the results of this study, since the Covid-19 pandemic caused a
lack of communication between teachers and students, many students in grade 8A
in MTs Wahid Hasyim 01 Dau cannot pronounce vocabulary and sentences
correctly. This causes different homework for teachers. To improve students'
quality in pronunciation, English teacher in MTs Wahid Hasyim 01 Dau uses
cognitive strategies with some techniques, like connect word, drilling, and songs.
The techniques used by the teacher have been adapted to the needs and conditions
of the students as a whole. The teacher uses this technique to improve the quality
of students' pronunciation by attracting students' attention to learn and make

pronunciation learning fun.

In addition to the teacher ensuring the most suitable strategy for students,
the teacher first trains students' courage because this is the main thing to improve
the quality of students' pronunciation. The teacher invites students to interact
continuously to improve the quality of students' courage. Besides that, the teacher
also provides games and songs where these games and songs are used as a form of

student pronunciation training.
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From the data that has been collected above, it can be concluded that to
improve the quality of students' pronunciation after the covid-19 pandemic,
teacher use cognitive strategies with three learning techniques, namely games,
drilling and songs because the three strategies are considered capable. To improve

the quality of students’ pronunciation.

5.2 Suggestion

This research is used as a basis for future research. It is hoped that further
researchers will continue this research by using concrete data to know the quality
of the strategies used by teachers in teaching pronunciation. In addition, it also
expects teachers to try other techniques for teaching pronunciation so that teachers

can find out the best techniques that can be used in learning.
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Appendix 2 The Blueprint of Interview Guideline for The Teacher

No

Questions

Answer

what is the cause of the lack of
effectiveness of online schools
in improving the quality of
students' pronunciation?

While the teacher is teaching, is
the strategy used to improve the
quality of students'
pronunciation?

Have you implemented
strategies according to students'
abilities?

To improve pronunciation, what
should students have in
themselves?

What strategy are you currently
using?

Why were this strategy chosen
in teaching pronunciation?

What are the disadvantages of
the game strategy used?

Suppose the strategy used does
not make students develop.
Does the teacher continue to use
the strategy by re-evaluating or
replacing the strategy with
another strategy that is
considered to improve the
quality of students'
pronunciation?)

What pronunciation strategy do
you use the most?
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Appendix 3 The Blueprint of Interview Guideline for The Students

No Questions Answer

1 | Is the teacher's explanation easy to
understand?

2 | What do you think about the teaching
strategy used by the teacher?

3 | Has the learning strategy been used
effectively?
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Appendix 4 The validation of interview

o
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Instance + | UIN Maulana Malik Ibrahim Malang
Validation Date | :

(dd/mm/yyyy)

A. Introduction
This validation sheet is used to get an assessment from the validator (Mr/Ms)

on the research instrument that I use. Every feedback and suggestion are essential for
increasing the quality of the instrument. Thank you so much for your willingness to

become a validator in my study.

B. Guidance
1. In this part, please give a score on each item with sign (¥") in the following

columns below:

1 = Very poor
2 =Poor

3 = Average
4= Good

5 =Excellent
2. Please give your feedback and suggestion in the columns.

C. Assessment Rubric

1. The construction of research instrument

Feedback/suggestion

No Introduction Score
112|345
1 Research instrument Please check the
relevant to the research blueprint
objectives
2 Research instrument Please check the
formulated as well blueprint
3 Research instrument based Please check the
on the previous study blueprint
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2. Thelan puage used in the research instrument

No Introduction Score Feedback/suggestion
112|3(415

1 Research instruments use Please check the
excellent and correct blueprint
language _

2 | Research instrument clear Please check the
and easy to understand blueprint

3 Research instrument Please check the
interactive and blueprint

communicative

3. The effectiveness of the research instrument

No Introduction Score Feedback/suggestion
11213415
1 The research instrument Please check the
can help the researcher blueprint

examine detail the strategi
of the teacher in teaching
pronunciation

2 Research instrument can Please check the
describe the strategi of the blueprint
teacher in teaching
pronunciation

D. Feedback and suggestion
The content and structure in the blueprint need to be revised in advance for

distribution to research participants.

E. Conclusion
Based on the assessment, it can be concluded that:
You can give a strikethrough on the answer that does not relate or match with your

opinion.

1. Suitable to be used to collect data without revision
2. Suitable to be used to collect data in revision
3. Not suitable to use collect data

Malang, Mei 23%, 2022
V;lidator,

Septia Dwi Jayanti, M. Pd
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Appendix 5 The result of observation checklist

No

Learning Activities

Qualification

Description

Yes No

Teacher using an interesting
and relevant introduction on

the lesson.

\Y

Before any learning
activity begins, the
teacher always
provides ice-breaking,
which is tailored to
the content to be
taught and the
requirements of the
students.

The goals of the lesson were

set and defined.

Before beginning the
learning process, the
instructor has created
a lesson plan in which
the learning objectives
are presented clearly
and in a structured
manner.

Teacher using variety of

activities to make students

interested.

Teachers always
employ a variety of
learning activities to
engage students'
attention, such as
student-to-student
discussions, question-
and-answer sessions,
games, and other
activities, rather than
relying just on the
lecture technique, as
most teachers do.

Encourages learners to
engange in dialogue both

with the teacher and other

students.

The teacher
encourages students to
speak actively because
one of the keys to
being able to
pronounce well is the
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students’ courage in
speaking and
communicating.

Clear understanding of the
objectives and how it is
delivered.

The purpose of
learning is simply
understood, and the
teacher communicates
these goals indirectly
through a variety of
easy games, such that
at the conclusion of
the game, students can
conclude the learning
objectives to be
reached through the
game's messages.

Students feel happy with the
learning activities and
learning system.

After being seen,
practically all students
in class VIIIA appear
to be pleased and
appreciate the learning
activities set by the
teacher; the tactics
utilized for learning
activities may be
described as engaging
and do not become
monotonous rapidly.

Students respond to the
teacher instruction.

Almost all students
replied positively to
all of the teacher's
instructions, such as
reciting the words that
had been thought.
Even yet, many
students found it
difficult to follow the
teacher's instructions.

49




Appendix 6 Transcript of Interview

TRANSCRIPT OF INTERVIEW

Participant

Name: Thoifatun, M. Pd

English Teacher: VIl and 1X (Eight and Nine grades)
Day/Date: Tuesday, 24" May 2022

Time: 16.00

JMB (Interviewer) TI (Participant)

JMB:

TI:

JMB:

TI:

JMB:

TI:

JMB:

Selamat sore Bu

(Good afternoon, ma'am)

Selamat sore

(Good afternoon)

Bagaimana kabar Ibu hari ini?

(How are you today?)

Alhamdulillah baik

(Alhamdulillah, fine)

Disini saya memohon izin untuk mewawancarai Ibu, apakah Ibu bersedia?
(Here | ask permission to interview you, are you willing?)
Ya, silahkan.

(Yes, please)

Baik, Ibu di sini saya akan mewawancarai Anda tentang strategi
pembelajaran pengucapan yang digunakan. Saya sendiri sudah
menyiapkan beberapa pertanyaan, Baiklah, kita awali dengan pertanyaan
pertama, Apa penyebab kurangnya keefektifan sekolah online dalam
meningkatkan kualitas pengucapan siswa?

(Ok, Mam here | will interview you about strategy pronunciation learning
used. I myself have prepared some questions, Alright, let's start with the
first question, what is the cause of the lack of effectiveness of online
schools in improving the quality of students' pronunciation?)
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TI:

JMB:

TI:

JMB:

Sekolah online juga dapat membuat siswa dapat melafalkan dan berbicara
bahasa Inggris dengan baik yang didukung dengan fasilitas yang memadai,
seperti menggunakan aplikasi tertentu yang mendukung pembelajaran
pengucapan yang telah dibuat atau digunakan oleh sekolah. Namun
sayangnya, di sekolah kami tidak ada sumber daya manusia yang bisa
membantu IT, jadi kami hanya sebatas menggunakan youtube, google
meet dan zoom.

(Online schools can also make students able to pronounce and speak
English well supported by adequate facilities, such as using certain
applications that support pronunciation learning that has been made or
used by schools. Still, unfortunately, there are no resources human
resources in our school who can help IT, so we are only limited to using
youtube, google meet and zoom.)

Selama ibu mengajar, apakah strategi yang digunakan mampu
meningkatkan kualitas pengucapan siswa? karena seperti yang kita ketahui
masih banyaknya murid yang belum bisa mengucapkan dikarenakan
adanya pandemi covid-19 yang mengharuskan siswa belajar secara online
dari rumah.

(While the teacher is teaching, is the strategy used to improve the quality
of students’ pronunciation? Because as we know, there are still many
students who cannot pronounce due to the covid-19 pandemic, which
requires students to study online from home.)

Kita sudah mengetahui bahwa siswa kekurangan kosa kata, dari situ kita
telaah lagi, sebab dari kurangnya kosa kata pada siswa, apakah kurangnya
dalam menghafal? ataukah ketidak mampuan siswa dalam mengucapkan
sehingga sulit untuk menghafal? jadi dari situ dapat kita liat karakter
siswa. Sehingga setiap pertemuan, menggunakan permainan untuk
menarik niat siswa dan membuat nyaman dalam belajar, sehingga
membuat siswa mau menghafal dan mendapat banyak kosa kata yangmana
menjadi pembendaharaan siswa, karena kalau tida memiliki kosa kata
otomatis dia tidak bisa mengucapkan.

(We already know that students lack vocabulary. We will examine the
cause of the lack of vocabulary in students again. What is the lack of
memorization? Or is the student's inability to pronounce so difficult to
memorize? So, from there, we can see the character of students. So that
every meeting, using games to attract students' intentions and make them
comfortable in learning, thus making students want to memorize and get a
lot of vocabulary, which becomes the student's treasury because if he
doesn't have a vocabulary, they automatically can't pronounce.)

Apakah ibu sudah menerapkan strategi sesuai dengan kemampuan siswa?
Karena yang kita ketahui setiap siswa mempunyai kemampuan yang
berbeda-beda.
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TI:

JMB:

TI:

JMB:

TI:

JMB:

TI:

(Have you implemented strategies according to students’ abilities?
Because we know that every student has different abilities.)

Untuk selama ini di kelas 8A, kita sudah tau pasti setiap guru
menggunakan strategi yang sesuai dengan siswa, jadi strategi dalam
mengajar harus benar benar dikuasai dalam segi memberi ilmu pada siswa
sehingga siswa bisa untuk memahami apa yang kita ajarkan, yang Kkita
omongkan. Strategi itu juga berpengaruh siswa bisa memahami apa yang
kita sampaikan.

(So far, in grade 8A, we already know that every teacher uses a suitable
strategy for students, so teaching strategies must be mastered to give
students the knowledge to understand what we teach and what we are
talking about. The strategy also influences students to understand what we
are conveying.)

Untuk meningkatkan pengucapan, apa yang harus ada pada diri siswa?
(To improve pronunciation, what should students have in themselves?)

Keberanian, jika sudah sangat banyak kosakata yang dihafal siswa tapi dia
tidak memiliki keberanian, tetap saja siswa tidak akan dapat mengucapkan.
Salah satu untuk menarik itu semua adalah dengan menempatkan diri lebih
dekat dengan apa yang siswa suka, seperti bermain game yang dipadukan
dengan pembelajaran.

(Courage, if the student has memorized a lot of vocabulary, but he doesn't
have the courage, the student still won't be able to pronounce it. One of the
ways to pull it all off is to get closer to what students like, such as playing
games combined with learning.)o

Untuk saat ini strategi apa yang anda gunakan?

(What strategy are you currently using?)

Mendengar dan mengulang

(Drilling)

Mengapa strategi tersebut yang dipilih dalam mengajarkan pengucapan?
(Why were this strategy chosen in teaching pronunciation?)

Melihat dari kondisi kekurangan siswa, ketika siswa kekurangan kosakata
berarti Kkita harus menggunakan permainan pada saat pembelajaran ,
setelah berdoa. Jadi 5 menit digunakan untuk mencari kata susai dengan
game yang digunakan, yang kedua dari kosa kata yang didapatkan baik
dari noun, adverb akan digunakan untuk kalimat, dari kalimat itu siswa
diminta untuk mengikuti pengucapan yang dicontohkan oleh guru,
sehingga siswa mendapat banyak hal, seperti arti, susunan kalimat, dan
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JMB:

TI:

JMB:

TI:

JMB:

yang terakhir siswa dapat mengucapkan. Jadi pola dasar harus dikuasai
oleh siswa.

(From the condition of student shortages, when students lack vocabulary,
we have to use games during learning and after praying. So 5 minutes are
used to look for words according to the game used, the second is from the
vocabulary obtained from both nouns, adverbs will be used for sentences,
from that sentence students are asked to follow the pronunciation
exemplified by the teacher, so that students get a lot of things, such as
meaning, sentence structure, and finally, students can pronounce. So the
basic pattern must be mastered by students.)

Apa kekurangan strategi game yang dipakai?
(What are the disadvantages of the game strategy used?)

Kalau sudah terlalu lama penggunaan strategi permainan ini, anak anak
akan tambah ramai, kekurangnnya disana. Tapi bisa juga diatasi dengan
memberi tambahan mencari kosakata yang bisa membuat bercanda
temannya, ataupun juga siswa diminta untuk menspesifikan kata yang
membuat siswa berfikir lebih.

(If it's been too long using this game strategy, the children will be more
crowded, the lack there. But it can also be overcome by giving additional
search for vocabulary that can make their friends joke, or students are
also asked to specify words that make students think more.)

Jika strategi yang dipakai tidak membuat siswa berkembang, apakah guru
tetap menggunakan strategi tersebut dengan mengevaluasi kembali atau
mengganti strategi dengan strategi lain yang dianggap mampu
meningkatkan kualitas pengucapan siswa?

(Suppose the strategy used does not make students develop. Does the
teacher continue to use the strategy by re-evaluating or replacing the
strategy with another strategy that is considered to improve the quality of
students' pronunciation?)

Dilihat dari topiknya, jadi guru akan menyesuaikan strategi dengan topik
pembelajaran yang akan diajarkan, sehingga juga akan membuat siswa
berkembang.

(Judging from the topic, the teacher will adjust the strategy to the learning
topic to be taught, so that it will also make students develop.)

Jika ada pembelajaran pengucapan yang mana seperti "song”, apakah tetap
menggunakan ice breaking?
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TI:

JMB:

TI:

(If there is a pronunciation lesson which is like "song", do you still use ice
breaking?)

Jadi langsung menggunakan materi lagu dengan cara yang pertama guru
akan memutarkan lagu agar dapat dinegrkan secara bersamaan oleh siswa,
selanjutnya guru meminta siswa untuk mengucapkannya satu persatu, jika
sudah, tahap yang terakhir adalah menyanyikan lagu bersamaan untuk
meningkatkan kualitas pengucapan siswa, selain itu juga guru akan
memberikan tugas kepada siswa untuk mengisi titik titik kosong yang ada
dipertengahan lagu untuk samasama menignkatkan kosakata siswa.

(So directly using the song material in the first way the teacher will play
the song so that it can be mixed together by the students, then the teacher
asks the students to say it one by one, if so, the last step is to sing the song
together to improve the quality of students' pronunciation, besides that the
teacher will give assignments to students to fill in the blanks in the middle
of the song to both increase students' vocabulary.)

Strategi pengucapan apa yang paling sering digunakan oleh anda?
(What pronunciation strategy do you use the most?)
Pengulangan dan permainan, karena strategi ini sangat mudah digunakan.

(Repetition and game, because this strategy is very easy to use.)
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TRANSCRIPT OF INTERVIEW

Name: Aprillya Dewi Ratnasari

Class: VIII A
JMB (Interviewer) ADR (Participant)
JMB: Selamat Siang, saya mau meminta tolong untuk interview, apakah

ADR:

JMB:

ADR:

JMB:

ADR:

JMB:

ADR:

bersedia?

(Good Afternoon, | want to ask for help for an interview, are you ready?)
Baik, silahkan

(Fine, please)

Apakah penjelasan guru mudah dipahami?

(Is the teacher's explanation easy to understand?)

Miss Ifa jika menjelaskan dapat dipahami namun kadang saya yang gak
bisa memahami apa yang dimaksud penjelasan dari miss Ifa

(Mrs. Ifa, if she explains, it can be understood, but sometimes | don't
understand what is meant by Mrs. Ifa's explanation)

Apa pendapat Anda tentang strategi pengajaran yang digunakan oleh guru?
(What do you think about the teaching strategy used by the teacher?)

Saya lebih suka pembelajaran yang melibatkan sejenis game terlebih
dahulu, dan lebih senang lebih rileks.

(I prefer learning that involves some kind of game first, and prefers to be
more relaxed.)

Apakah strategi pembelajaran telah digunakan secara efektif?
(Has the learning strategy been used effectively?)
lya karena lebih mudah menangkap materi pembelajaran.

(Yes, because it is easier to catch the learning material)
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TRANSCRIPT OF INTERVIEW

Name: Zaki Yusdiardha Alfadil

Class: VIII A
JMB (Interviewer) ZY A (Participant)
JMB: Selamat Siang, saya mau meminta tolong untuk interview, apakah

ZYA:

JMB:

bersedia?

(Good Afternoon, | want to ask for help for an interview, are you ready?)
Baik bu, silahkan

(Fine maam, please)

Apakah penjelasan guru mudah dipahami?

(Is the teacher's explanation easy to understand?)

ZYA: Ya menurut saya mudah untuk dipahami.

JMB:

ZYA:

JMB:

ZYA:

(Yes, I think it's easy to understand.)
Apa pendapat Anda tentang strategi pengajaran yang digunakan oleh guru?
(What do you think about the teaching strategy used by the teacher?)

Tentu saja saya menyukai strategi pembelajaran menggunakan games yang
di berikan oleh Miss ifa,karena perlahan? itu dapat melatih kemampuan
siswa dalam menghafal kosa kata dan mengucapkannya dalam waktu yang
singkat.

(Of course | like the learning strategy using games given by Miss ifa,
because slowly it can train students' ability to memorize vocabulary and
pronounce it in a short time.)

Apakah strategi pembelajaran telah digunakan secara efektif?
(Has the learning strategy been used effectively?)

Pendapat saya dengan adanya strategi pembelajaran tersebut membuat
saya lebih mudah dalam menangkap pelajaran yang di berikan.

(In my opinion, the existence of this learning strategy makes it easier for
me to capture the lessons given.)
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TRANSCRIPT OF INTERVIEW

Name: Chelsy Fransiska Nataly Laurentina
Class: VIII A
JMB (Interviewer) CFENL(Participant)

JMB: Selamat Siang, saya mau meminta tolong untuk interview, apakah
bersedia?

(Good Afternoon, | want to ask for help for an interview, are you ready?)
CFNL: Baik, silahkan
(Fine, please)
JMB: Apakah penjelasan guru mudah dipahami?
(Is the teacher's explanation easy to understand?)
CFNL: Menurut saya penjelasan guru bahasa Inggris agak susah dipahami
(I think the English teacher's explanation is a bit difficult to understand)
JMB: Apa pendapat Anda tentang strategi pengajaran yang digunakan oleh guru?
(What do you think about the teaching strategy used by the teacher?)
CFNL.: Strategi yang digunakan menjadikan pembelajaran lebih menarik dan seru
(The strategies used make learning more interesting and fun)
JMB: Apakah strategi pembelajaran telah digunakan secara efektif?
(Has the learning strategy been used effectively?)

CFNL: Efektif karena dengan strategi tersebut dapat membuat siswa cepat
mengerti

(Effective because this strategy can make students understand quickly)
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Appendix 7 Pictures of Interview
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